Loneliness, friendship, and the communication skill of self-disclosure: conceptual analysis and practical recommendations for contemporary educational counselling
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Abstract
In today’s world in which many people experience a sense of loneliness, close friendships are of considerable importance for both children and adults. One communication skill that has emerged from the literature as being of relevance to the development of close, meaningful friendships is self-disclosure. In light of this, the present paper collates and catalogues principles and strategies that are grounded in empirical knowledge, in order to encourage the use of this skill within a school counseling framework. The overall aim of this paper is to promote a conscious, well-informed, and purposeful intervention among school counselors that can foster pupils’ ability to use the skill of self-disclosure, and to deliver integrate this intervention into the school framework.	Comment by Author: Or: to introduce, to bring

Introduction
In 2018, the United Kingdom appointed its first Mminister of Lloneliness. The background to this unique role is the widespread and pervasive scope of the contemporary phenomenon that has been dubbed “the growing health epidemic” (John, 2018). Why are some people able to develop close and meaningful friendships while others are not? Among the general public, this topic has become shrouded in mystery and magic, with an emphasis placed on luck, coincidence, and interpersonal chemistry. Science, meanwhile, aims to build on informed knowledge, and to make recommendations for assistive interventions.
One of the communication skills that is considered central to this process is self-disclosure, which refers to the sharing of content from an individual’s inner world. This communication skill is an integral part of establishing any close relationship, and reinforces the relationship’s structure (Hargie, 2017). As a relationship develops, the volume and quality of information exchanged by the partners increases, and they share with each other how they feel about themselves, the other person, and the relationship. The shift from a low to a high level of self-disclosure results in relationship development (Tardy & Dindia, 2006). Thus, self-disclosure is considered to be “one important catalyst in relationship development and change” (Derlega, Metts, Petronio, & Margulis, 1993, p.42).
In an interview study examining the strategies that people use to intensify relationship development (Miell & Duck, 1986), participants reported that they spoke with the other person in a personal tone, and that they shared their feelings and problems with them more than they did in the “getting to know you” phase. Thus, the authors argued that self-disclosure is not just a phenomenon that occurs naturally as part of relationship development (passive approach), but that it is also a mechanism to intensify relationship development (active approach).
The aim of this paper is to support the ability of pupils to develop close and meaningful friendships, on the basis of an active approach for fostering close relationships. It seeks to put into practice targeted tools that are grounded in communication skills training, and thus to foster pupils’ ability to use self-disclosure skills. To this end, the paper collates and catalogues principles and strategies that can be put into practice in school counseling, and which encourage the use of these skills. The main goal is to promote a conscious, informed, and purposeful course of action among school counselors for fostering this skill in pupils, and within the school system. 
The first section of this paper presents a theoretical survey of self-disclosure and its importance, including reference to critical aspects. The second section discusses principles and strategies that school counselors can put into practice, based on empirical knowledge, to cultivate the use of this skill within the school framework. Finally, we set out some proposals for future research and consultancy in this field.
1. Theoretical background
The importance of close friendships
The ability to establish close, meaningful friendships is considered one of the most important tasks in child and adolescent development. It provides a dynamic context for children to develop emotional, social, and cognitive skills (Shechtman, 2007; Siegler, Deloache, Eisenberg, Saffran, & Leaper, 2014). Many benefits have been attributed to friendship, including pleasure, strengthening self-esteem, boosting confidence, reducing fear and anxiety, fostering interpersonal sensitivity, strengthening normative behaviors, and imparting emotional support (Bukowski, 2001; Siegler et al., 2014). Close friendships are also very important for adaptive processes during periods of transition (Berndt, Hawkins, & Jiao, 1990). Moreover, studies show that children who are socially rejected are at a reduced risk of being victimized if they have a reciprocal relationship with a friend (Schwartz, McFadyen-Ketchum, Dodge, Pettit, & Bates, 1999).
Childhood friendships also have long-term benefits. Young people in their twenties who had a close reciprocal friendship in fifth grade reported much greater success in their personal and professional lives than those who did not; they also reported fewer problems with the law, fewer psychological problems, and greater feelings of self-worth (Bagwell, Newcomb, & Bukowski, 1998). In the light of the high importance of friendship, scholars have sought to identify the central psychological constructs that contribute to the ability to form close, meaningful friendships.
The development of close friendships
In order to examine how children become friends, recordings were made of children’s conversations as they played together: with good friends, and with children who were strangers. A set of social processes was found that distinguished between the two play models. One characteristic that was noted was that children disclosed more to friends than to children who were strangers (Gottman, 1983). Indeed, when children become friends, there is a constant transfer of personal information between them. In the context of adults also, studies have found that students converse with their close friends about matters related to their personalities, about issues that worry them or that arouse concern or hope, and about their aspirations (Miell & Duck, 1986).	Comment by Author: כאשר ילדים נעשים חברים
Does this mean as they are becoming friends or once they are already friends?

If it is the second, change this to: once children become friends…
Similarly, Reis and Shaver have described a model to explain the development of intimacy in relationships (Reis & Shaver, 1998; Laurenceau, Barrett, & Pietromonaco, 1998). According to this model, intimacy develops within a dynamic process, in which a person transmits information, thoughts, and feelings to a partner. The discloser receives a response from the partner, and interprets this as understanding, validation, and caring. With repeated interactions that occur over time, perceptions about the significance of the relationship are formed by both parties.
Further, studies have also shown links between self-disclosure and affectionliking. Naturally, people disclose more to people that they like. However, there is an additional, less obvious effect, where people create trust and affection with those to whom they disclose, and with those who disclose to them (Collins & Miller, 1994; Sprecher, Trager, & Wondra, 2013). That is, self-disclosure is linked to a dynamic of personal relationship development, in such a way that these effects work together and promote emotions towards the partner and the relationship.
Self-disclosure is very important for the development of close, meaningful relationships, and is an integral part of every relationship; moreover, without self-disclosure, close relationships cannot develop (Tardy & Dindia, 2006). In this regard, it is important to note that when people wish to limit the development of a relationship, they employ strategies similar to those that are used when meeting a new person, e.g. reducing the level of the topic of conversation and not discussing personal information with him (Miell & Duck, 1986).
Self-disclosure and its benefits
Self-disclosure has been defined as “the process whereby people verbally reveal themselves to others” (Tardy & Dindia, 2009, p. 229). Some scholars define it more broadly, to also include non-verbal expressions (e.g. crying): “Self-disclosure is defined as the process whereby person A verbally and/or nonverbally communicates to person B some item of personal information that was previously unknown to B” (Hargie, 2017, p. 5). 
During a conversation, evidence of utterances of self-disclosure can be identified through the use of personal pronouns, such as I, my, mine (Hargie, 2017). These utterances may be linked to the discloser herself or to another person, and may refer to the past, present, or future.
It is important to note that self-disclosure is not related to the number of times that a person speaks (i.e. to speaking turns) but to the level to which they reveal personal information, since someone may talk a great deal but reveal little personal information. Data collected on teens in Israel, for example, revealed that males who reported experiencing feelings of loneliness at school also reported high levels of social recreation; at the same time, they also reported difficulties with talking and sharing personal problems with their good friends (Harel, Fisch, Walsh, Shtainmetz, Lubel, Riez, Tesler & Habib, 2016).
There are different levels of self-disclosure. The accepted distinction is between the factual-descriptive level and the emotional level (Laurenceau et al., 1998; Schechtman, 2007). Emotional self-disclosure includes desires, negative self-perceptions, descriptions of problems and difficulties, and emotions like sadness, embarrassment, and guilt, and is considered a level of increased intimacy compared to factual disclosure, since it allows the recipient to understand, support, and approve aspects of the other person’s self (Laurenceau et al., 1998; Reis & Shaver, 1998). However, revelations of significant information can occur even at the factual level (Hargie, 2017). For the purposes of therapeutic follow-up or research, transcripts of conversations may be collected, enumerated, and classified according to these utterances. It is thus possible to examine whether there have been changes in the amount and level of disclosure following an intervention (Shechtman, 2007; Vondracek & Vondracek, 1971).	Comment by Author: Validate?
At the start of a relationship, self-disclosure contributes to the “getting to know you” process, because it provides both parties with information about the other person. In this way, it reduces uncertainty regarding the attitudes and values of the other person, which enables the relationship to develop (Tardy & Dindia, 2006). In the initial stages of the relationship, there are usually utterances of disclosure of positive elements; however, once the relationship has been established, utterances of disclosure of negative elements will occur (Hargie, 2017). In order for negative self-disclosure to be perceived as closeness, it should be directed towards someone with whom the discloser has a relationship; i.e., there is an affinity between the level of closeness and the level of disclosure. Given these conditions, negative self-disclosure may actually increase levels of affection, helpfulness, and intimacy (Graham, Huang, Clark, & Hegelson, 2008).
Self-disclosure is also a strategy for commitment and relationship maintenance, in particular at times when there is physical distance between the partners (Gilbertson, Dindia, & Allen, 1998). It is necessary for preventing relationship problems, and for finding solutions to issues that have arisen (Tardy & Dindia, 2006). Self-disclosure also enables an individual to obtain additional benefits: it helps him to clarify his own thoughts, attitudes, and emotions (self-clarification) and also to increase self-knowledge and self-awareness, elements that are considered to be therapeutic (Hargie, 2017). As a child gets older, the degree of intimacy in her friendships increases; adolescent friendships are seen as a context that promotes the self-exploration processes that are characteristic of this developmental stage. When we reveal ourselves to another person, we obtain feedback from them and thus we are able to learn about things that we have in common (normalization) (Hargie, 2017). Self-disclosure is therefore an interpersonal process that distinguishes the self from the other, and which sets out a kind of “negotiation” vis-à-vis the other; and, as a result, also shapes the other (Hargie, 2017). At the same time, however, there is sometimes a certain tension between disclosure and preserving privacy and autonomy (Derlega et al., 1993; Hargie, 2017).
Studies of people who have experienced distressing events have suggested that those who can share their deepest feelings about their experiences are able to reduce psychological stress and increase their coping resources (Derlega et al., 1993; Pennebaker, Hughes, & O’Heeron, 1987). Self-disclosure is considered beneficial, and therefore is part of religious contexts, social interactions, and therapeutic processes (Pennebaker et al., 1987). It is also a vehicle for providing social support, since it allows those in a person’s social circle to understand the difficulties that he has gone through (Derlega et al., 1993). Further studies have suggested that, for individuals characterized by an avoidant attachment style, self-disclosure is even more important, and scholars have recommended that this skill be cultivated in those with this attachment style (Wei, Russell, & Zakalik, 2005).
The combination of self-disclosure and perspective-taking
Although this paper focuses on the skill of self-disclosure, it is important to consider how this and other skills—in particular perspective-taking—are integrated with each other. When perspective-taking is less developed, there may be disclosure that violates social expectations, and which, therefore, does not cultivate closeness. For example, high levels of self-disclosure in the early stages of a relationship are not associated with fostering affection in the other person (Tardy & Dindia, 2006). Studies show that people make interpretations regarding another person’s self-disclosure; the disclosure is appreciated when the person connects it with a personalistic utterance (i.e., a disclosure that is made to a particular person only) and this type of interpretation does increase affection (in comparison to situations where a personal disclosure is shared with many people) (Tardy & Dindia, 2006).	Comment by Author: היבט
Translation OK?
The concept of appropriateness (Hargie, 2017) refers to adapting behavior to context, and is considered crucial to self-disclosure. Thus, for example, it is common for self-disclosure to occur from low to high level (not vice versa), and usually between people of equal status; moreover, the disclosure must be appropriate to the person’s role within the social interaction, e.g. information that is shared with an adult is different from that shared with a child. When taking into account the other person’s perspective and the timing of the disclosure, consideration should be given to such elements as: is the disclosure appropriate to the conversation? Is the atmosphere suitable to the topic of conversation?
Moreover, consideration must also be given to the disclosure of negative utterances related to the person or to someone close to her. Blind disclosure may result in a negative assessment from those around the discloser (Yoo, 2009). Thus, making use of the strategy of testing is an example of the ability to combine the two skills.
During a social interaction, these skills are interrelated and cannot be isolated. Thus, when acquiring communication skills, it is advisable to focus on each skill separately at first, but their integrated use should be encouraged later on (Hargie, 2006).
It is important to note that sometimes individuals who are strong in both skills make use of self-disclosure to advance certain interests (e.g. marketing or manipulative interests), and not in order to grow closer to another person (Tardy & Dindia, 2006). This issue is important and requires further study; however, it is not the focus of this paper, which deals with self-disclosure as a skill that promotes the establishment of close and meaningful friendships.
Theoretical background: Summary
Let us return to the question with which this paper opened: why do some people have difficulty in developing close and meaningful friendships? The literature review suggests that one of the main possible reasons for this is that some people are not skilled in self-disclosure, even when the emotional and social context is appropriate for closeness.
Low levels of self-disclosure may be linked to levels of emotional expression in the nuclear family. Scholars have argued that children who are encouraged to express their feelings will have opportunities to understand their emotions, and vice versa (Taylor, Eisenberg, Spinrad, Eggum, & Sulik, 2013). Cultural factors are also important: European Americans, for example, tend to disclose at a higher rate. However, particular subcultures caution against sharing personal information with others (Hargie, 2017). Studies have also shown that people who are introverted, have low self-esteem, or who have a high need for social approval, disclose less; the phenomenon of fear is also well-known, whereby disclosure of negative information stems from a fear of being embarrassed or rejected (Hargie, 2017). No significant differences have been found regarding gender (Tardy & Dindia, 2006). However, some studies indicate that males find it harder than females to share troublesome information, and they may need more encouragement to do so (Hargie, 2017).
Individuals with a pattern of minimal self-disclosure are perceived by those around them as less socially skilled and tend to have difficulty establishing and maintaining relationships (Hargie, 2017). Further, it is important to note that this is a vicious circle, whereby lonely people tend to disclose less, which increases their feelings of loneliness (Schwab, Ginter, Scalise, & Whipple, 1998).
In their essay “Sstrategies in developing friendships,” Miell and Duck (1986) argue that self-disclosure is not just a by-product of relationship development, but that people can make functional use of it as a way of developing close relationships. Further, we know that with age, emotional and social skills become more stable (Chernyshenko, Kankaras, & Drasgow, 2018); therefore, it is of particular importance to encourage these skills from a young age.
It is important to note that this paper does not purport to develop friendship skills among pupils. In particular in cases where difficulties in self-disclosure is deep and rooted in past experiences, problems with trusting others, or in psychological problems, we must examine the possibility of comprehensive intervention and of constructing a remedial experience (Shechtman, 2007).
This paper focuses on the context of school counseling, and addresses the question: how, in counseling processes, can we encourage the use of self-disclosure skills and thus help pupils to establish close and meaningful friendships? This question aims to empower counselors with a conscious, structured, and directed process, which should result in their improved performance when implementing school counseling programs, as well as in consistency and creativity (Zyromski & Mariani, 2019). Thus, this paper empowers school counselors to be agents of change agents in delivering this intervention into the school framework.
2. Principles and supporting strategies for cultivating skills within the practice of school counselling
The suggestions described below are based on communication skills training (CST). Many arguments have been made in support of its effectiveness (Dickson, Hargie, & Morrow, 1997). Hargie notes that, “there is overwhelming evidence that, when used in a systematic, coordinated and informed fashion, CST is indeed an effective training medium” (Hargie, 2006, p. 562). There are three phases of CST: preparation, training, and evaluation. The preparation phase involves identifying the skills that students wish to develop (Hargie, 2006). This paper recommends focusing on the communication skill of self-disclosure. Below is a list of principles and supporting strategies that are grounded in empirical knowledge and designed to encourage the use of this skill; they thus constitute components of the training phase:
Time and stepwise progression	Comment by Author: Please verify. There is probably a standard term for this concept in this field, it means gradualness, or progressing in a stepwise manner.
[bookmark: _GoBack]According to the trust-attraction theory, before someone can share personal content with another, he must trust the other person (Sprecher et al., 2013). Counselling processes provide students with the time required to feel comfortable with sharing, and thus encourage conditions that are suitable for experiencing the skill of self-disclosure. Note that the time element of these processes may be expressed in several ways, including in terms of the total number of meetings with the counselor, and/or in terms of the time taken within a single meeting, e.g. the time taken for the next instance of self-disclosure to be expressed at a later stage of one meeting. In addition, it is important to take into account stepwise progression involving disclosure. To this end, it can be helpful to move between different levels of disclosure (Laurenceau at al., 1998; Reis & Shaver, 1998). Initially, the factual level of disclosure will be dealt with; then opinions or ideas, and only later in the conversation (or process) will the emotional level be addressed.	Comment by Author: Please verify that we have understood this correctly
Mutuality
According to the dyadic effect, disclosure leads to disclosure. Several explanations have been suggested for the mutuality principle. First, mutuality increases trust between people, i.e. it reveals information to a particular individual, which is interpreted as an expression of being liked and trusted, which leads the other person to trust and offer information. An alternative explanation is provided by social exchange theory, according to which exposure is a rewarding experience: when we receive something valuable, we feel compelled to give back something of equal value (Tardy & Dindia, 2006). Another explanation is that self-disclosure is used as modeling (a work model) for the disclosure recipient (Tardy & Dindia, 2006).	Comment by Author: As a reader, it was not immediately clear that this means disclosure by one person leads to disclosure from the other person. It could be understood that one person’s disclosure leads to him disclosing more. Although it becomes clear in the coming sentences, you may consider changing this to something like this:

Disclosure by one party leads to disclosure by the other party.
Counseling sessions can incorporate games that relate to considerations that integrate strategies related to timing, stepwise progression, and reciprocity. For example, the counselor and the student can pass an object (e.g. a ball) back and forth: while the counselor is holding the object, she shares some personal information with the student, and while the student is holding the object, it is his turn to share. The passing of the object symbolizes the principle of reciprocity. In order to incorporate stepwise progression, we recommend starting out by sharing factual information (e.g. “where I went on my last trip”) and only later moving on to personal information that is linked to knowledge and emotions. With progression over time, counselors can focus more on the emotional level. Based on Hargie’s suggestions, the counselor’s self-disclosure should be connected with his emotional experiences in support of the student (e.g. “I am very concerned about you”) (Hargie, 2017).
Increasing the sense of control over disclosure
Research has shown that, contrary to the natural tendency to encourage children who rarely share personal information to disclose more via directive guiding strategies (e.g. asking the child lots of questions), when educators employ fewer control strategies, shy kindergarten children speak for longer and share more content (Evans & Bienert, 1992). Fewer control strategies, for example, employ phatic expressions, murmur, and breaks in speech. Researchers have named this paradoxical phenomenon, where giving someone more space during a conversation encourages them to share more information, “control and paradox in conversations with shy children” (Evans & Bienert, 1992). Therefore, in order to increase the use of self-disclosure skills, we should use short forms of speech like nodding (“ahh”), murmuring (“mmm”), and short expressions (“then what?”) in order to encourage the individual to continue sharing.	Comment by Author: אסטרטגיות מסוג fewer control

Translation OK? We could not find a name for this strategy involving the work ‘fewer’
In this context, the strategy of asking a non-binding question at the end of a conversation is also well-known (e.g. “is there anything else you wanted to tell me?” or “if you want to talk to me, I’m here”). Such non-binding questions instill a sense of control over the situation, and also over the ability to share personal information.
Providing the scaffolding for successful experimentation
Sentence openers (e.g. “I find it fun when…” “It’s hardest for me when…”), which pupils are asked to complete, can serve as scaffolding for experimentation with self-expression, since they constitute a kind of “opening” for self-disclosure.	Comment by Author: Please verify translation
Visual stimulation also constitutes a type of scaffolding for experimentation with skills. Tsegahun and Shechtman found that the use of photos with adolescents from Ethiopia, who (as a group) tend to be more closed, raised their self-disclosure levels during two intake interview meetings. One explanation suggested for this finding was that the visual stimulation increased the immigrants’ verbalization abilities (Tsegahun & Shechtman, 2004). Similarly, counselors can ask pupils to choose a particular object from a collection of objects, and to use that object to tell their own story. The object constitutes a visual stimulation, and, by selecting it, the control aspect of the situation is increased (when combined with the previous principle).	Comment by Author: If you refer to them afterwards as immigrants, you should say that here:
With adolescent immigrants from Ethiopia	Comment by Author: Or do you mean this: and to tell the story of the object.
Moreover, researchers have developed activities that allow students to project their feelings onto something else, and which thus facilitate expression (Shechtman, 2007). These techniques, such as the use of therapeutic cards, are commonly used by facilitators to encourage disclosure among children. Shechtman notes that projection processes help encourage thoughts and feelings that are difficult to express or of which an individual is less aware (Shechtman, 2007).	Comment by Author: גורם אחר
Mirroring the difficulty involved in self-disclosure
An additional supportive element consists of mirroring the emotion that accompanies the self-disclosure. Pupils who are unused to self-disclosure may experience discomfort after sharing personal information or may worry that what they shared might not be legitimate. Mirroring expresses the thoughts and feelings of the other person (Benjamin, 1981). To this end, we recommend using phrases like “it’s not easy to share that” or “sometimes it can be awkward to talk about oneself.” Drawing attention to the emotions that cause embarrassment or to inhibitions can actually be liberating for pupils and can help them to share.
Reinforcements that promote experimentation with self-disclosure
To improve the skill of self-disclosure, behavioral principles that encourage experimentation can be employed. A motivational factor should be designed that can mobilize a pupil’s motivation to experiment with the new skill. For example, counselors can organize pair activities in the classroom, where one pupil tells his partner something, gets feedback from her, and vice versa. This aspect should provide a motivational factor and increase the likelihood that pupils will experiment with the skill.
An additional behavioral aspect is reinforcement. When someone learns a new skill, reinforcement increases the likelihood that she will repeat it. Thus, for example, it is important to reinforce a pupil after he has shared with us (e.g. “tell me more…” or “thank you for sharing that with me, that’s really interesting, I didn’t know that.”) Later on, partial reinforcement can be employed in order to maintain the motivation to continue to use the skill. 
Figure 1: Supporting strategies for encouraging the use of self-disclosure
  


Practical recommendations: Summaery
This paper focuses on encouraging the use of the communication skill of self-disclosure within the framework of school counseling. The above recommendations are suitable for individual sessions or for work with small groups. The strategies presented (see Figure 1) are intended to empower counselors, via an informed, ordered, structured, and organized process, to encourage the use of this skill within schools. The mechanism enables counselors to choose methods that are effective for them and for their pupils. In addition, counselors should plan how to combine the various strategies.
Beyond this focus, there are further elements for counseling work in the field, e.g. helping pupils to decide whether a relationship is worth deepening. An additional element that needs to be taken into account is that disclosure by pupils may be a source of ethical dilemmas for school counselors, in view of the need to maintain confidentiality (Bodenhorn, 2006). Counselors should take care, as far as possible, not to harm the trust of the discloser, and not to share with third parties any information that has been disclosed (Glosoff & Pate, 2002).
3. Suggestions for school counseling research and practice
Below we set out several areas for further research and development. First, as noted above, the final level of the skill model is evaluation (Hargie, 2017). An empirical study is required to determine whether, as a result of school counselors’ conscious, deliberate, and structured use of the strategies presented, there is any change in pupils’ use of self-disclosure skills in terms of amount or disclosure level. In the longer term, further study is needed of the outcomes of the counseling activities, in terms of the ability to form close friendships. Further study of these strategies is also needed in the light of pupils’ cultural characteristics and those of the school system.
Another question for further research is whether the online world increases self-disclosure or whether, on the contrary, it reduces it. Although the internet is characterized by faceless interactions, short messages, abbreviations, and the use of images—elements that could reduce the depth of disclosure—it does offer new opportunities for self-expression (e.g. publishing blogs, as well as the ability to publish anonymously) which have been found to increase self-disclosure (Joinson, 2011). Studies on the internet sphere have found that, after a short period of time, people share many personal problems (Whitty & Carr, 2006). There may also be a circular effect, where people who tend to share quickly with others also tend to do the same on network sites (Trepte & Reinecke, 2013). Nevertheless, these new technologies illuminate the need to develop emotional language among pupils. At the same time, there is a need for technological tools that encourage the use of skills among people who have difficulties in doing so. 	Comment by Author: Do you mean: social networks?
Further, in view of evidence that written disclosure is also helpful (Hargie, 2017; Pennebaker, Colder, & Sharp, 1990), scholars should examine whether this could be an alternative to disclosure to another person, or whether it may actually reduce the need to share one’s inner world with others. This research, in conjunction with the new opportunities created by digital technologies, could provide some answers to the phenomenon of loneliness.
During consultations, counselors may undertake modeling to parents and teachers in the use of self-disclosure. This counseling activity could help prevent difficulties in establishing close friendships (prevention) and nurture the wellbeing of pupils (wellness).
In systematic counseling observation, there is a need to inform teachers about the importance of skills and to provide them with knowledge, so that they can educate their pupils on this topic. Since this paper is a first in its field, it covers all children. Moving forward, these tools should be adapted to a child’s developmental needs in terms of disclosure, vocabulary level, and ability to undertake perspective training. 	Comment by Author: Please verify
It is important to consider how to present this topic to education staff. Attempts to offer rational interpretations regarding how interpersonal relationships are developed can arouse antagonism, since this subject is shrouded in magic and mystery. In addition, concerns have been expressed in the literature that, if communication skills are analyzed, the spontaneity of conversations will be lost, and they will become artificial. However, one advantage that has been discussed in the literature is that the scientific approach provides a language for self-analysis and for the analysis of social systems (Hargie, 2006). In any case, thought and planning should be devoted to how to present this subject to education staff.     
An additional element for consideration is that of the encounters of education staff themselves with this skill, in two respects: first—does the school as an organization address the emotions of its educational staff? Today, a great deal of emphasis is placed on education as an emotional practice (e.g. see Oplatka, 2007; Sutton, 2004); and second—are the educational staff members themselves adept at self-disclosure, even before they engage with pupils? Educational staff act as role models for pupils, and legitimizing self-disclosure in the classroom impacts on the classroom climate. In order to improve schools and the teaching environment, attention must be paid to educators’ emotions and their social-emotional skills (Goroshit & Hen, 2016).
As Miell and Duck noted, 
We should cast aside the passive model of acquaintances reacting to superficial stimuli presented by an active partner. Instead, we must credit the fact that people becoming acquainted can be active, strategic, mentally alert, purposeful human beings who have knowledge of social rules and can use them to develop relationships. (Miell & Duck, 1986, p. 142)
This paper aims to set out an additional path in the active approach towards establishing close and meaningful friendships, and to reduce the spread of the loneliness phenomenon, via the role of responsibility and the practice of school counselors in cultivating the constructive use of self-disclosure among pupils and within the school system.
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