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Introduction
The term “empowerment” is usually defined as the actions of individuals, organizations, and communities towards achieving greater control over their lives, higher efficacy, and social justice. Since the 1980s, four approaches have been established in the study of empowerment: the ethnocentric, liberal, radical, and democratic approaches. All four of them represent empowerment as an interactive process, taking place both within the person and in negotiation with, his or hertheir environment and  cultural context (Rappaport, 1987). This study discusses athe model according toby which university studies can become a springboard for women to empower themselves pPsychologically in terms of both self and gender empowerment; and they can thus contribute to inner strength which can be internalized as a permanent personal characteristicthus turn it into an inherent strength or potential state of being (Gilat, 2015; Gilat and Hertz-Lazarowitz, 2009). 
The rationale for studying this subject stem from two reasonsis twofold: first, ato focus on higher education as a means towards women’s empowerment is of interest because an increasingly high percentage of students earning their bachelor’s degrees are womendue to the percentage of women attaining their Bachler degrees.: TIn he UuSnited states has seen It can be observed a rise from 1950 when women representinged the minority (23.88%) ofamong bachelor’s degree students in 1950 to their  to 2008 when women representinged almost the majority (57.30%) in 2008 of  bachelor degree students (Stromquist, 2013a, 16). Israeli universities have observed It can be observed a similar rise from 1990 when women representinged the minority (39.5%) in 1990 to their 2017constituting  when women represented almost the majority (54.5%) in 2017   (Central Bureau of Statistics, 2018). This increase may be indicative of the growing importance of education, particularly university studies, to women’s empowerment, as these encourage women to acquire knowledge, expertise, and social affiliations, all of which constitute the foundations of psychological empowermentThis increase may be indicative of the growing importance of education, and the importance of university studies, and the encouragement those women to acquire knowledge, expertise, and social affiliations, all of which form the foundation for psychology empowerment. 
Secondly, the second reason isreason to focus on religious Jewish and Muslim women before and throughout their studies is that especially for these women,: start with the choice to study atin universities where the majority of students are not religious, through as well as the need to pass entrance exams for admission to prestigious faculties, often contribute , testifies to enormous emotional upheavals, experienced which they often experience even before beginning to study. THowever, such characteristics hese processes in themselves exemplify illustrate the very essence of the  empowerment model at its most profound and inspiring that is inspiring and profound and presents an example that clearly demonstrates both the theory and practice of self and gender empowerment.; 
Based on the above focus areas,these two reasons lead to the aim of this study to is to proposesuggest an empirical model of how the psychologypsychological empowerment occurs and to examine the connections  between gender regulation and religiosity, between both to  the perception of higher education as a resource, and the relation ofbetween the latterlast to  self and gender empowerment. In additionAn additional aim is to learn about the differences between Jewish religious and non-religious female women students regarding in terms of the gender regulation, the perception of higher education as a resource, and self and gender empowerment. 	Comment by Author: Please check whether this is what you intended 
This study is distinctive in that it presents findings regarding the existence ofproposes an empirical model of psychological empowerment stemming from the acquisition of knowledge and educationbased on acquiring higher education and presents findings that support this model. Although there already  are already exists a broad philosophical foundations, establishing arguing that knowledge translates into power (Foucault, 1982), and an understanding that education may contribute to  psychological empowerment,  this particular piece of research illustrates constructs a model based on the dynamics that occur in practice as a model: the processit starts with an awareness of gender and religious regulation and religiosity, which informs a both give an explanation to the perception of higher education as a rescuers resource; this perception evolves as moral resistance is met; , and is completed with self and gender empowerment is then attained through undertakingthrough higher education nevertheless (Gilat, 2006, 2015; Gilat & Hertz-Lazarowitz, 2009).,	Comment by Author: We assume this is what you meant. If not, please clarify. 
Based on the above, a review of the literature has been assembledliterature review has been carried out, using the key concepts that illuminate how  women gain self and gender empowerment  through higher -education studies: tThe affinity between gender regulation and religiosity religious regulation illustrates how women become aware of repression and attacks upon their rights. Tthe perception of higher education as a resource reflected their moral resistance embedded in their choice to study at the higher education level. Sself and gender empowerment reveal what they women do in order to achieve gain knowledge throughby which they can achieve control over their lives.
 
Gender Regulation and Religiosity in Israel Today
[bookmark: _Hlk11414475][bookmark: _Hlk11936626][bookmark: _Hlk11414532]In Israel exist threeThree major religions are represented in Israel:, Judaism, Christianity and Islam. At the end of 2018, the distribution of the population by religion was: Jews (74.7%) Muslims (17.8%), Christians (2%) and Druze (5.5%) (Central Bbureau of Sstatistics, 2019). For women in Israel, belonging to one of the three major religions, either whether by choice or by birth, means being subject to a strong amounthigh degree of gender regulation. This concept involves the dictation of an individual's behavior by ideologies, social norms, and institutional practices that designate particular behaviors as appropriate or inappropriate in terms of an individual'’s gender (Zuckerman, 1997). Gender regulation constitutes part of the social organization that creates order in the fundamental activities of daily life, contributing a central factor to the regulation of roles and the distribution of personal, professional, organizational, communal, and political resources (Fellabaum, 2011). Gender regulation in Israel is closely linked to religiosity as a way of life and a commitment to fulfill the religious commandments (Pargament, 2016). 	Comment by Author: Is this what you meant? If not, please clarify. 
Across religions and cultures, the concept of religiosity can be understood to it include the intrinsic religiosity, referring to- how to internalize the total creed of the faith: means how to lives, how to be seenperceived by others, and how to bring one’sthe needs into harmony with religious beliefs. On the other hand, The eExtrinsic religiosity means refers to how to use religion for one’s own ends, such as status, sociability, and self-justiﬁcation (Cohen et al., 2017). Both gGender regulation and religiosity aim to maintain supervision control over the sexual behaviors of women, e.g.like as in order  to increase birth rates, encourage population growth and develop housing projects. AnOne of the examples in support of this viewfact is the Equal Women’s Rights Law from, 1951, targeted directed only at married women alone and stating that the primary function of every woman is being a mother. This law discusses topics relevant only to those women, who have their own families (Alexander, Pinson and Yonah, 2010; Berkovitz, 1999a, 1999b; Yefet, 2016).	Comment by Author: Is this what you mean by “how to be seen? If not, please clarify.  
Israeli society is thought to be family-like. Familism defines the division of authorities and responsibilities, endowing men with superiority over women and implying women’s dependent position. Every woman is defined first and foremost as a mother and wife, and her major duty is to give birth to children, run the household and take care of her family. However, it is possible to detect differences between between the attitudes of women belonging to different social groups, whether it isbased on the form of gender regulation and religiosity generic common to the community they live in (Birenbaum-Carmeli, 2009; Fogiel-Bijaoui, 2002; Okun, 2017).
Gender regulation affecting non-religious women in Israel within the family, is almost imperceivably is comparatively limited due tobecause of the low status of religion and familism. The status of the father in the family is equal to that of the mother, and sometimes it iseven lower than hers. The family does not interfere with the life of an individual:; every man and every woman are given the freedom to choose their spouse. The mMarriage age is high, the number of children is small, and the divorce rate is high. However, in spite of the processes of individualization and democratization of the family institution in Israel, women continue to carry the burden of housekeeping, while their husbands contribute to the family a limited number of hours to the family, and there are still compelling factors, preventing women’s full integration into the labor force (Fogiel-Bijaoui, 2002; Lavy and Zablotsky, 2015; Yefet, 2016).  These population groups of population can be defined as having by a weaklow sense of gender regulation and low sense of religiosity and they are represented by both Jewish and Arab non-religious women. 
On the other hand, gGender regulation affecting religious women in Israel within the family is almost imperceivably due to quite prominent because of the high status of religion and familism. In religious families the structure of the family is patriarchal:; the father is the domineering dominating authority figure. The family dictates lifestyle choices to the individual and prohibits digressions from the chosen path. In religious families, marriage age is low, the family plays a crucial part role in choosing a spouse, the number of children is usually largehigh, and the divorce rate is low (Aksoy and Billari, 2018; Meler, 2013; Schellekens and Atrash, 2018; Moore, 2004). These Such population groups can be defined by as having a high strong sense of gender regulation and religiosity. They are represented by both Jewish and Muslim religious women living in Israel.  	Comment by Author: I assume that this is what you meant; please correct if your meaning was different.	Comment by Author: “domineering” implies some degree of aggression, “dominating” is a more neutral term implying power over others but not necessarily aggression
In the Jewish religious community in Israel gender regulation is manifested through in the consistent  religious determination to maintainkeep the division between men’s and women’s traditional roles. Its manifestations concern ideas about a woman’s intrinsic nature (which should be centered around the concept of “modesty”) and her place in the communitysociety (at home, as a family woman and wife). The meaning behind this definition This definition implies is that a woman’s modesty, her interests and the interests of the entire male society oblige her to remainbe hidden within the walls of her home, away from the public sphere. The principle ofal placing a womean in theat home is based on the concept, presenting the family as a value in the Jewish religion (Zalcberg-Block, 2014/2015). The fFamily as an institution supports patriarchal society and denies gender equality to the extent that love, and marriage come to signify acquire their full and true meaning only within the frame of religious patriarchal regulation – through the father, the lordGod, and the nation. The function task of preserving the family is placed on thea woman’s shoulders. Through this she also materializes her spirituality and earns deliverance for her and all thethe  Jewish people as a whole (Caplan and Stadler, 2012). 	Comment by Author: Is this what you meant? If not, please clarify.	Comment by Author: Is this what you meant by “the lord?” If not, please clarify. 
Among Within the orthodox religious community in Israel a man’s function in the family is to devote himself to studying the Torah (tThe Jewish hHolly sScripture), which endows him with a valuable status of intrinsic value, whereas a woman’s function role is to take care of the logistic aspects of the family life, that is, to provide financially for the family and maintain the household, which endows her with an instrumental status. Thus, even if she works outside theher home, her occupation is regarded as a a part of her family-supporting functions (Engelman, Huss and Cwikel, 2018; Layosh, 2014; Zalcberg-Block, 2015).  
[bookmark: _Hlk11415860]In the Muslim society communities gender regulation is manifested byby associating dignity and/or shame with a woman’s sexuality, which is perceived as a threat to an orderly social life. The word for “woman” is etymologically related to linked with the word “pitna” (temptation).  In the historical formation of the image of Muslim womanhood,Muslim women merged within themselves traits of positive personality traits were merged withand those of “pitna”, to the extent that they became an integral part of Muslim eEthos, stating that a woman’s ability to “tempt”" can lead to the demoralization of the entire society. The rReligious moral code forbids a woman to expose her body and face, prevents her from touching male strangers, commands that she restrict her sexuality, and even demands that she not lower her voice (Ahmed, 2011; Shirazi, 2012; Stadlbauer, 2012; Zamfir, 2018). According to this codex, a woman is required to display shame as a condition of decent [footnoteRef:1] behavior. Thus, these societies are also termed “shame societies.”. Maintaining honor means maintaining men’s control, which is manifested, among other things, through in the patriarchal structure of the family (Abu-Baker, 2010; Offer and Sabah, 2011).	Comment by Author: Is this what you meant? If not, please clarify. 	Comment by Author: I deleted the “not” assuming that the lowering of voice is required, not forbidden. [1:  למצוא מראה מקום על תרבות הבושה] 

Women’sThe awareness of women to the function of the gender regulation and religiosity within their lives is evident in their choice to study at the uUniversity level and construct their perception of higher education as a resource whose acquisition will enable them to empower themselves both inside and outside the family.

The Perception of Higher Education as a Resources
[bookmark: _Hlk10991042][bookmark: _Hlk12174219]The perception ofThat higher education is perceived as a resources can be seen at the presence both in the number of women turning to higher education at present and in their increasethis number’s increase over the years (Becher, Hubard and Murphy, 2010; Delors, 2013). In 2016/2017 Jewish and Muslim women (both religious and non-religious) constituted 75.8% and 62% percent of all students pursuing a bachelor’s degree, respectively; their numbers were almost double those of their male counterparts (at 35% and 38%, respectively) At 2016/2017 The Jewish (75.8%) and Muslims (62%) female student to bechker degree religious and non-religious were almost twice then the male student (35%, 38%), in both groups (Central Bureau of Statistics, 2018).  InAt 2013/2014, 19% of Israel’s religiousthe (Hharedi) population reported that it was pursuing, or having had pursued, an academic degree – —a noticeable increase over compared to 2007/2008, when the this figure was at 15%. In addition, the share percentage of women engaged in academic study (23%) was much significantly higher greater than that of men (15%) (Malach, Cahaner, and Choshen, 2016, 12). AInt 2013, for the first time, the proportion of uUltra-oOrthodox women were working outside the home reached 73%, compared to 81% among other Israeli Jewish women (Engelsman et al. 2018, 154). This increase iswas examined analyzed in this study as a way forof women to identify the potential within higher education in a variety of areas.	Comment by Author: I have completely rewritten this sentence. Please verify that this is what you meant. 
 The types of potential that women see in higher education can be divided into five categoriesIt is possible to illustrate the areas of higher education within women identifying potential in five categories: tThe fFirst category is the potential of higher educationis its potential as a professional resource, which is embodied byin the option possibility to attain an academic education and professionalization that ensures economic and social status (Benjamin, 2016; Pellegrino and Hilton, 2012; Stromquist, 2013a). Both in the religious and non-not religious Jewish and Muslim societycommunities, women's higher education is legitimized as a potential resource for the family's economy (Offer and Sabah, 2011). 	Comment by Author: I have rewritten this sentence; please verify.
The sSecond category is -the potential of higher education as a source of self-fulfillment, in that it resource lies in the promotes personal and intellectual growth and broadens the learner's horizons. This perception is typical amongfor a non-religious Jewish womean. It is not common among For a religious Jewish women,an, it is not a typical perception since theyshe are expected to must find self-realizatione herself through religion and through hertheir role in the family (Oplatka and Tevel, 2006; Gilat, 2015). 
Both rMuslims religious and non-religious Muslim women perceived the potential of higher education as a source of self-fulfillment, resource but which they can, however, experience in two a different ways. In the first sense asIn the first case, higher education is seen  as a legitimate investment resource they can invested into their family role according to their religion and tradition;. in this contextUnder this sense they reported on on expansion, enrichment of motherhood, and an intelligent fulfillment of the maternal role. In the second sensecase, they reported on contraction, alienation and seclusion in the gap between traditional society and secular society, and they report a sense of alienation in the traditional world in which they live and in which theirwhose education places them in an unusual position in terms of their views and behaviors (Herzog and Bader-Aref, 2000; Gilat, 2015; Shapira, Khalid  and Faisal, 2011)
[bookmark: _Hlk10790195][bookmark: _Hlk10790209]The tThird category of the-the potential of higher education as a social resource lies in the options the academic campus offers forto creatinge connections and encounters with persons both similar and different from oneselfdifferent and similar ones. These oOptions includelike interpersonal relationships, friendships, rivalries, cultural and political affiliations, and many otherby the possibilities (Deil-Amen, 2011; Schaedel, 2018). There is little information available rRegarding the social interactions of religious Jewish womens female students who turn to higher education there are little information about the social interactions they have. It is known that religious and especially ultra-oOrthodox women turn to religious studies atas the "Beit Yaakov" and another seminaryother seminaries, where they remain close to their families and society communities (Caplan and Stadler, 2012; Malach, Cahaner, and Choshen, 2016). This societyTheir communities dictates them the degrees of freedom that within which they can create form social ties – which is - especially mainly among themselves each other (Engelman, et al., 2018; Layosh, 2014). Muslim female women students who turn to university studies generally distance themselves from their families and from parental supervision, and the potential social resources potential lie in their manifestations of autonomy in decision making, concern for basic needs, independence, and learning new habits and roles (Herzog, 2004 ; Schellekens and Atrash, 2018). 	Comment by Author: If you mean only one specific other seminary, please give its name instead of saying “another seminary”
The fForth category is t-The potential of higher education as a source ofn affiliations, resource  influenced bydepend on religiousn and gender -segregation (Alon and Gelbgiser, 2011; Smith, 2011). The It seems that the women often chose their field of study based on its choice of women to study because thepotential for affiliation potential begins before they enter university. Jewish women choose first and foremost the first two areas of study that are traditionally considered feminine, ; and only in third place do they choose the field of business. AMuslimrab women, on the other hand, choose the field of science, which that is considered neutral, followed by the field of humanities. Students from both sectors rarely choose in a low priority the field of technology field, which that is perceived as a male field. (Alon and Gelbgiser, 2011; Feniger, Mcdossi and Ayalon, 2014).	Comment by Author: I have rewritten this sentence, as the initial meaning was unclear. Please verify.	Comment by Author: It would be good to just list these areas, e.g. in brackets.	Comment by Author: You have referred to “Muslim” women up to here, so I've changed this for consistency, as "Arab" refers to an ethnicity and not a religion. 
The affiliation separation Is also existsing atin the universities – men and women continue to study in their traditional fields. Although there has been an increase in the number of women entering to the "male" fields, such as engineering, mathematics, science, law, and medicine, this is not an effective strategy for closing wage gaps between men and women. Similarly, in the field of mathematics and science, the tendency of women to engage in teaching more than men leads them to engage in occupations in which the economic remuneration is lower (Ayalon and Yogev, 2005; Ayalon and Mcdossi, 2019; Smith, 2011; Triventi, 2013).
 	The fFifth category is -the potential of higher education as ato serve the woman’s community of origin by contributing essential resources to it potential, perceived as a donor and essential to the community from which the woman comes (Stoefiler, 2018; Neal, 2014). Religious women choose to specialize in professions that meet the needs of their religious community. Specialization in in special subjects such as (special education, psychology, counseling, etc.,) addresses the needs of families and children with problems difficulties (Caplan and Stadler, 2012; Cohen and Malach, 2018). Among Muslim women, thisthe community-supporting potential is reflected in their desire to repay give back to their communities bytheir society so they contributing toe in areas such as health, education, family, politics, and employment. They aspire to see their community as highly educated and of high value both to themselves and to other communities in Israeli society (Aish and Gaby-Egozi, 2019; Feniger et al., 2015). 	Comment by Author: Is this what you meant? If not, please clarify.
Women’sThe perception of higher education as a resource for women, can be seenviewed as their ability to identify the potential iInherent in themit , and then to use this potentialuse it to acquire both self and gender empowerment in order to achieve control over their lives.

Self and Gender Empowerment Through Higher Education
Empowerment through education is ideally seen as a continuous holistic process engagingwith cognitive, psychological, economic and political dimensions in order to achieve emancipation. Empowerment in its emancipatory meaning, is acarries wide-ranging implications serious word– --one whichit brings up the question of personal agency rather than reliance on intermediaries, one that links actions to needs, and one that results in making significant collective change. It is also a concept that does not merely concern personal identity but brings outasks for a broader analysis of human rights and social justice (Stromquist, 2013b, 13). Therefore women’s perception of higher education as a resource for women, can be viewed as their ability to identify the potential iInherent in itthem and the actions they women take to mobilize this potential for themselves in the emancipatory meaningsense.
“The Eemancipatory” here refers to developing an meaning an internal positive sense of personal power power that enables women to act, whether consciously or notunconsciously, against oppressive gender regulation and/or religious norms. This positive internal personal positive power acts as a factor that maintains active opposition or resistance and determines its strength.  ItUnder this paradigm it can be assumed that subversive actions are not aimed at attacking a governing institution or class can be assumed that the main purpose of these activities was not to attack a governing institution or elite group or class, but atto expressing opposition to its methodstheir technique or patterns of control; these are characterized as local strugglessuch struggles are characterized as local, because they represent cases in whichwhere people criticize living conditions by employing an internal power (Foucault, 1982; Minson, 1986) expressed referred to as “moral resistance.".	Comment by Author: The meaning is not clear here; are you referring to the women in your study, or explaining the general concept of emancipatory discourse? If you mean the specific women in your study then use the following instead:

“It can be assumed that the main purpose of these women’s entering higher education was not to attack a governing institution or elite group or class”
		"Moral resistance"The term “moral resistance” (Turiel, 2003, 126) is a term was coined in order to describe the inner forces that emerge when people recognize the influences that oppress and impose injustice upon them, leading them to develop a sense of moral obligation to stand up for themselves and their rights, and to search for solutions and develop methods to resist injustice. Here this term demonstrates both how the women makeserves to legitimize the women’s struggle to  their moral resistance legitimate, to cope with gender and religious regulation and religiosity, when by employing they employ the academic studies as a potential resource . to build inner strength In this way they can draw inner strength in order to empower themselves. Using the potential of higher education for the self empowerment is also known knows also as the “uUniversity eEffect,” or “Studies Effect”, that is,referring to the ways in which numerous aspects of a woman’s life are affected by her being educated atin an academy (Tezer, 2018), such as itssuch as contribution to her attainment of sense of self and gender empowerment. 	Comment by Author: I have not found the term “studies effect” used in this sense in searchable academic papers.  
Self-empowerment through higher education can be attributed toevaluated using three indicators (Menon, 1999). First is, the extent level of significance assigned to education, meaning the value or importance, attributed by students to their academic studies (Gilat, 2015; Schaedel, 2018). Second, is the extent of perceived control, meaning the development of a sense of autonomy, expressing an individual’s freedom to initiate and direct their his or her actions (Garcia-Juan, Escrig-Tena and Roca-puig, 2018; Menon, 1999; Spreitzer, 1995). These aspects/indexesindicators are defined asrefer to thea degree of control gained in the process of dealing with educational challenges, such as writing challenging worksdemanding papers or theses, the ability to implement theories and put them to useput theories into practice, and developing the skills in terms ofrequired for various academic accomplishments. Third: is the extent of perceived competence, defined as a student’s ability to succeed atin dealing with dealing with educational challenges (Delors, 2013; Martin, 2009), such as the ability to read complex theoretical material and proficient performance atin complex exercises. Evaluation of a student’s capabilities helps the student understand how to act in different circumstancessettings:.  aA student with a stronger sense of self-efficacy, will set more challenging goals for themselves,him or herself and have a stronger sense of obligation to achieve them and consequently acquire greater empowerment (McQuillan, 2005). 
Among women opting for higher education, it was found that in addition to the self-empowerment, achieved through merely simply being on campus and attending lectures, what empowers them –- especially in the context of gender –- is their exposure to numerous andmany different opinions, varied and expansive and various knowledge, and ideologies that advocate freedom and emphasize independence, along with the importance of building  equal relationships, across genders in which two genders are equal (Smith, 2011; Delors, 2013; Fellabaum, 2011; Mihelich & Storrs, 2003; Stromquist, 2013a, 2013b). 	Comment by Author: I have deleted two sentences here, since they were re-stating what you say in the foregoing sentence, and fused the references you have cited in both places. 
Women Gender Empowerment through higher education can be attributed to their presence on the academic campus and attending lectures. Gender empowerment is enhanced by their exposure to numerous and different opinions, expansive and various knowledge, and ideologies that advocate freedom and emphasize independence, along with their campus experience in building relationships, in which the two genders are equal (Delors, 2013; Fellabaum, 2011; Mihelich & Storrs, 2003; Stromquist, 2013b). who have turnedTurning to higher education these students' female tend to hold positions in support theof equal division of domestic chores and avoid the stereotypical concepts regarding gender roles. More and more women belonging to the lower socioal-economic strata consider pursuing higher education and building a successful career mainly as a result of their thoughtsreflecting on about gender inequality overall and in their own families (Mann and DiPrete, 2013; Mullen, 2014).
[bookmark: _Hlk11506964]Self and gender empowerment of women through higher education, therefore requires developing ashow comprehensive entire range of skills and characteristics are required in order to achieve various educational goals throughby inner strength, such as diligence undisturbed byin the face of difficulties and personal, social, religious or cultural constraints; the ability to ignore distractions that could sabotageing the study process of studies; the determination to maintain control over events influencing academic progress towards the accomplishment of tasks. TAlso, exposure to numerous and different opinions, expansive and various knowledge, and ideologies that advocate freedom and emphasize independence, along with their campus experience ofin building relationships, in which the two genders are equal also has an empowering effect (Gilat and Hertz-Lazarowitz, 2009; Gilat, 2015). Tthus, the research question iss are if will bewe can build find an empirical model of acquired acquiring self and gender empowerment through higher education among for four groups of female Israeli students – religious Jewish, non-religious Jewish, religious Muslim, and non-religious Muslim women-Jews, Muslims, religious and non-religious. 	Comment by Author: I have deleted the first part of this sentence, as it was exactly repeated on page 12. 
In order to answer this question, the following five hypotheses were formulated: A (1) a positive correlationconnection would can be found between gender regulation and religiosity and between theseis variables and the perception of higher education as a resource, as well as; (2) between the perception of higher education as a resource and personal empowerment,; and (3) between the perception of higher education as a resource and gender empowerment. It was hypothesized that (4) the perception of higher education as a resource would serveserves as a mediator between the independent variables of, gender regulation and religiosity, and the dependent variables of self-empowerment and gender empowerment. Finally, it was hypothesized that (5) differences would can be found between the four groups of female women students (by religious Jewish, non-religious: Jewish religious and non-religious,;  Muslims religious and Muslim, and non-religious Muslim) regarding in terms of the following variables: gender regulation, perception of higher education as a resource, self-empowerment, and gender empowerment. The more clearly female students see their higher education with potential foras a potential a resource, the more attaining thisese resources contributes to their personal reinforcement, such as strengthening of their capabilities, control and autonomy, the and a deeper experience of their self and gender empowerment they’ll have. 	Comment by Author: The meaning here was ambiguous; if this is not what you meant, please clarify.	Comment by Author: This can also optionally be skipped since it is mentioned above.


 
Method
Participants 
The participants were consisted of 435 female students belonging to four groups: Jewish non-religious students women (114), Jewish religious students women (112), Arab Muslim non-religious students women (109), and Arab Muslim religious students women (100),; they were between  in an age range of 19 andto 30 years old. The students were studying for their bachelor’'s degree (B.A.) atin four Israeli universities that offer undergraduate and graduate studies atin the faculty of humanities and social sciences faculties. The pParticipants were sampled bychosen using stratified nonrandom sampling: from amongFrom the seven Israeli universities fulfilling the above criteria in Israel selected four university were chosen; two of them are defined as designated, namely i.e. intended for specific or geographically peripheral populations, and as such tend to have higher relative rates of women. 	Comment by Author: There seem to be more than seven universities in Israel; do you mean “the seven Israeli universities fulfilling these criteria?” If not, please clarify.	Comment by Author: It would be good to add on what basis these four were selected (“were chosen based on …”) 	Comment by Author: It would be better to name the concrete populations rather than saying “specific,” as what that means will probably not be clear to readers outside Israel.
The average age of the students was 22.83 years and the range was 19–-30 years (SD = 2.13 years). Most wereare not married (79.8%), and most married women (with or without children) came from the religious studentsreligious backgrounds, both - Jewish and Muslim. Most of them wereare third- year students (62.8%), followed by second- year students (25.5%), and finally the fourth- year students (11.7%). Most of the students were studying atin social science faculties (38.4%) and humanities (33.3%) faculties, some atin the Faculty of Health and Welfare (14.9%), and a few in eEducation (13.3%). During their studies, mMost students lived during their studies in their parent's house (51.30%); others livedare living in a rented apartment (24.6%), a dormitory (15.2%), or in their own home (8.7%). During the university academic year, most students are assistedreceived financial support from their families to pay cover tuition fees (53%) and for living costs (48.3%). However, most students work (52.4%) also worked of eight hours per week on average (SD = 11.38 hours).	Comment by Author: If you are referring to one faculty at a specific university, name the university; else use “at faculties of health and welfare” (singular and no capitals).


Definition of Measures Variables and procedureData Collection
The measures investigated in the study were measured The measures were in the form of ausing a questionnaire (Gilat, 2006), which also gathered, included background information such as: age, nationality, religion, personal marital status, economic status, and employment; and the five measures variables (Aappendix 1) used were measured using a 5- point Likert  scale response options with anchors ranging from 1 (highly disagree) to 5 (highly agree). The variable “Gender Rregulation” was composed evaluated in order to determine how the students grasp relatedtheir obligation to their gender-feminine roles (mother, daughter, spouse). This variable was assessed using e final measure includes five items, including the following: " Women's first priority should be to fulfill their roles as mothers and wives"; "It is best that women be will be obligatedcommitted to their families first and their career later.". The Cronbach's α for this variable the measure was 87.  
Religiosity was encoded as a dichotomous variable (rather than on a similar scale) sinceafter Muslim students explained that in the Arabic language a distinction is made only between religious andor non-religious persons, without any intermediate levels such as “secular” or “traditional” (as may be used in Jewish communities). .  
[bookmark: _GoBack]The variable “Perception of Higher Education as a Resource” measure composed in purposewas defined in order to examine the potential exists perceived in higher education for by women. This measure includesvariable was measured using a total of 25 items, for example: "I chose higher education due toout of the desire to acquire a profession;"; " I chose higher education as a means for self-fulfillment;"; "I chose higher education since it is a means to acquire social interactionconnections;"; "I chose higher education due toout of the desire to advance my community;"; "I chose higher education due toout of the desire to find a profession suitable for my gender-feminine roles (mother, spouse wife, etc.).  The Cronbach's α for thisthe measure was 90.  
The variable “Self-Empowerment” Measure was composed defined based on empirical studies in whichexamining psychological and organizational empowerment was examined (Menon, 1999; Spreitzer, 1995).  This measure variable was measured viaincludes a total of 16 items, for example: "Mmy studies give me the voice and the language required to have an influence;"; "I am able to use the strategies I acquired during my studies to elevate my grade average;"; "I am able to assess my progress atin any stage of my studies.". The Cronbach's α for thise measure was 87.  The variable “Gender Eempowerment measure ” was designed to examine the way students act in order to empower themselves as a feminine genderwomen through higher education. This measure includesvariable was measured via a total of four items, for example: "Higher education gives me the knowledge, the tools and the power to act for for the good of women;"; "Dduring my studies I clarified for myself my values and goals as a woman.".  The Cronbach's α for thise measure was 81.  	Comment by Author: Or “on behalf of”
The questionnaire was given to all 435 women participants in Hebrew, which was – the primary language for reading and writing during their studies. The students were selected from regular classes and they participated in the study voluntarily. The researcher introduced herself to the students as interested in the students’ personal and academic development duringin their academic studies. 

Data Analysis
[bookmark: _Hlk10303054]The connections between the variables were examined by sStructural eEquation mModeling (SEM) using AMOS 15. SEM It is a technique used for specifying and estimating models of linear relationships among between variables. The analysis enables a simultaneous examination of the whole regression equations array;, and its's advantage is in its an ability to takes into account the measured error, so that the resulting estimates are better more accurate than the ones received obtained fromin other conventional correlative analysiscorrelation analyses (such as regressions). Another advantage is in the way variables are presented and in the way the relations between the variables are examined in one joint model (Edwards, Wirth, Houts, and  Xi, 2012). The differences between the four groups  were examined using aby two-way multivariate analysis of variance (two-way MANOVA). The primary purpose of the a two-way MANOVA is to understand if there is an interaction between the two independent variables affectingon the two or more dependent variables.	Comment by Author: Specify: which way? Otherwise, this is too generic and might better be deleted.

findingsResults


According toBased on the SEM analysis, the model presented in Figure 1 was constructed.  -values are presented on the black arrows. Va-values are presented in the ellipses above variables names. On the curved arrow theThe value of r -value -(a compatibility  measure of compatibility) is presented on the curved arrow. The compatibility measures of the structural model is presentedare given at the bottom of the Figure 1.	Comment by Author: There seems to be no curved arrow in the graph; please delete this sentence or add the arrow, or clarify.


Figure 1. Structural eEquation mModel (SEM) of the relations between the research variables
As can be seen in Figure 1 above, the range of the values χ2/df is below 3 (2.60), indicating an adequate degree level of accuracy. The NFI (nNormed ffit iindex (NFI) is equal to .91, the CFI (ccomparative ffit iindex (CFI) is equal to .94, and the GFI (ggoodness of ffit iindex (GFI) is just above the cut-off point border-line at .(92). The In combination of these values indicates the model’s adequate degree of accuracy. The RAMSA (rroot mmean ssquare eerror of aapproximation (RAMSA) )-index, whose value should be less than 0.1, is equal to .069, thusso that also pointing towards ait also belongs to the range of positive correlation (Edwards et al. 2012). Gender regulation predicts religiosity, while the latter in turn predicts a stronger perception of higher education as a resource;, thisthe latter variable then which explains self-empowerment and gender empowerment.  The entire range of findings that were provided obtained viaby the SEM affirmed confirmed the five hypotheses reported presented in this chapterat the end of the last section. 	Comment by Author: Is this what you meant by “borderline?” If not, please clarify.	Comment by Author: This is where they are found.

Better alternative: “on pp. 13–14” or whatever the correct page numbers will be in the final version.
The first hypothesis was confaffirmed, when it was shown that gender regulation predicted 35% of the variance in religiosity – the higher stronger the gender regulation reported by the students, the higher stronger their religiosity. 
The second hypothesis was conaffirmed when it was shown that religiosity predicted 39% of the variance in perceiving higher education as a resource – the higher stronger the women students’ ' female religiosity, the higher stronger their perception of education as a potential resource enabling them to fulfill roles outside the home and family and to prioritize balance between their different roles in their life, such as a professional career, marriage, and family. 
The third hypothesis was conaffirmed when it was shown that the perception of higher education as a resource mediated between gender regulation and religiosity and the sense of between self and gender empowerment. 	Comment by Author: Is this what you meant? Your original phrasing was ambiguous, so please verify that this was your meaning.
The fourth hypothesis was conaffirmed when it was shown that perceiving higher education as a resource predicts 49% of the variance in self-empowerment – the morestronger the perception of higher education as a resource reported by the womenfemale students reported a higher perception of education as a resource, the more they reported higher higher were their reported levels of self-empowerment;, this involved taking action to cope successfully with the task of learningstudy tasks in order to gain greater autonomy, choice, and control over their livesfe. 
The fifth hypothesis was conaffirmed when it was shown that perceiving higher education as a resource predicts 60% of the variance in gender empowerment – the stronger the perception of higher education as a resource reported by the studentsthe more the students reported a higher perception of education as a resource, the more they reported higher the levels of gender empowerment they reported, such as greater awareness of their rights as women, supporting other women, and using the knowledge obtained through their studies to raise awareness concerning women’'s rights within inside and outside of their families. 
Following the results’ supportAfter finding support for of thethe five study hypotheses regarding the relationship between the variables and the validity of the empirical model, the study tested the sixth hypothesis regarding the differences between the four groups. The rResults are presented in Table 2 below.

Table 1.  Multivariate aAnalysis of vVariance: tTest of dDifferences between the fFour gGroups by rreligiosity
	



Variable
	Non-Religious Jews
N=114
	Rreligious
Jews

N=112
	Non-Religious
Muslims
N=109
	Religious
Muslims

N=100
	
	



	
	M
(S.D)
	M
(S.D)
	M
(S.D)
	M
(S.D)
	F(1,431)
	Eta
Squared

	Gender Regulation
	2.18
(0.64)
	3.87
(0.86)
	3.84
(0.80)
	4.36
(0.53)
	190.86***
	.57

	Perception of Higher Education as a Resource
	3.22
(0.54)
	3.85
(0.50)
	3.87
(0.61)
	3.87
(0.50)
	47.46***
	.25

	Self-Empowerment
	3.63
 (0.67)
	4.01
(0.56)
	3.63
(0.70)
	4.10
(0.52)
	17.55***
	.10

	Gender Empowerment
	2.30
(0.85)
	3.33
(0.82)
	2.57
(0.97)
	3.66
(0.70)
	60.86***
	.30



***p<.001     **p<.01   *p<.0

Significant differences in gender regulation were found between the four groups according to theirby religiosity in their gender regulation. The highest values were obtained for the religious Muslim students and the lowest ones were for the Jewish non-religious students. Significant differences in perceiving higher education as a resource and in self- empowerment were found only between religious (higher) and non-religious participants, with the former scoring higher. Significant differences in gender empowerment were found between Jews and Muslims,  (higherwith Muslims scoring higher,) and between the non-religious and non-religious students, with religious students scoring higher (higher). These fFindings indicate support the empirical model for acquiring self and gender empowerment through higher education, as well as the existence of significant differences between the four groups of participants. 
Discussion
The first hypothesis was conaffirmed, when it was shown connection between gender regulation and religiosity means that the strongerhigher the gender regulation reported by the students, the higher stronger their religiosity was. This connection correlation can be supportsed by the strong affinity between theose two terms, that demonstratinge religiousthe supervision over mainstream feminine gender-based behaviors of women. Every woman is defined first and foremost as a mother and wife, and her major duty is to give birth to children, run the household, and take care of her family (Alexander et al., 2010; Birenbaum-Carmeli, 2009; Yefet, 2016). Religious women are expected to fulfill traditional gender roles (getting married, giving birth to children, and building a family), which are stipulated by the laws of the Jewish Halacha and in the Muslim Sharia, both perceived as the core of the holy commandments and sometimes even sanctioned by state legislation (Aksoy and Billari , 2018; Fogiel-Bijaoui, 2002; Schellekens and Atrash, 2018 ). This context provides the background for the next connectioncorrelation, that between religiosity and the perception of higher education as a resource. 	Comment by Author: Your meaning was unclear here. Is this what was meant?
A strong sense of religiosity implies living constantly at homehaving a life only within the home, without access todevoid of resources generally attained by means of money, property, or authority. Opting for higher education implies access to the potential within offered by the university as a framework as a frame providingproviding knowledge resources and new skills (Delors, 2013). Higher education provides a legitimate opportunity for women to gain access to various resources that reduce their commitment to traditional women’s roles, increase their commitment to themselves, and help them obtain control over their lives and functions (Stromquist, 2013a, 2013b; Tezer, 2018). Acquiring resources, such as a profession, improves the socio-economic status of the a woman and her family, and attaining knowledge and skills through higher education provides women with social legitimacy (especially in traditionally religious communities) to enter join the labor workforce and use the knowledge resources they acquired during their studies to financially support their families (Pellegrino and Hilton, 2012; Offer and Sabah, 2011). 
This conceptualization also seems to be affirmed confirmed by the connection that was found in the present researchhere between the perception of higher education as a resource and self-empowerment and gender empowerment. P Perceivingption of higher education as a resource means that the individual envisages the realization of their her latent potential through education, for example by: implementation utilizingof personal abilities, developing a professional career and achieving financial prosperity, making social contacts and establishing friendships, enriching the individual’s traditional role with newly acquired knowledge in order to improve their her lifestyle and their her potential for social or political promotion within their her community of origin. This is a process of empowerment, meaning that the individual is able to take advantage of the realization of latent resources and strengthen personal capabilities to perform academic tasks at the university, such as writing, critical reading and thinking, improving proficiency in communication, verbal expression and the ability to convince others; and initiating actions for one’'s own sake and for the sake of others (Gilat and hertz-lazrowich, 2009; Gilat, 2015). 
The research findings demonstrated that for the participants, self and gender empowerment meant taking advantage of the possibility to gain access to knowledge, tools and powers in order to advance, yet it also necessitated the clarification of the participants’' goals and personal values as women. This finding is supported by previous research, describing higher education as an opportunity exposing students to different opinions, expansive and variousextensive and wide-ranging knowledge and ideologies advocating freedom and stressing the need for independence and the importance of building relationships in which the two genders are totally equal (Benjamin, 2016; Deil-Amen, 2011; Feniger , Mcdossi and Ayalon, 2014).
To conclude, the perception of higher education as a resource was an important variable in the context of of the study conductedthis study. Functioning as a mediator, it acted as a link connecting gender regulation and religiosity to self-empowerment and gender empowerment – stemming from and also engendering the women participants’' resistance against gender regulation that dictates traditional roles. Empowerment provides the power to enforce this resistance, determining its degree and maintaining its efficacy (Gilat. 2006; Gilat & Hertz-Lazarowitz, 2009);, thus a woman who sees higher education as a resource will gain the ability to forge her way to the acquisition of both self and gender empowerment.
[bookmark: _Hlk11938307]Each variable represented within the empirical model, was also tested according to byagainst religiosity, as is evidentexpressed fromby the division of participants into four different groups. Significant differences were found between the four groups in terms of their gender regulation. The highest rates for this variables were found among the non-religiousse Muslim women and all religious women (both Jewish and Muslim). These differences are supported by surveys reporting a subtle increase in the return to religion of the Muslim religious population that occurred in Israel up until the 1970s , and which continues to be one of the dominant features of Muslim Arabs living in Israel since then (Gharra, 2015). Differences between the four groups in terms of gender regulation should be considered in light of other studies that indicate a high strong sense of commitment to women’s traditional roles among Muslim women living in Israel, which is manifested by high marriage rates, high birth rates, and low divorce rates (Aksoy and Billari , 2018; Meler , 2013; Offer and Sabah, 2011); these characteristics that are also typified byy Jewish religious women (Caplan and Stadler , 2012; Moore, 2004). 
Significant differences in perceiving higher education as a resource and in self-empowerment were found between religious and non-religious participants;, so that higher rates were evident among religious women. Since hHigher education is one of the ways to obtain knowledge, thus, the key factor in the process of empowerment among women in general and religious women in particular is the perception of higher education as a knowledge resource. With the aid ofThrough higher education, women attain gain access to knowledge resources, which help them develop their powers of discretion judgment and increase their confidence to express their views concerning their traditional roles, enabling them to attain greater control over their marriage age, a more autonomous considered choice of a spouse, and control over birth-giving age (Stromquist, 2013a, 2013b). 	Comment by Author: or “a way”	Comment by Author: Is this what you meant?	Comment by Author: Is this what you meant?
With regard to differences between the different groups in  terms of self-empowerment, while both Muslim and Jewish participants describe how much higher education contributes to their personal empowerment, religious participants (in contrast to their non-religious counterparts) add the realization that higher education contributes to their survival as a womanwomen in the religious community, which that denies women them an appropriate position. With the aid ofThrough higher education they attain personal resources implied imparted by general education in general, namely knowledge and wages which sometimes even outweigh those of their husbands.  Their status rises not only within their own family, but also within their communities – even within - Jewish and Muslim orthodox religious communities, which are extremely determined to exclude women from sources of power (Aish and Gabay-Egozi, 2019; Neal, 2014).    	Comment by Author: Consider just deleting this
Significant differences in gender empowerment were found between Jews and Muslims, with  (higher rates among Muslims), and between the non-religious and religious women, with  (higher rates among religious women). Non-religious students (both Muslim and Jewish) opt for higher education after already having struggled to realize their dreams as independent women. This process was demonstrated by their insistence that they couldto choose a discipline or profession that corresponded with their needs and aspirations and their refusal to automatically accept an occupation within the education sphere (as expected by their communities). In contrast, for religious students, opting for higher education marked the beginning of their gender empowerment, and the entire process was completed during their studies. To conclude, it is evident that while non-religious students begin to pave their way towards gender empowerment before opting for higher education, religious students only begin this process in the academic world; nevertheless, for both groups acquiring knowledge in the context of their academic studies is a way to attain gender empowerment (Abu-Baker and Azaiza, 2010; Alon and Gelbgiser, 2011; Benjamin, 2016; Engelsman, Huss and Cwikel, 2018). 
This study provides a theoretical contribution to the extant corpus of knowledge by shedding light on the mediation of the process of empowerment acquisition through the perception of higher education as a resource. The process of this experience is described in an empirical model that can be applied to other similar populations. 	Comment by Author: Or just “This process”
The methodological contribution of this study is the development of a measurement tool (the questionnaire) that examines the acquisition of empowerment through higher education in order to analyze processes, mechanisms, and sources of empowerment. The questionnaire developed for the study can serve as a valid and reliable measurement tool to examine the relation between the respondent's’ perception of the acquisition of knowledge as a resource and personal and gender empowerment. 
Thise study’s practical contribution lies in its attempt to understand and illuminate the special context of female women students from different sectors in Israel, including unique groups such as oOrthodox Jews and religious Muslims women, whose participation in the empowerment acquisition process through higher education is neither common nor self-evident. It is also important to note the practical benefit derived from understanding the factors that promote empowerment, identifying the forces that hinder empowerment, and discovering the resources at each individual’s disposal.  An awareness and understanding of these issues can assist individuals in to becomebuilding aware of their own, self-empowering knowledge systems. Future studies should investigate the processes of empowerment within and between across the two genders, and in other social and cultural groups in order to further test the model presented in this study.
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Appendix 1
Research measuresvariables, items, mMean, standard deviation, and reliability
	
Research measurevariables
	Research iItems
	M
	S.D
	α


	Gender Rregulation  
	1) My religion providesd valid answers to the nature of the relationships between men and women; 2) My religion offers a woman the best path for self-fulfillment; 3) Women’'s first priority should be to fulfill their roles as mothers and wives; 4) It is best that women will be obligated committed to their families first and their careers later; 5) It is very important to me to preserve many of my cultural principalsprinciples
	3.53
	1.10
	.87

	Perception of Higher Education as a Resource
	1) I chose higher education due toout of the desire to acquire a profession; 2) I chose higher education as a means for self-fulfillment; 3) I chose higher education since it is a means to acquire social interactionconnections; 4) I chose higher education due toout of the desire to advance my community; 5) I chose higher education due toout of the desire to find a profession suitable for my gender-feminine roles (mother, spousewife, etc.) 
	3.54
	0.62
	.90

	Sself -Empowerment
	1) Mmy studies give me the voice and the language required to have an influence; 2) Mmy studies have resulted in a significant development in my life; 3) Mmy studies are a resource through which I can have an influence; 4) Tthrough my studies, I empower myself; 5) Mmy studies gives me the knowledge and the power to act for the commongeneral good; 6) I am capable of implementing strategies I acquired during my studies  to increase self-awareness; 7) I am capable of implementing strategies I acquired during my studies to write professional papers; 8) I am able to use the strategies I acquired during my studies to write a high- level eassays; 9) I am able to use the strategies I acquired during my studies to elevate my grade average; 10) I am able to use the strategies I acquired during my studies to elevate my academic achievements; 11) I am able to implement theories I learned during my studies on myself and on others; 12) I am able to conduct a critical reading and review of literature; 13) I can highlight key sentences in lectures material; 14) I am able to understand complex/difficult educational materials 15) I am able to assess my progress atin any stage of my studies; 16) I am able to clearly express my opinions".
	3.85
	0.64
	.87

	Gender Empowerment
	1) Higher education gives me the knowledge, the tools and the power to act for the good of women; 2) Dduring my studies, I empower myself through support in other women; 3) Dduring my studies I clarified for myself my values and goals as a woman; 4) Ssupporting other female women students who are, similar to me culturally or religiously empowers me	Comment by Author: Or “on behalf of”	Comment by Author: Unclear; do you mean

“support received from other women”
“supporting other women” 

?
	2.94
	0.81
	.81
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