Yad b’Yad (Hand in Hand) Nonprofit Organization	Comment by ALE editor: I rearranged the order of the words in the title, it seems clearer this way. 
Committee for the Development of Secondary Schools: Summary of Meetings

Background - In 2006 there were six schools affiliated with the nonprofit organization Yad b’Yad: Jerusalem, Galilee, Kfar Qara, Jaffa, Haifa, and Beit Berl. Only the school in Jerusalem has a secondary school framework extending through twelfth grade.
Yad b’Yad recognizes the importance of establishing additional secondary schools. We believe that our primary schools educate children towards a life based on the values of coexistence, equality, multiculturalism, and bilingualism, while secondary schools can provide them with additional educational opportunities. In elementary school, these ideas are assimilated into the students’ DNA. Secondary schools offer a tremendous opportunity to deepen the discussion about identity, strengthen their civic commitment, and build an infrastructure enabling them to be activists working towards creating a better reality. 	Comment by ALE editor: Or: into their hearts and minds?
I know this isn’t meant to be taken literally, but it sounds a bit odd in English.
Moreover, a campus that begins with primary school and continues through secondary school has a broader impact on the surrounding community, city, and region in which it is located. Such a campus can serve as an educational and community center promoting coexistence, equality, and multiculturalism and provide inspiration for the entire area.
On a practical level, in the growing schools in Jaffa and Haifa, the oldest students are already starting sixth grade, and there is a desire for continuity to a secondary school.	Comment by ALE editor: I reversed the order of these two sentences; it seems to make more sense to end with the statement about challenges, which are discussed in the next sections.
While the establishment of secondary schools clearly offers wonderful educational opportunities, it also involves addressing deep questions related to identity, and raises quite a few challenges.

The process involves selection of a project director, who conducted personal meetings with educators and stakeholders from within and outside the organization (see separate protocols and the list of the names and roles of interviewees). We established a strategic thinking and planning committee to build a model for Yad b’Yad secondary schools. The 10-member committee consists of representatives of Yad b’Yad and its schools, including teachers, principals, and members of the organization’s management team (see list of members at the end of this document). In these meetings, we mapped the ideological, pedagogical, and economic principles of such a school. After formulating a document of principles and the “big questions”, the next step of the process will involve consultation with parent organizations and representatives of the local authority and the Ministry of Education.	Comment by ALE editor: Maybe add a transition statement such as: Below are some of the major issues and questions addressed in the meetings.
A. Language
Our schools put bilingualism at the forefront of their approach (and in their name). Familiarity with and mastery of the Arabic and Hebrew languages is seen as the primary means for members of the different cultures to become acquainted with each other. Language enables broad and deep communication and can help bridge between various communities. The committee discussed questions such as: how central should the role of language be in secondary education? What level of language proficiency should our schools require for students in each of the upper grades? In what language will lessons be conducted? In what language will students take their matriculation exams? Do we want to adopt a different focus in middle school and high school? (see section B)
Description of the current situation: There is a general consensus that a gap exists between the declared levels of language instruction in primary schools and the reality on the ground. It can be said that in general, Jewish students’ level of proficiency in Arabic is inadequate, and some Arab students have not fully mastered literary Arabic. There is broad agreement that in primary education, the principle of bilingualism and the teaching of Arabic and Hebrew are of great importance. We should formulate quantitatively measurable goals for what each student is expected to achieve in first through sixth grade. There is agreement on the need for the teaching staff to have a specialization in teaching languages.	Comment by ALE editor: And Arab students’ grasp of Hebrew? 
With regard to secondary education, the question arose as to whether the emphasis should shift from language education to national / cultural education, in terms of the allocation of teaching hours, development of special curricula, and the goals set for various groups of students. The intention is not to cease instruction in a second language. Rather, we are asking what should be the primary emphasis, and what the goals of learning the second language are. We discussed how lessons will be conducted in the secondary school framework. One clear aspiration is that students will be able to take lessons in a language that is not their native tongue. We agree that students should be deeply and intimately aware of their own cultural and national identity, while becoming deeply and intimately aware of the cultures and narratives of other students in the classroom and school.
· There is a need to formulate the level of achievement students are expected to achieve in each of the languages, as they progress from elementary school through middle school to high school. This raises questions about our ability to absorb new students during this transition, and whether we can develop solutions, such as an intensive language course offered during the summer.
· Different policies may be needed for middle school and high school. There is a need to decide what language level will be required of middle school students, and how classes will be conducted in high school. 
· A broad discussion should be held on CO education at the secondary school level, in light of conceptual, pedagogical, and economic questions.	Comment by ALE editor: יש לקיים דיון רחב על ההוראה ב CO בשלב העל יסודי לאור שאלות רעיוניות, פדגוגיות, וכלכליות.

Does CO mean? coexistence education?

· It should be decided whether every student at Yad b’Yad secondary schools must take at least five study units in a language other than his or her native language. 	Comment by ALE editor: Does this mean only Hebrew or Arabic? It could include English, the way it is phrased.
· There is a need for a team of language instructors who are fluent, skilled in teaching, professionally trained, and adequately paid, in light of the centrality of the field in the schools.	Comment by ALE editor: Is this accurate?
Perceptions of bilingualism. Language is viewed as more than a means communication, though is of paramount importance. Language is also as a central feature of a cultural being. Therefore, optimal mastery of a language and full understanding of its meanings offers a way to create contact, trust, and familiarity with the other group.

From the meeting with school graduates: “I now understand how amazing, powerful, and meaningful bilingualism is. Language acquisition is amazing. That is exactly what we need to do, and we must invest in it. This is a very significant gift. It must be the unique feature of the school: ‘Come here to learn another language.’”
B. Identity Education - National vs. Multicultural
There was a lively debate regarding the overarching ideology that should guide teaching and learning at the secondary school level, given that identity education is one of the pillars of secondary school education and of the Yad b’Yad organization. 
From a conversation with journalist and writer Marzouk al-Halabi: 	Comment by ALE editor: I added a title from the list at the end
“In general, dealing with the whole issue of identity requires courage!!! Courage to listen and to speak. I want to congratulate you that in these times, you are still dealing with identity. It is commendable.”

Two main perspectives compete for primacy:
The binational or dual narrative perspective views national identity as the primary trait in Israeli society. Therefore, it cannot be ignored. Rather, familiarity with the national narrative of the other group is a necessary cornerstone in educating children, and the key to understanding the other group. This perspective imparts a sense of belonging and identity to each of the ethnic communities that make up the school population. It is reflected in history and humanities lessons, and in planning for national holidays. This perspective advocates imparting a sense of identity, belonging, and ownership to each of the national groups that learn in the school (despite their asymmetry). Marzouk al-Halabi suggested that it is beneficial to view education aimed at imparting an identity by using the image of a port anchored to land, enabling maintenance of a distinct identity, while being open to the surrounding sights and sounds. This is in contrast to an image of a fortress protecting an identity, which does not allow intrusion from the outside, because it is feared that anything entering from outside the fortress will lead to its fall (see minutes from meeting #4).
The multicultural perspective assumes there are a variety of voices in Israeli society, which are not characterized solely by the traits of language or nationality. Therefore, in children’s education, a central place should be given to a broad and non-binary perspective of diversity in all areas of life, (gender, socio-economic status, and more). This perspective sees diversity as enabling the creation of connections with the unfamiliar. It allows for a departure from the monolithic concepts that perpetuate the gap between the Jewish and the Arab populations. 
The multicultural perspective makes two arguments against the binational perspective. The first is that the binational perspective creates an opposition, in which each side adopts its own story and creates an identity in opposition to the other's narrative. The second is that a binational perspective obscures diversity and differences within the national narratives themselves, and thus creates a monolithic identity and closed reality. A multicultural perspective is not necessarily defined by the national narrative, which is viewed as only one of the voices that form the mosaic of individuals’ identities. 
An argument against the multicultural perspective is that the Jewish population in Israel has been manifesting its narrative for 72 years through the realization of the Zionist goal of establishing a Jewish state. This narrative is reflected in the nation’s calendar of holidays, ceremonies, the education system, and many aspects of life in the Jewish state. Therefore, the Jewish population can allow itself the luxury of a diversity of voices. This is not the case for the Palestinian population, whose national discourse has been silenced and is largely absent from Israeli society.
A Yad b’Yad board member noted in the discussions: 
“Regarding the ideology of the school, there are two possible directions, which at first seem contradictory, but can be complementary. One is the national direction, or rather the binational, dual narrative direction, with its vertical channels of identification. The second is a critical pedagogy that reveals the power structures in society, a horizontal identification. It is clear that the second approach, which demands a liberal interpretive approach, could threaten the more conservative or nationalist communities. It could encounter significant barriers to religious, gender, and national studies, and the like. On the other hand, this perspective can also serve as a common story for these two national communities.”
C. The Character, Skills, and Values of Graduates 
Background - Bilingual schools are pioneering, breaking new ground in Israel. Their goal is to promote a social vision of a shared and egalitarian life in Israel, through education and community involvement. These schools challenge and change ideological frameworks, social perceptions, and educational paradigms. At the procedural level, too, they challenge the dichotomy of public education in Israel by connecting Jewish nationality with Arab nationality. The unique essence of the school is meant to be manifest in the graduates of Yad b’Yad schools in various ways: 	Comment by ALE editor: Or: Jewish national identity with Arab national identity
· Graduates should be fluent in their mother tongue and have a high level of proficiency in the other language (see section A)
· Graduates should be familiar with multiple components of their own culture and with the development of their history and national narrative, in all their complexity and nuances. At the same time, they should have a deep and close acquaintance with the narrative and history of the other national group. (See section B). Graduates should be able to engage in an ongoing dialogue about their identities with family members and the local social circles with which they are affiliated. They should also be open to participation in wider, universal spaces that can enrich their identity.
· Graduates should have the ability to think independently, and be able to develop informed opinions on a wide range of topics.
· Graduates should think critically and examine their local personal-social environment and the wider world in an open way. They should question and examine the information they receive, and transform it into knowledgeable opinions.
· Graduates should be politically literate (in the broadest sense) and actively take responsibility for shaping Israeli society.
· “Graduates should be involved and critical citizens, who do not consider ‘politics’ a bad word. They embody a commitment to self-development, social solidarity, and active political participation in the community, society, and state.” (from an article by David Ohana in memory of Zeev Sternhell)
· Graduates should strive to create an egalitarian society between Jews and Arabs and among all sectors of Israeli society. They should be aware of inequality and injustice, and have compassion on those in need.
In the discussions, the school principal noted: 
“The issue of identity is highly relevant at these ages. I don’t expect our graduates to apologize. They should remain loyal to who they are, and to be sensitive, think critically, and make knowledge-based arguments. The head and brain should work together. They should not be people who give up who they are in order to feel warmly welcomed into the consensus.”
D. The Unique Character of the School
It is widely recognized that a secondary school needs to differentiate itself, to brand itself, in order to attract students and parents. Being a bilingual school is not sufficiently distinctive, especially since this trait may not be as prominent in the secondary school (see the transcript of the conversation with school graduates). Beyond imparting a strong and deep level of language proficiency and cultural knowledge, some suggest branding our school as promoting a just society with egalitarianism between Jews and Arabs. The school achieves this by developing student as leaders and involved citizens who will work to realize this goal in the community in which they live and across Israeli society. (The place of “practical” subjects such as science and technology, will not be absent from the school, but will not be a primary goal). The unique character of the school will provide a response to students’ need for belonging and pride, which will balance the challenges of daily life in such a complex school environment.
As a board member noted: 
“Shouldn’t decisions be made at some stage? It will be necessary, in any case, to make decisions regarding our ideas about socio-political change, development of a critical social consciousness, and leadership that challenges the current reality. If this is our character, we should be the best in the country in this respect of promoting an egalitarian society and leadership, and we should brand ourselves as such. We cannot compete in the realm of scientific excellence, because there are many high-quality schools doing that. However, in the realm of social-humanistic excellence, there are not many such institutions in the country. Thinking about both can become an obstacle. Strategically, we should devote our resources to social-humanist excellence as the concept that differentiates us, that defines us. The themes of coexistence and critical pedagogy incorporate a type of innovation that includes informal activities, and this will be part of our innovation. This can convince people that this is what is right for them.”

• It is worth further clarifying the central question of what story we are telling. What is our narrative?	Comment by ALE editor: Maybe add a subheading such as Further Issues for Clarification
• It is worthwhile to delve deeper into the question of what will make Jewish students choose our secondary school. 
E. Educational Staff
The educational staff plays a crucial and central role in the schools. In addition to being the ones who convey the educational goals to the students, the staff members themselves are a target group. “The quality of the education system cannot exceed the quality of its teachers.” This oft-quoted statement from the McKinsey Report should serve as a central motto. It is especially true for the Yad b’Yad schools, due to our distinctiveness in three main aspects:	Comment by ALE editor: I took out the “trivial” – it seems unnecessary and the quote marks are distracting.	Comment by ALE editor: Give a year & reference?
• Ideology. The ideology of coexistence between Jews and Arabs learning in the same school is reflected throughout the lifestyle of the school as well as in the educational content and the teaching methods. We must develop a staff of professional educators who are ideologically committed to the humanist and egalitarian ideology of the school.
• Identity. Teachers at the school do not come from the same background. For Jewish teachers, their lives in the State of Israel are deeply rooted in their Jewish-Israeli identity and the Zionist narrative and everything that stems from them. Palestinian teachers have less knowledge of and familiarity with the Palestinian narrative. They also have fears about engaging with it, due to the prevalent silence on the subject in Israeli society and the Israeli education system.
• Pedagogy. The key to teaching language and culture, with a focus on living together in Israel, requires a specialized type of work. We must select a team of educators who are particularly capable of dealing with these complex issues. It is clear that the staff must delve deeply, thoroughly, and persistently into these issues, in order to lead students in the desired directions. In order to educate students who can think critically and are willing to break new ground, the educational staff members need to be role models.
As one of the interviewed school principals said: 
“The main story is the staff! The team of educators should feel secure in themselves and their identities. Having an organizational axis that equally balances the humanistic and the national perspectives is crucial.” 
F. What Happens After 12 Years of School? 	Comment by ALE editor: I added a few words to clarify
This question, supposedly outside the scope of the schools, is important and significant. It is a benchmark that reflects the educational activity that took place during the students’ years in the school. It is also central to students’ and parents’ decisions regarding whether to enroll in the school. This question of what happens next may cause students to reflect on the entire process of Jewish-Arab coexistence that they experienced during their years at the school.
For Jewish students, preparation for conscription into the Israel Defense Forces (IDF) has a prominent place during the last two years of high school. In contrast, high school Arab students are primarily preparing to start adult civic life or academic studies. This difference in their preparation processes is intensified due to the meanings that the military holds for the two groups. This creates a tremendous educational and social challenge in the high school years and raises questions on several important issues:
• Attitudes towards conscription into the IDF. For most of the Jewish students, military service is seen as one of their main duties as citizens towards their country. It creates a sense of pride and belonging, and essentially represents a ticket of entry into adult society. For the Arab students, the army symbolizes the occupation and all its implications.	Comment by ALE editor: For an international audience, perhaps add a few words: the Israeli occupation of Palestinian lands?
• Attitudes towards civilian national service. For the Arab students, civilian national service is a 'substitute' for army service and is part of the Israeli security establishment. Also, for some among the Jewish population, this is seen as one of the ways for Arab graduates to integrate and fulfill their civic duties. These differences can create significant tension among students and their parents, and may harm the educational process. However, they can also offer complex yet significant educational opportunities for discussion and dialogue. There is agreement that the school cannot declare or require any official policy on this. Students are expected to choose their own path, taking into account their ethnic group and the community to which they belong. They should choose based on independent thought, and by challenging the boundaries of the discourses in which they find themselves. All this involves dialogue between the various groups.	Comment by ALE editor: For a non-Israeli audience, this may need more explanation.
Alternative service for Jewish students
Optional alternative service for Arab students
Some Arab students (Druze) serving in IDF	Comment by ALE editor: Can this be explained better?
• There must be an open, honest, and meaningful discussion about the enlistment of some Jewish students in the IDF. At the end of the process, each group should understand how the other group perceives military service. This will help students consciously make intelligent, well-informed decisions.
• The organization and its schools will not make an official policy regarding the issue of what students will do after high school. Students will make an informed choice among broad options regarding their continued direction.
• There will be two preparatory tracks for post-school activity. One will deal with military service, preparing students for the ethical and moral issues they may encounter. The other track will deal with issues of voluntary service, academic studies, and the world of employment.
• The school will encourage students to volunteer in frameworks such as a year of national service or a preparatory program, and will examine the possibility of a year of volunteering with Yad b’Yad.	Comment by ALE editor: Meaning a military preparatory program?	Comment by ALE editor: Is this the intention of שנה משותפת
From the meeting with school graduates: 
“Regarding military service, it was difficult for us for the Jewish students to go to the army, and some of them go into combat. It really bothered us. We did not like seeing posts of anyone with a weapon. It created a gap between Jews and Arabs. There was a feeling of disconnect.”
“This is a very complex issue. I think it is better that Yad b’Yad has no official position. For my family and for my father (who was one of those involved with the school) military service was very important to him, that his sons should do meaningful service. It was clear that I would do military service and even a year in combat service.”
G. Informal Activities
The discussions brought up descriptions indicating that the proportion of informal activity in the schools is small and not significant. This is due to objective difficulties and differences between the communities. We came to the agreement that this type of activity is highly significant in two respects:
• Strengthening the bond between students, especially in secondary school, where there is a separation according to academic tracks. In the elementary school, it is important in terms of their choice to continue to the secondary school.
• As a means to achieve the school’s pedagogical goals of activism and volunteering.
An overall conceptualization of the system of informal activities during school hours and after-school hours should be formulated in order to strengthen the bonds between students and as a means to achieve the educational goals. The school's educational staff, pedagogical department, and the community branch of the Yad b’Yad organization will be integrated into this process. Such activity will not be a substitute for the activities of youth movements or students’ classes.
From the discussion with graduates: 
“The annual class trip had a very big impact because we were finally all together. It’s important to work on this point ..., maybe afternoon activities to strengthen the bond among the whole high school together could make a better connection.”
H. Pedagogy
There is agreement that there is a connection between the civic political activity of the school and its pedagogy. Space must be allowed for each student and each community to express themselves through the curriculum and the modes of study. Special curricula must be developed reflecting the distinctive nature of the school and its goals. Pedagogical specialization is a cornerstone for the school’s path to excellence. Every process involving the students should have a parallel process within the community of teachers (see section E), and all departments of the Yad b’Yad organization should be involved in this.
We have not yet completed a sufficiently detailed discourse on teaching methodologies. However, there is a broad consensus that in this type of school, there is a need for meaningful learning[footnoteRef:1] in which the students build knowledge, rather than receiving and copying ready-made information.  We need to develop: [1:  “Learning in which the learner reorganizes his experiences (knowledge, concepts, thoughts, feelings) through new experiences and creates an infrastructure for more complex experiences in the future” - Yoram Harpaz] 

• Special methodologies
• Special curricula
• Special matriculation exams



In the discussions, one school principal noted: 
“As part of thinking about the Jewish-Arab dialogue, it is impossible to separate content from pedagogy. We must integrate the principles of critical pedagogy among the educational teams at the schools, so that these will become principles for working with students.”

Issues that require further discussion and response:
· The organizational structure of the secondary school and its connections with the kindergartens and elementary schools.
· Interactions with partners in the establishment of the school: the community of parents, the local authority, the Ministry of Education
· Assessing the economic feasibility of each of the pedagogical components and prioritization between the various needs.



Members of the Development Committee	Comment by ALE editor: I found English spellings for as many as possible (Yad b’yad website, email addresses) but the preferred spellings of the names and their titles should be verified.
Hasan Agbaria	Director, Bridge Over the Valley elementary school, Kfar Qara
Guy Aloni	Teacher and social coordinator, Yad b’Yad secondary school, Jerusalem
Dani Elazar	CEO, Yad b’Yad organization
Inas Deeb	Director of Pedagogy, Yad b’Yad organization
Engi Wattad	Assitant Director of Yad b’Yad secondary school, Jerusalem
Manar Hayadre	Principal, Yad b’Yad school, Galilee
Efrat Meyer	Principal, Yad b’Yad secondary school, Jerusalem 
Sharon Michaeli	Principal, Kulna-Yachad elementary school, Jaffa
Mahamad Marzouk	Director, Community Relations Department
Eshel Kleinhaus 	Secondary School Development Project

Personal meetings and interviews 
Dani Elazar	CEO, Yad b’Yad organization
Mahamad Marzouk	Director, Community Relations Department
Inas Deeb	Director of Pedagogy
Ofer Matan	Director of Communications and Marketing
Danny Bar Giora	Board of Directors Yad b’Yad; Mandel School of Educational Leadership
Arik Saporta	Former director of the Yad b’Yad elementary school, Jerusalem
Lotan Rothman	Parent of a students in the Yad b’Yad elementary school, Jerusalem
Yotam Tron 	Joint CEO of the Democratic Institute
Avi Rokach	Director of the Community Center in the AMIT network
Hasan Agbaria	Director, Bridge Over the Valley elementary school, Kfar Qara
Engi Wattad	Assitant Director of Yad b’Yad secondary school, Jerusalem
Guy Aloni	Teacher and social coordinator, Yad b’Yad secondary school, Jerusalem
Naama Abu Dalu	Counselor and educator at the Yad b’Yad elementary school, Jerusalem 
Efrat Meyer	Principal, Yad b’Yad secondary school, Jerusalem 
Nadia Canaani 	Mandel School of Educational Leadership, Director of Yad b’Yad Pedagogy Division
Sharon Michaeli	Principal, Kulna-Yachad elementary school, Jaffa
Noa Tzuk	Former director of Galilee Yad b’Yad school, current director of the education department Misgav Regional Council
Manar Hayadre	Principal, Yad b’Yad school, Galilee
Marzouk al-Halabi	Journalist, Writer, Poet, Translator, Lawyer, participant in Development Committee meetings 	Comment by ALE editor: He was a participant in the meetings but not a member of the committee?
· Meeting with group of Yad b’Yad graduates
· Meeting with representatives of Amal Network
· Meeting at the Center for Research-based Learning, at Manor Kabri School
· 2 meetings with Yad b’Yad management team
· 2 meetings with Yad b’Yad dialogue team 
· Meeting with principals of schools in the Yad b’Yad organization
· 2 meetings with parent representatives from the Jaffa community
· 2 meetings with parent representatives from the Haifa community
· Tour and observation of a lesson at Kfar Qara school
· Tour and observation of a lesson at Jaffa school 
· Tour of Jerusalem school
· Tour and observation of a lesson at Galilee school 
· 2 meetings with the staff of the International School at Givat Haviva




