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Theoretical Background
[bookmark: _Hlk80363531]In the summer of 2018, it was reported in the Israeli media that the Ministry of Education had announced a new policy on homework, with the main change being a reduction in the “presence” of homework in educational activities: “The decision whether or not to assign homework is delegated to the schools, and teachers who insist on assigning homework will receive instructions to reduce it significantly – ten minutes of reading or playing in the lower grades and half an hour per day in the upper grades. In addition, teachers will not be permitted to punish students who do not complete their homework” (Eini, 2018). The general tone of the article reflected unreserved support for the change. Education experts and teachers stated that this was the right move, a move based on studies indicating that homework does not contribute to learning and in fact causes harm, for example by exacerbating social disparities (Eini, 2018). The Ministry of Education itself made a point of tempering the enthusiasm surrounding this revolutionary move, emphasizing that it applies only to elementary schools and amounts to a recommendation for school principals. The Ministry of Education website presents the issue of homework in all its complexity, listing its pros and cons, recommendations for promoting its benefits, and observations about the parental role in children’s learning process (Ministry of Education, 2019).	Comment by merav: הוסף עבור קוראים בחו"ל
	The controversy over the benefits of homework is not new and did not originate in the Israeli education system. In a comprehensive review of the issue of homework (Marzano & Pickering, 2007), the researchers note that arguments against homework began to surface in the United States as early as 1940 and that since then the attitude towards homework among researchers and education professionals has vacillated, with the voices of opponents gaining the upper hand in the past two decades. The criticism leveled against homework is not limited to the academic aspect. It extends to psychological and social aspects, as reflected in the complexity of the issue, which encompasses a number of intertwined elements. In terms of academics, opponents argue that there is no scholarly evidence of homework being beneficial for learning or improving scholastic achievement. In recent decades there have been numerous studies examining the contribution of homework to scholastic achievement, and periodically there appears a meta-analysis evaluating their overall contribution. One such analysis, published in 1979, evaluated studies conducted over the course of 20 years (Hedges, 1979) and concluded that there is no scholarly evidence to support the claim that homework contributes to achievement. In a book published nearly three decades later (Kohn, 2006), the author claims that findings reportedly pointing to the benefits of homework are not valid and, in fact, lead to incorrect conclusions. Beyond the resources wasted on a nonbeneficial investment, argue critics, homework actually causes harm directly to the student, the family, and society. The impact on the student and the family manifests in harm to the child’s sense of well-being and tension between children and their parents, who on the one hand pressure them to do their homework and on the other hand lack the skills to provide any real assistance (Bennett & Kalish, 2006). The social impact manifests in harm to students from disadvantaged population groups, who do not enjoy the conditions for successful completion of their homework that their peers from more established sectors enjoy, as a result of which homework exacerbates social disparities (Bennett & Kalish, 2006). Opposition to homework corresponds with a long-standing approach that supports separating the home environment from the school environment. Advocates of this approach assert that blurring the boundaries between these environments can prevent the optimum actualization of both, whereas their separation contributes to children’s development because it enables them to try out different roles, operate differently, and adapt to the respective expectations and demands of the different environments (Smilansky et al., 1981). An interesting conclusion that emerges from opponents’ claims appears in a book by Kohn (2006), which proposes revoking homework’s “default” status. That is, in contrast to the current situation, in which teachers assign homework unless there is a compelling reason not to do so, homework would not be assigned unless there is a compelling justification for doing so.	Comment by merav: "גברו" 
או: becoming dominant
אם הכוונה "גברו על האחרים"

לחלופין, אם הכוונה "התחזקו":
 growing increasingly stronger
	Comment by merav: “תחום"
תורגם כ-ASPECT בהתאם למשפטים הבאים ומכיוון ששימוש במילה כמו -field / area  עלול להתפרש כמצביע על האקדמיה  	Comment by merav: “מערכת"

(המונח "home system" מתייחס למערכת ביטחון ביתית)
	In face of the criticism leveled against homework, its advocates present research evidence in this field as a decisive rationale for continuing to incorporate it as a resource in the teaching-learning process in schools. A review of several meta-analyses conducted in recent decades (Marzano & Pickering, 2007) concluded that there is a solid research basis for finding that homework contributes to scholastic achievement. The reviewers particularly emphasized the importance of studies comparing research groups (with homework) and control groups (without homework). In a meta-analysis that examined these studies, the authors (Cooper et al., 2006) concluded as follows: “With only rare exceptions, the relationship between the amount of homework students do and their achievement outcomes was found to be positive and statistically significant. Therefore, we think it would not be imprudent, based on the evidence in hand, to conclude that doing homework causes improved academic achievement” (p. 48). At the same time, the studies found that the relationship between homework and scholastic achievement is not without exception and that it depends on several dimensions, such as the children’s age (homework has a stronger impact in secondary education than in primary education) and the amount of time devoted to homework (approximately ten hours per week, in high school, was found to be most effective).
	Aside from the scholastic aspect, which naturally relates to the issue of homework, homework also contributes to the development of students’ learning and organizational skills (Lavoie, 2008). When children do homework, they play an active role in learning to take responsibility for their part in the process. Likewise, they practice the skills of independent study, such as time management, organization of equipment, and prioritization of assignments. Moreover, doing homework requires emotional organization, in the sense that they complete an assignment during what is perceived as leisure time. Such organization requires students to develop skills of emotional regulation and delayed gratification, which have considerable developmental value.

Homework and Parental Involvement
The issue of homework is fraught with controversy, as described above, but there is widespread consensus regarding the salience of one aspect – parental involvement. Such involvement may be seen as a natural outcome of the sense of responsibility parents have towards their children, with a learning activity that takes place at home providing a fitting opportunity to actualize this responsibility. The professional literature proposes a number of classifications for areas of involvement, and in each one parental involvement in homework has a clear presence. One proposal, for example (Grolnick & Slowiaczek, 1994), identifies three types of involvement: intellectual, in which the parent exposes the child to an environment of multiple stimulations that cultivates learning; personal, in which the parent teaches the child how to integrate into the education system a matter of principle and practice; and behavioral involvement, in which the parent takes an active part in scholastic activities, an important one of these being homework. Epstein (1922) proposed a different classification, characterized by parental involvement in the areas of communication with the school, volunteerism, communication with the community, and assistance to children in scholastic activities.
	Studies examining parental attitudes towards involvement in homework and their actual involvement reveal two sides to the phenomenon, metaphorically termed a “double-edged sword” (Perkins & Milgram, 1996). On the one hand, parental involvement has been shown to promote children’s motivation to succeed as well as their actual scholastic achievement (Bower & Griffin, 2011; Epstein, 1992; Feng et al., 2013; Omar et al., 2017). Studies have also found that the mechanisms of parental involvement that contribute most to children’s achievements are ambition and practical assistance in homework, whereas supervising their completion of homework contributes little (Froiland & Davison, 2014). The positive effect of parental involvement is also the subject of a new study conducted in Belgium and based on a large sample of parents of secondary school children (Thomas et al., 2019), which found that parental involvement affects both the students’ achievements and their sense of well-being about their studies. On the other hand, some studies report parental dissatisfaction with homework and negative effects of parental involvement on children’s scholastic achievement and sense of well-being (Balli, 1998; Perkins & Millgram, 1996). The conflicting findings lead one to postulate that the effects of involvement depend on the differing conditions under which it takes place. Researchers in the field of homework have posited conditions under which parental involvement might be beneficial, the most important one being assistance of an interactive nature, such as asking the child to tell them about the homework they completed (Good & Brophy, 2003).	Comment by merav: “השפעות שליליות של המעורבות בלימודים ובתחושת הרווחה”

נא לוודא אם פירשתי נכון – הוספו מילים לצורך זרימה ובהירות באנגלית
	Despite the strong interest that the issue of homework arouses in Israel and the attention it receives in the media and educational and public discourse, the existing research-based knowledge on the subject is still very limited. The Internet is brimming with items on this topic, including articles that have appeared in the media, advice for parents, and opinion pieces by professionals. However, an examination of academic databases reveals a very limited number of published academic articles, and those that exist tend to focus on specific aspects of the issue. One study, published nearly three decades ago (Ortar, 1991), bears a title that is still relevant today: “Homework – the old headache.” The study focuses primarily on the content of homework and the child’s scholastic level as factors in the successful completion of homework. Another study spotlighted involvement by mothers of children in grades 1-3 (Levin et al., 1997). A slightly more recent study (Pantanowitz & Lidor, 2008) looked at homework in the context of physical education.	Comment by merav: כך תורגמה הכותרת ע"י כתב העת:

Gina Ortar
HOMEWORK — THE OLD HEADACHE
H. 55/56 (תמוז תשנ"א / יוני 1991), pp. 107-118 (12 pages)
https://www.jstor.org/stable/i23392512

Given the controversial nature of this issue, on the one hand, and the dearth of research-based evidence on the situation in Israel, on the other, we chose to focus the present study on the parents’ perspective on this issue. The research approach we chose allows for a broad perspective of the phenomenon, both in terms of the scope of the population – parents of children in grades 1-12 – and in terms of the diverse qualities it encompasses – attitudes towards parental involvement, the extent of involvement in practice, the impact of involvement on parent-child relations, amount of time involved in the completion of homework, and the relationship between socio-demographic characteristics of the parents and scholastic characteristics of the children (such as receiving adjustments), on the one hand, and the qualities of parental involvement, on the other.

Research Questions
1. What are the attitudes of parents of children in the education system towards homework?
2. What are the characteristics of parental involvement in children’s homework (interest, assistance, contact with the teacher)?
3. How do parents describe the characteristics of the homework their child receives (amount, time devoted, receipt of feedback)?
4. What is the relationship between the parental attitude towards homework and socio-demographic variables (gender, education, occupation, and degree of religious observance)?
5. What is the relationship between characteristics of the children’s education (school level, receipt of private lessons, and receipt of adjustments) and parental involvement in homework?

Methodology
Participants
The study population comprised parents of children enrolled in the state, state-religious, and ultra-orthodox education systems, in grades 1-12. Participants numbered 502 parents, constituting a representative sample of the study population selected through stratified sampling. The parents had the following characteristics:	Comment by merav: Or: Israel’s
· Gender: 50% women and 50% men; Age: The average age was 42.6, with a standard deviation of 7.4.	Comment by merav: Or: average (mean)
· Country of birth: 85% were born in Israel, 8% were born in the former Soviet Union, and 7% were born in another country.
· Occupation: 12% work in education and 88% in other professions.
· Education: The average number of years of education was 14.9, with a standard deviation of 3.4.
· Degree of religious observance: 46% secular, 29% traditional, 13% religious, 12% ultra-orthodox.
· Economic status: 22% assessed their income as lower than average, 48% assessed their income as roughly average, and 30% assessed their income as above average.
In addition to relaying their socio-demographic characteristics, the parents addressed two questions regarding their general attitude towards the school. The purpose of these questions was to examine the relationship between their attitudes towards homework and their general attitude towards their children’s schooling and their relations with the teacher.	Comment by merav: הלימודים

schooling  - מצביע על הלימודים שהילד מקבל בפועל, מאותו בית ספר

education- (בלי הקשר נוסף) מרמז\מצביע על חינוך באופן כללי, למשל עמדה כללית כלפי חינוך
In answer to the statement “I am generally satisfied with the contribution that schooling is making in my child’s life” the average response was 3.5 with a standard deviation of 0.93 on a scale of 1-6.
In answer to the statement “I am satisfied with my relationship with the teacher” the average response was 3.41 with a standard deviation of 1.0 on a scale of 1-6.
The children’s characteristics were as follows: School level: 68% were in elementary school, 17% in middle school, and 15% in high school; Adjustments: 22% were receiving adjustments, 60% were not receiving adjustments; 18% – the parents did not know; Private lessons: 24% were receiving private lessons in mathematics, and 19% in English.

Research Tool
The data were collected using a questionnaire compiled specifically for this study. The content of the questionnaire was based on the professional literature as well as interviews with parents. The questionnaire includes the following sections:
1. Socio-demographic characteristics of the parents and scholastic characteristics of the children (school level, receipt of adjustments, and receipt of private lessons)
2. Attitudes towards parental involvement in homework. This section included an examination of the general attitude as well as specific attitudes towards aspects of involvement: the benefit (improving achievements and improving relations with the child) and the cost (a burden on the parents and damage to the relationship with the child). Attitudes were measured using a scale that ranged from 1 (completely disagree with the statement) to 6 (strongly agree). The reliability of this section was found to be satisfactory (alpha value of 0.74) and therefore an index of general attitudes was calculated based on the average of responses to the statements. Given that a key aspect is the contribution of homework to achievement, parental attitudes towards the contribution of homework were examined in relation to different areas of study – Hebrew, math, English, the sciences, and history. The reliability of this section was 0.90 and therefore the general index was calculated based on the average of responses to all statements.	Comment by merav: מדד

בהמשך תורגם גם כ-index  או measurement, תלוי בהקשר (אבל באופן עקבי, לפי הקשר)	Comment by merav: ממוצע ההיגדים
3. Parental involvement in homework: Involvement was measured using a direct question, in which parents were asked to indicate one of three levels that correctly describe their involvement: lack of involvement, interest, or actual help. Additional questions examined parental involvement following external initiative – by the child or the teacher.
4. Characteristics of homework: parents were asked to assess the amount of time the child devotes to homework, how reasonable the amount of homework is (too little, reasonable, or too much), and the extent to which the child receives feedback on the homework from the teacher.

Process
The online, anonymous questionnaire was distributed to parents in August 2019. We chose to collect the data during the summer vacation in order to avoid, as much as possible, the impact of exceptional events (such as punishment for failure to complete homework) that occur during the school year.

Results
The results section presents the findings received in four areas: 1. Parents’ attitudes towards homework; 2. Parents’ involvement in homework; 3. Characteristics of homework; 4. The relationship between parents’ characteristics and children’s characteristics, on the one hand, and attitudes towards homework, on the other.

1. Attitudes towards homework
General attitudes: Table 1 presents parents’ attitudes towards homework. The first statement describes their general attitude, and subsequent statements address the benefit and cost of homework. The table presents the percentage of parents who agree with the statement posed in the questionnaire (response values of 4-6 on a scale of 6).

Table 1: Parents attitudes’ towards homework, in percentages (N=502)
	Statement
	Elementary
	Middle
	High school
	Total

	Homework is a waste [of time] and should be completely abolished	Comment by merav: הצעה – להוסיף, כי באנגלית נשמע מוזר אחרת
	32
	37
	20
	32

	Homework contributes to the quality of learning and scholastic achievement
	59
	57
	66
	60

	Homework is a burden on parents
	68
	58
	63
	66

	Homework improves my relationship with my child
	24
	20
	18
	23

	Homework creates tension between me and my child	Comment by merav: Or: you and your child – בינך


השאלה הקודמת הייתה בגוף שני אז התרגום המוצע כאן גם בגוף שני
	29
	21
	16
	25



The findings indicate that the parents’ general attitude towards homework, as expressed in the first statement in the table can be described as positive, to a moderately high degree. A third of the parents support the position that refutes the necessity of homework, or, in other words – two-thirds believe that homework is necessary. As to specific aspects, most of the parents (at least 60%) believe that homework contributes to the quality of learning, but on the other hand, they feel that it constitutes a burden for them. The contribution of homework to relations with the child is relatively small. Only a quarter of the parents feel that homework affects their relationship, whether for better or worse. A comparison across the three school levels with respect to attitudes reveals a significant difference in the overall attitude (χ2 = 25.18, p <.005), with the negative attitude being stronger among parents of elementary school children (32%) and middle school children (37%) than parents of high schoolers (20%).

Contribution homework two areas of study: Parents were asked to indicate the degree to which homework contributes to five different areas of study. Graph 1 presents the percentage of parents who believe that homework contributes to learning in each of these subjects.

Graph 1: Percentage of parents who believe that homework contributes to learning in various subjects

The findings indicate that the vast majority of parents (at least 80%) believe that homework can help improve reading skills and promote proficiency in English and math. The contribution homework makes in the sciences and history is perceived as lesser, although at least 60% of the parents still view homework as making an important contribution. A variance analysis with repeated measures, examining the differences among these subjects, found that the contribution homework makes in the areas of reading, English, and math is perceived as significantly greater than its contribution in the sciences and history (F(4,1486) = 124.4, p <.001). A comparison across the three school levels found slightly higher averages among parents of high schoolers in the areas of math, English, and the sciences, but the differences were not significant.

2. Parental involvement in homework
Level of involvement: To measure the level of parents' involvement in homework directly, we asked them to choose one of three options reflecting three levels of involvement: 1. “I have no idea what the homework assignments are” (hereinafter “non-involvement”); 2. “I take an interest in the homework” (hereinafter “interest”); 3. “I help my child with homework” (hereinafter “active assistance”). The distribution of parents across these three groups was as follows: 38 parents in the non-involved group (8%), 135 in the interested group (27%), and 321 in the group of parents who actively assist their children (65%). Graph 2 shows the distribution of parents by levels of involvement in relation to school level.

Graph 2: Parents' level of involvement in homework completion in relation to school level (in percentages)


A comparison of the groups using a chi-squared test revealed a significant difference (χ2(4) = 31.54, p <.001). The difference is reflected in the fact that the higher the school level, the lower the level of involvement. Thus, for example, the percentage of parents who are completely uninvolved in homework is very low for elementary school (4%) and reaches 21% for high school.
To validate the division into three levels of involvement by means of a numerical index, we compared the three groups in terms of the amount of time parents devote to their child’s homework. The findings indicate that parents who reported a lack of involvement devote an average of 0.30 hours per week for homework (standard deviation – 0.51), interested parents devote an average of 1.9 hours per week (standard deviation – 2.05), and parents who actively assist their children devote an average of 3.20 hours per week (standard deviation – 3.75). A one-way variance analysis found this difference to be statistically significant (F(2, 491) = 17.90, p <.001).
Profiles of parental involvement: To examine whether parents across the three levels of involvement also differ in terms of attitude towards homework and general satisfaction with schooling, we conducted a one-way variance analysis comparing parents at the three levels of involvement using four measurements of attitude towards homework and a measure of satisfaction with schooling and with the teacher (the average of responses to these two statements). The averages of these measurements for the three groups are shown in Graph 3.	Comment by merav: מדדים
או: indicators

Graph 3: Comparison among parents at three levels of involvement, in terms of attitudes towards homework and satisfaction with schooling

An analysis of variance found a significant group effect (level of involvement) for each of the five measurements: contribution to studies (F(2, 491) = 3.84, p <.05); improving relations with the child (F(2, 491) = 21.61, p <.001); burden on parents (F(2, 491) = 7.96, p <.001); tension with the child (F(2, 491) = 10.41, p <.001); satisfaction with the schooling and the teacher (F(2, 491) = 2.96, p <.05). Tukey’s a posteriori tests, conducted to examine the differences among the three groups, found that uninvolved parents differ significantly from the other two groups in all attitudes: they ascribe a lesser contribution to homework, view it less as promoting better relations with the child, and view it more as a burden on the parents. Uninvolved parents gave a lower ranking to tension with the child. Likewise, their perceived satisfaction with the schooling and the teacher is lower. The two other groups have similar perceptions of the contribution made by homework to schooling and improving relations with their child, as well as satisfaction with the schooling and their relationship with the teacher. However, parents in the “active assistance” group assess the burden as higher and the tension with their child as greater than do those parents in the “interest” group.
In addition to examining parental involvement in homework directly, we examine the issue from two other aspects as well: parental inclusion initiated by the child and parental updating initiated by the teacher.

Parental Inclusion by the Child
Table 3: Child's level of inclusion of the parent in homework, in percentages	Comment by merav: כתוב "לוח 3" אבל אולי אמור להיות "לוח 2"?
	[bookmark: _Hlk80269055]
	The child does not include me
	The child updates me but does not ask for help
	The child asks for my help with homework
	The child asks me to do the homework for them	Comment by merav: לפי הנחיותAPA , אין להשתמש ב-he/him  או ב- him/her he/she - אלא ב- they/them  גם ביחיד:

Do not use the generic “he” or “he or she” to refer to a generic person; instead, rewrite the sentence or use the singular “they.”

https://apastyle.apa.org/style-grammar-guidelines/bias-free-language/gender 
	Total

	Elementary school
	13
	35
	49
	3
	100

	Middle school
	19
	45
	36
	0
	100

	High school
	35
	40
	21
	4
	100

	Total
	17
	37
	43
	3
	100



	The results reveal that most parents, more than 80%, reported that their child includes them in the process of homework completion, either at the level of updating them or at the level of asking for help. A significant difference was found across different school levels in relation to the level of the child’s inclusion (χ2(6) = 35.83, p <.001), with the level of inclusion among elementary school children being the highest (87% include their parents) and the level of inclusion in high school being the lowest (only 65% include their parents).

Parental Updating by the Teacher
Table 4: Level of teacher’s updating of parents about homework, in percentages	Comment by merav: 3 ?
	
	Does not update at all
	Updates only when there is a problem
	Updates regularly
	Total

	Elementary school
	38
	32
	30
	100

	Middle school
	54
	28
	18
	100

	High school
	57
	35
	8
	100

	Total
	44
	32
	24
	100



	Nearly half of the parents reported that teachers do not update them regarding homework, about a third reported that they receive updates when there is a problem, and about a quarter reported receiving regular updates. Here, too, there is a significant correlation with school level (χ2(6) = 21.33, p <.001), as indicated by the finding that the percentage of parents who report receiving updates is highest for elementary school and lowest for high school.

3. Characteristics of homework
This section describes parents’ perceptions of the characteristics of homework, along the following dimensions: the amount of homework, the time devoted to homework, and the receipt of feedback from the teacher.
	The subjective perspective concerning the amount of homework: Most parents (65%) believe that the amount of homework their child has received recently is reasonable. A quarter of the parents believe that there has been too much homework, and 10% believe that it is too little. No differences were found across elementary, middle, and high school.

Amount of Time Devoted to Homework
Table 5: Amount of time the child devotes to homework, in percentages	Comment by merav: 4 ?
	
	No time devoted
	Up to one hour per day
	More than one hour per day
	I do not know
	Total

	Elementary school
	5
	65
	28
	2
	100

	Middle school
	11
	52
	30
	7
	100

	High school
	9
	49
	39
	3
	100

	Total
	7
	60
	30
	3
	100



	Less than 10% of the parents reported that their children do not devote any time to homework. The most frequent response was up to one hour per day – as reported by 60% of the parents. The difference across age groups is significant (χ2(6) = 22.01, p <.01), with the amount of time increasing as the age group increases.
	Receipt of feedback: About half of the parents (52%) reported that the child received a moderate or considerable amount of feedback, 28% reported a small amount of feedback, and 14% reported that their child did not receive any feedback. The remaining parents – 6% – do not know whether their child received feedback. No differences were found across the three age groups.

4. Relationship between parents’ and children’s characteristics and attitudes towards and involvement in homework
To calculate the relationship between parents’ socio-demographic characteristics and their attitudes towards homework, we used a general index of attitudes towards homework. Three characteristics were found to be significantly related:
A. The parent's gender: Fathers have a more positive attitude (average = 3.60, standard deviation = 0.63) than mothers (average = 3.28, standard deviation = 1.15). A t-test found the difference to be significant (t(499) = 4.33, p <.001).
B. Degree of religious observance: The greater the degree of religious observance, the more positive the attitude towards homework. The averages (and standard deviations) of the general attitude across the four levels of religious observance are: 3.84 (0.94), 3.65 (0.95), 3.41 (1.07), and 3.30 (1.04) among ultra-orthodox, religious, traditional, and secular parents, respectively. A one-way variance analysis found the differences to be significant (F(3,497) = 5.43, p <.001).
C. Country of birth: Parents born in the former Soviet Union have a more positive attitude (average = 3.90, standard deviation = 1.14) than parents born in Israel (average = 3.41, standard deviation = 1.00). A t-test found the difference to be significant (t(466) = 2.97, p <.01).
No significant correlation was found between the attitude towards homework and the following characteristics: parent’s level of education, parent’s occupation (education versus other professions), economic status, number of children in the family, or parent’s age.
	Students: We examined whether two scholastic characteristics of the child – receipt of adjustments and receipt of homework assistance through private lessons – correlate with the indicators of parents’ attitudes towards homework. The receipt of adjustments to the child’s schooling correlates with parents feeling burdened (t(500) = 1.65, p <.05), with parents of children who receive adjustments reporting a stronger sense of burden (average = 4.33) than parents of children who do not receive adjustments (average = 4.03). Likewise, private assistance in completing homework was also found to be correlated with parents feeling burdened (t(402) = 2.73, p <.01), with parents of children who receive private lessons reporting a stronger sense of burden (average = 4.38) than parents of children who do not receive private assistance (average = 3.97).

Discussion
Homework is one of the main points of intersection in the triangular relationship between students, parents, and school. In light of the controversy over the need for homework, on the one hand, and the dearth of research-based information on parental involvement in homework, on the other, the present study sought to shed light on the perspective of parents in Israel regarding the homework their children receive in the education system.
	The general attitude of parents towards homework, as reflected in the present study, is, to a moderately high degree, positive. One-third of the parents agree with the firmly stated position rejecting homework and calling for its abolition. Given the lack of earlier findings on the attitudes of parents in Israel towards homework, we cannot ascertain whether a change has taken place, but we can assess the significance of the data from a contemporary perspective. This significance depends on the observer’s point of view, whether one sees a glass that is one-third empty or two-thirds full. On the one hand, this two-thirds support for the role of homework in children’s education means backing for this element of the teaching-learning process from parents, who constitute one of the “actors” in the education system. Such backing can have practical implications, in light of findings indicating that how students perceive their parents’ attitude affects their well-being and achievements more than does their parents’ actual involvement (Cripps & Zyromsky, 2009; Keith, 1991). On the other hand, precisely because of this influence, one may presume that a third of the children could be negatively affected by their parents’ negative attitude. Children might adopt their parents’ attitude and not make the necessary investment in homework. Moreover, their parents might be depriving them of the expected benefits of constructive parental involvement in homework.	Comment by merav: לא מופיעים ברשימת המקורות
	A closer look at parents’ attitudes provides support for the posited image of a double-edged sword to describe parents’ involvement in homework (Perkins & Milgram, 1996). On the one hand, most parents (60%) believe that homework contributes to schooling. The degree of support for homework increases (up to approximately 80%) when parents are asked to assess the contribution homework makes in specific areas of study. This attitude is compatible with findings reported in meta-analyses pointing to a practical effect of homework on scholastic achievement (Cooper et al., 2006). On the other hand, most parents (about two-thirds) feel that homework is a burden. This finding is somewhat surprising given another finding of the present study, which indicates that parents devote relatively little time to homework – less than two and a half hours per week on average. Their sense of burden possibly stems from a limited capacity to help their children and the tension generated by their involvement (Balli, 1998; Perkins & Milgram, 1996), as well as their feeling that they have limited control over the success of their homework assistance.
	This duality in parental attitudes towards homework is evidently a common feature of the phenomenon – that is, the belief in the importance of homework is accompanied by a distressing sense of burden. It might be possible to increase the harmony between parents and their children’s homework by identifying factors that affect the perception of homework’s importance, on the one hand, and the parents’ sense of burden, on the other. One of these factors – perhaps the central one – is the children’s school level. The findings of the present study indicate that parents of elementary school children ascribe homework less importance than do parents of middle or high school children. This subjective assessment receives empirical backing from a meta-analysis of studies that showed that the contribution of homework to scholastic achievement in elementary school is significantly lower than its contribution in middle and high school (Cooper et al., 2006). On the other hand, the present study indicates that parents of elementary school children are more involved than their high school counterparts. It would appear, therefore, that parents of elementary school children are caught in a dilemma – they are very involved (perhaps because of the natural need to help younger children) in an activity that they do not see as very beneficial. One approach to addressing this dilemma might be to adapt homework to children’s age. Such a recommendation, which appears in the literature, holds that homework in the lower grades should cultivate children’s positive attitudes towards learning, reinforce study habits, and strengthen the skills acquired in school, whereas in the upper grades homework should be more directed at improving students’ achievements (Cooper, 2007).	Comment by merav: Or: parental attitudes and children’s homework
	An integrative look at the findings on parents’ attitudes and the extent of their actual involvement allows us to outline three profiles of parents in relation to homework. The first profile is characterized by a lack of involvement. The parents associated with this profile are almost completely uninvolved in homework, even at the level of taking interest. They have a negative view of the contribution homework makes to schooling and view it as a burden for them as parents. In addition, they express a low degree of satisfaction with schooling in general. The second is characterized by moderate involvement. Parents associated with this profile take an interest in homework but do not actively assist their children. They believe that homework contributes to schooling and do not feel that it constitutes a burden for them. In addition, their overall approach towards their children’s education is positive, as is their contact with the teacher. The third profile is characterized by active involvement, which takes the form of parents actively assisting their children with homework. Like the parents who fit the previous profile of moderate involvement, actively involved parents also have a positive attitude towards the contribution made by homework, and they express strong satisfaction with their children’s education as well as their contact with the teacher. In contrast to interested parents, involved parents do feel that homework constitutes a burden for them. An examination of the frequency of occurrence of these three profiles among the study population reveals that lack of involvement characterizes 8% of the parents. Relatively speaking, this profile is not prevalent, but a translation of the percentage into absolute numbers would indicate that tens of thousands of parents refrain, to a large extent, from involvement in homework. Such an approach could undermine the achievements – and perhaps also the well-being – of students. One way to address it would be through proactive efforts by educators to identify such parents and discuss the issue with them. It is particularly important to address the phenomenon of parents who are not involved in homework in the context of high school. The study’s findings indicate that the percentage of uninvolved parents of high school children, which surpasses 20%, is much higher than that of parents at the other school levels. The present study cannot contribute to understanding the reasons for this finding, although it can suggest two possible explanations. The first attributes the limited involvement of these parents to the changing relationship with their children during adolescence, which characterizes the high school years. The second explanation focuses on the nature of the homework, which necessitates specific knowledge in disciplines in which many parents are not sufficiently proficient to provide homework assistance. Research on the utility of homework indicates that it is precisely in high school, relative to the lower school levels, that homework contributes to greater scholastic achievement (Cooper, 1989; Cooper et al., 2006), and it is therefore important that educators mobilize uninvolved parents to take part in homework.	Comment by merav: אם רוצים לחלק את הפסקה לשתיים (כי היא יוצאת ארוכה באנגלית) אז אולי אפשר להתחיל פסקה חדשה כאן?.	Comment by merav: "ומגיע לעשרים"

לחלופין:
at 21%
	An examination of the relationship between parents’ attitudes towards homework and their socio-demographic characteristics yielded an interesting finding. Two characteristics that would appear to be particularly relevant to cultivating an environment that fosters achievement – education level and income level – were found not to correlate with attitudes towards homework. In contrast, the degree of religious observance and country of birth did correlate: the higher the degree of religious observance, the more positive the attitude towards homework. In addition, parents who were born in the former Soviet Union exhibit a more positive attitude towards homework. This finding might correlate with Mirsky’s (2009) claim that Russian families are characterized by authoritative parenting models and strong control over their children’s lives. She found that in their parenting style, Russian mothers emphasize elements of achievement, efficiency, and organization.
	The common denominator between parents’ degree of religious observance and country of birth is that both are part of the cultural context in which children and their parents live. It would appear, therefore, that the cultural component has a stronger influence on the approach to homework than does the socio-economic component. This is an encouraging finding. Although it is not possible to change the cultural context in which a person grows up, it is possible to try to develop a culture that promotes homework through dialogue among the student, teacher, and parent.

Implications for Education
Next, we address the implications of the research findings for educational processes. First, the discourse surrounding the controversy over the necessity of homework takes place at the practical and logical levels. Yet the literature in the field indicates that much of parents’ involvement in their children’s school lives relates to factors that are less rational and of which they are less conscious; these factors are difficult to discern and there is a tendency to ignore them (Noy, 1981). In the context of homework, difficulty in assisting their children could cause discomfort among parents as to their own general knowledge, their personal experiences as schoolchildren, their cultural capital, and their academic ambitions and achievements. Moreover, difficulties surrounding homework completion may force parents to confront questions about their exercise of authority towards their child at home and the quality of their parenting. When parents are driven by emotional motives, they might unconsciously direct them towards the teacher and blame the education system for the discomfort associated with homework. Conversely, they might adopt an approach of non-involvement that relieves them of the practical and emotional hassle surrounding homework.	Comment by merav: “השיח על אודות המחלוקת בדבר נחיצותם של שעורי הבית מתנהל במישור הענייני וההגיוני”

לחלופין:
The controversy over the necessity of homework is discussed in terms of practice and logic.
	One way to deal with this complexity is to focus parental homework involvement on providing support in terms of performance and experience rather than content (Lavoie, 2008). Such assistance could take several forms: a display of interest (e.g., asking children if they have homework), cultivation of habits (e.g., adding assignment deadlines to the family calendar), organization of assignments (e.g., asking the child which assignment is easiest or hardest), practical preparation (e.g., sitting by the child until the child starts completing the assignment), and emotional organization (e.g., jointly discovering what part of the homework might interest the child). These suggestions are particularly relevant for children with learning problems, but they benefit all children. When parents focus on performance and experience, their efforts do not overlap with those of the teacher but rather complement them. Moreover, focusing on performance and experience may, to some extent, relieve parents who fit the actively involved profile from the feeling that homework is a burden.	Comment by merav: כתבי עת באנגלית לא משתמשים ב-  BOLD (אותיות מודגשות) בתוך הטקסט – רק בכותרות.
אם רוצים להדגיש, משתמשים באותיות מלוכסנות, אבל בד"כ מומלץ להמעיט ולאפשר לתוכן להעביר את החשיבות (ב APA שמים דגש על שימוש מינימלי אם בכלל)	Comment by merav: “בעיות בתחום הלמידה”
או:
learning disabilities
או אם הכוונה למשהו יותר כללי:
children who have trouble studying
	Second, we suggest some important messages that teachers could discuss with parents. Parents should be encouraged to pay attention to the language they use when discussing homework, avoiding negative language (e.g., “Gee, you’ve got so much homework! Get it out of the way, so you won’t be stuck with it over the weekend”). Instead, parents could underscore the importance and benefits of homework for the children. Another important tool for parents to acquire is the understanding that all children have an individual learning style, and parents can help their children get to know themselves and adapt their learning environment to their personal needs. This method is likely to be particularly important among population groups that take a severe stance regarding homework. Teachers can discuss these messages with parents at various opportunities, including parents’ group meetings, memos to parents, or individual parent-teacher meetings.
	In light of the emotional aspects of parental involvement in homework, it seems appropriate for teachers to plan how they might convey these messages to parents. It is important to encourage an open dialogue about the pros and cons of homework, to illuminate the phenomenon of the “double-edged sword” noted in the study, and to allow parents to express their thoughts and feelings on the matter. There is no need to worry about striking up a discussion of the issue because, as the study reveals, two-thirds of parents agree that homework contributes to the learning process, and therefore this is evidently the dominant voice among parents.
	It is important to emphasize to parents that homework contributes to child development in many spheres, to point out the ways in which they can help their children (as described above), and to invite them to offer suggestions and ideas. A dialogue that enables parents to express themselves and take initiative might be beneficial for those parents who fit the profile that the study identified as characterized by non-involvement in homework. For some parents, the very fact of asking questions and participating actively in the discourse cultivates an attitude of involvement. Moreover, an open dialogue might generate more creative and less predictable ideas, such as homework assignments based on elements of play and humor or collective assignments for groups of children. Other ideas might involve interactive homework (Lindberg, 2018) or homework assignments using technological platforms, considering that recreational screen time is a significant temptation for children these days.
	When teachers talk about homework openly and frankly with parents, offering messages and practical tools that allow them to support their children’s performance and experience, there is a value-added benefit. Such interaction reinforces parents’ sense of capability and encourages them to take part in the educational process – in the complementary sense.
	One of the limitations of the present study is its focus on the parents’ perspective. We chose this approach in order to obtain as comprehensive information as possible about parental involvement in homework in Israel. However, a fuller understanding of this issue would require examining the perspectives of the other partners – students and teachers in particular – and preserving the information obtained in order to develop a more complex picture. Another limitation is that the study primarily examined products – attitudes and levels of involvement – without investigating the processes that generate these products. Some of the findings obtained in the present study may serve as material for future research, including qualitative studies that uncover those processes. One possible direction would be to conduct an in-depth investigation of the sense of homework as a burden that accompanies a substantial proportion of the parents, as the present study revealed. Another direction would be to explore the strategies employed by parents who help their children with homework.	Comment by merav: “אחת המגבלות של המחקר הנוכחי היא הבחירה”

לחלופין:

One of the limitations of the present study stems from our decision to focus

באנגלית יותר מצלצל אם מתייחסים למגבלה כמשהו בפני עצמו או כנובעת מהבחירה להתמקד - – לא כמשהו שמשתווה לבחירה.

אלמנט הבחירה מתבהר במשפט הבא.
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