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Abstract
Our cChanging times force us to rethink our academic policy in higher education institutions, i.e. academic intuitions. Traditional nNarrow overviews on students coming to campuses might be problematic for full inclusion. In this paper, we present a newan innovative model for student inclusion with the goal of which also opens a window toproducing a new framework of practice regarding higher educationfor practice in higher education. We suggest re-examining the interactions between student s' characteristics while taking them into account as a whole and adopting a new holistic view of their identity-derived needs. The NMDC model (New Multi modality Diversified Campus (NMDC)) model takes into account, components are: mMulticulturism, mMulti-technologies, mMultiple iIdentities, mMultilingualism, mMultiple rReligiousns, and mMultiple dDisabilities. This The Basis of this mModel, based on  is consisted of:  mMultiple pPedagogies, mMultiple cCurriculumsa, mMultiple eEvaluations, and mMultiple pPolicies,. This model servesserves us as a compass to get toreach our desired destination, which  is a fully inclusive campusaims at making the students an integral part of the campus. We present anew observations about regarding UDL (Universal Design for Learning (UDL)) as a guiding tool that can be used in higher education, contextualising it in the framework , and support the implementation of our model. This model is aimed at integrating them as a part of the navigating process of the campus multicultural vision's fulfillment.  
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The New Multimodality Diversified Campus Model
Academia serves as a symbolic space for our society. In the campus nowadays students from all over the world meet at the same campus.The modern campus is a meeting point for students from all over the world. When students come to university, they bring with them a constellation of intersecting identities, including, religious, cultural and gender-based identities. However, a broad review of the existing academic literature reveals that each feature of student identity has tended to be treated in isolation.  Students come as a whole, with their own identity, religion, culture, language, gender, etc. However, overviewing the academic literature reveals that each characteristic is being analyzed and researched separately. For example, many papersnumerous studies have have been written carried out on multiculturalism, multireligious and multilanguage multilingual campuses (REFERENCES NEEDED). However, the holistic interactions between the different aspects of students' characteristics identity require further study.have not been researched enough and not taking them into account as a whole. 	Comment by Author: This is a bit vague. Could you expand on this or remove it?	Comment by Author: This would need references. The best would be published literature reviews on each of these topics but a few recent papers on each topic would also work. 

For example, Muslim students pray five times a day. In a learning day lasting  a whole day, at least 3 times a day they need break to pray. This requires adapting the learning day. Some questions rise:  In the public space is there is a place suitable to pray? In the public space is there legitimacy to pray while making also the loud sounds during the pray ritual? CSometimes campuses may overlook students'’ identity characteristics' because of the fear to unbox of opening "‘the black box"’ and facing the difficult philosophical and ethical questions it inevitably contains. . Philosophical and ethical questions rise from this "box". Should the lecturers only teach according to the curriculum? Are the students aware of the alignment between their derived identity needs derived from their identity and the campus adjustmentaccommodations of the campus  to these needs? .   	Comment by Author: Is Pandora’s box perhaps a more meaningful metaphor. Black box usually refers to unknowns concerning human cognition.
Students registering at academic institutions may be unaware of existing campus policies that bear upon their religious identity and practices. 
	Students come to learn subject matter and not always aware during their registration to the academic intuition policy regarding the religious characteristics and their religious sensitivity and their cultural competency.
We claim argue in this paper that there is a dual blindness in the academia to the students'’ identity- derived needs both on the part of by theboth academic staff and also by the students themselves. This blindness brings  a lotcan result in of conflicts and frustrating momentsfrustration  when the academia academic environment does not meet take into account the identity-  derived needs. Students entering academic institutions for the first time may fail to consider the potential conflicts arising from their identity-derived needs when choosing an institution or a subject matter. This can lead to frustration, disappointment and alienation as the academic programme unfolds.  Students are not always aware to these needs, and thus not taking them into account while choosing what and where to learn. Thus, students meet a lot of frustrating moments.
In this paper, we illuminate thediscuss the issue of the identity-derived needs of these students and the responses of academia to multiple cultures, religions, languages, nationalities, gender identities and disabilities on campuses., focusing on  multiculturalism, multireligiousity, multilingualism, multinationality, multi-identity, multi-disability as well as identity-derived responses from academia.  Only when all of these are addressedd can true inclusion inclusivity be achieved.take place. For this to occur, the student must be considered holisticallyas a whole. With the goal of providing accommodations for complex, intersecting student identities,; this requires an expansion of our scope. w We have thus developed a new conceptual model named  the NMDC (New Multimodality Diversified Campus) Mmodel (NMDC), representing the complexities and relevant components characterizing students. .
We will now elaborate the model's componentsOn the student axis, the model is designed to take into account: (1) Multiculturismmulticulturalism, , (2) Multimulti-technologies,, (3) Multiple multiple Identitiesidentities, , (4) Multilingualismmultilingualism, , (5) Multi multiple religionsReligious, and (6) multiple Multi Disabilitiesdisabilities. On the institutional response axis, the model includesThe Basis of the Model is consisted of: m  Multiple pPedagogies,, mMultiple c Curriculumsa,, mMultiple eEvaluations and, mMultiple pPolicies. The model is visually represented in the form of a compass, as shown in, see fFigure 1 below,.
 following which the various elements of the model are explained. 
Figure 1: The the NMDC Modelmodel
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[bookmark: _Hlk95229513]1. MulticulturismMulticulturalism: iInclusive, Multicultural multicultural, Diversified diversified Academia academia 
According to the traditional academic perception, theTraditionally in academia, differences among between students were have been considered an obstacle to educational equality (Ladson-Billings, 2006; Au, 2010)., Hhowever, nowadays this the perception is has recently shifted towards changing towards acknowledging of the value in of diversity and cultural capital. As Bourdieu PierreBourdieu (1984) claims that, beyond economic capital, the social assets cultural capital is a driver ofpromote social mobility beyond economic means. , such as education, style of speech, dress, physical appearance and intellect. Bourdieu (1984) defined cultural capital as familiarity with the legitimate culture within a society that includes things like education, style of speech, dress, physical appearance and intellectual resources. (Bourdieu, 1984).      
Educational reforms have typically tried to bring all students to the same level of academic achievements through by standardiszing the curriculum, regardless of the background, race, or and status of students (Patton, 2011). However, studies have shown that such reforms had have been largely ineffective atvery little impact on minimising minimizing gaps in student achievement (Bjorklund-Young and Stratte Plasman, 2020). 
 	In the research literature, sSome scholars attribute the the standstill in failure to address the achievement gapss among between students from different cultures to a reliance on the student  the worldview expressed in the deficit model  (Hambacher & Thompson, 2015). The common assumption is that achievement gaps are largely due to the fact that the cultures of minority groups that are viewed as dysfunctional is dysfunctional and lacks lacking important characteristics compared found in tto the dominant culture. This perception has led policy makers to demand that educational institutions raise the achievements of all their students, regardless of social or ethnic background. However, this position policy has not proven successful in shrinkingdecreasing higher education learning the gaps in academia (Au, 2009; Bjorklund-Young & Stratte Plasman, 2020).	Comment by Author: Which policy? No policy has been explicitly described. 	Comment by Author: There is a misuse of the term academia (as used in English) throughout the paper, which broadly refers to the world of research and scholarship., The paper should consistently refer to the university or higher education learning environment 
The cContemporary approaches promotes an oppositethe opposite policy, favoringfavouring culturally responsive pedagogy (CRP) – an approach that valorises , which raises the cultural differences as a source of academic excellence. In  a previous paper,Developing CRP has been done in previous paper, in which viewing pedagogy as part of the learning process.  wWe have developed a new multidimensional Culturally Relevant Academic Evaluation (CRAE) model evaluative model suitable for the technologically enhancedadvanced, multicultural environment of the 21st century using the CRP framework. This is a unique multidimensional model of Culturally Relevant Academic Evaluation (CRAE) that fills a gap in the scientific literature on evaluation in higher education (reference removed for peer reviewFinkelstein, Soffer-Vital, Shraga-Roitman, Liverant-Cohen & Grebelsky-Lichtman, 2021). 
As manifested in this model, our approach emphasizes the importance of culture and identity of the students. While theIn contrast to the traditional inclination to view was  to focus on students’ weaknesses as deriving from their cultural backgrounds (Gay 2000; Ladson-Billings 1995; Vavrus 2008), our approach emphasises the importance of the culture and identity of the students and is designed to the new approach validate seeks to consider cultural difference as a source of student diversity and harness it as a motor for academic achievements’ strengths and as cultural capital (Gay, 2000; Ladson-Billings, 1995; Vavrus, 2008).

Given the ineffectiveness of the Instead of continuing with standardizsation project in terms of improving academic achievement and the alienation and distress such a project can inflict on students, academic professionals should acknowledge that the historyhistories of racial or socioeconomic exclusion continue continues to shape the curricula and that evaluation tools work to address these pitfalls of our time, and this has to change. The failure of past experiments Academia ignores the cultural reality and the socio-historical contexts that critically affect students’ performance. Eliminatingthat have attempted to level the differences among between students by and adopting a policy of blindness towards cultural the differences indicates that this approach is both academically flawed and potentially harmful to student wellbeing. will never close the achievement gaps between students from different cultures. Instead, we must move toward tInstead, what is needed are he implementation of culturally responsive pedagogical practices in professional development and the construction formulation of curricula and evaluation tools derived from this a multicultural worldview.
The essentials of the scientific discourse about aScholarship concerning multicultural curriculum curricula has mainly deal with thefocused on selection criteria for the inclusion of disciplinary content knowledge in the curriculum of a given field that should be learned in the various academic frameworks, focusing on the content included in it versus those that are excluded (Sleeter & Carmona, 2017). According to Banks (2020), a multicultural curriculum entails means dealing with content that is taught and learnedht, for the most part, outside mainstream education and that provides providing extensive references to cultural and social diversity. Gable (2021) proposed the concept of ‘the hidden curriculum’ to describe the various skills, norms and behaviours which contribute to academic success in tertiary education. She notes that this ‘hidden curriculum’ disadvantages students who have had little or no exposure to the cultural repertoires of academia in their home environment. 	Comment by Author: You might consider explaining what is meant by this more explicitly.
Cognizant of the pitfalls represented by this hidden curriculum for students from different cultural and economic milieux, 
multicultural curriculum development should go beyond the top-down process of selecting discipline-specific content to be included in a curriculum. Rather, it requires a The difference in multicultural curricular content testifies not only to the content itself, but also to the starting point from which it develops, based on a two-way discourse between educational professionals and the student community about values and ideas (Sleeter & Carmona , 2017). A curriculum constructed in this manner way encourages the learnersstudents to become take on an integral part role of in the learning process, to legitimize legitimise their own voices and personal opinions, and to directly affects the content studied (Banks & Banks, 2019).
In her book, Gable (2021) mentions 'the hidden curriculum' to describe the multiple skills, the norms and behavior rules that students need to know, while not all students from different culture know these skills. There are students who come from families that academia is not part of their repertoire and therefore they find these skills, norms and behavior rules challenging and unfamiliar.      
Academia is changing its face. Academia has long been characterized by homogeneity  whereby only privileged cultures were included. Today, however, a multitude of cultures comprise academia, with a much more diversified student profile. Many academic institutions declare themselves to be multicultural in their nature and goals, geared toward enhancing the lower socioeconomic students for whom higher education had not been accessible to them and their families in the past. Academic intuitions that claim pluralism as part of their vision offer financial support, assuming this is the key to granting student accessibility to education and preventing drop-out.    	Comment by Author: This is repetitive and has been removed because of the 6500 word limit of the journal.
Our study asks which variables the new campus must take into account in order to adapt itself to students in a way that would contribute to their adjustment and success. Is academia considering the background that students bring with them when they enter the halls of academia? 

2. Multi-technologies: a Humanistic humanistic approach to technology	Comment by Author: In the context of your paper which concerns students from very different backgrounds being accommodated in higher education, it might be useful to mention that different levels of preparedness in terms of digital literacy is a significant barrier to equitable access and participation in the curriculum.

The section does not explicitly define and explain what is specifically meant by multi-technologies as used in your model.  

Some of the material in this section has been removed because it is common knowledge and because the journal requires papers of max 6500 words.  
Multicultural and global realityThe modern world is characterised characterized by rapid and transformative modern technological changes developments and a are life is flooded  of with information, and, there is a growing need to adjust educational perceptions and evaluation processes in light of the changing conditions of the knowledge economy. With the Covid-19 pandemic, thisThe COVID-19 pandemic has highlighted the urgent need to  need has been amplified: we need to modify how students in higher education are evaluatedevaluation processes in academia to better accommodate fit technological platforms that require , creating the opportunity to promote diverse and meaningful online evaluation systemss. The pandemic has also  has highlighted the importance of the argument of Marginson and Considine (2000) concerning the willingness of academic institutions to reinvent themselves. Evaluation is crucial before reinvention can take place, and we thus saw a need for a new model of creative evaluation in higher education. Today's students are supplied with fast, available, and easily accessible information, and our ability to consume information is constantly improving. Alongside technological changes, multicultural complexity has also caught the attention of researchers worldwide.	Comment by Author: Could be better contextualized. What does the argument state?	Comment by Author: This  is a bit vague.
Covid-19 has dropped a weighty fourth variable into the CRAE mix: technological literacy and skills. Students today have access to fast, available, and accessible information, and their ability to consume information is constantly evolving. Our ability to weave global and virtual social connections has been greatly enhanced. The challenge for academic instructors and tertiary institutions is to keep pace with these rapid changes and adjust teaching, learning and assessment so that they remain relevant to the students’ world.Is academia able to keep up with such rapid 
changes? Can it adjust its teaching, learning, and evaluation methods to the students’ world, in keeping with these rapid technological changes?   
	COVID-19 recession has unique academic-related features. Social distancing requirements have imposed structural shifts on Academia, most notably the expansion of learning and working from home and virtual communication. This massive global change, aiming a poisoned arrow right at the heart of the academia, may accelerate transformations in the nature of learning and work that have gradually emerged due to technological, and globalization changes. These shifts challenge the core values of the society and academia.	Comment by Author: In the interests of reducing the word count of the paper and to ensure that the paper is not dated when it is published removing this reference to the ongoing pandemic seems wise.  
Digital technology is a integral to culture.  Sherry Turkle (Turkle, 2005) defines the computer as more than just a tool, but as a part of our daily personal and psychological  liveslife. She examines the way the computers influences the way we view ourselves and our relationships with others and. She stresses that technology defines the way we think and act.
The linkage between students and technology is nowadays very powerful. Technology serves as a mediator to learning. The roots of philosophical basis of the role of technology can be traced especially during COVID 19 in the approach ofIn this context, Gartner’s (DATE) notion of Digital Humanism, according to which people should be at the centre of any manifestation of digital learning, is instructive.as defined by Gartner. It describes the notion that people are the central focus in the manifestation of digital learning. Academic intuitions institutions that which embrace digital humanism use technology to redefine the way people students reach achieve their goals and enable people them to achieve outcomes things not previously possible. Digital humanism is focused on technology centeredaims to centre technology around the interests, needs, and well-being of humans (Porter, 2018). 
Complex cultural heritage and a technology has produced a new social sphere due to convergence between. This convergence, is not only simply forming a link between antiquity and now, it has also redistributed concepts, categories, and objects, as well as behaviors and practices associated with them, all in a new environment. The meaning of digital humanism is that current technology, in its global dimension, is a culture, in that it creates a new context, on a global scale. To fulfil For fulfilling technology’’s promise of transforming teaching and learning, educators must have to learn to leverage these tools to engage students and support their personal growth (Blake, 2000). However, tTechnology adoption does notdoesn’t occur in a vacuum. It requires both risk-taking and experimentation from academic staff and a commitment to continuous professional learning and improvementdevelopment on the part of by educators, implementing both top- down and bottom- up approaches 
In modern education, humanistic technologies may assist tohelp introduce dialogue into the learning process and, bring achieve creative communication synergy synergies to the communication between  the lecturers and the students. It Technology also provides endless possibilities in terms of also enables enriching pedagogical techniques, including  as problem-based learning, intertextual dialogue, disputeargumentation, discussion and debate. Dialogue regarding interdisciplinaryH problem brings humanistic technologies also bring interdisciplinary dialogue to the front  line of education progress. The cultural dialogue between lecturer and the students stresses the significance of developing and mastering humanistic technologies in education (Barnová & Krásna, 2018).


3. Multiple Identities identities as the a sense of self
Dialogue is identified as a tool for putting into practice the dialectics of “questioning existence. It can promote intercultural exchange and develop question and answer cognition, ,” a process of exposing a person to culture, to a kind of question-and-answer cognition, self-knowledge, and professional and personal self-actualisationactualization. Nowadays, we should recognise recognize that identity is fluid and dynamic, representing the lasting construction of identities and the affect of changing contexts on the experience of identity development.; thus,  Therefore, all campuses must also should acknowledge that theoretical models who that describe identity as static are limitedare illustrative and sometimes static , and should take into account students'’ identity ongoing process of identity construction during their higher education experience – a formative moment in an individual’s identity construction at a particular time. Campuses' policy policies should accept deal with the possibility of living comfortably with multiple identities, rather than simply describing multiple dimensions of identity. Integrating multiple identities also has important implications on for learning.  
Jones and McEwen (2000) developed a Conceptual Model for Multiple Dimensions of Identity. The model is visualised by intersecting circles of identity comprising race, culture, gender, sexual orientation, religion and social class, demonstrating that any given dimension can be understood only in relation to the other dimensions.  The model is based on a survey of represents multiple dimensions of identity development for a diverse group of women female college students. At the centercentre of the multiple dimensions of 
identity is a core sense of self. The cCore identity, is experienced as a a personal 
identity that, which incorporates valued personal characteristics. The core is frequently described by participants as their “‘inside self”’ as contrasted within contrast to what they referred to as their “‘outside”’ identity. Outside identities were are those identity features that are easily named identified by others and interpreted by the participants as less meaningful than the complexities of their inside identities.   These inside identities guarded and kept close to themselves and made less susceptible to outside influence. For example, some of the female students in Jones and McEwen’s (2000) studywomen used the following terms to describe their core identity: intelligent, independent, kind, a good friend, and compassionate. , etc. They did not use terms that conveyed external definitions and identity categories to describe their core sense of self because such. This is because labels lacked complexity, accuracyspecificity, and personal relevancy. Identity is experienced and lived at a far greater depthdeeper level than such categories suggested or permitted. 	Comment by Author: Not “inner self”?	Comment by Author: Not “outer” identity?
Universities are very often highly multinational and multicultural spaces due to the international mobility of both students and academic staff. The intersecting circles of identity are race, culture, gender, sexual orientation, religion, and social class. The circles intersection  demonstrate that a dimension can be understood only in relation to other dimensions. Sociocultural conditions, family background, and current experiences are highly important to understand how participants construct and experience their identities. Salience of identity dimensions is related to internal awareness and external scrutiny. Systems of privilege and inequality were least transparent and understood by people who are most privileged by these systems. Once difference was experienced, identity was shaped. Both privilege and difference mediated the link with and relative salience of various dimensions of identity (Jones and McEwen, 2000). 	Comment by Author: This section is not properly contextualized in terms of the present study and is not very coherent. It has been removed and the important elements have been integrated above. 
Academic mobility is the crossing of international borders by academics who then work ‘overseas’ and it has been increased lately. The contemporary movement of academics takes place within the framework of old hierarchies among between nation- states that . However, such old hierarchies intersect with new academic stratifications (Kim, 2017). 
The notion of transnationalism is highly relevant to Academiaacademia today.. GlobalizationGlobalisation embodies is connected with the emergence and reconstruction of new identities. The mMigration process questions the traditional homogeneous and static notions of identity and. It implies the generation of new hybrid forms of identity. Esteban-Guitart and Vila (2015) describe how bicultural and multilingual skills become part of self-definitions through the appropriation of cultural voices that manage the origin and host lifestyles, building hybrid and multiple identities that preserve certain connections with the society of origin while taking on certain lifestyles from the new culture and society. Transnational identity describes is relevant to students   that live in between two cultural frameworks and has must to establish a dialogue between their country of origin (“there”) and their host country. (“here”). 
	Esteban-Guitart & Vila (2015) found in their research how bicultural and multilingual skills become part of the self definition through the appropriation of cultural voices that manage the origin and host lifestyles, building hybrid and multiple identities that preserve certain connections with the origin society and take certain forms of life of the new culture and society. 
Multi-NationalityMultinationalism is another aspect of multiple identities. Nationality diversity in higher education refers to the multiple different nationalities in higher education that increases language, value and information diversity in intuitionsinstitutions.  ‘‘Symbiotic GlobalizationGlobalisation’’, to use in Byung-Jin’s (2003) wordsterm, characterises characterizes the  21st twenty-first century. She emphasises emphasizes the need to reexaminere-examine education and national identity. We should make every effort in the search for a desirableto ensure that  education which we takes into account nationality into account. Globalization must have everyone 
cooperates and prospers mutually living with equal rights (Byung-Jin, 2003).	Comment by Author: This requires a definition.
The necessity to consider nationalism in higher education has grown during the last few years due to growing proportion of immigrants in society and focusing on integration and inclusion, which is also reflected in higher education. The phenomena of internationalization resulted in increasing international academic mobility and the emergence of an international labor market for academics. Many academic institutions have had a ‘generational shift’ which led to international recruitment of academic staff. For example, nationality diversity in Academia is a relatively emerging new field of research in the Nordic countries. Maximova-Mentzoni, et al. investigated problem representations of nationality diversity at higher education in Norway and in the other Nordic countries (Maximova-Mentzoni, et al. 2016). 


4. Multilingualism
Nowadays, iModern campuses are very often highly multilingual environments. n Academia, more than one language is being used by students or by a group of students. Students from different cultures are required to be Polyglots – students who speak several languages. In Academia there are students from different cultures that come to study, but not always their language is getting the legitimacy it should get. Students who learn in Academia, in which the sStudents studying at universities where the poken academic language of instruction is not their mother tongue, suffer from an inherent disadvantage and in a sense of inferiority in their learning processes and their evaluation processes. This category of Students student have has a dual challenge –: On the one hand, dealing with new the subject material and studying in a foreign on the other hand, language difficulties. Sometimes, it takes only one word that is not comprehensible, to miss the whole lecture. Therefore, the student may feel frustrated. LHowever, access to more than one language, if properly valorised and harnessed, may cause learning help nesses or it can serve as a source of leverage or a source of power for overcoming academic difficulties. 
However, the presence of multiple languages in academic settings can reproduceLanguage prevalence in academia incorporates multiple meanings – it carries the meaning of hegemony and hierarchical relations among students who study in heterogenous and multicultural classes, and between the lecturer and the students themselves. The lecturer, of course, may be from the majority or the minority group. Vygotsky'’s (DATE) sociolinguistic theory argues for the importance of the social milieu and claims that sociocultural settings are the primary and determining factor in the development of higher forms of human mental activity such as attention, memory, logical thought, planning, and problem solving. All these mental activities are critical for student learning. The human mind is mediated. Vygotsky (DATE) advocates advances the idea that humans do not act directly on the physical world but that our interactions are mediated by with the tools as an intermediary. According to Vygotsky, symbolic tools or signs are arteifacts created by humans under culture-specific and historical conditions and carry with them the characteristics of that culture. They also exert an affecteffect on the individuals who use them  to give rise to previously unknown activities and previously unknown ways of conceptualisingzing phenomena in the world (Lantolf, 2000; Wertsch, 1979). 	Comment by Author: Complete reference required.	Comment by Author: Much is taken directly from the source, this time with an attempt to paraphrase but losing the original meaning and much less unclear.	Comment by Author: He says they do **not** act directly.	Comment by Author: It is not clear from the foregoing what is meant by tools in this context.
Students who have difficulties in with language comprehension tend to avoid collaboration with students from other lingual linguistic and social groups (Mena and Rogers 2017). Since content is derived from language, the two Content and language are not separatableinseparable, . since content is derived from language. We should teach Ccontent should be taught using through athe additional language (foreign or second language). Thus, teaching the subject is intertwined with language. This would allows students achieving to achieve the appropriate level of academic performance, while improving students’their proficiency in the subject based on their mother tongue and the target language. It might also may increase students' motivation and encourage a positive disposition towards the discipline towards the subject they learn. Designing the teaching process based on this approach affords would developing subjectsstudents'’ intercultural understanding and it also prepares students them for the globalised globalized world. Moreover, critical thinking skills, lingual linguistic skills and social skills are would be being developed  whilein the process of implementing this design (Brucker-Kley, Oberle & Keller, 2021; Rubin & Jernudd, 2019). This approach can further develop the students' identity and it is constantly being shaped during  the learning process.as it is shaped by the learning process.	Comment by Author: In the context of the foregoing discussion about the highly varied and multilingual nature of modern universities, this would be logistically impossible. Instead of suggesting that the instructors teach in foreign languages, you might consider looking at and citing studies where the linguistic resources of the students are valorised as a source of creative and innovative contributions at the evaluation stage. This would be far more feasible. 

5. Multi ReligiousMultiple religions
Nowadays, the expanding of higher education includes different students from various religions, such as Islam, Christianity, Hinduism, Buddhism. There are of course atheists and agnostics. The secular students are not the prototype of the campus who represent the typical student. However, as we know, there are different forms of one religion, because religion is not monolithic. For example, in Christianity there is the form of Protestantism and the form of Catholicism, and those forms are different in their tradition. Therefore, the dilemma is whether we present in campus the set of symbols, systems and practices of one's religion and one's forms of this religion. Should Academia encourage students to keep their religion in “identity lockbox” or should it be exposed to all? Should religion be marginalized in Academia or not?
Existing research Research has indicated that  find that students’’ religious beliefs tend to become more liberal and less orthodox over the course of their studies (REFERENCE)., i.e., the Hhigher education has been found to experience weaken reduces religious orthodoxy and promotes individualistic beliefs, and has thus  serves asbeen described as a “‘faith-killer”’ (REFERENCE). Many scholars have studied how higher education affects students’’ religious religion and beliefs, but the results are contradictory. Some . College experience reduces religious orthodoxy and promotes individualistic beliefs. On the one hand sstudies find have found that higher education has a significant liberalisingzing effect, while others and on the other hand studies that argue that its impact is minimal, limited, or that religious belief is preserved. even protective, i.e. slightly conservative and does not necessarily lead to decreased religious participation or commitment. More longitudinal studies of the religious commitments of young adults in tertiary education are needed (Mayrl & Uecker, 2011; Regnerus & Uecker, 2006; Schwadel, 2016). It is also important to note that significant differences are likely to exist between students of different ages and those at the undergraduate or postgraduate level in terms of their experiences vis-à-vis religious identity on campus. 	Comment by Author: This contradicts the previous statement that higher ed is a faith killer. 
There is also great importance to the stage of life you enter higher education: As a young adult or older, your life experience, your participation in Academia as bachelor or as master degree. These identity components influence the impact of exposure to other religion. Parents are an important influence on their children younger students. However, peers take play aan important significant role among students and manyas many  students’’ religious experiences and discussions take place with their friends. Studies of college tertiary students have found that peer groups and differential exposure to peers from different backgrounds play an important role in shaping students’’ beliefs (REFERENCES). Students whose friends attend church with them are more likely to accept traditional religious beliefs.who befriend coreligionists and attend religious structures and services together are, naturally, Moreover, having a more religious peer group has also been shown to correlate with more likely to maintain exclusivist exclusive religious beliefs. Studies have shown that those who live at home are more likely to increase their religious participation (Bryant, Choi & Yasuno, 2003; Regnerus & Uecker, 2006) . Universities tend to emphasise rationalism, materialism and empiricism. This may result in a potential conflict between the institutional environment and students who hold religious beliefs or wish to engage in certain religious practices on campus. For example, should university cafeterias cater to the dietary requirements of different religious groups or allow religious symbols, gatherings or manifestations on campus? How can universities manage potential problems arising from students of radically different religious backgrounds studying together in the same space?       
Religion is manifested by cloths, accessories, music, food, symbols of the students. We can no longer claim that campus is a neutral environment. And a question should be asked: To which extent do we allow this religion pluralism in the campus? For example, 99 Names of Alla necklace (Misbaha, consists of 99 beads to assist glorification of God, is used by Muslims to keep track in tasbih). Let's take an example: A Muslim student gives as a gift this necklace to a non- Muslim religious student. This non-Muslim student wears the necklace, without understanding it's religious meaning. He comes home and his family replies with great anger and demands leaving Academia immediately, claiming that the aim of higher education is not a place for religious conversion. Another example is the food served in the Cafeteria, should  some food be excluded from the menu by regulation, due to religious limitations of some religious groups or offending the feelings of these groups? Music is a meaningful component of one's religion and praying. In Islam, during the Ramadan prayer is a salient component. The  group loudly praying, especially before the Iftar ( the evening meal the Muslims end their daily Ramadan fast at sunset). This prayer praises the God Allah.

6. Multiple dDisabilities
Disability is another aspect of the diversity of higher education institutions. Students with disabilities in multicultural environments are being recognised as a unique cultural group with shared experiences (Mona, Cameron, and Cordes 2017). Nowadays, we can no longer perceive and design AcademiaAcademic programmes can no longer be designed around for the amorphic “‘average student”’. Learning disabilities are moreare diagnosed more frequently, and the our awareness to this subject has grownand understanding of these matters have grown. The state of-the art today is that tThe responsibility to adapt the learning environment has shifted from the individual students having to adapt to the learning environment' responsibility and taking care of all the adaptions needed, to  the academic intuitioninstitution having to adapt to the student. Therefore, AcademiaUniversities should take students' disabilities into consideration in the design of regarding it's policy, pedagogy and evaluation.      
	Disability is one of the aspects that contribute to diversity in higher education institutes. Students with disabilities in multicultural environment are being recognized as unique cultural group that share the same learning and evaluating experiences (Mona, Cameron, and Cordes, 2017). 
As far as evaluation is considered, test accommodations are predominant for students with disabilities. Therefore, we find theUniversities have tended to approach disability from the perspective of application of the medical model for of disability within the academy (Collins, Azmat and Rentschler 2019), which. This model views the disability as a personal an the student personal medical problem (Bunbury, 2020). Catering to students with disabilities typically manifests as test accommodations at the evaluation stage.  In line with the medical model, According to this model, students must have to submit medical documentation before receiving the accommodations. The requirement This means that they have to   disclose this confidential information and this may cause them  stress or discomfort. Students with mental disabilities are especially not comfortable touncomfortable disclose disclosing this information  (Smith, Woodhead and Chin-Newman 2019). Nevertheless, psychological, social and financial resources are needed  to succeed throughout the accommodation process requires (Waterfield and Whelan 2017). 	Comment by Author: It is not clear what this means.
In contrast As opposed to the medical model, which emphasizes personal accommodations for disability, universal design reflects the social model of disability (Griful-Freixenet et al. 2017), which. The social model considersexamines disability as a social issue and delves into the aspects of inclusion and exclusion (Collins, Azmat and Rentschler 2019). The community and broader society are responsible for inclusion and accessibility. For example, regulation, obtaining keeping and retaining rights, intolerance, stigma, reducing exclusion and, respecting diversity. However, Academia higher education struggles through withthe difficulties or challenges to implementimplementing inclusive practices. The Thus, the concept of universal design originates from ideas about the inclusive design of physical spaces for diverse people (e.g.,see Ferguson et al. , 2019). 	Comment by Author: What is universal design?


The Basis basis of the Modelmodel:  Multi multiple pPedagogies, mMultiple Curriculumscurricula, mMultiple eEvaluations, mMultiple pPolicies
Higher education Academia is changing;, it no we can longer represents a single view Academia from singularpoint of viewity point, and, therefore, but from must adopt a holistic and integrative integrated point of viewperspective. While Academia higher education has sought strives to produce unifyingstandardised processes and  outcomesproducts, times have changed. The so- called "‘average student"’ does no longer exists. GlobalizationGlobalisation and technological growth developments have affected the way learning takes place and have made education available anywhere in the world with flexible schedules.: It can take place anywhere and everywhere. The "‘melting pot"’ approach policy is no longer relevant, nor should it be our ideal. Diversity and pluralism are our reality and The Academia higher education sector should reflect the diversity and pluralism that are today’s realityreflect them.. In that sense, Academia is micro cosmos of the world. 
Pluralism and diversity should not be remained as theoretical vision, but to be manifested in academic practices and policies.  Therefore, we should adopt the term: "‘Iinclusive higher education"’ refers to the integration of diversity, equity and inclusion into the higher education mission and throughout academic practices and policies.. This term is achieved when defined as occurring when allevery student is s are
entitled to the opportunity to be included in the known academic classroom environments and when . They are getting all students receive the necessary support they needto  that facilitate accessibility to the university environment and information. 
This general notion of "‘inclusive education"’ is well known (Shyman, 2015); however, however, adjustments to the changing new face of Academia higher education is are needed. This integrative point of view leads us to focuses on the importance of inclusive curriculum design in higher education and emphasises adjustments measures toin ensuring ensure inclusive pedagogy and evaluative evaluation practices. The aAcademic intuitions institutions are aware to of the importance of inclusive design, and making reasonable adjustments attempts to ensure inclusivity (REFERENCES). However, data gathered suggests that academic staff often struggle to accommodate diversified diverse student bodiess (Morgan and Houghton , 2011). Students are characterized as individuals with specific needs and also as a whole. As Aristotle claimed: "the whole is greater than the sum of its parts". The academic staff is being challenged due the fact that two observations and reference point are needed at the same time for adjusting pedagogy, curriculum and evaluation. These observations are sometimes do not align, and the staff has to reconcile the contradiction, not always having the relevant knowledge and tools to do so. 
Teaching and, learning processes, curriculum and  assessmentevaluation, technology and multiculturalism should be integrated into a comprehensive and holistic model. The This CRAE model (Culturally Relevant Academic Evaluation (CRAE) model) takes into account the academic teaching and -learning processes, curriculum and and evaluation, as a moreestablishing a more comprehensive suitable framework for higher education settings (Finkelstein, Soffer-Vital, Shraga-Roitman, Cohen-Liverant & Grebelsky-Lichtman, 2020reference removed for peer review). While this offered model focuses on the teaching, learning, processes and curriculum and evaluation, we have expanded the model to include students' diversity and inclusion.characteristics.  Therefore, the cCoordination should be at the same level (class, department and faculty level) and also between the various levels. The evaluation will not be meaningful unless if all conditions of alignment are met (Pellegrino, Chudowsky , & Glaser, 2001).	Comment by Author: It is not clear what is meant by this.
Defining the goals of the academic process is crucial for establishing a cohesive and continuous policy  with continuity and cohesion between its various components–, meaning evaluation, pedagogy and curriculum. The academic curriculum should be based on setting uniform standards for defining the learning teaching goals, contents, and methods of evaluation. Multicultural Evaluationevaluation, pedagogy and curriculum curriculum design should allow access to learners from population groups outside the dominant cultureoutside the mainstream, from various cultures. The Evaluation, pedagogy and curriculaum which that are policy driven, should focus on the content included in versusas opposed to those that which is excluded  are excluded infrom the learning academic arena (Sleeter & Carmona , 2017). 	Comment by Author: It is not clear what this means.
Banks (2020) illustrate proposes a multicultural curriculum, meaning  that academic staff teach inclusive content that is aimed towardsd creating equal educational opportunities for all students for the most part outside mainstream education and providing provides extensive references to cultural and social diversity. We suggest expanding this scope and propose claim that evaluation, pedagogy and curriculum development should be driven by diversity diversified policy driven. Moreover, this policy should be based on a two-way discourse about curricular content, ideas and values between   academic intuition institutions and the community about curricular contents, ideas and values. This would allow allows the learners to become an integral part of the a vivid vibrant community and as aan active part of in the learning and evaluative evaluation processes, while legitimisingzing their own voices and personal opinions.
UDL (Universal Design for Learning) is the main framework of reference for the purpose of teaching a wide range of learners;, however, we argue that the parameters of UDL should be expanded to a point of reference of for academic policy. UDL, as a design, was developed as part of the an attempt of to integrating integrate and including include children with disabilities into mainstream educational settings and and was subsequentlywas expanded into to the higher education context (Rose  and Meyer, 2006). Bernacchio and& Mullen (2007) expanded this frame of reference in to three core areas – of the curriculum, pedagogy, and evaluation. Specifically, they mentioned setting learning goals, selecting teaching materials and methods, and developing ongoing evaluation processes. They also highlighted the importance of flexibility.
According to the UDL, the starting point of the teaching and -learning processes is to plan the curriculum according to the students’’ needs, desires, and abilities. In tThis way, the learning process considers all learnerstakes all learners into account and proactively works in favorfavour of their success (Capp, 2017). However, in higher education academic intuitionsinstitutions, that which implement UDL,, we neglect students' identity- derived -needs as mentioned earlierrun the risk of being neglected.  

UDL, Aas a frame of reference, UDL seeks to delves into the learning process and encourages students to be proactive learners who can navigate through their learning process. This is achieved by offering students by giving them choices, encouraging them to setting personal goals, and helping them develop aning awareness of their personal learning skills. Despite the fact that making choices, setting goals and developing awareness can be directly affected by identity-derived needs, the UDL model, surprisingly, fails to take these into account. 
However, choices, setting personal goals and developing awareness of their personal learning skills are directly influenced by your identity derived-needs. But, identity derived-needs, such as language, religion, nationality, are surprisingly not included in the model. Moreover, UDL refers to all conscientious aspects, such as choices, setting goals, etc., however it overlooks all aspects which students do not consider them as important, especially when they do not seem to be relevant and valuable for academic learning and choosing academic intuition and expertise. 
Some These aspects overlooked by the model are  the spoken language spoken in the academic intuitioninstitution and, the representation and legitimacy of one'sstudents’ religions in the educational academic intuition, etcsetting. As Gati and his colleagues found in his rResearch regarding choosing choices of learning domains for future careers indicates , that 65% of the students do not know which considerations should be takenwhat to consider  into account for their career decision makingin terms of career options when choosing their study programmes (Levin & Gati 2019; Gati et al. 2019).. At younger ages, martial considerations are leading their decisions (Levin & Gati, 2019; Gati et al., 2019). For example, an Ultra Orthodox Jew student who uses a wheeling chair, consider the access to the classroom but may not consider while choosing the academic intuition the accessibility to the synagogue. However, since Jews pray three times a day, the accessibility to pray during their learning day is highly important consideration. Thus, academic intuition policy should take into account all students' identity components and afford all identity driven accessibilities.       	Comment by Author: This statement appears out of place; it is unrelated to the focus of the paragraph	Comment by Author: 
 We will now elaborate the tThree components dimensions of UDL are particularly relevant for our discussion –: eEngagement, , rRepresentation and aAction and expression.   
Engagement is the first component. This relates to the emotional aspect of learning and stresses places emphasis on the need to promote learners’’ involvement in heterogeneous classrooms with a wide range of learners, each of whom has a unique way to become more involved in class. For example, linking the learning material maycan be relevant to one learner but irrelevant to another (Dean, Lee-Post, & Hapke, 2017). This component also relates to aspects of emotional regulation in the learning process, , and it acknowledges the fact that some learners may perceive a certain form of learning as threatening, while others might perceive it as interesting and challenging (Griful-Freixenet et al., 2017).
However, the emotional aspect dimension as presented here is also affected by the dominant language used in on the campus, and the representation of the religion in on the campus., etc.   
Representation, is the second componentdimension of. While in UDL, representation relates to the sensory aspect of learning, emphasisingzing the need to make the material accessible to different learners by diversifying its presentation (Cast, 2018). In contrast,, in our model  we are aimsaiming at flexible representation. In UDL, L, representation relates to the various preferences through which the study material is absorbed and understood by the learners. ; and Iit emphasises emphasizes the importance of presenting the information in various modes of inputusing different input modalities (e.g., for example, watching, listening, reading),, organisingzing the information in a comprehensible and clear manner (e.g., flowcharts, highlighting important information, etc.), and using tools that support understanding of the material (e.g., such as, a course glossary, concept cards, etc.) (Black, Weinberg, & Brodwin , 2015). In our model, we are aiming at expandingOur model is designed to expand the representation component, and focusing on the different material designs of material. For the material to be relevant and meaningful, we have to adapt the materialit must be adapted to the students'’ identity- derived aspectsneeds.   
Action and expression isare the third componentdimension. This relates to the diverse modes of expression that are enabled (Cast, 2018). It addresses the various activities taking place in the classroom that allow personal expression, such as group work and class discussions, as well as the products the learners are required to present (e.g., (e.g., a written assignments, a practical projects,  or a presentations). However, this model overlooks the language aspect, which is the basis of the ability to engage in classroom activities and personal expression. Language is the main tool for action and expression, and, if it is not taken into accountconsidered, action and expression are not applicablepossible.   
Educational iInclusion in academia is as both theoretical as it isand practical. For example, Amara and Merei (2008) argue that the language we choose to used in the public arena affects the way people individuals and groups design the perception ofperceive themselves and the otherothers  .(أمارة ومرعي, 2008). Language has a strong linkageis intimately connected with to identity and, therefore, it is highly extremely important to use mother tongue amongfor minorities to be free to use their native languages (بركة, 2013) .	Comment by Author: I am unsure about  how to handle these references. 
Therefore, the state of the art today is thatThe reality is that some students for whom the language of instruction is not their native language may avoid participating in discussions which are being held not is their mother tongue language. UDL also deals with technological tools that enable various modes of expression and with how learning-supportive technologies can that enable learners with disabilities to express themselves (Evmenova, 2018). Another aspect of action and expression includes the need for the education professional’s’ treatment contributions in to breaking down the learning process into stagess,, providing students with self-supervision tools and, feedback at different stages of learning, , providing support in terms of recommendations for effective learning strategies, and referring them students to instructors/guides who can help them use technology and improve their learning skills (Thomas, et al. 2015). 
 Technology itself is a language, and unqualified students in Technology, find it difficult. For example, Arab speakers students deal with two challenges of language: the first one is the spoken language in Academia, which is not their mother tongue, and the second language is the technological language and effective use of its tools. Policy should take into account all these components and integrate them into their guiding vision.

 
Discussion and Summarysummary
GlobalizationGlobalisation and diverse its related political and social processes have created a multicultural world where led to a reality in which there are students from many social groups are present in institutions of higher learning, and the importance of multiculturalism is evident. The cultural diversity of students in higher education academia is of great importance;, as it can helps reduce social disparities, promotes equality and social justice, and better prepares students for the laborlabour market (Banks and Banks 2019).
The NMDC model (New Multi modality Diversified Campus) might serve as a guideline for designing the new campus.  The state of the art today is that due to globalizationGlobalisation, migration and technologicaly developments and revulsion require, that a new holistic and integrative learning framework point of view should be adopted. We can no longer rely on segmented overview and perceive Academia as a singularity point. A holistic and integrative point of view should be adopted.  Our model   represents the complexity and incorporates all the relevant components that characterise characterize the pluralist societiesstudents today, i.e –. mMulticulturism, mMulti-technologies, mMultiple iIdentities, mMultilingualism, mMultiple rReligiousns and mMultiple Disabilitiesdisabilities. This The model's Bmodel is based onasis is   mMultiple  pPedagogies, mMultiple  Ccurriculumsa, and Mmultiple Evaluations evaluations and Multi multiple Policiespolicies. This model portraits  portrays a new academic vision, in which the students’  identity-driven needs are considered. get full and holistic perception and constant and changing alignment to their identity.  While Academia higher education does make refers reference to the student's conscious elements and needs of identity needsidentity of students, there are a lot number of unconscious elements and needs of identity needsidentity that we observe Academia's blindnessto which higher education continues to be blind.   
We presented the prevailing UDL model; of UDL its . UDL presents three major components that create form part of a full, meaningful learning process,, and it also offers various ways to apply diversity throughout to each of these components (Cast, 2018). Examining these components is important to fully understand whether we view the student  holisticallyas a whole. However, our model enables full expression and action enactment of UDL. Academic policy should be aware to of diversity and accessibility in the fullness of its meanings and implications (e.g., Doyle and Robson, 2002; Morgan and Houghton, 2011), but to its full meaning and implications. This Our approach allows to achieve students' to achieve their full potential, which ultimately ensures inclusion within the academic intuition institution and and to empower student empowerments.
Our model also may expands upon Banks and Banks’ (2019) approach. They elaborated five dimensions as a guide to school reform while tryingfor implementing multi cultural education: c Content integration, the knowledge construction process, prejudice reduction, an equity pedagogy  of equity and an empowering school culture and social structures (Banks and Banks, 2019). We claim propose that this scope should be expanded to the whole componentsentirety od of students' identity.     
In the globalised globlized world, Academic higher education intutions institutions comprise are constited from a variety of religious, ethnic and immigrant groups who that have different cultures and languages as well as students with and also disabilities. Higher education sStudents from western Western society backgrounds are no longer the dominant prevailing students population in the higher educationacademic intutionsinstitutions. Many ethnic minorities are challenged by the neccesiy to belong and be part of Academia and just be includedfeel included in academia, , and their special needs are not always addressedadressed. Their family backgrounds, values, attitudes, practices, and community, ethnicity, culture and values, as part of the students'’ processes of acculturation and socilization socialisation, sholuld should be taken into accocnt account while when planning the academic policy. We hope that our model NMDC model of the new campus will be a source of emporment empowerment and resilance resilience for all students all over the world. 	Comment by Author: Surely this depends on where in the world a university is located and whether it is a university that attracts international students.
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