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INTRODUCTION
[bookmark: _Hlk44052085][bookmark: _Hlk515220371]Child sexual abuse (CSA) is a worldwide health problem with long-term negative effectsoutcomes on survivors’ mental, psychological, physical, and sexual health. While researchers have focused extensively on estimating the prevalence of CSA (Barth et al., 2013; Singh et al., 2014; Stoltenborgh et al., 2011; Vogeltanz et al., 1999). According to the World Health Organization (WHO, 1999), child sexual abuse is defined as “Child sexual abuse is the involvement of a child in sexual activity that he or she does not fully comprehend, is unable to give informed consent to, or for which the child is not developmentally prepared and cannot give consent, or that violates the laws or social taboos of society. Child sexual abuse is evidenced by this activity between a child and an adult or another child who by age or development is in a relationship of responsibility, trust or power, the activity being intended to gratify or satisfy the needs of the other person.” To stress that CSA iFor the purposes of this study,n the present study CSA includes includes offenses carried outonducted by juvenile/peer offenders, and thus the word “assault” is added to the term: CSA (CSAA).	Comment by Author: /consequences for
To date, researchers have focused extensively on estimating the prevalence of CSA (Barth et al., 2013; Singh et al., 2014; Stoltenborgh et al., 2011; Vogeltanz et al., 1999). Estimates of CSAchild sexual abuse prevalence worldwide range from 8%- to 31% for girls and from 3% -to 17% for boys (Barth et al., 2013). Pereda et al.’s, in their meta-analysis of the worldwide prevalence of CSAchild sexual abuse, (covering 22 countries) revealedfound thatthe rate to be 7.9% of men and 19.7% of women had suffered sexual abuse before the age of eighteen (Pereda et al., 2009). In Israel, one out of four adults reports having been sexually abused as a child (Schein et al., 2000). In the Jewish population, no gender differences have been found in CSAchild sexual abuse rates (17.6% for boys and 17.7% for girls), whereas among the Arab population, these rates arehave been found to be significantly higher among boys (28.4%) than among girls (18.7%) (Lev-Wiesel et al., 2018). In a recent national study on child maltreatment in Israelconducted among Israeli children, 18.7% of Israeli children ageds between 12 and -17 reported having beenbeing sexually abused (Lev-Wiesel et al., 2018). Prior research has indicated that CSAchild sexual abuse has significant negative effects in both in the short and long term, including post-traumatic stress disorder (PTSD), various psychiatric disorders, such as depression, anxiety, suicide and suicide attempts, and substance use, neurobiological effects, poor physical health, eating disorders, and psychosomatic physical complaints and conditions (Briere & Runtz, 1993; Putnam, 2003). 	Comment by Author: Why CSA and not CSAA?	Comment by Author: Why CSA and not CSAA?	Comment by Author: Why CSA and not CSAA?	Comment by Author: Why CSA and not CSAA?	Comment by Author: Should this be substance use disorder (SUD)?
Teachers playhave a key role in preventing and disclosingthe prevention and disclosure of CSAA. In fact, in a recent study, Goldschmidt-Gjerløw highlights the importance of argues that it is the “children’s rights and the teachers’ responsibilitiesy” to discuss in addressing the topic of CSAA in schools (Goldschmidt-Gjerløw, 2019). As teachers spend several hours a day with their pupils, it is important that they will discuss CSAA with them in appropriate and adequate wayspupils. Such discussions help to prevent this type of abuse, asWhen teachers address CSAA with their pupils,  pupils become informed about what CSAA is, what relationships are characteristic between the abuser and the victim, and what victimsthey can do to break out of this pattern. The discussions overConversations about CSAA between teachers and pupils can equipgives  pupils with greater protection and safety, and by. By openly discussing CSAA, teachers can become more alert to signs that indicating that a pupil is beingmay be subjected to violence or abuse, and this helps to promote (and facilitate) victims’ disclosure of children who are victims of CSAA. 
A timely disclosure of CSAA, combined with anwhich is appropriately responseded to, can has the potentially to reduce the risk offor subsequent sexual exploitation/revictimization, and put an end to the suffering inflicted byto foreshorten the predations of offenders. To achieve this,It is therefore imperative that responsible and trusted adults in the lives of children’s lives need to learn how to encourageinvite a genuine disclosure of CSAA. Previous research shows that children do not often disclose their CSAA experience towith teachers. In a national study conducted in the United States, it was found that 66.3% of among youths aged between ten10 and -17 years, 66.3% did not reportdisclose cases of sexualthe abuse to a parent or any other adult., hHowever, fromof those who did disclose the offensesabuse, 31% disclosed to their parents, 19.1% to the police, and 21.8% to a teacher (Gewirtz-Meydan & Finkelhor, 2019). Similarly, in another study involvingconducted among CSAA survivors, 75% of the respondents did not disclose the abuse during their childhood. Of the 25% of the survivors who reported havingthat they  told someone about the abuse,; only 7% disclosed the abuseepisodes to their teacher (Wager, 2015). Findings from Alaggia’s (2010) study onwith adult survivors suggest that there is an expectation that teachers wshould recognize distress in their pupils, along with the assumptionand that if they were to directly asking students about the cause would help, this would have provoked a disclosure. 
It is regrettableunfortunate that children do not feel comfortable discussing or disclosing CSAA with their teachers or disclosing cases of abuse to them (Schönbucher et al., 2012). Children and adolescents need adults from all spheres of their life – including parents, teachers, police, magistrates, and treatment-providing workers – to openly discuss and sensitively respond to CSAA, including parents, teachers, police, magistrates, and treatment-providing workers. The current study sought to examine the factors that facilitateenable this kind of such an open discussion between teachers and pupils. While previous research in this area hason the discussion of CSAA between teachers and pupils mainly focused mainly on the perspective of either the pupils (Schönbucher et al., 2012) or the teachers (Goldman & Bradley, 2011; Tener & Sigad, 2019), there is a growing need for a studiesy that integrates both the perceptions of both pupils and teachers toand examine the gap between them. This researchThe current study addresses this gap by examining the perceptions of both pupils and their homeroom teachers inon the discussion onregarding CSAA. 	Comment by Author: I’m not sure about this lexical choice. Perhaps a stronger word like unacceptable would be more appropriate.
In tThe current study we will examines the teacher’s’ mediation strategies regardingwhen discussing CSAA and how theyit correlates with pupils’ perceptions ofthe perceived teacher’s support and acceptance among pupils. The mediation of CSAA by teachers relates to a set of strategies used to discuss CSAA with pupils. It is based on three core strategies of mediation: Rrestrictive, negative -active, and positive -active (Boniel-Nissim et al., 2020; Efrati & Boniel-Nissim, 2021; Nathanson, 2016). Restrictive mediation focuses on rules and boundaries and is not really a forumopen  for open discussion, but rather, is intended to conveysetting a clear message that sexual harassment is illegal and against the law. Discussions on CSAA from a negative -active mediation approach, focus onillustrates the negative aspects of CSAA from a negative aspect (i.e., asexplaining why such behaviors are dangerous and harmfulbad). Finally, a positive -active approach emphasizesdiscusses CSAA by focusing on healthy and beneficial sexual behaviors (e.g., discussingsaying sex as something potentially is wonderful and joyful, and advising children and young people to contact an adult if anybody if someone ever touches themus without their consent, or if sex ever feels unpleasant we should approach an adult). 	Comment by Author: This sentence seems unnecessary.
Research examining mediation strategies focuses mostly focus on parents (Chen & Chng, 2016; Shin & Li, 2017) and with regard to on media usage and risk behaviors online (Livingstone & Helsper, 2008). Findings on different mediation styles are mixed, with some studies suggesting that the positive active approachpositive are is associated with the most positive outcomes (Nathanson, 2001) and others studies indicating suggesting that a combination ofcombining different mediation strategies isare most beneficial (Chen & Chng, 2016).
The current study
Acknowledging tThe importance and benefits of an open discussion about CSAA between teachers and their pupils on the subject of CSAA have been widely acknowledged (Goldschmidt-Gjerløw, 2019; Goldschmidt-Gjerløw & Trysnes, 2020), yet the availableand with data indicateing limited disclosure of CSAA to teachers (e.g., Wager 2015; Gewirtz-Meydan and Finkelhor, 2019; Wager, 2015)., Given this background, the current study sought to identifyunderstand what are the factors that predict an open, effective, and supportive conversations about CSAA between middle- and high-school pupils and their teachers, from both the perspectives of both groupspupils and their teachers. Specifically, we will examine the perceptions of both middle and high school pupils and their teachersall participants on the teacher’s’ use of mediation strategies regardingof CSAA (restrictive, negative active, and positive active,). We then explore the views expressed by both pupils and teachers in their answers to the following questions: hHow severely is the teacher’s attitude toward perceives CSAA?, doesWhat is the teacher’s perceived sensitivity tosusceptibility of  CSAA?, How is the quality of teacher-pupil communication rated in general, and with regard to CSAA specifically? about CSAA, andTo what extent does the teacher’s offer support in cases of CSAA?. Pupils were also asked toabout the appraiseal of their teachers in terms of whether or not they provide as a secure base. 	Comment by Author: Does this correctly reflect your meaning?
METHOD	Comment by Author: The hypotheses you are testing need to be clearly stated in this section.
Participants 
Pupils
The study population comprised 756 pupils (341 boys and 415 girls), aged 11-18 years (M = 15.32, SD = 1.82), all enrolled in the sixth (n= 28), seventh (n= 32), eighth (n= 135), ninth (n= 148), tenth (n = 79), eleventh (n = 108), orand twelfth (n = 226) grades. Most (94%) were native- born Israelis. Socioeconomically, 6.1% reported being lower than below average, 58% average, and 36% above average. The sample consisted ofcomprised 299 (309%) self-defined religious individuals and 457 (70%) secular ones.	Comment by Author: Should the exact numbers of individuals be given here too, not just the percentage figures?
Teachers
[bookmark: _Hlk488208248]Participants were recruited among teachers. The Ssample of teachers containedconsist 66 individuals (21 menmale and 45 women), between the ages of age 25 and- 64 (M = 41.88, SD = 8.93). Each of the participants provided informed consent, and the study was approved by the ethical committee. Among the participants, two2 (3%) reported that they were single, 62 (94%) married, and two2 (3%) divorced. Most of the participants (95%) were native- born Israelis. Financially, 17 (26%) reported beingto be in a “very good” conditionstate, 47 (72%) describedreported that their financial conditionstate asis “good”, and two2 (2%) classified themselves as “poor.”– poor. The sample comprised 40 (60%) self-defined religious individuals and 26 (40%) secular ones. Participants’ years of education ranged from 12 to 26; the mean number of years of educationschooling was 17.09 (SD = 2.58). Finally, Pparticipants’ experience years of teaching seniority ranged from 2 to 34 years; the mean number of years of teaching experience seniority was 15.34 (SD = 8.86).	Comment by Author: Should this be research ethics committee?	Comment by Author: I’m not sure what exactly is meant by this…. Do you mean years spent in study including further education/professional or vocational training? But 12 to 26 seems an awful lot.	Comment by Author: Again, I’m not sure what is meant exactly by years of schooling.
Measures 
Teachers’ measures
Teacher’s Mediation of CSAA (using the PMP scale,; based on Boniel-Nissim et al., 2020):. For this research we adapted the questionnaire to teachers. To assess teachers’' mediation strategies regardingof sexual protection (restrictive, negative active, and positive active,) we usedadministrated the PMP scale, adapted to teachers for this research. Restrictive Mmediation was measured using two items (α = 0.81) (e.g., " “I set clear rules for my pupils regarding sexual harassment”"); Nnegative Aactive Mmediation was measured using three items (α = 0.79) (e.g., " “I try to explain to my pupils why sexual harassment is a bad and dangerous thing”"). Positive Aactive Mmediation was measured using two items (α = 0.83) (e.g., " “I try to explain to my pupils about the need to tell and not keep ‘"secrets,"’ with an emphasis on healthy and beneficial sexual behavior”"). In this study Wwe have omitted the Cco- Uuse Mmediation in this study because it is not relevant to makes no sense to the research topicmedium. Teachers were asked to report on their level of agreement with each item on a 5-point scale ranging from 1 (“"not at all"”) to 5 (“"very much"”). For each teacher, we obtainedcalculated three scores forof mediation strategies regardingof Ssexual harassment by calculating the averageing score for the answers toin the relevant items.	Comment by Author: /applied/administered
Teacher- Pperceived Severity of CSAA (adapted from previous research: conducted by Hwang et al., 2017; Kim et al., 2012):. To evaluatemeasure threat appraisal, perceived severity was measured using two items (α = 0.81). Adjustments were made to adapt the items to the subject matter of Ssexual harassment. Sample items included “Sexual harassment is a serious problem” and “Sexual harassment can lead to severe consequences.” The items were rated on a 5-point Likert scale ranging from 1 (“Strongly disagree”) to 5 (“Strongly agree”).	Comment by Author: Both Hwang et al. and Kim et al. seem to be missing from the list of references (unless they are part of an edited volume).
Teacher- Pperceived Susceptibility of Pupils to CSAA (adapted from previous research: conducted by Hwang et al., 2017; Kim et al., 2012):. Threat appraisal also includes perceived susceptibility. ItThis was measured using two items (α = 0.83) adapted from previous research (Hwang et al., 2017; Kim et al., 2012). Adjustments were made to the items to adapt them to the subject matter of Ssexual harassment. Sample items included “My pupils were susceptible to sexual harassment” and “My pupils were at risk of Ssexual harassment and sexual assault”, rated on a 5-point Likert scale ranging from 1 (“Strongly disagree”) to 5 (“Strongly agree”).	Comment by Author: This has already been said.
The Teacher-Pupil CSAA Communication Scale (using the PCS scale,; based on Jaccard et al., 2000):. To assess the quality of teacher-pupil communication about sexual harassment, we administeredadministrated the Hebrew version of the PCS scale. The scale comprises 16 items (e.g., “My pupils would not want to answer my questions about sexual harassment”) and on which each pupils wereis asked to specify their level of (dis)agreementdescribe the extent that he or she agrees with eachthe item on a 5-point Likert scale ranging from 1 – (“sStrongly disagree”) to 5 – (“sStrongly agree”), which, a. According to Jaccard et al. and colleagues (Jaccard et al., 2000), the scale is highly reliable. The scaleIt was translated into Hebrew by Efrati and Gola (2019). For the purposes ofIn the current study, we adapted the questionnaire to teachers and focused on sexual harassment. Accordingly, we will be calculated for each teacher a score of communication about sexual harassment was calculated for each teacher by calculating the averageing for each of theirhis or her answers. Cronbach’s alpha of the PCS in this sample was 0.87.	Comment by Author: This is not italicized in any of the instances above.
The Teacher-Pupil Communication Scale (based on Barnes & Olson, 1982): This is constructed fromof two 10-item subscales – the degree of openness in Teacher-Pupil communication between teachers and their pupils, and the extent of problems in family communication. The Open Teacher Communication (OTC) subscale reflects feelings of free expression and understanding in teacher-pupil interactions (e.g., “When I ask questions, I get honest answers from my pupils”). The Problems in tTeacher Communication (PTC) subscale measures negative interaction patterns and hesitancy to disclose concerns (e.g., “My pupils are careful about what they tell me”). Respondents rated their answers on a five5-point Likert scale ranging from 1 (1 – (“Strongly disagree”),  to 5 – (“Strongly agree”) to indicate the degree of their level of agreement with eachthe items. Scores can ranged from 10 to 50 for both subscales. For the OTC subscale, a higher score indicateds a higher degree of openness in teacher-pupil communication. The scores for items on the PTC subscale are reversed, so that a high score is indicative of communication problems, and a low score reflectsindicative of a lack of perceived problems in teacher-pupil communication. For the present study, we adapted the questionnaire to teachers and focused on sexual harassment. Cronbach’s alpha of the scale in this sample was 0.83.	Comment by Author: All previous measures have been introduced in italics.	Comment by Author: /This is made up of/This is comprised of	Comment by Author: For consistency (in all previous instances the numeral is used).	Comment by Author: /strength of
The Teacher Support. The (using a questionnaire adapted from the Multidimensional Scale of Perceived Social Support ([MPSS]; based on Zimet et al., 1988):. The Sscale of Perceived Teacher Support is a have 10-item self-report scale measuring how teachers perceive the support they provideperceived support from teachers (e.g., “My pupil trusts me when things go wrong”), (e.g., and “My pupils receive the help and emotional support theyhe/she needs from me”). Participants were asked to rate their answers on a 6-point Likert scale ranging (from 1 – (“sStrongly disagree”), to 6 – (“vVery strongly agree”). We will be computed aA total Teacher sSupport score was obtained by calculating the averageing of the ten10 items (Cronbach’'s alpha =.96).	Comment by Author: Should this be italicized?
The Teacher CSAA Support. The (using a questionnaire adapted from the Multidimensional Scale of Perceived Social Support ([MPSS]; based on Zimet et al., 1988):. The Sscale of Perceived Teacher Sexual Assault Support is ahave Ten 10- item self-report scale measuring perceived sexual assault support from teachers’ perspective (e.g., “I am always around when pupils need to talk to me about harassment and sexual assault”), (e.g., and “My pupils talk about theirhis/her problems with me when it comes to harassment and sexual assault”). Participants were asked to rate their answers on a 6-point Likert (ranging from 1 – (“sStrongly disagree”), to 6 – (“vVery strongly agree”). We will be computed aA total Teacher sexual assaultCSAA sSupport score was given by calculating the averageing of the ten10 items (Cronbach’'s alpha =.94).	Comment by Author: Should this be italicized?	Comment by Author: /tell me about their problems when it comes to…
Pupils’ measures
Teacher Mediation of CSAA (using the PMP scale,; based on Boniel-Nissim et al., 2020):. The same questionnaire that was given to teachers but was adapted to the perspective of pupils. Cronbach’s alpha of the PMP scale in this sample was 0.78 for Rrestrictive Mmediation, 0.81 for Nnegative Aactive Mmediation, and 0.80 for Ppositive Aactive Mmediation.
The Teacher-Pupil CSAA Communication Scale (using PCS,; based on Jaccard et al., 2000):. The same questionnaire that was given to teachers but was adapted to reflect the perspective of pupils. Cronbach’s alpha of the PCS in this sample was 0.90.
The Teacher-Pupil Communication Scale (based on Barnes & Olson, 1982):. The same questionnaire that was given to teachers but was adapted to reflect the perspective of pupils. Cronbach’s alpha of the DASS-T in this sample was 0.84.	Comment by Author: Should this be italicized?
The Teacher Support (using MPTS,; based on Zimet et al., 1988):. The same questionnaire that was given to teachers but was adapted to reflect the perspective of pupils. Cronbach’s alpha of the MPSS-T in this sample was 0.93.	Comment by Author: Should this be italicized?
The Teacher CSAA Support (using MPTS,; based on Zimet et al., 1988):. The same questionnaire that was given to teachers but was adapted to reflect the perspective of pupils. Cronbach’s alpha of the MPSS-T in this sample was 0.94.  
[bookmark: m_8176362840587128201__Hlk41895930][bookmark: m_8176362840587128201__Hlk33466834]Pupils’Children’s Appraisal of Teacher as Offering a Secure Base (CATSB,; based on Al-yagon & Mikulincer, 2006):. This 25-item scale assessed adolescents’ perceptions of their homeroom teacher as an attachment figure along a 7-point scale ranging from 1 (“dDoes not apply at all”) (1) to 7 (“aApplies very much”) (7). Previous findings have demonstrated the validity and reliability of this scale (Al-yagon & Mikulincer, 2006; Barnes & Olson, 1982). Barnes, H., & Olson, D. H. (1982). Parent-adolescent communication, family inventories. Family social science, University of Minnesota.‏. The availability and acceptance subscale comprised 17 items assessing the teacher as caring and as available in times of need (e.g., “My teacher is always there to help me when I need her/him”). Reliability was high α = .95. The rejection subscale comprised 8 items assessing the extent to which the adolescent perceived the teacher as unacceptingrejecting (e.g., “My teacher makes me feel unwanted”). Reliability for this scale was also good (α = .90).
Procedure
The study was presented as a research project on Teacher-Pupil Ssexual harassment Ccommunication and mediation betweenamong teachers and their 11–18-year-old pupils and their teacher. The participants constituted a convenience sample. They were recruited from a variety of sources (postings on bulletin boards and in online forums). Questionnaires were uploaded onto Qualtrics – an online platform for questionnaires – and distributed by several research assistants. The referral was made in via the class WhatsApp group (for pupils and parents) orand sent on a personal communication to the parents and (for the class teacher) respectively by the research assistants. Parents of pupils and teachers who agreed to participate in the study were contacted via email and/or phone and were asked to review the questionnaires and sign an informed parental consent form, which was sent back to the research assistants by email. Upon agreement, a link for the online survey was sent to the pupils who werewas assured as to the anonymity of the survey. Participants were then asked to complete the survey in private, in a quiet room atin their home (i.e., not inwithout the presence of others). Following the completion of an informed consent form, questionnaires were presented in random order. All questionnaires were in Hebrew – the native language in Israel’s official language. Lastly, there was an online debriefing was given, and participants were thanked for their participation. The procedure was approved by the Institutional Review Board of [masked for review].	Comment by Author: /area
Data Aanalysis
Overall, the data comprised 757 pupils and their 66 teachers (the number of pupils in each class ranged from 1 to 28, M = 11.45, SD = 7.38). ICC(1) coefficients (i.e., proportion of the total variance explained by the grouping structure) of the main outcome measures, [i.e., pupils’ perceived mediation of sexual harassment (restrictive, active negative and active positive)] indicated that between 9.44% and 14.37% of the variance in the outcome measures was accounted for by teacher-level data. Accordingly, multilevel analyses were selected as the main analytical approach. First, to examine the pattern of associations between the main variablesstudy measures, we conducted used a series of Pearson’s correlations coefficient formula. Next, to examine whether pupils’ perceived mediation of sexual harassment wasis different from their teachers’ reported level of mediation, we conducted a series of nested t-tests using lIme4 (Bates et al., 2015) and the lImerTest (Kuznetsova et al., 2017) package in R packages. Finally, we conducted a series of hierarchical mixed-effect models to examine the predictors of pupils’ perceived mediation of sexual harassment. In the first step of the models, we included the socio-demographic measures of pupils: [biological sex (maleboys, femalegirls);, age;, religious affiliationreligiosity (religious/, secular);, and economic status.] andFor teachers: [biological sex (maleboys, femalegirls);, age;, religious affiliationreligiosity (religious/, secular);, economic status;, years of education;, and teaching experience inseniority years.], eEach measure had in its own level of analysis. In each model, we retained the significant socio-demographic measures for the second step of the models. In these steps, in which we added the measures of pupils’ and teachers’ quality of communication, quality of communication on sexual harassments, general support, and sexual-harassment-related support, each within its own level of analysis. In addition, we included teachers’ perceived severity of sexual harassments among pupils and susceptibility of pupils to sexual harassments. We also included the measures of pupils’ sense of acceptance and rejection by teachers as predictors. Models were performed by lIme4 and lImerTest packages. In all the models, random effects were entered only if they significantly improved the respective model’s’ fit, which was based on ANOVA-like likelihood ratio tests (via the ranova function). 	Comment by Author: As before, I’m not sure what is meant by years of education. Years spent studying?
RESULTS
Patterns of associations between the main study measures are reported in Figure 1.
Do teachers’ reports on the level of sexual harassment mediation differ from pupils’ perceptions of sexual harassment mediation?
	Descriptive statistics of mediation measures are presented in Table 1. The nested t-tests indicated that teachers’ reported on significantly higher levels ofmore perceived mediation of sexual harassment (via all strategies) than pupils:’ perceived it to be so, t(51.17) = 3.83, p = .0004 for restrictive mediation, t(54.75) = 3.56, p = .0008 for active negative mediation, and t(53.82) = 6.16, p = 9.68-8 for active positive mediation. 
What predicts pupils’ perceptions of sexual harassment mediation?
	Results of the hierarchical mixed-effect models are presented in Tables 2a–-c. The models indicated that whenthe better pupils’ perceived better quality of sexual-harassment-related support from teachers, the more they perceived sexual-harassment-related mediation were perceived by them, via all strategies – restrictive, active negative and active positive (see Figure 2). Teacher’s’ own reports of better sexual-harassment-related support were also linked with more perceived active negative mediation but not with the other types of mediation. In addition, a greater sense of acceptance from teachers, was related to more active types of mediation, both positive and negative. It was only nominally related to more restrictive sexual-harassment-related mediation (see Figure 3). Finally, in the sample of pupils, boys perceived the restrictive -type of mediation to be higher than girls. Other results were not significant.	Comment by Author: I’m not sure I understand the point being made here.
DISSCUSSION
The current study highlights the mediation of teachers in the discussion on CSAA as athe key factor that could contribute to prevention and disclosure of CSAA. In this researchthe current study, we focused on two questions: (a) Do teachers’ reports on the level of CSAA mediation differ from pupils’ perceptions of CSAA mediation? (b) What predicts pupils’ perceptions of CSAA mediation? To do sothis end, we conducted a study among involving two sample populations: 756 pupils and their homeroom teachers (66 in total). By doing so wWe were thus able to examine the perceptions of CSAA mediation from the perspectives of both the homeroom teacher and the pupils and teachers separately. We also examined what which of the following factors predicts pupils’ perceptions of CSAA mediation: by teacher’s’ perceived susceptibility of CSAA, quality of teacher-pupil communication in general and specifically about CSAA, teacher’s’ support in general and specifically about CSAA, and acceptance or rejection (measure of attachment) exhibited by teachers.	Comment by Author: Have I understood correctly by suggesting these changes?
	Unsurprisingly, and in keeping with predictions, teachers reported on significantly higher levels of CSAAmore mediation of CSAA (via all strategies) than did pupils. In other words, teachers believe they mediate and discuss and mediate CSAA with their pupils, much more than their pupils say they doperceive these conversations occur. However, when these conversations do occur, the quality of sexual-harassment-related support perceived byamong pupils is higher. Also, surprisingly, and contrary toin contradiction with the hypothesis, there was not a significant difference betweenin the mediation strategies used by teachers (restrictive, active positive or negative mediation) in their scores for predicting pupils’the perceived quality of sexual-harassment-related support among pupils. Thus,In other words, as long as teachers discuss CSAA- related issues, regardless of howthe way  they do so, these discussions have a positive effect on pupils. This finding corresponds with earlier studies that foundindicating both active and restrictive mediation are found to be positively predictive of youths' online self-regulation and emotion regulation among children and young people, and negatively predictive of impulsivity levels in a longitudinal study (Chen & Chng, 2016). This was also shownfound in a study examining the mediation of teachers with regard to risks and opportunities presented byof the media (Berger, 2020) – suggesting that different mediation strategies do not compete with each other in teachers’ practices. 	Comment by Author: But the hypotheses of the study were not given anywhere.	Comment by Author: Is this what you mean?	Comment by Author: /demonstrated
These findings correspond with previous studies indicating the importance and positive effects of the discussions between teachers and pupils on CSAA (REF). It is important to note that while these interactionsconversations are highly meaningfulimportant, they are rarely initiated by pupils. Previous research shows that pupils do not approach their teachers to talk aboutwith CSAA issues, in part because they believe that their teachers tolerate such behavior (Doty et al., 2017) or because CSAA is a taboo subject (REF)., It is also possible that if teachers who feel anxious about CSAA, they may convey a sense of nervousness to their young students as well asand lack experience referring to child welfare authorities should the need arise (Scholes et al., 2012). Teacher’s’ own reports of better CSAA-related support were linked with more perceived active-negative mediation. That is,In other words, when teachers describe the risks of CSAA, they perceive themselves as being more supportive. Perhaps the taboo around sexuality, and the embarrassment teachers feelhave aboutaround these issues, leads them to discuss CSAA by placing it in the context ofembedding it in laws and guidelines rather than feelings.	Comment by Author: /experience
Finally, we found that when the teacher is perceived as accepting and available (and therefore approachable) into the pupil’s eyes, the mediation of CSAA is perceived as active (positive or negative) and not restrictive. While this association can be bidirectional, a clear picture arises from thethis association betweenin which active mediation is also associatedand awith higher level of perceived teacher acceptance and availability from the pupil’s viewpoint of the teacher. Restrictive mediation in which the teacher only focuses only on rules and laws can seem formal, impersonal, and emotionless. Thus, it makes sense that when the teacher is seen as offering a “safe -place,” and emotionally available to the student, the mediation perceived will also seem active. 
Overall, the findings from the current study are encouraginggive much courage. While we assumed that only a specific type of discussion between teachers and pupils in relation to CSAA would be beneficial, our findings show that any type of discussion is beneficial to pupils and predicts both a feelings of being supported and acceptedance among the pupils. Perhaps pupils are eager to discuss CSAA with their teachers, and the discussion itself, no matter what type ofthe mediation is employed, and whateverand the focus, gives the pupil a sense of security, and visibilitya feeling of being seen. 	Comment by Author: But this assumption was not stated anywhere.
Also, what kind of discussion was assumed? Based on the type of mediation?
Finally, boys perceived the restrictive -type of mediation more highly to be higher than girls. This is perhaps because of gender constructs in which boys are perceived as “perpetrators” more often thanas they are seen as “victims.” IDEA FOR REFERENCEE? Thus, it could be said that it makes more sense that either for teachers to approach male pupilsthem from within a more restrictive mediation framework in relation to CSAA, or they are perceiving this type of message from teachers. This finding corresponds with other studies examining parents’ communication with their adolescent children about sex, which found gender differences: parents communicate more about sexual risks than positive sexual topics andthat the largest discrepancy in discussing these different types of topics between discussing sexual risks and positive sexual topics was found in mother-daughter communication and the least discrepancy infor father-son communication.
Limitations and future studies
The results of the current study should be considered in light of its limitations. The study was based on self-report measures, which may have been subject to response bias. This is especially relevant for items that address intimate subjects, such as sexual-related discussions and CSAA. The design was cross-sectional. Hence, causal relations between the study variables could not be inferred. Longitudinal studies are necessary to determine the directionality of the associations between teacher mediation of CSAA, teacher’s’ perceived susceptibility of CSAA, quality of teacher-pupil communication in general and specifically about CSAA, teacher’s’ support in general and specifically about CSAA, and acceptance or rejection (attachment) exhibited by teachers as perceived by during adolescentsce. Finally, the research population was comprised of pupils from Jewish Israeli schools. Future studies should examine other schools and diverse ethnic and cultural populations to ascertain the replicability and generalizability of the findings. 
Clinical implications
	Teachers have been recognized as being amongthe one of the most important adults tothat interact with pupils in their daily social environment (Farmer et al. 2011) and may therefore may be in a unique position to identify high-risk pupils at risk of involved in CSAA and to operate appropriatetailored mediation. 	Comment by Author: /effective	Comment by Author: This is a very abrupt ending. Consider a concluding sentence or two drawing attention back to the title and opening questions.
, 
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Table 1
Means, standard mediations, as well as medians, and inter-quartile ranges of pupils’ and teachers’ sexual- harassment mediation measures	Comment by Author: Should this be deviations?
	Measure
	Mean (SD) / Median (IQR)

	Pupils’ perceived restrictive mediation
	2.92 (1.11) / 3.00 (2.00-4.00)

	Teachers’ reported restrictive mediation
	3.48 (0.88) / 4.00 (3.00-4.00)

	Pupils’ perceived active negative mediation
	3.11 (1.01) / 3.00 (3.00-4.00)

	Teachers’ reported active negative mediation
	3.54 (0.96) / 4.00 (3.00-4.00)

	Pupils’ perceived active positive mediation
	3.22 (1.10) / 3.00 (3.00-4.00)

	Teachers’ reported active positive mediation
	3.80 (0.79) / 4.00 (4.00-4.00)

	





Table 2a
Mixed-effects model predicting pupils’ perceptions of restrictive sexual-harassment-related mediation
	 
	Restrictive Mediation

	Predictors
	Estimates
	Beta
	95% CI for Beta

	Intercept
	2.19 *
	0.16
	0.03 – 0.28

	Student’s sex
	-0.32 ***
	-0.29
	-0.45 – -0.13

	Student’s SES
	-0.01 
	-0.00
	-0.07 – 0.07

	Teacher’s age
	-0.00 
	-0.01
	-0.10 – 0.09

	Teacher’s communication
	-0.17 
	-0.05
	-0.18 – 0.07

	Teacher’s sexual communication
	0.04 
	0.02
	-0.08 – 0.11

	Teacher’s severity	Comment by Author: Or perhaps: Severity of teacher’s attitude
	-0.08 
	-0.04
	-0.13 – 0.06

	Teacher’s susceptibility	Comment by Author: Or perhaps: Teacher’s perception of susceptibility/ or teacher’s sensitivity
	-0.01 
	-0.01
	-0.10 – 0.09

	Teacher’s support
	-0.04 
	-0.03
	-0.17 – 0.11

	Teacher’s sexual support
	0.11 
	0.11
	-0.02 – 0.24

	Communication
	-0.07 
	-0.04
	-0.15 – 0.07

	Sexual communication
	0.01 
	0.00
	-0.09 – 0.10

	Support
	-0.02 
	-0.03
	-0.16 – 0.11

	Sexual support
	0.31 ***
	0.43
	0.33 – 0.54

	Acceptance
	0.11 
	0.12
	-0.01 – 0.26

	Rejection
	0.03 
	0.03
	-0.06 – 0.12

	Random Effects

	σ2
	0.87

	τ00 id
	0.05

	ICC
	0.05

	Marginal R2 / Conditional R2
	0.246 / 0.285

	* p<0.05   ** p<0.01   *** p<0.001





Table 2b
Mixed-effects model predicting pupils’ perceptions of active negative sexual-harassment-related mediation
	 
	Active Negative Mediation

	Predictors
	Estimates
	Beta
	95% CI for Beta

	Intercept
	1.77 *
	-0.01
	-0.09 – 0.07

	Student’s SES
	-0.08 
	-0.05
	-0.11 – 0.02

	Teacher’s age
	-0.01 
	-0.07
	-0.17 – 0.04

	Teacher’s education
	0.04 
	0.11
	-0.01 – 0.23

	Teacher’s communication
	-0.22 
	-0.08
	-0.20 – 0.05

	Teacher’s sexual communication
	-0.00 
	-0.00
	-0.10 – 0.09

	Teacher’s severity	Comment by Author: As before.
	0.00 
	0.00
	-0.08 – 0.09

	Teacher’s susceptibility	Comment by Author: As before.
	-0.08 
	-0.06
	-0.15 – 0.03

	Teacher’s support
	-0.05 
	-0.05
	-0.19 – 0.09

	Teacher’s sexual support
	0.13 *
	0.14
	0.01 – 0.27

	Communication
	-0.12 
	-0.07
	-0.17 – 0.03

	Sexual communication
	0.08 
	0.06
	-0.02 – 0.14

	Support
	-0.05 
	-0.07
	-0.20 – 0.05

	Sexual support
	0.35 ***
	0.53
	0.43 – 0.63

	Acceptance
	0.16 **
	0.19
	0.07 – 0.32

	Rejection
	0.05 
	0.06
	-0.03 – 0.14

	Random Effects

	σ2
	0.58

	τ00 id
	0.03

	ICC
	0.05

	Marginal R2 / Conditional R2
	0.390 / 0.423

	* p<0.05   ** p<0.01   *** p<0.001





Table 2c
Mixed-effects model predicting pupils’ perceptions of active positive sexual-harassment-related mediation
	 
	Active Positive Mediation

	Predictors
	Estimates
	Beta
	95% CI for Beta

	Intercept
	1.83 *
	0.00
	-0.07 – 0.08

	Student’s SES
	-0.08 
	-0.04
	-0.10 – 0.02

	Teacher’s age
	-0.01 
	-0.06
	-0.15 – 0.02

	Teacher’s communication
	0.11 
	0.04
	-0.08 – 0.15

	Teacher’s sexual communication
	-0.01 
	-0.01
	-0.09 – 0.08

	Teacher’s severity	Comment by Author: As before.
	0.00 
	0.00
	-0.08 – 0.08

	Teacher’s susceptibility	Comment by Author: As before.
	-0.02 
	-0.02
	-0.10 – 0.06

	Teacher’s support
	-0.06 
	-0.05
	-0.17 – 0.08

	Teacher’s sexual support
	0.05 
	0.05
	-0.06 – 0.16

	Communication
	0.03 
	0.02
	-0.08 – 0.11

	Sexual communication
	-0.06 
	-0.04
	-0.14 – 0.06

	Support
	-0.08 
	-0.11
	-0.23 – 0.01

	Sexual support
	0.40 ***
	0.57
	0.48 – 0.67

	Acceptance
	0.13 *
	0.15
	0.03 – 0.26

	Rejection
	-0.04 
	-0.05
	-0.13 – 0.03

	Random Effects

	σ2
	0.60

	τ00 id
	1.20

	τ11 id.pupils’ sexual-harassment communication
	0.10

	ρ01 id
	-0.99

	ICC
	0.13

	Marginal R2 / Conditional R2
	0.396 / 0.471

	* p<0.05   ** p<0.01   *** p<0.001
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	Figure 1. Pattern of associations between main study measures.	Comment by Author: The figure title for the following two figures is positioned upfront.

In the figure, note the words severity and susceptibility – please change them if they are changed in the article and graphs.
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Figure 2. Pattern of associations between pupils’ perceived quality of sexual-harassment-related support from teachers and mediation strategies. 
[image: ]

[image: ]Figure 3. Pattern of associations between pupils’ sense of acceptance from teachers and mediation strategies. 
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