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BOOK PROPOSAL, GENERAL OUTLINE
· Preface
1. Introduction
1.1 Linguistic background
1.2 Cultural background
1.3 Educational background
1.4 Importance of English in Israel
2. Sources of ESL/EFL Writing difficulties in general and to Arab students specifically
2.1 Inter-language
2.2 Intra-language
3.3 Peculiarities of English as a target language
3.4 Contrastive analysis
3.5 Error analysis
     3. Types of errors at the sentence level
3.1 Syntactic errors	Comment by Jade Al-Saraf: Make spacing consistent throughout the table of contents.
	3.2 Spelling errors
3.3 Semantic errors
    4. Errors at the paragraph level 	Comment by Jade Al-Saraf: Since the title of Chapter 3 is "Types of errors at the sentence level", perhaps you'd like to entitle Chapter 4 "Types of errors at the paragraph level" for consistency.
4.1 Topic sentences
4.2 Supporting details
4.3 Conclusions
4.4 Transition words
5. Errors at the essay level	Comment by Jade Al-Saraf: Same as above.
	5.1 Essay structures
		Introductory paragraphs & thesis statements	Comment by Jade Al-Saraf: Perhaps consider adding numbers to these sub-sections.
                       Body paragraphs
                       Concluding paragraphs
	5.2 Genres of essays
6.3 Coherence and cohesion	Comment by Jade Al-Saraf: I think you mean 5.3
6.  Problems in developing academic texts for writing seminar papers
	6.1 Paraphrasing
            6.2 Summarizing
            6.3 Synthesizing
            6.4 Producing coherent texts
7. Cultural transfer
	7.1 Influence of Islam as the students' main religion the main religion of the students	Comment by Jade Al-Saraf: I recommend this wording for succinctness. 
            7.2 Influence of Arabic culture
            7.3 Indirectness
            7.4 Emotional appeal
            7.5 Bi-polarity
            7.6 Transmission of materials
            7.7 Ornamental language
            7.8 Repetition and exaggeration for the sake of persuasion
8. Methods of teaching and evaluation
	8.1 Adopting the process approach
            8.2 Providing feedback
            8.3 Promoting reflective thinking as part of the evaluation process
8.3 Integrating technological tools for teaching and evaluation

Appendix A: Some Ssamples of students’ writing
 ∙ Index     
∙ References

Rationale for the book
Reasons to write the book
The proposed book deals with problems and challenges that face Arab college students encounter in developing coherent texts in English as a target language. In general, writing is a difficult skill for native speakers and nonnative speakers alike because writers must balance multiple issues such as content, organization, purpose, audience, vocabulary, and mechanics in terms of punctuation, spelling, and capitalization. Writing is especially difficult for nonnative speakers because they are expected to produce written texts that demonstrate mastery of all the above elements in a new language. Writing in a second language is even more demanding because it is a complex, challenging, and difficult process since writers are expected to produce written samples that are syntactically accurate, semantically acceptable and culturally appropriate. 	Comment by Jade Al-Saraf: You might consider using the terms "L1" and "L2" here, as they are very frequently-used terms in the field. Below you mention that English is essentially the fourth language of the students, so you may wish to use the term "L4". Another term you may wish to use throughout the text as "English as an Additional Language (EAL) should you find it suitable for te nature of your study.
In this regard, Arab students are not an exception. They face many difficulties in academic writing. Writing well-developed paragraphs, essays and research papers in English poses a great challenge to them. The difficulties in writing well-developed texts in English at different levels for EFL learners are numerous and stem from different sources such as inter-language, intra-language, and the peculiarity of the target language (Abdulmoneim (2000) and AbiSamra (2003). While interlanguage refers to first language and, intralanguage includes developmental errors. It could be concluded that Tthree factors affect Arab students’ difficulties in producing English texts: the linguistics and style of Arabic, first cultural interference and prior educational experiences (Abu Rass, 2013; Ahmed, 2010; Qaddumi, 1995 ). Reviewing the literature of Arab students’ problems in writing in English in the Arab world show the commonality of these 	Comment by Jade Al-Saraf: I would recommend either deleting the first sentence here or merging these two sentences into one.	Comment by Jade Al-Saraf: I would recommend re-writing this sentence for clarity.	Comment by Jade Al-Saraf: I recommend defining/elaborating on this.
problems among Arab college wherever they live and study. For example, researchers who have investigated difficulties have encountered Arab students who are pursuing their graduate studies either in English speaking countries or at academic institutions with English as a medium of instruction in Malaysia have reported similar problems that these students share. Similarly, I, as an EFL writing instructor and researcher, have noticed similar issues. My students tend to write long sentences, repeat themselves, use presentation and elaboration, aiming to persuade the reader and use semantic and phonological parallelism (Al-Khatib, 2001; Almehmadi, 2012).  	Comment by Jade Al-Saraf: Arab college students?	Comment by Jade Al-Saraf: I would recommend re-writing this section to ensure that all of these sentences clearly link to one another and that the arguments are presented in a concise and succinct manner. 
Arab learners of English in Israel share many challenges and difficulties with Arab students pursuing their studies either in Arab countries or locations where the medium of instruction is English. However, they have their uniqueness as members of an ethnic minority group in Israel, where English has a prestigious role, as is the case in many other countries. in many other countries in the world. Besides being a lingua franca, English playsit has a major role in different domains such as business, education, academia and access to knowledge. Both Jews and Palestinians follow the same national EFL curriculum in studying English as a foreign language (EFL). However, two separate education systems operate in the country: one for Jews and another systemone for non-Jews (Arabs), who constitute almost 20% of the population. 	Comment by Jade Al-Saraf: In Israel or in the world?	Comment by Jade Al-Saraf: Do Arabs specifically (or non-Jews in general) constitute 20% of the population? 
While English  is the first foreign language for Jewish students, it is the fourth for their  Arab counterparts.  Arab pupils face a unique situation in learning English as a foreign language because they have already been challenged by acquiring colloquial Arabic prior to their formal education, classical Arabic starting from grade one at school, and Hebrew starting from second grade. Compounding the linguistic challenges are fundamental differences between traditional Arab education and current EFL pedagogy. Arab education is often based on transmission of material via frontal lectures, memorization, copying and rote learning (Abu Rass, 2011 & Al-Haj, 1999). In contrast, current EFL pedagogy requires EFL teachers to be exposed to a variety of approaches, strategies, and techniques to teach the language effectively and help learners learn successfully (Richards & Farrell, 2011), who should be able to take risks implementing alternative models (Farr, 2010). In addition, until recently phonics was the dominant method for developing literacy among young Arab learners. On the contrary, the language methods implemented in Jewish schools have traditionally emphasized comprehension and self-expression. As a result of this situation, the proficiency level of Arab learners of English is significantly lower than that of the Jewish ones (Shohamy, 2014). Jewish students largely outperform Arab students on national and international tests (Keblawi, 2005).  The low achievement of Arab students in these exams is attributed to implementing different educational policies in both sectors in terms of allocating budgets, and substandard materials and textbooks.  It is possible to examine the Arab students’ level of English from several aspects, which describe the situation as grim and worrying.  	Comment by Jade Al-Saraf: As this is their L1, would other researchers in the field really deem acquiring  it a "challenge"?	Comment by Jade Al-Saraf: Perhaps "Modern Standard Arabic (MSA)" would be a more appropriate term here.	Comment by Jade Al-Saraf: I would recommend either referring to both grades as "first grade" and "second grade" or "grade one" and "grade 2" for consistency.	Comment by Jade Al-Saraf: Do you mean "Arab education" like the manner in which Arabs are educated or "Arabic (language) education"?	Comment by Jade Al-Saraf: I recommend rewriting this sentence for clarity.	Comment by Jade Al-Saraf: Do you mean curriculum/pedagogy?	Comment by Jade Al-Saraf: Do you think some readers may argue that the allocation of budgets/substandard materials might be more impactful than the pedagogy itself…? I would recommend adding a sentence or two to strengthen your stance.	Comment by Jade Al-Saraf: What are these aspects?
The results of many research studies that have addressed Arab student writing in English either in the Arab world, in English-speaking countries and in other foreign countries were published in national and international journals. In contrast, systematic empirical research addressing Arab students’ challenges in writing in English in Israel is limited. Only very few articles in this regard have been published lately, permitting this book to address a unique situation.	Comment by Jade Al-Saraf: Cite a few here.	Comment by Jade Al-Saraf: Cite a few such studies here.
Level 
The book is of interest to researchers of in the ESL/EFL academic writing, for writing instructors, ESL/EFL educators at the college level,  and policymakers, and for undergraduate and graduate students. For researchers, it will provide an insightful into the perspective about errors made by Arab students in general, since 295 million Arabs live in 21 Arab countries. In addition, Arab ethnic minorities live in other countries in the Middle East such as Turkey, Iran and Israel. Reviewing the literature of Arab students’ problems in writing in English in the Arab world shows the commonality of these problems among Arab college students, wherever they live and study. It will also address the peculiar situation of Arabs in Israel as members of an ethnic minority group in Israel, which is different linguistically and culturally from the majority of the population in Israel and their culture. It will shed light on problems facing other minority groups in the world in terms of English education, mainly writing at the college level, addressing their needs and providing solutions. 	Comment by Jade Al-Saraf: Is it possible that some may argue that the linguistic situation of Arabs is Israel is highly divergent from that of other Arabic speakers in countries wherein Arabic is the main (and in some cases only) official language?	Comment by Jade Al-Saraf: Are they all L1 speakers of Arabic? As minorities in countries where Arabic is not an official language, isn't it likely that their linguistic environment/situation  (and consequently the challenges they face when learning English) will be quite different from that of Arab students in Israel-Palestine?	Comment by Jade Al-Saraf: Rewrite for clarity.
The analysis of errors would will provide writing instructors with a wide spectrum of background information about the sources of these errors, which consequently would help them to be aware of their errors, their sources and ways of correcting them. In addition, the detailed examples would will acquaint teachers with types of errors they would encounter in the samples of their students. The book would will be of interest also to ESL/EFL educators at the college level in general, which would will help them understand the problems of their Arab students in writing their assignments in English.	Comment by Jade Al-Saraf: This is a bit redundant. I recommend rewriting.	Comment by Jade Al-Saraf: Same as above.
Since the book will include all factors that influence the development of Arab student writing in English in Israel, it would provide policy makers with empirical knowledge so as to purposefully  respond to calls to provide the necessary infrastructure and tools to help these students produce well-developed academic texts in English.	Comment by Jade Al-Saraf: Re-word for clarity.	Comment by Jade Al-Saraf: Do you mean regarding curriculum design?	Comment by Jade Al-Saraf: Perhaps "effectively" is a more appropriate word choice.
Graduate and undergraduate students will find the content useful, since it draws their attention to the types of errors they commit either consciously or subconsciously. The former includes errors made because of carelessness and the later reflects the errors that they are neither aware of nor of their sources. As a result, they would be able to correct themselves and further developing their writing skills. Graduate students will find it particularly useful as guidance for writing required seminar papers and theses at the master’s degree level.	Comment by Jade Al-Saraf: If the errors are made because of carelessness are they really making those errors consciously?
Extent
 The book will be approximately 40,000 to 50,000 words. 
Planning 
I will complete the book by the end of 2022.
BOOK PROPOSAL, CONTENTS 
The preface briefly introduces the reader to the book. It provides some insight into why I’ve become interested in this field and information about the data, paying special attention to the subjects and others who have provided their support in writing this book. 	Comment by Jade Al-Saraf: As this is the general purpose of a preface, you can consider deleting this sentence.	Comment by Jade Al-Saraf: Ambiguous. Are you going to explain how you became interested in the field and also why you're interested in the information about that data—or are you going to explain how you became interested in the field and also explain some of the data? Re-write to eradicate this ambiguity.	Comment by Jade Al-Saraf: I advise refraining from using any contractions. Always write out the full words (e.g., "I have").	Comment by Jade Al-Saraf: Do you mean the participants in your study?	Comment by Jade Al-Saraf: Who?
Total: 1,000-2,000	Comment by Jade Al-Saraf: Total word count?

Chapter 1 includes a literature review, which discusses writing difficulties that face ESL and EFL university and college level learners of English face in general, citing sources from different parts of the world. It will also include specific difficulties that face Arab college learners who are majoring in English in their home countries and others pursuing their graduate studies in higher education institutes abroad (either in English-speaking countries or in other countries with English as a medium of instruction such as Malaysia). Sources of problems will be explained in detail to include inter-language, intra-language, the influence of the language and culture and prior educational experiences.	Comment by Jade Al-Saraf: Does the entirety of Chapter 1 discuss the writing difficulties or is it just the literature review that discusses the difficulties? I would recommend rephrasing this sentence to eradicate any potential ambiguity.	Comment by Jade Al-Saraf: Unless you are exploring examples from many different countries, it might be worth listing the countries here.	Comment by Jade Al-Saraf: This sentence uses the future tense ("will include") while the previous sentence uses the simple present ("includes"). I recommended making the verb tenses consistent throughout. 	Comment by Jade Al-Saraf: Perhaps "universities" is a more succinct way to express this.	Comment by Jade Al-Saraf: Are these the sources of the problems/difficulties? If so, I recommended re-writing this sentence to clearly indicate that. 
Total: 7,000-8,000 words
Chapter 2 focuses on errors and their types, following error analysis theory and practices. The analysis of all types of errors at the sentence level will be based on the literature review of error analysis, which is a technique accounted for analyzing almost all errors made by the second language learners including those that result from the first language learning and others which are not related to the learners native language. It is also used as a technique to study learners’ errors since it provides data from which inferences about the language learning process can be made. It would help writing instructors and learners as well. The former would help them learn more about the complexity of the writing process of their learners, and the latter will assist the learners be consciously aware of their problems to overcome them. Housen and Pierrard (2005) believe that most Arab students’ errors result fromare due to performance mistakes, mother-tongue interference, or false intra-language analogy. Therefore, contrastive analysis which has been defined as “an inductive investigative approach based on the distinctive elements in a language” (Glossary of Linguistic Terms, 2004) is a relevant approach in this context. This analysis highlights the similarities and differences of sentence structure between two or more languages. It aims to use contrastive analysis to understand the transfer and shift from one language to another and to compare the foreign language with the native one in order to adopt methods and techniques to meet the needs of the individual student (Byram, 2000; Gass & Selinker, 2008). 	Comment by Jade Al-Saraf: Do you mean "in line with"?	Comment by Jade Al-Saraf: It might be worth including (and citing) an "official" (e.g., widely-accepted) definition here, as doing so would help increase clarity.	Comment by Jade Al-Saraf: L1	Comment by Jade Al-Saraf: Do you perhaps mean "framework"?	Comment by Jade Al-Saraf: Consider using "conclusions" as conclusions are more concrete than "inferences". 	Comment by Jade Al-Saraf: I recommend re-writing to clarify who/what "the former" and "the latter" are. 	Comment by Jade Al-Saraf: L1	Comment by Jade Al-Saraf: L1—I recommend using "L1" throughout for consistency.
Total: 6,500 – 7,000 words.	Comment by Jade Al-Saraf: I recommend double checking all of these word count tallies and formatting them consistently throughout the document (perhaps "Total Word Count: _______ words"
Chapter 3 focuses on linguistic errors at the sentence level that include syntactic as well as semantic errors. Syntactic errors include verb tenses, subject verb agreement, modal auxiliary, relative clauses, fragments (run on sentences - incomplete sentences) use of articles, prepositions, noun modifiers (The girls/ These girl…) and countable and uncountable nouns. Mechanical mistakes refer to spelling, capitalization and punctuation. Other examples of errors that Arabic learners of English commonly make include mistakes in consonant clusters, word order, questions and negatives, auxiliaries, pronouns, time, tense and aspect, modal verbs, articles, etc. 	Comment by Jade Al-Saraf: Is your research going to explore all of these error types? If not, I recommended only mentioning the ones you will look at. 	Comment by Jade Al-Saraf: Do you mean the improper use of articles?	Comment by Jade Al-Saraf: You gave an example for this type of error—perhaps consider giving examples for each type of errors.	Comment by Jade Al-Saraf: Will Chapter 3 also focus on mechanical errors? If so, I recommend clarifying that in the opening sentence of this section. 
Chapter 4 presents errors related to paragraph development and unity. Usually Arab students face difficulties in composing topic sentences, supporting details and a conclusion since paragraph development is based on a complex series of parallel constructions, both positive and negative. In addition, compositions often lack organization of thoughts and appropriate linking of ideas, employing the right choice of transition words. In addition, wrapping up the content of their paragraphs by writing a conclusion poses another difficulty. 	Comment by Jade Al-Saraf: Perhaps cohesion would be a more appropriate word choice…? 	Comment by Jade Al-Saraf: Is this not also the case for Arabic?	Comment by Jade Al-Saraf: Briefly explain why.
Total: 8,000-9,000
Chapter 5 will be dedicated to essay structure and development, where the emphasis will be on obstacles facing Arab students developing cohesive essays of different genres. Regarding the structure of the essay, Regarding structural errors, we are particularly interested inthe focus of the problems will be on the introductory, body, and concluding paragraphs, body paragraphs and the concluding paragraph. Genres usually included expository, persuasive, compare and contrast and argumentative. Special attention will be paid to the difficulties in developing thesis statements in essays.	Comment by Jade Al-Saraf: If you are exploring less than about five or six genres, I'd recommend listing them here.	Comment by Jade Al-Saraf: Isn't that the entire essay?	Comment by Jade Al-Saraf: Do you mean these are the types of genres you explore in this chapter? I recommended re-writing this sentence for clarity. 	Comment by Jade Al-Saraf: But above you said the focus was on the introductory, body, and concluding paragraphs.
Total: 4,000-5,000
Chapter 6 includes challenges and errors Arab students face and errors they make when in writing short academic research papers in English in terms of summarizing information from texts, analyzing the content of articles and synthesizing information from different sources, in addition to syntactic and semantic errors. 
3,000-4,000	Comment by Jade Al-Saraf: Total word count?
Chapter 7 is dedicated to analyzing the influence of Arabic culture , (which is based on the religion of Islam), on the writing of Arab students in terms of transferring their beliefs and modes of thinking. Arabic-speaking learners of English tend to transfer their modes and patterns of thinking in writing in English, addressing the same point two or three times from different angles. In contrast, English text is expected to be linear, coherent and concise (Sa'adeddin, 1989). The analysis of the effect of Arabic culture, which is based on the religion of Islam, will include the following categories: indirectness, emotional appeal, bi-polarity, transition of material, ornamental language, repetition and exaggeration for the sake of persuasion.	Comment by Jade Al-Saraf: Explain.	Comment by Jade Al-Saraf: Perhaps "redundancy" is a good and concise way to explain this phenomenon. 	Comment by Jade Al-Saraf: Redundant.
6,000-7000	Comment by Jade Al-Saraf: Total word count?
Chapter 8 discusses writing instruction and evaluation in detail. It will include all steps in adopting the process approach, requiring learners to submit multiple drafts. A description of the process will include drafting in terms of writing and rewriting, revising and editing. The description will also include how integrating reading and writing, and news broadcasts for comprehensible input can help students in improvingimprove their writing skills. This chapter will also include evaluation techniques and provision of feedback to help learners consciously improve their writing products. Special attention will be paid to employing technological tools for teaching and evaluating the writing samples of the students.	Comment by Jade Al-Saraf: I recommend explaining what you mean by this.	Comment by Jade Al-Saraf: Do you mean this is what the process approach requires of learners? Re-write for clarity.	Comment by Jade Al-Saraf: Aren't these essentially the same?
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BOOK PROPOSAL REVIEW
[bookmark: _h4d2r2r37v91]Dear Dr. Ruwaida Abu Rass,
Thank you for the opportunity to review your proposal and to learn about your very interesting research about the challenges Arab students face when writing in English. After reading over your book proposal review and the Cambridge University Press' guidelines, I suggest developing a prospectus to the publisher that addresses the points outlined below:
A description of its rationale, scope and unique selling points: You underline that "systematic empirical research addressing Arab students’ challenges in writing in English in Israel is limited. Only very few articles in this regard have been published lately, permitting this book to address a unique situation". Thus, it would be advisable to stress how your research seeks to fill a gap in the existing literature. What does the existing research say about the problems Arabs in Israel face when writing in English? What does it fail to address? You may underline the unique aspects of your work and how they are relevant to current topics of interest. Furthermore, you may wish to compare your work to other relevant literature in the field and explain how your research is both similar and different. For instance, does your research further support (or possible even refute) widely-held beliefs in the field? Also, it is advisable to add a few lines explaining how many people participated in your study and also provide a bit of demographic information, e.g., their age, English level, education level, gender, socio-economic status, religion (as you mention how Islam affects their writing), etc. 
An explanation of how it relates to other publications on the topic that have been published recently whether by Cambridge or by other publishers: You mention that only a few empirical studies have been carried out on the topic at hand. Please clearly refer to them and explain how your work is distinguishable from them—what new and insightful findings does your book present? 
Some relevant works that you might consider mentioning spring to mind. Khuwaileh and Shoumail (2000), after examining the writing patterns of Arab students at Jordan University of Science and Technology, posit that poor writing in English correlates with similar deficiencies in their L1. Scott and Tucker (1974) examined the English proficiency of native Arabic speakers studying English at the American University of Beirut and analyzed their errors in terms of performance mistakes, mother‐tongue interference or false intralanguage analogy. Additionally, Murad and Khalil (2015) examined the writing errors committed by Arab students of English in Israel. Based on their findings, they maintain that Arab students commit four main types of errors when writing in English, namely errors in: content and organization, vocabulary, language use. and mechanism.
Here are the citations for those works:
Khuwaileh, A. A., & Shoumali, A. A. (2000). Writing errors: A study of the writing ability of Arab learners of academic English and Arabic at university. Language Culture and Curriculum, 13(2), 174-183.
Scott, M. S., & Tucker, G. R. (1974). Errors analysis and English-language strategies of Arabic students 1. Language learning, 24(1), 69-97.
Murad, T. M., & Khalil, M. H. (2015). Analysis of errors in English writings committed by Arab first-year college students of EFL in Israel. Journal of Language Teaching and Research, 6(3), 475.
Findings: If you have already finished analyzing your data, you may consider indicating your main findings clearly in the prospectus. You could do this by incorporating it into your explanation of how your book seeks to fill gaps in the existing literature and what innovative contributions your findings make to the field.
A description of the intended readership/users: You mention that your book will be of interest to "researchers of ESL/EFL academic writing, writing instructors, ESL/EFL educators at the college level, policymakers, and undergraduate and graduate students". Thus, you may wish to situate your research in current topics about Arab learners of English, or about (non-native) English language learners more generally. For instance, you may want your intended audience to include English language teachers in the Arabic-speaking world (or internationally), scholars, applied linguists, English curriculum designers, etc. 
A breakdown of the detailed content (chapter descriptions/abstracts, table of contents or digital specification): When providing a brief summary of the contents of each chapter and its arguments, it is advisable to add a few examples that elucidate how each respective chapter advances the purpose of the book. I also recommend ensuring that the spacing and formatting of the table of contents are uniform throughout. 
Details of the proposed length, the level and type of illustration required, text and pedagogical features, any digital functionality, and the intended completion date: For each chapter you clearly indicated the tentative word count. That's fantastic. I recommend being consistent in this manner in which you state this (e.g., "Total Estimated Word Count: 2000 words"). If you intend to include any charts, illustrations, or figures in your book, it would be good to explain that in each respective section of the prospectus.
Relevant credentials of the author/creator(s): Although you have included your CV separately, it is advisable to also add some relevant biographical information that highlights and elucidates your expertise in the subject matter of the book in the body of the prospectus. This can include an explanation of how your previous experience or research piqued your interest in the topic at hand and inspired you to write the book. For instance, "In my capacity as head of the English department at Beit Berl Academic College, it was brought to my attention that students were persistently demonstrating difficulties with ______________. In order to better understand this phenomenon I examined _____________". 
Additional: Consider submitting the bibliography for the entire book.
Sample Chapter: If a sample chapter is requested, ensure that it is well edited. Try to submit a bibliography as well. 
Possible short cover letter: I made a few comments on your very impressive CV. I think it would also be worth adding a separate, short cover letter to the editor in which you express your interest in having your book published. In this cover letter, you may wish to highlight a particular relevant series in which you would like to be published. State that you attach a prospectus (and any other accompanying documents, such as sample chapter, CV, Table of Contents, etc.), with further details.
Comments
1. For cohesion and clarity, I recommend consistently using terminology that is widely-accepted in the field. For instance, you may consider using "L1" instead of "mother tongue", "native language", "first language", etc. 
2. When explaining the contents of each chapter, I recommend maintaining consistency with the verb tense you choose to employ. For instance, "chapter 7 explores ________. In this chapter, I argue that ________. "
3.  You mention Arab students of English and make reference to Arabs in Israel specifically, Arabs in the Arabic-speaking world generally, and Arabs in minority communities in the diaspora. Some points come to mind that you may find worth mentioning in your work. You mention that the learners in the study spoke colloquial Arabic as their L1, Standard Arabic as their L2, Hebrew as their L3, and English as their L4—is this similar to (or different from) Arabic speakers elsewhere? Does having English as their L4 (as opposed to their L2 or L3) have any bearing on the errors their make when writing in English? Will the errors that Arab students who learn English through the Israeli education system be shared by Arab students in Iraq or Syria, for example? 
4. As you described colloquial Arabic as the students' L1 and Standard Arabic as their L2, it seems that you consider them to be two distinct languages. As Standard Arabic and the Arabic dialects are generally accepted as being different varieties of the same language, I wonder if it would be better to consider them both as the students' L1 (i.e., dialectal Arabic is the colloquial variety learnt/spoken at home and Standard Arabic is the literary form learnt at school and used for formal purposes). This also seems to be in line with the manner in which other studies which have explored the difficulties Arabs face when writing in English have described Standard Arabic and colloquial Arabic (they are both the L1). 
5. You write about the errors Arab students make when writing in English—this is interesting, complex, and very pertinent today:
· In many parts of the world, schools prefer to hire native English speakers (usually from the US, UK, Canada, Australia, or New Zealand), as they believe they are more apt teachers. In some Arabic-speaking countries (the Gulf in particular) many English teachers are from the Indian subcontinent. As a result, some Arabic speaking bear Indian features when speaking in English. What are the demographics of the English teachers at Arab schools in Israel? How does the native language of the teacher contribute to the errors the students will make/the difficulties they will encounter when writing in English?
6. You make a few comparisons between Arab and Jewish students in Israel as regards the manner in which they acquire English (e.g., pedagogy, resources, etc.). Is this something you will explore in more depth in your book or are you just mentioning it in the prospectus for illustrative purposes? I recommend very clearly indicating what exactly your book will (and won't) explore in this regard so that the review board doesn't misinterpret or misunderstand the aims of your book. 
7. You refer to EFL pedagogy but also make several references to ESL—which of these terms more appropriately relates to your students and the theories you are going to posit and discuss in your book? Although these two terms often occur together, they embody two very different fields and thus are often analyzed (and treated) differently from one another. 
8. I have made a few comments and edits to the proposal to help it read more fluidly. I strongly advice reading through the comments and rewriting some of the highlighted sections to ensure clarity and eradicate any ambiguity or redundancy.
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