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Acquiring English as a Foreign/Second Language in Academia:	Comment by ALE editor: This title is really long. I made it into a main title and a subtitle.
I put as the main title the phrase that seems most specific to this study.
It could be further shortened.


Trends in Academic Achievement, Attitudes, Emotions and Social Aspects in Courses Using Frontal Versus Hybrid Methods


Scientific Background
The aim of this study is to compare methods of learning English as a second language in academia, based on the Common European Framework of Reference (CEFR) model of frontal versus hybrid learning. It examines changes and improvement in acquiring English as a foreign / second language (EFL/ESL), in terms of classroom exercises and achieving high levels of students’ achievement, motivation, self-efficacy and course satisfaction. It compares courses in higher education that use various methods, namely frontal and hybrid.	Comment by ALE editor: I suggest putting here in the first paragraph some indication that hybrid means online in this context. The term hybrid is not defined or linked to the term ‘online’ until page 5, although the term online is used before that almost as if they are interchangeable. I think this should be clarified earlier.
The Council for Higher Education (2019) approved a reform (to apply the CEFR model described below), for English studies in higher education. This reform will take effect in the academic year 2024-2025. It was also decided that, beginning with the 2021/2022 academic year, any student beginning undergraduate studies will be required to take at least two English courses. 	Comment by ALE editor: Or does it mean it will last until 2025?
The CEFR is an international standard for describing language ability in four skills: reading, writing, comprehension and speaking (Cambridge English). It uses a six-point scale, from A1 for beginners, to C2 for those who master the language in all four skills. Additionally, it includes three “plus levels” (A2 +, B1 +, B2 +) (Council of Europe). The CEFR model does not establish a particular pedagogical approach. Significantly, this method views language as a means of communication, not a subject of study. Learners are viewed as users of the language and social agents. The methodological message of the CEFR is that learning a language should allow learners to act in real situations, express themselves and perform meaningful tasks. Hence the proposed criterion for assessment is communication capability in real life (Council of Europe, 2020). 	Comment by ALE editor: https://www.coe.int/en/web/common-european-framework-reference-languages	Comment by ALE editor: I rearranged a bit to cut redundancy
	Comment by ALE editor: What are these? How do they relate to C2 as mastery?
Liu, Spitsyna, Zubanova and Vekilova (2020) found that students have positive attitudes about learning English online and that online forums are among the most effective and convenient tools, improving students’ level of language and expanding the exchange of cultural knowledge. Petrovic (2021) found that technological tools used in learning English online (such as Google forms and TED talks) enable students to search for materials, create, and reflect, and thus the lessons become fruitful, innovative and thought-provoking. 
However, Cuasialpud-Canchala (2010) found that students who have difficulty acquiring a second language prefer to learn English frontally and find online courses more difficult. Other students said they are more comfortable in an online environment, where they do not feel shame and ridicule as may exist in the frontal environment, since there is no one to "laugh at their mistakes". Such students stated they would not feel comfortable speaking in a frontal environment but only in a personal meeting with the lecturer.	Comment by ALE editor: It seems this paragraph should be in the same section as the statements on transactional distance.
Learning English as a Foreign Language
Cognitive development and proficiency in one’s mother tongue are important for the acquisition of a foreign language (Collier, 1989). There are three motivations for learning English: (1) it may provide potential short- and long-term benefits, (2) it may increase personal development and autonomy, (3) it may provide social / contextual needs. External motivations for learning English in a digital environment, such as the requirement to learn English for an academic degree, may also affect the internal motivation to learn English. 
It was found that although some students said that their teachers of online courses did guide them, they felt isolation and a lack of immediate response, and therefore prefer face-to-face learning (Fandino, Munoz & Velandia 2019). Social isolation can cause anxiety and depression (Hortulanus et al., 2006). In academic settings, social isolation can lead to withdrawal, burnout, or dropping out of courses (Ali & Smith, 2015). 
Fakeye (2010) found a positive, but low and almost insignificant, correlation between students' attitudes and their achievement in the English language. A similar relationship has been found between academic ability and English achievement. Although the positive correlation is low, recommendations have been made for teachers to develop effective teaching and learning strategies to instill in students a positive attitude towards the English language. According to Ozverir, Herrington, and Osam (2016) it is important to learn English in an authentic context.
Motivation, Attitudes, Feelings and Emotions in the Context of a Foreign Language	Comment by ALE editor: Motivations are discussed above. 
Social and emotional learning (SEL) refers to the process by which a person learns to recognize and manage emotions, make decisions, behave ethically and responsibly, develop positive relationships and avoid negative behaviors (Elias et al., 1997). In the context of academics, SEL refers to a combination of thoughts, emotions, and behaviors that enable performance of crucial social tasks, meeting personal and social needs, and development of the skills a person needs to function in society (McCombs, 2004; Zins et al., 2004). The current study examines the following aspects of SEL: motivation, coping with difficulties and problems, self-efficacy, and satisfaction.
Foreign language acquisition is influenced by both attitude to language and motivation (Dubiner, 2012). In a review of articles in the field of motivation and learning, Masgoret and Gardner (2003) found that learners with a positive attitude to language will be motivated to invest in language learning, and that motivation is what leads to students’ success in learning a language. Various studies have found a significant correlation between students' motivation and their academic performance and success (Rotgans & Schmidt, 2012; Schunk, 2008; Sogunro, 2014).	Comment by ALE editor: The sentence with only Schunk was redundant with this one, so I combined them; is it ok?
Motivation. Ford (1992) defines motivation as a psychological state that stimulates, directs and perpetuates human behavior toward a particular goal. Motivation is an internal process that directs the person to perform an action and persevere in performing it (Law et al., 2010; Law & Breznik, 2017; Law & Geng, 2018; Reeves, 2006).
Coping with difficulties and problems. According to Lazarus (2000), in any human-environment encounter, a person may perceive the situation as either 'positive' or 'stressful'. This cognitive process is affected by three factors: (1) characteristics of the situation and degree to which it is known or ambiguous; (2) factors relating to social norms such as obligations, values and customs; and (3) factors related to the individual’s personality. The online learning environment is an emotionally charged space (Brown et al., 2015). Learners report frustration, anger, rage, joy, enthusiasm, satisfaction, boredom, envy, hatred, love and affection, in describing the nature of learning in this environment.	Comment by ALE editor: This sentence seems out of place.
Is there a reference for it?
Self-efficacy. Self-efficacy has been defined as individuals’ perception of their own ability to organize and successfully perform tasks and actions (Bandura, 1986; Schunk, 1984, 1989). Self-efficacy influences learners’ choices regarding actions, effort and perseverance. Those with a high level of self-efficacy will put in more effort and persevere, as compared to those who doubt their ability. Self-efficacy stems from previous experience, receiving feedback, and physiological stimulation. When students feel they can accomplish a task, their self-efficacy increases; when they do not feel they can succeed, they experience a decrease in self-efficacy (Bandura, 1995; Schneider & Preckel, 2017).
Teaching Methods: Frontal or Hybrid
This study examines two modes of learning, frontal courses and hybrid courses. Frontal learning refers to face-to-face meetings, which allow for immediate, unmediated interaction, based on verbal communication, and non-verbal messages such as facial expressions and body language. Face-to-face interactions help teachers initiate meaningful interactions and identify signs of students’ distress, embarrassment, difficulties regarding the material being taught, make-up of the class, or other situations that require a response (Anderson, Rourke, Garrison & Archer, 2001; Garrison, Anderson & Archer, 2001; Garrison & Kanuke, 2004; Green & Li, 2005).
Hybrid learning refers to a combination of synchronous and asynchronous learning taking place online via a digital system that connects learners and teachers who are physically separated from each other. Hybrid learning allows learners to broaden the learning process and usually provides opportunities for research, merging texts (visual, auditory, fillings), and integrating tasks at a high level of thinking. Due to its dynamics and the variety of options it offers, the hybrid learning environment may help students in coping with interpersonal communication skills. It is an environment that supports collaboration and segmentation within the space (Cole, Shelley & Swartz, 2014; Mbati & Minnaar, 2015). However, physical separation between teacher and learners can lead to ‘transactional distance’. This concept, coined by Moore (1993), indicates a psychological-communicative gap between the teacher and the learners that may be created in the learning process, which may cause learners to experience frustration, gaps in understanding, or misconceptions about themselves and the learning process. According to Moore, the psychological-communicative space is not a constant factor, but a variable that can be changed.	Comment by ALE editor: I’m not sure what this is 
מילויים
Filling out google forms?	Comment by ALE editor: I’m not sure what this means, and don’t see anything relevant in the cited articles
Various studies conducted at the beginning of the Coronavirus crisis found that students prefer frontal learning (Fox, 2020; National Student Association, 2020). In direct contrast, a study conducted after about a year of online study found that students prefer synchronous online learning and classes conducted via Zoom over frontal learning (Rahimi & Zilka, 2021, in press). One of the influencing factors is the age of the students; the older the students, the more positive their attitudes toward online learning.	Comment by ALE editor: There were two repetitive sentences so I combined them, is it ok?
Preliminary Results	Comment by ALE editor: This heading seems incorrect, there are no results given here. Maybe Previous Research? But why is that separate from the literature review?
The present study is still in its early stages, but is based on previous studies we and our colleagues conducted, the findings of which form the basis for the present study (see for example: Cohen, Rahimi, & Zilka, 2019; Rahimi & Zilka, in press; Rahimi, Zilka, & Cohen, 2019; Rahimi, Zilka, Findelstein, & Cohen, in press; Zilka, Cohen & Rahimi, 2018; Zilka, Findelstein, Cohen, & Rahimi, 2021).  	Comment by ALE editor: I added these as in-text citations.


Rahimi, D.I., Zilka, C.G., & Cohen, R. (2019). Sense of challenge, threat, self-efficacy, and motivation of students learning in virtual and blended courses. American Journal of Distance Education, 33(1), 2-15. 	Comment by ALE editor: Is this full list supposed to be here, or integrated into the main reference list?
Zilka, C.G., Cohen, R., & Rahimi, D.I. (2018). Teacher Presence and Social Presence in Virtual and Blended Courses. Journal of Information Technology Education: Research, 17, 103-126. https://doi.org/10.28945/4061
Cohen, R., Rahimi, I. D., & Zilka, C.G. (2019). Self-efficacy, challenge, threat and motivation in virtual and blended courses on multicultural campuses. Issues in Informing Science and Information Technology, 16, 71-95. https://doi.org/10.28945/4295
Zilka, C.G., Finkelstein, I., Cohen, R., & Rahimi, D.I. (2021). Implications of the Digital Divide for the Learning Process During the COVID-19 Crisis. Review of European Studies, 13(2), 57-71. 10.5539/res.v13n2p57
[bookmark: _Hlk74480285]Rahimi, D.I. & Zilka, C.G. (in press). Attitudes to Online Learning by Means of Zoom in the Period of the COVID-19 Crisis. Studies in Higher Education. 
Rahimi, D.I., Zilka, C.G., Finkelstein, I., & Cohen, R. (in press). Use of digital tools and digital learning skills on multicultural higher education campuses during the COVID-19 pandemic. Social Issues in Israel. (Hebrew). 

Purpose and Relevance of the Study 
The aim of the study is to compare frontal and hybrid methods of learning English as a second language in academia, according to the CEFR model. 
Research Questions
Will there be differing trends of change and improvement in the process of acquiring English as a foreign / second language in class lessons, in reaching high levels of language performance, and in the achievements of students learning in courses taught using frontal versus hybrid methods?
Will there be differences in academic achievement, in the process of acquiring English as a foreign / second language in courses given via frontal versus hybrid methods?	Comment by ALE editor: How does this differ from the first question?
Will there be differences in motivation, self-efficacy, attitudes, and emotional and social aspects, in the process of acquiring English as a foreign / second language in courses taught via frontal or hybrid methods?
Research Hypotheses
The research has a dual hypothesis: in a comparison between students who study in frontal classes and students who study via online learning, differences will be found in the following parameters: academic achievement, attitudes, feelings and emotions, motivation, ability, and satisfaction.
Importance of the Research
In light of the approval of the English studies reform by the Council for Higher Education (2019) it is important to examine the effectiveness of teaching methods in frontal and hybrid courses in English language studies. This reform will take effect in the academic year 2024-2025. It was also decided that, beginning with the 2021/2022 academic year, any student beginning undergraduate studies will be required to take at least two English courses.	Comment by ALE editor: These two sentences are in the introduction in the same words. Perhaps here there is a way to emphasize why this makes the research important.
Methodology
The study is a mixed-methods study. The questionnaire contains closed and open-ended questions, and interviews will be conducted with approximately 10% of the students.	Comment by ALE editor: Of which students? Specify (at the college, first year, degree, department, etc.)
The study was approved by the Ono Academic Campus Research Authority (attached).
Sample
The study population will include about 1,500 students enrolled in a course for English as a foreign language, with 500 students enrolled at level A, 500 at level B and 500 at level C. Each course will be taught using one of the following two teaching methods: frontal learning and online learning. The study will last for two years (four semesters).	Comment by ALE editor: At Ono College? Undergraduate?	Comment by ALE editor: The original Hebrew sounds like both courses are taught using both methods, but that doesn’t fit the rest of the article. Verify.
כל קורס יועבר בשתי שיטות לימוד שונות
Research Process
Questionnaires will be given to students at the beginning and end of each course.
Research Tools
Motivation questionnaire. The motivation questionnaire used in this study is derived from the questionnaire designed by Pintrich, Smith, Garcia and McKeachie (1991). Responses are given on a five-point Likert scale in which 1 = very bad, 5 = very good. The questionnaire consists of eight items:
1. In cases of delays or obstacles, I am able to motivate myself to try repeatedly.
2. When I do an uninteresting task, I think about the more interesting parts of the task and try to enjoy those. 
3. When I need to attain an achievement, I become highly focused and filled with positive energy, regardless of the circumstances.	Comment by ALE editor: I’m not sure what this is
נעשה/ית מאוד שלו/ה
4. When faced with an important task, I am often able to reach my full potential.
5. I rarely feel exhausted or despairing in stressful situations.
6. I reach the peak of my performance in stressful situations.
7. I'm able to immerse myself completely in what I do.
8. When I have to perform, I can do so without difficulty.
Questionnaire of emotions and coping with difficulties and problems. This questionnaire is based on the questionnaire on perception of threating / challenging situations by Lazarus and Folkman (1988), and other relevant questionnaires (Zilka et al., 2019). Responses are given on a 5-point Likert scale in which 1 = very bad, 5 = very good. The questionnaire includes six items: 
To what extent do you feel you have the ability and capability to perform the following actions in a frontal / online course (depending on which course the student took)?
1. Creating social interaction
2. Command of the means of instruction
3. Acquisition of knowledge
4. Achieving higher order thinking
5. Acquisition of tools for managing studies
6. Uncovering initiatives in frontal learning 	Comment by ALE editor: This item is unclear – 
גילוי יוזמה לימודית פרונטלי
Self-efficacy questionnaire. This questionnaire measures the perception of learning ability according to Bandura's (1986) model. The questionnaire consists of six items: 
1. I feel that online instruction is at least as effective for me as face-to-face instruction.
2. I found I have better learning habits than I previously thought.
3. I found I have better learning skills than I previously thought.
4. I am interested in moving to online learning as a major learning mode during my academic studies.
5. In general, I am satisfied with online learning.
6. I have difficulty concentrating during online learning.
Respondents were asked to rate the statements. The questionnaire distinguishes between three dimensions of self-efficacy for learning: academic, computer use (technology control) and social.	Comment by ALE editor: On a Likert scale? From what to what?
Attitudes questionnaire. The questionnaire of closed questions was based on questionnaires from Cohen et al. (2020) and Fox (2020). The questionnaire examines attitudes about learning and learning characteristics. The questionnaire includes nine items. Students' attitudes about learning were measured using three statements in the questionnaire. The responses were rated on a five-point Likert scale in which 1 = very bad, 5 = very good. 
1. In my opinion, the quality of my learning in a frontal / hybrid course includes understanding and being able to follow the material taught.
2. In my opinion, the frontal / hybrid learning environment is comfortable.
3. In my opinion, the inconvenience of commuting to campus (travel, traffic, loss of time, costs) is a reason that can justify distance learning.
Students' attitudes about learning characteristics were measured using six statements from the questionnaire, rated on a five-point Likert scale in which 1 = strongly disagree, 5 = strongly agree.
1. I am more focused during frontal learning than during hybrid learning [or: I am more focused during hybrid learning than during frontal learning].	Comment by ALE editor: This is phrased in the original with both options in both places, which is hard to read.
2. My learning abilities are best expressed in frontal [or: hybrid] learning.
3. Frontal learning has fewer distractions as compared to hybrid learning [or: Hybrid learning has fewer distractions as compared to frontal learning].
4. In my opinion, frontal [or: hybrid] learning does not allow me to attain my highest level of academic achievement.
5. Frontal [or: hybrid] learning has a negative effect on my motivation to learn.	Comment by ALE editor: Only five items are given 
Satisfaction questionnaire. This questionnaire consists of two parts. The first part includes four statements rated on a five-point Likert scale in which 1 = strongly disagree, 5 = strongly agree. 
1. I would like to take more frontal [or: hybrid] courses in English (depending on the course the student took). 
2. I would recommend this course to a friend. 
3. I know what is expected of me. 
4. It is easy to understand how to use the course / to understand the course requirements.
The second part included one statement. Respondents could choose more than one answer. 
What learning materials contributed to your learning on the site: 
· podcasts and practice exercises 
· watching a video and speech practice exercises 
· vocabulary 
· articles for reading and practice exercises  
· interactive activities 
· skills videos 
· none of the above
Course description: In accordance with the Council for Higher Education’s curriculum, the course contains four skills: reading, writing, comprehension and speaking. The hybrid course also includes interactive activities (optional for level A, compulsory at levels B-C).
Research Process	Comment by ALE editor: This same subheading is used several pages previously. 
I think the first one-sentence section can be deleted as the information is here as well.
The questionnaire will be distributed via a link to students who will study in the relevant courses. The first measurement will be done at the beginning of the course and a second measurement at the end of the course. The digital questionnaires will be user-friendly and easy to fill out. Data processing, writing and presentation of the data will begin following collection of the completed questionnaires.
Work Plan (Stages and Schedules)
Distributing the questionnaire. The questionnaire will be distributed in two stages in each of the courses, starting with courses taught in the year 2021.	Comment by ALE editor: Is this right? It would have already started.
Conducting interviews
Data processing and writing
Details of the Research Budget
6.3.5.1 Personnel: scope of two positions for three years NIS 350,000
6.3.5.2 Materials and supplies:  Office and digital equipment NIS 15,000
6.3.5.3 Services
6.3.5.4 Other expenses
6.3.5.5 Computers
6.3.5.6 Miscellaneous
6.3.5.7 Equipment dedicated to the project
6.3.5.8 Additional funding: two research assistants for three years, 300,000 NIS
Technical / technological advice and support over three years 50,000 NIS
Statistical advice NIS 75,000
Data Collection 	Comment by ALE editor: Are these one item?
Editing and translation NIS 25,000
Equipment	Comment by ALE editor: How is this different from equipment above?
Advertising, distribution and participation in conferences
Overhead costs 17%
Total
We would like to add to the budget software that Chief Researcher Ilan uses to build the course (is it possible to add a section of holding the course? - Yes, it is possible. Is it necessary to explain the software?)
Dropbox, statistical software, Moodle, Poodll, Genially, adobe, Camtasia, H5P, freepik, Animoto, Vimeo, Sitepal
The cost of software and services for storage, etc. - $3700 per year
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