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Queer representation in children’s books beyond two moms or two dads
Peter Olson
Abstract?

Keywords?

With the passage passing of legislation banning or restricting LGBTQ (Lesbian, Gay, Bisexual, Transgender, Queer) content in schools, the issue of LGBTQ representation in educational curriculum curricula has become national news in the United States. Florida’s “Parental Rights in Education” billact —–dubbed by opponents as the “Don’t Say Gay” billact—– specifically prohibits classroom instruction on sexual orientation or gender identity in from kindergarten through to third grade (Florida Bill 1557, 2022). Many advocates for LGBTQ-inclusive curriculum curricula have fought against these bills, and they frequently cite the importance of children seeing representations of diverse families, such as families with same-sex parents. In anA teacher cited in the NPR report on the Florida bill, the first teacher that the article cited was concernedexpressed concern about the legislation because she discusses family diversity in her classroom,, and which sometimes that includes families that “have two moms or two dads.” (NPR, 2022). While these efforts are laudable, it should be remembered that the lives of many LGBTQ individuals go beyond what is has been defined as the “homonormative nuclear family,”, and it could be argued that students should see representationschildren be exposed to LBTQ family arrangements of LGBTQ people that go beyond the stereotypical two mom or two dad family.	Comment by Christopher Fotheringham: 	Comment by Christopher Fotheringham: Is there a reson for excluding the "+" that is sometimes used? Is this the specific wording of the act?	Comment by Christopher Fotheringham: Since it was passed should it not say "act"?	Comment by Christopher Fotheringham: Can you cite the act now?	Comment by Christopher Fotheringham: This would require some references.	Comment by Christopher Fotheringham: Why "these" bills? You have only mentioned the one.	Comment by Christopher Fotheringham: What does NPR refer to? Spell out the acronym in full on the first mention.
	The homonormative nuclear family is a family unit consisting of exactly two same-sex parents and one or moretheir children living together in the same household. The term “homonormativity” is an outgrowth of the term heteronormativity. The heteronormative nuclear family consists of exactly one father, one mother, and one or moretheir children living together in the same home. Heteronormativity is often viewed as constraining (even for heterosexuals) in that the concept includes attributes such as traditional gender roles and static relationships. Homonormativity is a concept that implies that the recent reification of certain life choices of LGBTQ people have been mapped onto the constraining attributes of heteronormativity. 	Comment by Christopher Fotheringham: Do you have references for the use of this term in the academic literature? When was it first used and by whom?	Comment by Christopher Fotheringham: Viewed by whom? References.
Homonormativity implies comes with the implication that the “normal” living arrangement for Queer LGBTQ adults would should be in a homonormative nuclear familyclosely modeled on the heteronormative nuclear family. But ironicallyHowever, only a minority of LGBTQ adults are currently living live in within this type of family structure in the United States.  According to the results of a  recent data provided bycompiled by advocacy group Family Equality.org, only 9% of Gay male couples and 23% of Lesbian couples were raising children under the age of 18 in their household (Family Equality Council, 2020). Furthermore, if we factor in the large number of individuals who are single, the overall percentages of Lesbians and Gay men currently living in the stereotypical homonormative family would be even lower. Of course, people’s family and relationship status changes throughout their lives. Some LGBTQ individual’s lives go in and out of the homonormative family model. However, whatever the exact percentage of LGBTQ individuals who live at some point in a homonormative family structure, it is clear that a significant portion of LGBTQ people live part or all of the lives outside of this type of family model. A complete representation of the LGBTQ community would include these individuals.	Comment by Christopher Fotheringham: But if it has to do with single people this is not a family is it? Isn’t the point that there are different types of families. Are you referring to single parent homes with an LGBT parent?  
Children’s literature often reinforces the concept of the heteronormative nuclear family through the overrepresentation of family structures consisting of two heterosexual parents with children. Similarly, when children’s books began including Queer LGBTQ characters, the characters were overwhelmingly positioned in homonormative nuclear families, and this concept became the norm in the world of LGBTQ children’s picture books for almost two decades. When Heather Has Two Mommies (Newman, 1989) was published in 1989, it was groundbreaking for portraying a family with same-sex parents. Over the next twenty years, many more children’s books were published with families with same-sex parents. Most of these books were about families with two moms, such as Asha’s Mums (1990); Antonio’s Card (2005); and In Our Mothers’ House (2009). Others were about families with two dads, such as One Dad, Two Dads, Brown Dad, Blue Dads (1994); And Tango Makes Three (2005); and Monicka’s Papa is Tall (2006). While these books provided representation for children in same-sex parent families, the overrepresentation of these books within the genre of LGBTQ children’s literature exemplifies the phenomenon of homonormativity. 	Comment by Christopher Fotheringham: Is there a case for producing books for children that are not child-centric? Who would the children in a book about a single gay man, for example, be? Uncles, single fathers etc. The peer reviewers may well ask this sort of question. I see you mention uncles below. Perhaps note this here too.

Your paper takes for granted that the reader does not need to be convinced that the problem you are dealing with exists or matters. Please don’t misinterpret me. I am not saying it doesn’t, but in academic writing, it is important to try limit the impression that you have a dog in the fight. 	Comment by Christopher Fotheringham: Not all LGBT people identify as Queer or see themselves represented in the Queer movement.	Comment by Christopher Fotheringham: Six books in sixteen years (1990-2006) with the last one cited being published 16 years ago from the current date can hardly be described as over-representation. You would need to include many more examples and perhaps even some quantitative data to make this claim. You would also need to support this with a corollary in the form of an indication of how many books featuring LGBT family structures that are not homonormative have been published for the sake of comparison. 

Another point is how many books of this kind are included in school curricula for kindergarten to grade 3? Is the curriculum for such young children decided at a state level or by individual schools and teachers? What I mean is that there could be thousands of books of this kind but there is no reason why children would be exposed to them even if they should in your estimation. The “Don’t Say Gay Act” prohibits exposure to LGBT content under a certain age but the alternative, in the absence of the act, is not necessarily that this content would be offered to children in this age bracket unless legislation existed. So does the quantity of material actually matter all that much, or is the penetration of this literature into the early school system not more relevant?  
In 2011, a colleague and I analyzed all children’s picture books in our University Library that contained at least one LGBTQ character. Of the thirty-four books that showed depictions of LGBTQ adults, twenty-four books (71%) were about homonormative nuclear families. Of those, the vast majority were stories with two moms. There were ten stories with LGBTQ adults who were not in part of homonormative nuclear families. Interestingly, nine of these ten stories were about gay men, with five of them about gay uncles. There was only one story about Lesbians who were not in a homonormative nuclear family. Other researchers have concurred that LGBTQ children’s books from 1990-2010 were primarily about families with two moms or two dads. Fortunately, for the past decade, there have been many children’s books that have expanded the representation of LGBTQ individuals outside of the homonormative family model. The purpose of this article is to highlight some of these books which will allow educators to provide a more complete picture of the LGBTQ community.  	Comment by Christopher Fotheringham: Could you give more details about the library so the reader can get a sense of the significance of these numbers? How big is the total collection of children’s books (perhaps you can narrow it down to an age range) and of those how many feature “traditional” family structures? If you can show that massive preponderance of heteronormative representations it would strengthen your point. However, again, the total availability of published literature does not necessarily translate into its transmission to children in schools or at home so if your point is that children should be exposed to literature of this kind why is the availability of published literature matter? Also, is the availability of literature in your library necessarily representative of the overall availability of this literature? It is a small random sample with potentially very little bearing on what is out there and in addition, is not a repository children can access. Would a broader search of school library repositories in the target geography not be more valuable in the context of the point you are making? 

You cannot redo your study at this stage but you might have to think about reframing your core research question and argument so the data you do have access to offers empirically valid results.    	Comment by Christopher Fotheringham: You need to reference these scholars and these books.	Comment by Christopher Fotheringham: This is the clincher. What you are providing is a survey review of some recently published literature with an accompanying argument aimed at educators for why this is important at the development stage in question. Your reader needs to know this from the very get-go of your paper. An abstract will surely help but this sentence should be expanded into a paragraph and be put at the beginning of the paper. This will guide your reader but also give you a much clearer orientation as you rework the paper. Two problems persist. Firstly, the paper “preaches to the choir” in the sense that you are offering teachers who already have an interest in disseminating LGBT-oriented children’s literature and presumably already do so with a broader range of more inclusive options. While this is of course laudable and valuable in and of itself, it does not respond to the problem you raise that children should be exposed to this sort of literature in the developmental stage under consideration. Secondly, in the light of the legislation you cite above, the existence of this literature is moot in Florida. Are you specifically concerned with Florida? What does citing this legislation add to your argument? 

These and other problems can be addressed by reworking this introductory section so that it is crystal clear what the scope of your paper is. The what, where, when, how and why of what you are doing needs to assume pride of place in the introduction. In other words, what is the aim, rationale and empirical method of this paper. These are the three things (in addition to your results) that must appear in the abstract.   

Literature Review	Comment by Christopher Fotheringham: The literature needs reworking to some extent. A literature review should not be a list of quotations like you have here. Too much of this literature review is made up of direct quotations. Quotations should be used extremely sparingly. Direct quotations are appropriate in certain cases such as quoting primary sources or highly influential scholars. Wherever direct quotations exist they should be introduced and thoroughly contextualised and analysed in your own words in order to make their significance to your paper clear. Their role is not to replace your writing and argumentation but to support where strictly necessary. You should rewrite this section in your own words with many more citations and fewer (if any) direct quotations. 

The purpose of this section is to survey the existing literature in the field under study not in general terms but in terms specific to the argument you are making. You have to indicate how and why you are using the literature and how your paper contributes to or complicates, or harnesses for a practical outcome the existing literature even if in a very minor way. 
The literature review is your chance to make the theoretical basis and contribution of your work clearly so that the rationale of what you are doing is clear and the empirical basis of your work is proven.    

Representation
The ability to identify with a book is one of the most satisfying aspects of reading (Tunnell and Jacobs). “Almost all readers want to find an occasional title that reflects and confirms their lives” (Tunnell & Jacobs, p. 129). Sometimes books serve as mirrors. “Literature transforms human experience and reflects it back to us, and in that reflection we can see our own lives and experiences as part of the larger human experience” (Bishop, 1990). Seeing representations of themselves in books can be extremely beneficial for readers. 	Comment by Christopher Fotheringham: This is an opinion and it is also difficult to substantiate. Is there perhaps something else in their book that reflects the importance of children audiences being able to see themselves reflected in the stories they read or that are read to them? Are there other studies with an empirical basis to support this?	Comment by Christopher Fotheringham: Following up on the general note regarding your literature review above, this sort of thing is relatively banal and does not need a quotation. At most a citation. It is a bit of a generalist truism. Can you not find something more incisive and relevant to support the claims of your study? 
“As mirrors, books can provide students with reflections of their own thoughts, feelings, and experiences. As students read about characters similar to themselves, they begin to envision connections to the world and its possibilities. They increase their sense of belonging and self-affirmation.” (Pennell, Wollack, & Koppenhaver 2018, p. 412) Research has shown that students are more engaged when they see themselves in the curriculum (Ryan 2018). As Ryan (2018, p. 20) statedstates: “Mirror books validate for readers that they are not alone, that their identity or life experience is not strange, that there might be a community of people just like them out there.” Finally, as McClung (2018, p. 402) professed: “I passionately believe that when children have access to books about people whose lives look like their own lives, they will be happier, healthier, and infinitely more motivated to read.”	Comment by Christopher Fotheringham: Make more of this idea remembering to be somewhat critical of its claims and hedging your language but explaining. The peer reviewers will want to see that you have engaged critically with these sources. You are taking them at face value. 	Comment by Christopher Fotheringham: This is an important claim in terms of your study. You might consider fleshing this out a bit. Remember to always link the literature you are reviewing to your study and its concerns. It is not the reader’s job to make these links (see above about the purpose of a literature review).	Comment by Christopher Fotheringham: Exactly the problem.	Comment by Christopher Fotheringham: This is the sort of thing that may be criticised – relying on the beliefs of others to substantiate your claims. If this fellow has done some empirical work rather work with that. 
Representation in literature is especially important for queer youth, since these youth may have few if any examples of LGBTQ people in their lives. “LGBTQ books for young readers are important because they assure young people that they are not alone and show them how they could live their lives” (Epstein 2013, p. 44). As one fifteen-year-old student statedstates in interviews conducted by Williams and Deyoe(2015, p. 70): “There are tons of gay teens struggling to find a group to fit into. LGBT [adolescent literature] helps us realize that no, we aren’t alone and no, we aren’t worthless. It helps us discover that we are part of the LGBT group, which includes tons of brilliant people, doing brilliant things” (Williams & Deyoe 2015, p. 70).	Comment by Christopher Fotheringham: This is a valuable quote because it is based on interviews with subjects and therefore has an empirical basis. However, are the opinions of gay teens relevant to your study of young children?
Books can mirror individuals’ current life experiences, and books can also show representations for people’s future possibilities. This is especially important for children. Books allow children “to learn about the kinds of lives they might lead” (Epstein, 2013, p. 22). Narrative books offer “a unique way to learn about and prepare for experiences to come, including sexual and romantic relationships” (Epstein, 2013, p. 17). Ryan (2018, p. 10) added: “Stories…help us imagine a wide variety of possibilities for ourselves through their casts of characters and fanciful settings.” “Children who might come out later in life deserve to see that LGBTQ characters exist and are worth reading about” (Ryan, 2018, p. 21). 

Family diversity	Comment by Christopher Fotheringham: This section is more convincing than the previous one.
In the early grades, “students often learn about individuality and community as they examine themselves, their families, and the groups to which they belong” (Tschida & Buchanan 2015, p. 44). Many academics have emphasized the importance of pushing beyond the narrow view of the heteronormative family. As Skrlac Lo (2019) said: “Family, often deemed one of the most fundamental units of societies is critical in the identity development of children. Yet master narratives of families are defined narrowly in mainstream discourse.” As McClung (2018, p. 408) statedargues that: “…we must be aware that there is a multiplicity of ways to be a valid family. Whether a child…is adopted or lives with a grandparent; has an incarcerated parent, two dads, three moms, or a deceased parent; lives in foster care; is the child of an egg and/or sperm donor; has a parent who is chronically ill, undocumented, or who lives in another country, critical literacy offers techniques to examine and resist our heterosexualized, gendered, racialized, classed, able-bodied world as it is reproduced in text.” Other researchers have noted the importance of teachers selecting appropriate books to expand beyond limited concepts of family: “Recognizing not all families look the same or have the same experiences will help teachers identify the texts needed to amplify the variety of experiences across families and ultimately present a more complete story of family. A well-selected text set can foster a deeper understanding of the meaning of family while identifying the diversity and mutuality among families in our society” (Tschida & Buchanan, 2015, p. 45). As Skrlac Lo (2019, p. 16) stated: “Representations of families must be considered in any diversity analysis to ensure all children are capable of seeing families as they appear in our communities. This extends beyond heterosexual two-parent families to include single-parent families, extended families, blended families, and other non-nuclear families.” 	Comment by Christopher Fotheringham: You can make more of this because it is relevant.	Comment by Christopher Fotheringham: References?	Comment by Christopher Fotheringham: This is valuable. You could integrate this with the Tschida and Buchanan quote above and bring the two ideas together in your own words and then link them directly to your study. 
Many progressive teachers will include one or two books about families with same-sex parents as a way to “check-off” the box for LGBTQ inclusion (Ryan 2018, p. 35). The impetus for this action frequently stems from teachers’ concern that some students may have two moms or two dads. While this concern is noble in that it provides representation for children with same-sex parents, it misses an additional reality. Many LGBTQ children will live their future lives outside of a homonormative family structure. Including books about two moms or two dads as the only examples of LGBTQ people leaves out a large portion of the LGBTQ community. As Skrlac Lo (2019, p. 20) noted: “these stories typically show homonormative models of gay families….Narrow depictions of gay families render many segments of the LGBT community invisible by reinforcing other norms of storybook families.” Skrlac Lo (2019. p. 19) also noted: “Many texts offer narrow depictions of gay family…, so these critiques encourage us to question how the nuclear family reifies a social organization that privileges particular groups. The concept of homonormativity, as constraining mimicry, helps to make visible the role these dominant family models play in society.” 	Comment by Christopher Fotheringham: This is important.
Many academics have noted that LGBTQ children’s books frequently repeat the single story of the homonormative nuclear family. Some academics have pushed against these “normativizing frameworks” as constraining and prescriptive (Hermann-Wilmarth 2016, p. 847). Epstein (2013) noted that many authors of LGBTQ children’s books try to show that queer families are “normal.” DePalma (2016, p. 830) noted notes that some LGBTQ children’s books have been “criticized for reproducing heteronormative family structures and implicit values…[and] reinforcing certain powerful identity discourses to the exclusion of less easily defined queer experiences (p. 830).” DePalma (2016, p. 830) also stated that ”[B]y defining the normal or natural, they can exclude certain people and groups that become defined as abnormal or unnatural.” DePalma (2016) discusses how the book, And Tango Makes Three, is a perfect example of how the homonormative nuclear family can become reified. This children’s book recounts the true story of two male penguins at a New York City Zoo who behaved like a romantic couple. One of the zookeepers brought the couple, Roy and Silo, an unwanted penguin egg, and the couple cared for it until it successfully hatched. The zookeeper named the baby penguin Tango, and according to the book, “Tango was the very first penguin at the zoo to have two daddies” (Richardson & Parnell, 2005). The book depicts these three penguins as a stereotypical homonormative family. However, the complete, real-life story is much more complex. Later, after Tango was born, Roy and Silo separated, and one of them entered into a relationship with a female penguin. As DePalma (2016, p. 829) points out, this aspect of the real story was excluded from the book: “…such a revelation might be seen to undermine an underlying message that same-sex couples can be competent and loving parents, a theme common to many children’s books featuring same-sex parents.”  IronicallyHowever, the complete history of Roy and Silo could have provided examples of less frequently discussed issues within the queer community, such as bisexuality and relationship separation. However, it was the idealized version of the homonormative nuclear family that skyrocketed Roy, Silo and Tango into literary stardom.  	Comment by Christopher Fotheringham: This is a bit of a flight of fancy.

Picture Books
Many researchers have discussed the specific benefits of picture books for young readers (Wissman, 2020; McClung 2018; Miller 2013). McClung (2018, p. 406) stated: “As educators, we frequently turn to picture books to help children make sense of complicated issues and life events.” Picture books are often well-written and thought provoking for children. As Wissman (2020, p. 201) stated: “I have…seen again and again how picturebooks can be transformative, awakening in students a deeper understanding of other people and a deeper sense of possibility within their own lives…..culturally diverse picturebooks can support students to grow more fully into their identities as engaged readers, as powerful authors, and as beautiful dreamers of worlds we have yet to imagine.”  	Comment by Christopher Fotheringham: This is not a value-adding quote. It is obvious and could be stated in your own words with a citation. 
Furthermore, it should be remembered that life is not always perfect. As Miller (2013, p. 59) said: “Children’s books deal with the complexity of real childhood issues; childhood is not always happy (and not always sad).” Literature can provide support, as readers take solace in seeing representations of characters who are confronted with similar circumstances. Even if the literary characters do not completely conquer life’s obstacles, the characters often grow and mature as they find ways to survive and thrive. As Roberts and Crawford (2008, p. 17) said: “Real life does indeed call for real books: books that provide information, comfort, and models for coping” with life’s joyful and challenging times. 
Elementary teachers frequently use children’s literature as an integral part of classroom instruction. Children’s books are used during literacy instruction (Ryan & Hermann-Wilmarth, 2018), independent reading time (Miller, 2013), teacher read-alouds (Trelease, 2019; Miller, 2013), and social studies instruction (Tschida, 2017). One fortunate byproduct of the fact that children’s literature is so frequently used in elementary classrooms is that this practice allows teachers many opportunities to use books about diverse people. Many researchers have suggested that teachers should use multiple books about specific population groups, because no one book can capture the complexity and diversity within each community (Stevenson 2021; Tschida & Buchanan 2015; Strekalova-Hughes 2020). Even when there are aspects of truth within a dominant narrative, these narratives “are incomplete, relegating human diversity and individuality to a single story” (Strekalova-Hughes 2020, p. 326).


Children’s books analysis	Comment by Christopher Fotheringham: You need to carefully think about the goal of this paper and make this analysis section work towards that. You need to analyse how the books represent the family models you are concerned with not just summarise them. Your scholarly voice doesn’t come through enough here. You read 80-odd books but just discuss a few of them here. Can you provide some sort of quantitative analysis of the contents of this corpus of texts in terms of representation of the family types you are interested in. Many of the stories you analyse feature homonormative families. Isn’t the point to highlight those books that offer alternative models of LGBT families?

The Rainbow Project Book List, which began in 2008, has honored features many adolescent and children books that contain LGBTQ characters and content. According to the American Library Association, the Rainbow Book List is a yearly list of books honored featured by the ALA “dealing with gay, lesbian, bisexual, transgendered and questioning issues and situations for children up to age 18” (American Library Association, 2022). The Rainbow Book List has separate categories honoring books for adolescents and books for younger children. For the first few years, the younger children’s books chosen for the Rainbow Book List primarily contained stories about homonormative nuclear families. However, in recent years, the Rainbow List has honored many children’s books that depict LGBTQ individuals who live beyond the homonormative family structure.	Comment by Christopher Fotheringham: Here you are stating a fact - You don’t need a quote or even a citation here. Just rephrase in your own words. 
From 2008 to 2021, the Rainbow Book List honored featured 80 children’s books. For this project, I was able to access and read 72 of these books. In addition, I analyzed a few pertinent books that were not honored featured on by the Rainbow Book List. I focused my analysis on books that showed representations of LGBTQ adults to highlight the many ways that Queer people live their adult lives. The purpose of this article is to highlight many of these high-quality books to help educators provide a more complete view of the LGBTQ community.	Comment by Christopher Fotheringham: This and the data set you analyse are the crux of the matter. This should come much earlier in the paper. See notes on the introduction section. 

Pets as family
	Several Many children’s books depict LGBTQ individuals and their animal companions. In The True Adventures of Esther the Wonder Pig (Jenkins & Walter, 2018), the story begins, “Esther is a little piglet. She was rescued when she was six weeks old and arrived in a laundry basket, nestled among some towels. When she looked up at her dads with those eyes and that smile…it was LOVE.” The book specifically starts by referring to the Gay couple as Esther’s dads, as opposed to her owners or caregivers. The use of the term dads when referring to a human couple with pets immediately provides a sense of family. Later in the book, it states, “She was their girl. She was part of the family. And families come in all shapes and sizes.” The book specifically points out that this couple with two dogs, two cats and a pig is a family. One interesting aspect of using pets as the subject of children’s books is that the child reader can identify with the animals. Esther does many things that children do, such as splash around in a pond, make bubbles in a bathtub, and sneak into the kitchen to gets snacks. Furthermore, her parents get very concerned when Esther wanders awayoff, and they are extremely relieved when they find her.	Comment by Christopher Fotheringham: Out of the 80-odd you analysed? 
In the story, Christian the Hugging Lion (Richardson & Parnell, 2010), two Gay men adopt a lion cub that was being kept in a cage in a London department store. The men took care of Christian for several years in their London apartment, and occasionally traveled outside together which attracted attention from onlookers. The book said, “The three of them had become the most unusual family in all of London.”  Ultimately, the two men brought Christian to Africa where he was able to live on in a more expansive nature preserve. The book ends when Ace and John visit Christian a few years later, and Christian greeted them with a huge hug.
	The book, A Portrait in Poems: The Storied Life of Gertrude Stein & Alice B. Toklas (Robillard & Katstaller, 2020), details the lives of these two influential women. It directly states that they are partners, however it is quite subtle about their love for one another. The book is not explicit about their romantic attraction; it simply shows the loving way that the two of them treat and care for one another. The story is an example of two individuals who found their soul mates as they traverse life together. Interestingly, the author also decided to highlight their dogs, Basket and Basket II. One entire page is devoted to their first dog, Basket. Later, when Gertrude and Alice moved to a new home, the author specifically mentioned that this important life event was performed by Gertrude, Alice and Basket. Finally, when Gertrude was lying in her death bed with Alice holding her hand, the illustration shows Basket II laying at their feet. 
	Several other award-winning books contain LGBTQ couples and their pets. The books, The Adventures of Honey and Leon (Cumming & Shaffer, 2017) and Honey and Leon take the High Road (Cumming & Shaffer, 2017), follow the exciting lives of two dogs and their world-traveling human dads. The Honey and Leon books are written by actor Alan Cumming and his life partner Grant Shaffer. It should be noted that each of the five books about LGBTQ couples and pets discussed in this section are based on real individuals. It is interesting that when authors find real life stories, the subjects of the stories often go beyond the stereotypical homonormative family structure.

Romantic partnership as family
Some LGBTQ books do not focus on children or animals, but primarily focus on the LGBTQ adults and how they form loving partnerships. In the book, Love Around the World (Pierets, 2019), the author and her wife start an adventure to get married in every country that has legalized same-sex marriage. The entire book revolves around the loving relationship of this couple. In the book, the author states, “Julian is the name of my love. We live together, eat together, sleep together, and work together. Julian is a woman. Just like me. One day I went down on one knee and asked Julian to marry me.” Her partner responded “Yes!...I want to spend the rest of my life with you.” The rest of the book depicts the couple getting married in thirteen different countries, from Australia to Mexico to Iceland and many more.
In Prince and Knight (Haack, 2018), a king and queen are concerned about their unmarried son. “His parents knew that soon, it would be time he took the throne. But with a kingdom so grand, the prince could not rule alone.” The prince ultimately falls in love with a heroic knight who saved him from a fire-breathing dragon. The book ends with the two men’s wedding day, “the air filled with cheer and laughter, for the prince and his shining knight would live happily ever after.” It is significant that the parents were focused on the importance of their son finding a partner as opposed to the parents being concerned about their son producing an heir. It is certainly possible that the prince and knight may have children in the future. But, it is significant that the story allows for the possibility that it is their partnership that makes the prince and knight a loving family. In a book written by the same author, Maiden and Princess tells the story of a brave maiden who falls in love with a princess. Similar to the Prince and Knight, the story ends with the two lovers creating a bond of marriage. 
	The book, When You Look Out the Window (Pitman, 2017), details the lives of pioneering Lesbian activists, Phyllis Lyon and Del Martin. The book starts, “Many years ago, we met and became friends. We fell in love. We moved in together—on Valentine’s Day! We saved up all our money to buy this house. And we sat, holding hands, and looked out the window together.” The focus of this story is the loving bond that these two women shared and the social change that they brought to their community and to the world. Another book about to include a real-life Lesbian couple is I am Billie Jean King (Meltzer, 2019). This book is primarily about the tennis accomplishments and civil rights activism of Billie Jean King. However, the book does discuss her relationship with Ilana Kloss. As Billie Jean King said in the book, “You can’t choose who you fall in love with. Your heart will tell you.” The book also includes a rare occurrence in LGBTQ children’s books: an acknowledgement that Billie Jean King initially was married to a man and later separated. Acknowledging that many LGBTQ people were previously in romantic relationships with people of the opposite sex is extremely rare in LGBTQ children’s books.
	The Harvey Milk Story (Krakow, 2002) is another book that acknowledges that individuals can have more than one long-term relationship in their lives. Early in the book, it states that “Harvey did fall in love and settle down…[with] a handsome young man named Joe Campbell.” The illustration on the page shows an elated Harvey embracing Joe. However, the book notes that at that time, Harvey was not comfortable being open about their relationship. This was stressful on them, and they separated after six years as a couple. Later, the book recounts that Harvey met another man named Scott Smith. They moved to a gay neighborhood in San Francisco “where a gay couple could walk down the street, hold hands, and show all the signs of affection, joy and pride that people do when they are in love.” Even today, there are many queer individuals who live in communities that are not accepting of same-sex relationships. If these individuals are fortunate enough to find other people to fall in love with, they will often have to keep those relationships secret. Reading about the struggles that Harvey and his first partner went through can help these queer individuals feel less alone. 	

Extended relatives as family
Children’s books often contain a child as one of the main characters, and one way that authors can include an adult character who does not have children is through the adult’s relationship as an uncle, aunt or older cousin. In Willow and the Wedding (Brennan-Nelson, 2017), the main character is a young girl who enjoys spending time with her uncle. “Willow hadn’t slept much the night before. Uncle Ash was picking her up bright and early. They had a big day planned!” The two volunteered at an animal shelter, played at the park and got donuts at their favorite bakery. Later in the book, Ash and his partner David announced to Willow’s family that they were getting married. Willow was especially excited because they also asked her to be the flower girl at their wedding. The book depicted a lovely beach wedding and ended with: “for the rest of the night, everyone enjoyed family, friends and dancing…Especially Willow and her two favorite uncles!”
In the book, Uncle Auntie: Drag Queen Hero (Royce, 2020), a boy details his love and relationship with his Uncle Leo (who is an accountant) and his Auntie Lotta (who is a drag performer). “I love my Uncle Leo. He is good at math and he checks my numbers….I love my Auntie Lotta. She sings and dances with me.” The twist is that the boy’s uncle is both Uncle Leo and Auntie Lotta. “It’s fun to have an auntie and an uncle who are the same person!” One delightful aspect of this book is that it shows how a child can enjoy someone’s company whether they present as male or female. The child simply enjoys the positive aspects that their loved one brings to any occasion. In addition to the story, the book includes an introduction by drag artist, Marti Gould Cummings, who states: “Auntie Uncle is a story that speaks to my heart, and my family. I have twenty nieces and nephews….Being and auntie uncle is so special because I can show my nieces and nephews a world they may not be exposed to otherwise….For me, drag is about spreading love and kindness. In being an auntie uncle, I get to do that….”
Books with extended family members are also one of the few places where single LGBTQ individuals are highlighted. Willie and Uncle Bill (Schwartz, 2012) tells three short stories about a young boy named Willie and his eccentric Uncle Bill. Willie and his uncle set off rockets, feed left-over stew to seagulls, and even play in a rock band. While it is possible that Uncle Bill is involved in a serious romantic relationship outside of the stories, the fact that we do not see a partner in any of the stories allows for the possibility that Uncle Bill is single. This fact allows readers who are single to see themselves portrayed positively in literature.
Several other children’s books revolve around a child’s close relationship with a Gay uncle, such as Uncle Bobby’s Wedding (Brannen, 2020) and Mini Mia and her Darling Uncle (Lindenbaum, 2007). Unfortunately, there are very few LGBTQ children’s books about female extended family members. One of the few books to include a Lesbian extended family member is The Flower Girl Wore Celery (Gordon, 2016).  In this story, a girl, Emma, is asked to be the flower girl in her older cousin’s wedding. The book plays with multiple word meanings, as Emma imagines that as the flower girl she would need to wear a large flower costume and that the ring bearer would be an actual bear. Emma is also surprised that that her cousin is marrying a woman. However, Emma seems unfazed by this fact, and she thoroughly enjoys her first experience participating in a wedding. One possible reason that there are so few books with Lesbian aunts or cousins may be because there have been an abundance of books about Lesbian Moms, and authors may have felt that there is less of a need to include Lesbians as other family members. But this phenomenon excludes an important aspect of society, namely the many non-parental Lesbians who are significant members of the LGBTQ community.  
	 
Other aspects of family
	Some LGBTQ books include single or divorced parents. My Maddy (Pitman, 2020) is about a child’s loving relationship with her non-binary parent. The first page of the book addresses this fact: “Most mommies are girls. Most daddies are boys. But lots of parents are neither a boy nor a girl. Like my Maddy.” The book celebrates the duality of Maddy and celebrates other things that are dual. “Every morning, Maddy drinks coffee while eating breakfast with a spork. ‘I love sporks,’ says Maddy. ‘It’s not a spoon or a fork, but kind of both.” Maddy loves to get up at the crack of dawn, “It’s not day and it’s not night. It’s something in between, and kind of both, and something all its own.” This book not only provides representation for non-binary individuals, but also depicts a family that appears to be headed by a single parent. While it is possible that Maddy has a partner, there is no mention or depiction of another parent in the story. This allows for the possibility for single parents and children of single parents to see themselves represented in literature.
In Todd Parr’s, The Family Book (Parr, 2003), the author describes many ways that families can be. The book became renowned within the LGBTQ children’s book world because of one page: “Some families have two moms or two dads.” However, after reflecting on an expansive definition of family, there are other pages in this book which appear to push beyond the heteronormative and homonormative family structures. In addition to referring to single parent families, the book also implies through its illustrations that a single person and a pet can be considered a family. The book depicts a woman and her cat sleeping together on a couch with the caption: “Some families like to be quiet.” While many readers may assume that this woman has other human family members, the fact that the author chose to only include this individual woman with her cat is significant. The author acknowledges that this one woman and her feline companion are a family, whether or not there are other individuals in their lives.
	One of the few LGBTQ children’s books that feature divorced parents is Saturday is Pattyday (Newman, 1993). The book begins with the breakup of a parenting couple: “My name is Frankie and I live with my mom, Allie. Patty, my other mom, used to live with us, too. But yesterday she moved out into her own apartment.”  Frankie is clearly upset by the breakup of his two moms. He is upset that Patty does not live with him anymore and that he only sees her once a week. His greatest fear is that he and Patty will get divorced. However, Patty assures him that only grown-ups get divorced, and that Patty and Allie will always be Frankie’s moms. 
In the book, Zak’s Safari (Tyner, 2014), a young boy with two moms tells the adventure of how he came to be. While telling his story, he discusses how different families need to take various paths to create a child: “Some families have a mom and a dad, so they already have the sperm and egg that they need to make a baby. Some families have one or two dads. Since they already have the sperm, they just need the egg. They might ask a friend for her help to make their baby. Some families have one or two moms. They already have the egg, so they need the sperm. One way to get sperm is to ask a special friend to give them some of his.” This is one of the few books that openly discusses how single or same-sex parents need the sperm or egg from someone of the opposite sex to create a child. In addition, the book includes illustrations of these actions: a male couple talking with a female friend and a female couple talking with a male friend. Thus, the story gives humanity to the egg and sperm donors. Furthermore, by stating that these people are sometimes friends of the parents, this suggests that these individuals may have a relationship with the children after they are born. Finally, this topic could spark a conversation about co-parenting within the LGBTQ community: the process when a man and a woman—who are not in a romantic relationship with each other—decide to have children together.

Friends and community as family
Friends and community also provide a sense of family for many LGBTQ people. The book Sewing the Rainbow (Pitman, 2018) details the life of artist Gilbert Baker. As a child, Gilbert loved to draw beautiful gowns and costumes. He also loved visiting his grandmother’s clothing store, and “dreamed of someday bringing these drawing to life.” However, one day “his father took away his art supplies and tore up his drawings.” Gilbert felt that he could not be his true self in his childhood home in Kansas. As a young adult, Gilbert moved to San Francisco where he found home: “Gilbert was home. Finally, he could breathe. He could be his colorful, sparkly, glittery self.” In San Francisco, Gilbert openly expressed his creativity: “He sewed regalia for Mama Jose and her Imperial Court. He sewed costumes for famous singers like Sylvester…Gilbert’s creations were everywhere. He was making the city more and more colorful by the day.” Furthermore, for the 1978 Gay Freedom Day parade, Gilbert created a revolutionary new logo for the gay community. Gilbert “gathered up all his friends and got to work. They cut the fabric into long strips, dyed them in big trash case, then headed to the local laundromat to rinse and dry the strips…By the time the sun rose, Gilbert and his friends had created two beautiful rainbow flags….The flags unfurled, flooding the sky with a spectrum of colors…And the crowd lit up, like gold at the end of the rainbow.” Gilbert and his family of friends brought joy and inspiration to his community.
The book The Fighting Infantryman (Sanders, 2020) details the life of transgender soldier, Albert D.J. Cashier. The book notes that Albert was born as Jennie Hodgers in Ireland. However, when Albert traveled to the United States with his step-father, he dressed as a boy for safety. In the US, Albert continued to present as male, and as a young adult moved to Illinois where he took the name Albert D.J. Cashier. During the Civil War, Albert enlisted in the Union Army and became Private Albert D.J. Cashier in Company G of the Ninety-fifth Illinois Infantry. The book shows several pages where Albert bonded with his fellow soldiers: “Albert was like every other soldier. He worked hard. He answered the bugle’s morning call. He toted heavy supplies…Through the breezeless days of summer and the howling winds of winter, Albert fought side by side with his fellow soldiers.” When the war finally came to an end, Albert moved back to Illinois where he lived a quiet and relatively solitary life. As an elderly man, Albert was admitted to the Illinois Soldiers’ and Sailors’ Home where the medical staff “learned that Albert wasn’t born a man.” When the government found out about the details about Albert, they started questioning whether he had actually been a soldier and threatened to stop sending him his military pension payments. The men from Company G visited Albert in the hospital and testified that he was the Albert D.J. Cashier from their army unit. “Albert had no idea that his army comrades were fighting a new battle. A battle for him. They testified on his behalf. They wrote letters. They fought for Albert to be treated with respect and to receive his pension.” Their efforts were successful, and Albert continued to receive his pension for the rest of his life. Although Albert lived a relatively solitary life, he was a part of a military family whose members came to his defense when he was in need.
	In Drawing on Walls (Burgess, 2020), the book details the life of artist Keith Haring and shows how Keith created community with other people. With his friends, Keith “formed Club 57, a local hangout in the basement of a church….” The book shows the joy and togetherness than his friends and neighbors shared at this club.  Keith engaged in many charitable activities, including creating a huge mural with a group of high school students. “After watching Keith work, a kid came up to him and said, ‘I can tell, by the way you paint, that you really love life.’” Although Keith did not have biological or adopted children, he felt a strong connection with children. According to the book, “his favorite job ever was drawing with children at a daycare center in Brooklyn. ‘There is nothing that makes me happier than making a child smile.’” Later in the book, Keith said, “I appreciate everything that has happened, especially the gift of life I was given that has created a silent bond between me and children. Children can sense this ‘thing’ in me.” 
Several books depict LGBTQ people as significant members of their community. The book Tinyville Town: I’m a Librarian (Biggs, 2017) shows a Gay male librarian as he helps individuals find the information they need—including a child who wants to find a book about elephants. The book Ho’onani Hula Warrior (Gale, 2019) includes a transgender teacher that is well respected in her community. The book Were I Not a Girl (Robinson, 2020) details the life of a Dr. James Barry, a British transgender individual who became a doctor. The book, A Church for All (Pitman, 2018), depicts an LGBTQ inclusive church with illustrations of congregants in different family configurations: single individuals, couples with and without children, and single parents with children. These inclusive illustrations could serve as support for readers who wish to find a sense of family with their community.
In Pride: The Story of Harvey Milk and the Rainbow Flag (Sanders, 2018), the book discusses how Harvey Milk had a dream. “Harvey dreamed that everyone—even gay people—would have equality. He dreamed that he and his friends would be treated like everyone else.” The book also depicts the conversation between Harvey and Gilbert Baker which inspired Gilbert to create the first rainbow flag. Harvey said: “We need a symbol that shows who we are and how we feel…Something to make people feel they’re part of a community.” The book shows many representations of people coming together, such as the 1978 Gay Freedom Day parade and the candlelight vigil after Harvey was assassinated. Later in the book, we see dozens of individuals carrying a mile-long rainbow flag at the 1994 New York Gay Pride Parade: “Women and men, side by side, carried the flag…They demanded to be treated like everyone else. They demanded to live and love as they pleased. They were proud. They had hope. They would make a difference.” The book shows how the activist movements led by Harvey, Gilbert and their friends in San Francisco spread across the world: “Soon, the Rainbow Flag was flying in other countries, like Brazil, England, Israel, Russia, Singapore, and Turkey.” These books show how, even if an individual does not have marital or biological family, they can become part of a family of friends and community. They can be part of a community by volunteering to paint an inspiring mural, holding a sign at a civil rights march, or simply putting a rainbow sticker on their backpack.

ClosingDiscussion
Educators should remember that the reality of the LGBTQ community goes far beyond the homonormative nuclear family. Most LGBTQ adults live in family formations which diverge from this structure of family. However, this does not mean that these LGBTQ people do not view the concept of family as a significant part of their lives. Many see their partners or spouses as their family. Many consider their pets as part of their family. Many are close with their extended family members. And many view their friends and community as family. 
It is perfectly acceptable for educators to include books with same-sex parents, because these individuals are a real part of the community. However, educators need to remember to also provide examples of LGBTQ individuals that live their lives beyond the normative model of two moms or two dads. As Epstein (2013, p. 246) stated: “we need more of everything: more books on all aspects of being LGBTQ.” 
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