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This study examines the impact of a mentoring program for incarcerated persons on the mentors themselves – students who volunteered to mentor incarcerated persons in Israel. As part of a long-standing mentoring program, around 40 criminology undergraduates from two Israeli academic institutions visit prisons on a weekly basis and mentor approximately 150 incarcerated persons serving sentences for criminal offenses. The study examines the motivations of the student volunteers, how the volunteering impacted them, and how they believed it impacted mentees. Semi-structured, in-depth interviews were conducted with 29 students who volunteered on the program. Motivations for volunteering to mentor incarcerated persons were primarily utilitarian, including: expanding and enriching their knowledge of criminology, understanding people who commit crimes and incarcerated persons, gaining practical experience in rehabilitating incarcerated persons, and assessing their own suitability for future careers in rehabilitation and therapeutic work with incarcerated persons. Regarding the impact of the program on themselves, interviewees changed their perceptions and reduced their prejudices regarding incarcerated persons, seeing them as unfortunate, but essentially normative individuals rather than fundamentally flawed. Further perceived benefits included increased knowledge of the rehabilitation of incarcerated persons, and a desire to continue their studies and specialize in this area. Regarding the perceived impact of the mentoring program on incarcerated persons, interviewees believed it boosted mentees’ motivation to progress their education and rehabilitate themselves, somewhat alleviated the distress of incarceration, enriched social capital, and reduced confusion. The findings suggest that volunteering on the prison mentoring program had significant positive benefits for volunteers.	Comment by JJ: The original translation came out at 270 words and the word limit is 250. I have trimmed details I think are not absolutely essential, here:
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Individual mentoring programs for adolescents and adults with behavioral problems, including offending and violence, have expanded over the past 20 years (see e.g.: Brown & Ross, 2010; DuBois & Karcher, 2005). In studies examining the impact of mentoring on mentees’ perceptions and behaviors, a significant positive impact was generally found when the mentoring was consistent, structured, and based on guidance (e.g., Tolan et al., 2013; Timor et al., 2023). Similarly, a variety of motivations and benefits have been found for those who volunteer on mentoring programs. Mentoring primarily contributed to mentors’ wellbeing (Beltman & Shaeben, 2012; Kenneth & Lomas, 2015; Wilson, 2012). Volunteering is described in the sociological literature has having significant social importance. It is the cornerstone of civil society, and the glue that binds people together and promotes a shared sense of purpose. Volunteering is also essential to efforts to create an inclusive society, and embodies the principles of commitment and involvement that form the foundations of democracy (Blunkett, 2001).	Comment by JJ: Headings in the introduction 
Because the first paragraphs of a paper are understood to be introductory, the heading “Introduction” is not needed. Do not begin a paper with an “Introduction” heading; the paper title at the top of the first page of text acts as a de facto Level 1 heading.
It is possible (but not required) to use headings within the introduction. For subsections within the introduction, use Level 2 headings for the first level of subsection, Level 3 for subsections of any Level 2 headings, and so on. After the introduction (regardless of whether it includes headings), use a Level 1 heading for the next main section of the paper (e.g., Method).

There is a broad consensus among scholars that helping others in need largely benefits the helper. Over half a century ago, Frank Reissman (1965) formulated the “helper therapy principle,” according to which an individual who helps another may also benefit from this aid (see also: Batson et al., 2004; Luks, 1988; Wilson & Musick, 1999). Various scholars have proposed different motivations for volunteering. Clary et al. (1998) describe the volunteer function inventory (VFI), which includes values of protective enhancement, understanding, career, and social. This list, although determined on an ad hoc basis rather than through comparative research of volunteers and non-volunteers, has been validated by several studies (e.g., see Musick & Wilson, 2008).
Each year for about 30 years, a cohort of around 40 students from two Israeli higher education institutions (Ashkelon Academic College and Bar-Ilan University) have participated in a volunteer program that involves mentoring incarcerated persons. The program has two main goals: to help rehabilitate incarcerated persons and to prepare students for careers in the prison system, including rehabilitation and therapeutic work with incarcerated persons. The aim of this study relates to the program’s second goal. It examines the motivations of students who volunteer to mentor incarcerated persons, including their assessments of how their mentoring work impacts the incarcerated persons and their rehabilitation, as well as its impact on the volunteers’ own perceptions of rehabilitation and incarceration. The study follows Timor et al.’s (2023) work examining the impact of the same mentoring program on incarcerated persons.	Comment by JJ: I think this is a more person centered translation than “corrections” – given that this paper is about positive criminology and empathizing with people experiencing incarceration, I have used person centered language throughout
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The benefits of volunteering can be roughly divided between those derived by the volunteers themselves and those gained by others. However, the division is not clear-cut. Both parties – the volunteer and those he or she assists – often benefit simultaneously (Cornelis et al., 2013). Motives for the benefits derived by the volunteers themselves may include the acquisition of knowledge and skills that are required when a person matures and integrates into society (see, e.g.: Khasanzyanova, 2017). Volunteering also contributes to volunteers’ physical and psychological wellbeing (Turk et al., 2022; Russell et al., 2019). Geng et al. (2022) found that personal psychological wellbeing was highest among students whose motivations for volunteering included both an interest in the frameworks in which they volunteered and the acquisition of personal gains. Volunteering to mentor others can lead to improved self-esteem, since this is largely dependent on an individual’s experiences and interpersonal feedback from his or her social environment (Crocker & Wolfe, 2001; see also: James, 1890). Positive experiences and favorable feedback about volunteers by those around them can improve self-esteem. Volunteering, especially later in life (post-retirement) can provide people with new meaning in life (e.g., Mannino et al., 2011). Volunteering can also serve as an effective means to achieve self-fulfillment (e.g., Stukas et al., 2006). The motivation to volunteer in a specific field might also include testing one’s suitability for work in that field (e.g., Usheva et al., 2021) or acquiring training for work in a particular field (e.g., Bromnick et al., 2012). Volunteering can also reduce offending behavior and lead to the cessation of drug use (Duncan et al., 2008; Kelley et al., 2005). Other benefits derived by volunteers include changing negative attitudes, and reducing negative stereotypes and labeling regarding certain individuals and groups, such as people who were formerly incarcerated (e.g., Mateiu-Vescan et al., 2021). Another potential benefit relates to actively addressing social problems and assisting disadvantaged groups (e.g., Nesbit & Brudney, 2010), including contributing to the rehabilitation of incarcerated persons and the social integration of people who were formerly incarcerated (Boag & Wilson, 2014; Kenemore & Seungho, 2020). Another motivation for volunteering within a specific framework may be to expand one’s social network, and thus increase one’s social capital (e.g., Muthuri et al., 2009). In summary, the benefits that volunteers derive from volunteering can be broadly categorized into four areas: altruistic, social, personal growth, and cognitive, which includes changing attitudes (Beltman & Schaeben, 2012).	Comment by JJ: Is this what is meant--I got the terminology from the paper.	Comment by JJ: I have used humanizing language here following Tran et al (2018)
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Punitive Attitudes Among Students
A number of studies have explored the relationship between education and punitive attitudes toward people who have been convicted of crimes. A clear relationship has been found between education levels and punitiveness, with a positive correlation between higher levels of education and more rehabilitative attitudes (e.g., Sapiranovic et al., 2011). Education type may also play a role. Falco and Martin (2012) found that criminology students have significantly lower punitive attitudes towards people convicted of crimes compared with students in other academic fields. This finding is important, because many criminology students may go on to work in frameworks providing rehabilitative and therapeutic programs for incarcerated persons. Lalu and Einat (2011) compared punitive attitudes towards people convicted of crimes among law and criminology undergraduates who were nearing the end of their degree courses but who had not yet entered the labor market, and those of biomedical engineering students, who despite their level of education, lacked knowledge about criminality, the law, and punishment. Criminology and law students had significantly lower punitive attitudes than biomedical engineering students.	Comment by JJ: You could consider deleting this and incorporating it above instead to save on words and make this section flow better e.g.:

Studies have found that criminology students have lower punitive attitudes than students of other disciplines (Falco & Martin, 2012; Lalu & Einat, 2011).
Theoretical Explanations for the Impact of Mentoring on the Mentors Themselves
Several theories offer explanations for the impact of mentoring on the mentors themselves. According to contact theory, direct contact between different groups may reduce negative prejudices and intergroup conflict (Allport, 1954). This theory has been corroborated by numerous studies (e.g., Paluck et al., 2018; Pettigrew & Tropp, 2006). Thus, contact theory predicts that frequent meetings between student volunteers and incarcerated persons based on shared interests should reduce mutual prejudices in both groups and positively impact on rapprochement between them. Thus, for example, the student volunteers would develop a better understanding of the problems faced by incarcerated persons, and would be better able to contribute to their rehabilitation. 	Comment by JJ: Maybe “should reduce” as we have not reported the results yet. Otherwise this feels like the paper is reporting the results here.
Helper theory (Reissman, 1965) postulates that the impact of volunteering on the volunteer may be no less than its impact on those assisted. Helper volunteering is potentially mutually beneficial to both parties – the helper volunteer and the recipient of the help. When mutual benefits do occur, helper and helped benefit in different ways. The recipient of the help benefits from the specific aid provided, while the helper enjoys the act of helping and the additional benefits gained as a result of providing the help. In the context of mentoring incarcerated persons, helper theory predicts that mentors will experience improved self-esteem. 	Comment by JJ: See above comment, worded to show that we are talking about what these theories predict the study will show and not reporting results before we describe the study
The Elaboration Likelihood Model (ELM) is a theory of persuasion that relates to a dual-process approach to attitude change (Petty & Cacioppo, 1981). The ELM describes two different ways of processing stimuli and their effects on attitude change, and proposes two main routes to persuasion: the central route and the peripheral route. In the central route, persuasion is based on a careful and thoughtful consideration of the true merits of the information presented. In the peripheral route, persuasion arises from a person’s association with positive or negative cues in the stimulus, or from a simple inference about the advantages of a particular position. In the context of student mentoring, the ELM predicts that student volunteers who mentor incarcerated persons might improve their initial negative perceptions and stereotypes about incarcerated persons and their rehabilitation via both routes.
The Mentoring Program for Incarcerated Persons in Israel
Annually for the past 30 years, students from two higher education institutions in Israel – Ashkelon Academic College and Bar-Ilan University – have participated in a mentoring program for incarcerated persons. Each year, a cohort of around 40 students in the final year of their undergraduate degree in criminology mentor incarcerated persons in weekly two-hour sessions – either one-on-one sessions supervised by a social worker, or group sessions supervised by a prison education officer. The social workers and education officers provide initial training to students in advance of the mentoring sessions. The social workers pair students with incarcerated persons whom they have assessed as likely to benefit more from individual mentoring. The education officers organize groups of around 10 incarcerated persons whom they have assessed as likely to benefit more from group sessions led by a student volunteer. Student volunteers are allocated to either type of mentoring session based on their own choices, their experiences of working with priority populations, including group facilitation, and on demand within the prisons for the two types of mentors. The mentoring program usually run for about seven months, unless an incarcerated person is released or transferred to another prison, or, in rare cases, removed from the program. Before the mentoring begins, the social workers and education officers train the student volunteers for the work, including by clarifying the existing arrangements in the various prisons and the safety rules that mentors must follow during the sessions.	Comment by JJ: Again for humanizing language see Tran et al as per above comment
Prison mentoring programs involving external volunteers are relatively rare for various reasons, including concerns for volunteer safety and the potential disruption of prison security arrangements. This is despite the fact that several studies have shown that such mentoring can assist the rehabilitation of incarcerated persons and contribute to their post-release reintegration (see e.g., Duncan & Balbar, 2008).
Only a handful of studies have examined the impacts of mentoring by student volunteers on incarcerated persons (e.g., Brown & Ross, 2010). In Israel, these impacts have only been studied from the perspective of the mentees (Timor et al., 2021; Timor et al., 2023). This study seeks to enrich existing knowledge on this topic by examining the motivations of students to mentor incarcerated persons, their assessments of the impacts of the program on the incarcerated persons and their rehabilitation, and the effects of the program on volunteers’ own perceptions of incarcerated persons and incarceration. The more positive the evaluations of the program by the student volunteers and the greater their satisfaction with its outcomes, and the more the program is found to assist in improving the conduct and rehabilitation of incarcerated persons, the more its expansion will be warranted.
The Current Study
The impact of mentoring programs for incarcerated persons on the mentors themselves has received only a little scholarly attention, but has been found to significantly benefit volunteers (Brown & Ross, 2010). This study is the first to examine the impact of mentoring incarcerated persons on student volunteer mentors in Israel. It explores the impacts of the mentoring program on the attitudes, perceptions, and future plans of the student volunteers. What motivates students to volunteer to mentor incarcerated persons? What do the volunteers believe are the benefits of the mentoring on the incarcerated persons? And how does the mentoring program impact on the perceptions and attitudes of the student volunteers?	Comment by JJ: Since this is intended for an international journal and not an Israeli journal and will thus have an international and not an Israeli audience we do not need to say that this topic has not been studied yet in Israel. I have instead reframed this to say that the study is the first to examine this topic in Israel. 
Methods
Study Population
The study population included 29 students from Ashkelon Academic College and Bar-Ilan University in Israel. Of these, 25 were female and 4 were male, with an average age of 25.1. years (SD=1.08). These students, in their final year of an undergraduate degree in criminology, volunteered on a mentoring program for incarcerated persons. They mentored approximately 180 people incarcerated in prisons in central and southern Israel for various offenses such as murder, burglary, drug trafficking, and vehicle theft. All interviewees consistently engaged in the mentoring sessions throughout the entire program period.	Comment by JJ: Please note the requirements for presenting information re research participants from APA’s style guidelines/ethical guidelines. In particular just for reference—it might be worth explaining that you have anonymized the participants by assigning them numbers rather than using names.
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Research Tools
The study uses a qualitative approach. Semi-structured in-depth interviews were developed and used to examine students’ motivations for volunteering as mentors for incarcerated persons, their assessments of the impact of their mentoring on the mentees, and the changes in their own perceptions and attitude as a result of the mentoring. The purpose of the in-depth interview is to understand interviewees’ experiences, and the meanings they attribute to them (Seidman, 1991). The interviews facilitate access to cultural connotations and explanations for the behaviors of different individuals, and provide researchers with tools to understand interviewees’ behaviors (Shkedi, 2003). Further, the interviews provide researchers with insights into the interviewees’ perspectives, thoughts, and feelings (Patton, 2002). The interview guide used for this study included questions such as “Describe why you chose to volunteer to mentor incarcerated persons,” “How and to what extent were you influenced by the mentoring sessions with the incarcerated persons?” and “Describe how the mentoring activity with the incarcerated persons impacted you.”
Research Methods
After receiving ethical approval for the study, we provided third-year criminology students at two academic institutions in Israel with the opportunity to volunteer on a program to mentor incarcerated persons over a period of approximately seven months, either through one-on-one or group mentoring sessions. Students who expressed an interest in volunteering underwent a short training course, including a visit to a prison during which they observed an education officer’s work with a group of incarcerated persons, and a social worker’s work with individual incarcerated persons. In coordination with the Israel Prison Service (IPS), the student volunteers attended prisons and were matched with incarcerated persons according to IPS requirements and preferences. The student volunteers then commenced their mentoring sessions. 
Two in-depth interviews were conducted with the student volunteers – one prior to the start of the mentoring program and one after the program had concluded. Each interview lasted around 30 minutes. All interviews were conducted individually by the researchers at the students’ academic institutions. All the volunteer students who participated in the study were asked to sign an informed consent form prior to the interviews, which explained that the study was anonymous and that they had the option to withdraw from it if they wished. Interviews were recorded and transcribed for analysis and for categorizing the findings into themes.	Comment by JJ: Added by me-- is this correct?
Analysis of the interviews was conducted in three stages: (1) all interviews were transcribed and reviewed by two judges specializing in the rehabilitation of incarcerated persons, to identify and classify the main themes and subthemes; (2) After identifying the main themes, both researchers each performed an independent analysis of the interview transcripts and added any subthemes that emerged; (3) the researchers’ independent analyses were then cross-checked, and all themes and subthemes derived from the interviewees’ statements were consolidated or distinguished, following Hsieh and Shannon’s (2005) description of conventional content analysis.	Comment by JJ: Hseih & Shannon describe three types of content analysis so here we need to know which of the three you used.
(PDF) Three Approaches to Qualitative Content Analysis (researchgate.net) 
Findings
Interviewees expressed positive perceptions of the mentoring program. The interviews addressed the three main topics of this study: interviewees’ motivations for volunteering as mentors, the perceived benefits to incarcerated persons, and the benefits of the program on themselves, their perceptions, and their attitudes. Some also criticized the mentoring program.
Motivating Factors for Volunteering to Mentor Incarcerated Persons
Interviewees noted a wide range of motivating factors for volunteering to mentor incarcerated persons. The most prominent of these were related to their degree subject, criminology. The main motivating factor was a desire to understand the practical aspects of incarceration, including gaining insights into the lives of incarcerated persons, rather than relying solely on the theoretical knowledge they had obtained from their university classes.
Mentoring Helps Enrich Volunteers’ Knowledge of Criminology  	Comment by JJ: NB I have followed the APA style guide for headers, it is very specific and does not include numbering - see here 
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Nine interviewees noted this motivating factor. Interviewee 5 explained:
I worked in a special education school for vulnerable youth. When I started studying criminology at university, I was pleased, because at last there was practical experience (tutoring incarcerated persons) in the second year. Everything I learned suddenly became tangible.	Comment by JJ: This is what it says in the Hebrew but previously the paper said these are 3rd year students?
Interviewee 28 described the importance of direct encounters with incarcerated persons in helping students understand them beyond the theoretical material taught in class:
Meeting the people that we’ve been learning about for three year is vital in order to begin to understand the most basic things about incarcerated persons, what this prison is, how they wound up here, and what they actually do together in this prison. It helps us understand what’s being done to advance or rehabilitate them here.
Eight interviewees emphasized the unequivocal need for criminology students to be involved in the mentoring program. Interviewee 24 explained:
Mentoring is essential for anyone who studies criminology. First of all, it bursts the bubble of what prison is, and how incarcerated persons behave. It benefits both the incarcerated persons and the students who want to work in this field.
Four additional interviewees said that they chose to participate in the mentoring program to gain practical experience, because they planned to work with challenging populations in the future. Interviewee 27 said: “I’m studying education and pursuing a teaching certificate. The mentoring program has helped me…I learned teaching techniques and how to provide individual attention to incarcerated persons in a classroom setting. It was really beneficial for me.”
The Mentoring Program Helped Volunteers Assess Their Suitability for Future Work in Rehabilitating Incarcerated Persons
Two interviewees said they volunteered in order to assess their suitability and motivations for future work in rehabilitation and therapeutic frameworks for incarcerated persons. Interviewee 16 said she volunteered to mentor incarcerated persons to evaluate her skills and ability to work with incarcerated persons and their rehabilitation: “The difference is that [now] I’m much more confident about my ability to work in this area. My potential has been validated.” Interviewee 9 said he wanted to test his suitability for working with incarcerated persons in a specific subfield: “I was interested in religious rehabilitation [of incarcerated persons], I wanted to see if it suited me and if I could integrate into this field, I’m keen to work in this area.” Two interviewees said they chose to volunteer because of a general interest in the field. Interviewee 18 said she was “looking for something that interested me, and when I found this field, I decided to study it because it seemed interesting.” One interviewee decided to volunteer because she wanted a recommendation in order to be accepted on a master’s program in criminology: “I wanted a recommendation…you need experience in the field.”	Comment by JJ: This text seems redundant—we just explained this in the previous sentence and below in the quotation.	Comment by JJ: You could consider incorporating this quotation more into the text rather than just including it verbatim here—this will help make the text shorter while preserving the meaning. This is my suggestion:

Participant 9 said he wanted to test his suitability for future work with incarcerated persons in the specific subfield of religious rehabilitation, an area in which he was “keen to work.”	Comment by JJ: As above, consider incorporating the quotation into the text here (as it just repeats what you say in the text). E.g. like this:

One participant decided to volunteer because she “wanted a recommendation” in order to be accepted on a master’s program in criminology: “you need experience in the field.”
The Program Helped Interviewees Contend with Personal Problems
Apart from motivations relating to their choice to study criminology, several interviewees indicated specific personal motivations. Interviewee 10 said that her choice to volunteer to mentor incarcerated persons stemmed from a desire to contend with personal problems: “It was kind of therapy for my personal life. Self care.”
Interviewee 15 anticipated that mentoring would help her learn about and understand what her own father had gone through during his own incarceration: “The subject interested me very much because of my personal experiences. My dad was in prison and no one talked about it at home. I chose this field to get a better understanding of that world.”
Two interviewees said they had chosen this field because their friends had recommended it. Interviewee 17 said: “A friend recommended it to me, no regrets.” Interviewee 2 said she wanted to contribute to society and “help incarcerated persons by [giving them] support and rehabilitation…This lets me help others.”	Comment by JJ: Is the intended meaning here that they chose to volunteer because of a recommendation or that they chose to study criminology? It’s not clear?
Interviewees’ Assessments of How the Mentoring Program Impacted on Incarcerated Persons
The interviewees participated in a diverse range of mentoring activities. Some joined educational classes and provided individual academic enrichment to incarcerated persons who were struggling, including helping them prepare for their bagrut (Israeli high school diploma) examinations. Four interviewees discussed their contributions to formal education programs within the prison. Interviewee 18 explained that “the educational officers would assign incarcerated persons to us and we would work with them on whatever was needed at that moment, sometimes learning the English alphabet, or preparing for a math bagrut exam, and so on.”
Interviewee 28 explained the positive learning experiences of the incarcerated persons they tutored:
The learning experience was enjoyable and fascinating for the incarcerated persons …it was clear that they enjoyed learning the material. In the end, they were able to answer revision questions really well, and I think that the person with whom I completed the process will be able to take the exam and pass it successfully.
Fostering Motivation for Rehabilitation
Another group of interviewees provided one-on-one mentoring to incarcerated persons. Four reported that they had helped foster more constructive thinking and improved motivation for rehabilitation among those they mentored. They engaged in discussions (guided by social workers) with mentees regarding the issues they faced in prison and their future plans, with the aim of making them more motivated to rehabilitate themselves. Interviewee 9 said: “I realized that in the workshop, after just a few sessions, we managed to change some ways of thinking together, to think ahead and to understand that there is a future, not just a past.”
Interviewee 22 recalled:
I met with two ordinary women who just needed attention and a significant figure in their lives. They attended the mentoring sessions to receive warmth and a sense of purpose, as well as to prepare for their future. I tried to meet these needs.
Enriching the Social Capital and Improving the Self-Image of Incarcerated Persons 
Some interviewees became significant figures for the incarcerated persons they mentored, acting as empathetic older siblings who were outside of the formal IPS system. Interviewee 24 said:
Some people who participated in my workshop would look forward to the session all week. They felt that they had someone to turn to and sensed that there was something different about this group. One of the reasons they gave me was that I wasn’t wearing a uniform and so I wasn’t associated with any organization.
Overall, the interviewees helped improve the damaged self-image of those they mentored. Interviewee 24 said that the incarcerated persons who participated in the mentoring program “understood that I was doing this on a completely voluntary basis, so they suddenly felt important, that there was someone who cared about them, without an ulterior motive.”
Positive Use of Time in Prison
Two interviewees said that through the mentoring sessions, they gave incarcerated persons an interesting and satisfying hour and a half each week. According to Interviewee 16, “The conversation [in the workshop I led] was very deep and interesting, and they happily joined in and felt regret when the session ended and they had to return to the depressing routine of prison life.”
Two interviewees said that, during the mentoring sessions, they engaged incarcerated persons in a positive way, which slightly alleviated their negative experiences of incarceration. Interviewee 8 reflected that the incarcerated persons “took part in the program mainly to pass their time in prison in a pleasant way.” Two interviewees said that, in their mentoring sessions, they were essentially providing social companionship to incarcerated persons who did not receive visits from family members. Interviewee 1 said he “got attached to the incarcerated person, I spent time with him and that was important to him. He didn’t have many family visits and I was the only one who talked to him and cared about him.”
Benefits to Volunteers from the Mentoring Program
All the interviewees reported deriving benefits from their mentoring activities, even if they did not originally intend to do so. The most notable benefit was the shedding of prejudices relating to crime, incarcerated persons, and their rehabilitation.
Shedding Prejudices
16 interviewees reported that during the mentoring sessions, they changed their preconceived ideas about incarcerated persons, regarding their incarceration and rehabilitation. Interviewee 8 said:
I was exposed to a different type of person about whom I had a negative opinion. I was sure that I was entering a dark and miserable world, but I encountered different people, not what gets shown on TV or in reports. I got to see people who didn’t achieve their full potential in life and didn’t get a fair chance.
Interviewee 26 also addressed the issue of rehabilitation:
As the mentoring progressed, I was able to see incarcerated people as regular people in every way. I saw their desire to succeed, even if there were difficulties, and I understood their thinking patterns, and this helped me change my opinions about people who commit crimes, and realize that it’s important to help rehabilitate them.
Gaining a Deeper and Broader Understanding of Incarcerated Persons
Through the mentoring program, interviewees got to know the worlds and perceptions of incarcerated persons, and gained insights into their problems and appropriate ways to address these. Five interviewees noted these issues. Interviewee 29 said:
The conversations with the incarcerated people were very deep and many joined in and expressed their opinions. It gave me a different perspective on incarcerated people, and an understanding of what led them to commit crimes and the effects that incarceration had on them.
Interviewee 25 gained similar insights, and changed her prior negative views about incarcerated persons:
As the mentoring progressed, I was able to see the inmates as regular people in every way. I saw their desire to succeed, even if there were difficulties, and I understood their thinking patterns, and this helped me change my opinions about people who break the law, and realize that it’s important to help rehabilitate them.	Comment by JJ: I think this has been added here by mistake – it is the same text as on the previous page.
Expanding and Enriching Knowledge
Ten interviewees said that the mentoring sessions had greatly broadened and enriched their knowledge, with the theoretical knowledge from their various university courses expanding to become practical knowledge. Interviewee 12 said:
People basically know that people who commit crimes are regular people, there are differences but they’re not monsters behind bars. You might believe that, but it’s not the same as meeting them in person. It didn’t contribute to [my] knowledge of criminology. Maybe it helped [me] to understand the rehabilitation process, to see what really happens and what they actually do there.
Interviewee 24 spoke in more detail about the extensive knowledge of criminology she gained during the mentoring program, mainly regarding the conduct and perceptions of incarcerated persons, and the desire many had for rehabilitation:
During the mentoring sessions I learned a lot about the prison environment, and the difficulties many incarcerated persons face, and I realized how important the weekly sessions were for them. I believe that mentoring and support in prisons should be mandatory for all criminology students. It provides a practical application for all your theoretical knowledge and lets you learn a bit about the other side, about the behavior of incarcerated persons, the difficulties they face, and the strong desire some have for rehabilitation. I learned so much from the incarcerated people I worked with. I learned from their “street smarts,” their feelings, and different ways of thinking.
Desire To Continue Studying and Work in Rehabilitative and Therapeutic Programs for Incarcerated Persons
The mentoring program improved interviewees’ understanding of their own skills and preferences. Six interviewees expressed a desire to go on to work in rehabilitative and therapeutic frameworks for incarcerated persons. Interviewee 10 said:
My mentoring sessions with the group of incarcerated persons were something that gave me more desire to continue studying. It gave me a better understanding of these people, an understanding that I belong in the world of those who can help incarcerated people.
Interviewee 28 completely changed how she assessed herself and her preferences after her mentoring work with young people in prison: “I didn’t think that I could connect with vulnerable young people but now I do have a connection with them and I want to continue working in this area.”	Comment by JJ: I deleted

I mentored young people in prison. 

As we just said this in the preceding sentence so there is no need to repeat it.	Comment by JJ: I chose this as less stigmatizing language than “at-risk”
Increased Confidence in Skills and Abilities
Many of the students who volunteered for the program were young people. They had yet to gain long-term practical experience and develop well-founded opinions about their skills and preferences. After participating in the mentoring program, two interviewees said that their experience of mentoring had made them realize their ability to work in, and contribute to, rehabilitative and therapeutic work with incarcerated persons. Interviewee 6 said: “The difference is that I have much more confidence regarding my abilities [in rehabilitative and therapeutic work with incarcerated persons].”
Interviewee 6 said that participating in the program convinced him that he was suitable for a career in rehabilitative and therapeutic work with incarcerated persons: “I was interested in religious rehabilitation [of people in prison], I wanted to see if it suited me and if I could integrate into this field, I got approval.”	Comment by JJ: This same quote is already used above but attributed to a different interviewee.
Positive Experiences
Many interviewees evaluated their participation in the mentoring program positively. Seven interviewees said that it was the most important part of their undergraduate studies. Interviewee 13 said of the program:
It was the best thing I did, it gave me so much, I learned about people. It changed my perceptions on a high level. Although I didn’t come with prejudices, the conversations were very deep and I was really surprised. They were respectful and cooperated wonderfully. I had a great time and I really loved them.
Interviewee 7 said that all criminology students should participate in a similar mentoring program: “It gave me a lot academically; it gave me a fresh perspective on the field. I loved it!” Interviewee 20 said the program was an “amazing experience.”	Comment by JJ: I deleted

This is a project that all students should do

As this is just repeating the indirect quote from this participant in the previous sentence—you don’t need to say it twice.
Criticism of the Mentoring Program
Alongside the positive evaluations of the program, a number of interviewees expressed criticism of various elements within it.
Placement Mismatches
Sometimes, there were mismatches in the IPS’s placements of student volunteers with incarcerated persons. For example, one interviewee was asked to teach a class of unmotivated teenagers. Interviewee 27 said:
There’s no point in sending mentors to Ofek Prison [a detention facility for teenagers aged 14-18], given that those kids are only there because they have to be, and not out of choice, the whole atmosphere is completely different. They’re not interested in being helped; they’re not interested in learning. It’s better to use the potential of the students to help those who want it, like in adult prisons, where they choose to attend classes. Otherwise, it’s a complete waste of time.
Specific Activities Did Not Always Match Up with Volunteers’ Motives for Volunteering
Quite a few students volunteered for the mentoring program on the assumption that providing one-on-one mentoring sessions could help them pursue a postgraduate degree in clinical criminology. However, in some prisons, volunteers are not given the option of one-on-one mentoring supervised by a social worker, and are only offered participation in group mentoring supervised by an education officer. Interviewee 24 said:
I want to go on to study for a master’s degree with a clinical track. I signed up for the mentoring program because this track requires one-on-one work with incarcerated persons, but at the Maasiyahu Prison they didn’t consent to give me an individual [to mentor], and I could only work through the education [program] with a group of incarcerated persons.
The Mentoring Program is Too Short
Students volunteered to mentor incarcerated persons during the third year of their undergraduate degree program. It takes approximately a month to train volunteers for the program and for the prisons to organize accommodating them. As a result, the program only starts at the beginning of December and ends in mid-June when the academic year finishes. Four interviewees said that this period was too short, and therefore its impact was limited. Interviewee 25 said:
More than a month went by from the start of the academic year until we entered the prison, and so we only have about six months left until [the end of the school year]. If we take away holidays and cancelations, we barely achieve our 20 sessions with the incarcerated persons. By the time we got to know them and felt that we were having a positive impact on them, the program was over. It’s too short. For our impact to be more significant, we need to start right at the start of the academic year and continue through the vacation period.
Disrespect for Volunteers’ Time
Three interviewees said that they did not receive any advance notice from education officers or social workers when sessions were canceled, so they made wasted trips to the prisons. Interviewee 12 said that prison officials “ought to take us [student volunteers] more seriously, and not forget to inform us in advance if a session is canceled.”
Discussion
This paper examines the outcomes of a mentoring program in Israel, in which students in the final year of an undergraduate degree in criminology volunteer to mentor incarcerated persons in prisons. It focuses on three aspects of this volunteering activity: students’ motives for volunteering to mentor incarcerated persons, the effects of the mentoring on the volunteers themselves, and their assessments of the impact of the mentoring on mentees.	Comment by JJ: Consider omitting this graf as it repeats what you already told readers—and makes the paper longer.
Motivations for Volunteering
According to functionalist theory, the satisfaction a person gains from volunteering, and their degree of persistence with it, are a function of the extent to which their motives for volunteering correlate with the interpersonal feedback they receive from the volunteer environment (Clary et al, 1996). Criminology students are often motivated to volunteer based on needs they seek to meet as part of their studies, such as acquiring practical knowledge about the prison environment and about incarcerated persons, including their perceptions. Their choice to continue to volunteer as mentors to incarcerated persons is a function of the extent to which these needs are met (e.g., Bromnick et al, 2012).
The findings of this study show that the interviewees’ main motivations for volunteering in the mentoring program were related to their degree studies – a desire to gain practical knowledge of their specialism, explore their suitability for future work in the field, and to obtain initial training. Motivations to volunteer were therefore primarily instrumental. Even if students’ original motives for studying criminology were internal and based on personal preferences, their choice to volunteer was purposeful and served their main goal of making a thorough and extensive study of criminology (Finkelstein, 2009; Ryan & Deci, 2000).
About a third of interviewees expressed a desire to gain knowledge of the practical aspects of incarceration, including how it affected incarcerated persons’ perceptions, rather than just contenting themselves with the theoretical knowledge they gained during their university studies. Some interviewees said that volunteering in prison mentoring programs should be mandatory for criminology students. Several interviewees said that they volunteered in the program to gain experience in rehabilitating incarcerated persons, a field in which they intended to work in the future. For some, the decision to volunteer allowed them to assess their suitability and motivation for rehabilitative and therapeutic work with incarcerated persons. One interviewee said she chose to volunteer so she could obtain a recommendation for a postgraduate criminology program.
Alongside motivations related to their degree studies, several interviewees noted specific personal motivations, such as coping with personal problems and responding to social pressures to join the program. Only one interviewee indicated an altruistic motive related to wider social needs, including a wish to contribute to society (e.g., Burns et al., 2009). Almost all interviewees mentioned motives that benefited themselves, and only one stated an altruistic motive. This finding can be explained by the fact that volunteers usually have more than one motivation (Clary et al., 1998; Handy et al., 2010). The fact that the study was conducted within two criminology departments, and that the researchers conducting the interviews were themselves criminologists, led the students to focus on the motivation of contributing to criminological knowledge.	Comment by JJ: Maybe “could have led”?
Volunteers’ Perceptions of the Benefits of the Program To Mentees
Various studies have found that volunteer mentors have a significant impact on incarcerated persons. In the interviewees’ opinions, both the one-on-one and group mentoring sessions boosted the motivations of the incarcerated persons to rehabilitate. The mentoring sessions also helped mentees think more constructively about their offenses, their situation in prison, and their futures (e.g., Schuchmann et al, 2018). Some interviewees became “significant others” for those they mentored (e.g., Duncan & Balbar, 2008), and served as empathetic “older siblings” who were outside of the formal IPS system, through one-on-one sessions (e.g., Beck et al., 2004).	Comment by JJ: Please add citations here
In practice, the volunteers enriched the social capital of their incarcerated persons they mentored, by providing them with new social resources in place of those they lost when they were incarcerated, and in addition to (and perhaps instead of) the connections they made in prison with their incarcerated peers (see e.g. Cochran & Mears, 2013; Nugent & Schinkel, 2016). Interacting with volunteers from outside the prison helped the incarcerated persons on the mentoring program create new interpersonal connections, which could potentially benefit their lives in prison (see also Duwe & Johnson, 2016), and perhaps help them reintegrate into the community post-release. In some cases, the student volunteers became “significant persons” for those they mentored, and had a major impact on their attitudes and behavior (see Woelfel & Haller, 1971).	Comment by JJ: If “significant other” is also a term used in the field, then please use it here—it is just that, in English, significant other is a euphemism for a romantic partner.
The interviewees reported that the topics discussed during the mentoring sessions impacted on the incarcerated persons’ functioning in prison and fostered more positive attitudes toward their situations and futures. It seems that the sessions helped reduce the “mess” in the mentees’ lives and provided a more logical order to their world (see Timor, 2001 for more on Timor’s Balagan (“mess”) Theory). The student volunteers developed social connections with the incarcerated persons they mentored and regularly engaged in discussions about their perceptions and behaviors, including their criminal behavior. This helped those they mentored gain insight into their actions, and brought a degree of order into their worlds. Overall, mentoring programs in prisons reflect a positive criminology approach (see Ronel & Elisha, 2011), where people who have committed crimes can be rehabilitated through measures like social acceptance and providing social reinforcement, while demonstrating empathy and a willingness to overlook past negative actions to a certain extent (see Clear & Sumter, 2002).
This study found that motives for volunteering to mentor incarcerated persons stemmed primarily from utilitarian considerations and external motivations (e.g., Finkelstein, 2009). Interviewees reported that their specific motivations were, primarily, to expand and enrich the knowledge they had acquired from their criminology degree studies (Gilmour & Alessi, 2021), to understand the environments and perceptions of incarcerated persons, gain practical experience in rehabilitation and therapeutic interventions for incarcerated persons, test their own suitability for careers in this field (e.g., Usheva et al., 2021), and to improve their chances of admission to postgraduate courses in criminology.
A small number of interviewees reported personal motives that were unrelated to their academic studies. Only one interviewee described an altruistic motive that stemmed from her internal motivation to help incarcerated persons. This differs from the findings of other studies examining volunteer mentoring programs in prisons, especially those involving student volunteers, whose main motives were altruistic – a desire to contribute to society and help its more disadvantaged members. It is worth noting that several studies have found that positive volunteering experiences are more closely related to the personal benefits that volunteers derive from their activities (e.g., Wu et al., 2023). 	Comment by JJ: Consider adding some citations here?
The benefits that the interviewees derived from the mentoring program primarily included a shift in their perceptions and the shedding of prejudices regarding incarcerated persons, their characters, and their past actions; and a deeper and broader understanding of the incarcerated persons’ worlds and perceptions. Interviewees described the incarcerated persons they mentored as fundamentally ordinary people who had undergone adverse life experiences, and who had been driven to break the law because of their disadvantaged family, educational, and/or economic backgrounds. Further, they found that those they mentored were keen to rehabilitate themselves and reassimilate into normative society (see Gilmour & Alessi, 2021; Kort-Butler & Malone, 2014).
Another benefit noted by interviewees was the expansion and deepening of their knowledge of prisons and incarcerated persons, and a desire to continue their academic studies and specialize in rehabilitation and therapeutic work with incarcerated persons (see Gilmour & Alessi, 2021). Many interviewees evaluated their work with incarcerated persons as extremely important both for themselves and the people they mentored. Some suggested that volunteering should be mandatory for all criminology students.
Study Limitations and Recommendations For Next-Step Research	Comment by JJ: This is not covered in the below graf
In light of the fact that this is a qualitative study based on interviews with 29 student volunteers, it is not possible to draw conclusions regarding all incarcerated persons who receive mentoring in prison. Further, most of those interviewed for this study mentored incarcerated persons who also participated in additional therapeutic and educational programs in the prison. It is likely that some of the benefits they attributed to mentoring were also results of the accumulation of the effects of all the programs delivered in the prison.	Comment by JJ: This feels like it relates to a study evaluating the impact on incarcerated persons and not on the student volunteers

Also you hint at another limitation further up in the paper—that the investigators who conducted the interviews with the students were their criminology professors. Is this not also a limitation—because students might feel they ought to tell the investigators what they think the investigators want to hear—that the program helps their studies and that they volunteered in order to improve their studies. The students might not say that they volunteered for altruistic motives because they believed those conducting the study had organized the program to improve the education and knowledge of their students, and not to help them feel good by doing altruistic acts. The students might think their answers could impact on their degree grade, even if only by altering the investigators’ opinions of them as students?
Conclusions
The interviews with students who volunteered on the prison mentoring program show that their motivations to mentor incarcerated persons were mainly related to their degree studies, their desire to expand their education around rehabilitation and therapeutic work with incarcerated persons, and to gain related practical knowledge. Some chose to volunteer in order to assess their suitability for future work in this field. Regarding the benefits to themselves, interviewees believed that volunteering on the program helped them shed negative stereotypes regarding incarcerated persons and deepen their understanding of the factors leading to offending. Volunteering also improved their knowledge of methods for rehabilitating incarcerated persons. In many cases, the program bolstered their desire to pursue a career in this field. 
The findings of this study, and similar findings from other research, indicate the significant positive contribution of volunteer mentoring programs in prisons. We believe that such programs should be expanded, and that as many students as possible encouraged to volunteer. Criminology and sociology departments in universities should encourage students to engage in similar programs, including by providing appropriate incentives.
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