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Abstract
This paper adoptsillustrates an interpretive phenomenological phenomenologically method to enhance the the researchers’ researcher's accessibility to participants’participants' school experiencesexperience. The approach method utilizes research instruments that guide participants in designing to design their ideal school and presenting present it visually and verbally. We demonstrate the method by analyzing proposals prepared by two adolescents , born in Israel, children offspring of immigrants from the fFormer Soviet Union. The results revealed six lifeworld structures that reflect the unique way participants relate to school. Finally, weWe discuss the potential inherent in our research method to illustrate a clear and in-depth picture of the second-generation adolescent lifeworld in the sphere of education. 
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1. Introduction	Comment by Editor 3: The target journal makes no reference to numbering headings and subheadings in its formatting guidelines. However, because your enumeration system follows that used in its published articles I have left as is. s
In this article, we adopt present an interpretive phenomenological phenomenologically (Alase, 2017; Smith et alet al., 2009) method to explore the school experience. The method entails outlines a process for a participant to schematically design an “'ideal school.”' schematically. For this purpose, we use the Location Task,  – a tool that guides participants the participant to imagine an ideal school and organize its component places on a sheet of paper. Next, the participants explains their his proposal in a personal interview conducted with him. The whole process is an open activity that invites, participants inviting to create a world involving an imaginative and spontaneous mindset (Zur & Eisikovits, 2011,. 2015, 2016). It offers conditions for reinventing the already known (Gouldner, 1975) through “'making the familiar strange”' (Mannay, 2016), thereby communicating taken-for-granted lifeworld meanings (Gauntlett & Holzwarth, 2006). Although the focus is on the physical environment, the emerged meanings are broad and can serve as a useful metaphorical prism to expand accessibility to various issues concerning the school experience (Woolner et al., 2018; Zur & Ravid, 2018; Zur & Sigad, 2020).	Comment by ALE/ACM: Emotion, Space and Society accepts both American and British English. I have edited the article's spelling and punctuation according to American English, which is dominant in your articl.e, 	Comment by ALE/ACM: The target journal strongly recommends the use of inclusive language where possible. As requested, I have substituted plural pronouns where appropriate throughout the paper.
to avoid using he/she and s/he
Our research method rests on phenomenological assumptions that places are primary ontological structures in the human experience. A “"spatial-temporal field that integrate activate and interconnect things people, experiences, meanings, and events”" (Seamon, 2020, p. 29). The relationship between people and places is bi-directional. On the one hand, people create and change places through the process of meaning-making. On the other hand, places affect people by the meanings ascribed they ascribe to them— – meanings that reflect and shape their identities identity and attitudes towardstoward themselves and the world (Casey, 2009; Malpas, 2018; Seamon, 2014; Tani, 2017).	Comment by ALE/ACM: Please review and verify the original quotation; to be gramatically correct it should read:integrates, activates, and  interconnects
The source of inspiration for the research method lies in Merleau-Ponty’sMerleau-Ponty's (1962) phenomenological philosophy, according to which people get to know the world through their body’sbody's movement in space. The body functions as the primary axis for measuring and understanding the world.. It can mediate between the subject and the physical world since Because it it is directly connected to the subject and, at the same time, has the properties of the material world, the body .can mediate between the subject and the physical world. People, therefore, come to perceive the world through dialogue between their bodies and the physical environment. In this process, they personify objects while attributing them meanings to them that originate from their body. This primordial body-space interaction is concealed in the pre-reflective layer of the lifeworld. Thus, by focusing on the body-–space interaction, the researcher can extend access to the structures and meanings of the fundamental stratum of consciousness. The direct implication of Merleau- Ponty’sPonty's philosophy forto our research method will be clarified further later in the methodology methodological sectionchapter.
Studies aimed at learning about students’students' school experiences have used questionnaires (Bagot et al., 2015), interviews (Ferreira et al., 2018), and writing texts (Dillon, et al., 2015). In addition, researchers have employed a category of participant-generated visual methodology tools (Guillemin & Drew, 2010), including drawings (Alerby, 2000; Burke & Grosvenore, 2003; Loxley, et al., 2011; McHatton et  al.al, 2014), photo-elicitation (Agbenyega, 2008; Ferreira et al., 2018; Loxley, et al., 2011), maps drawings (Loxley, et al., 2011; Woolner, et al.et al, 2010), and models preparation (Burke & Grosvenore, 2003). The Location Task tool , which we presented in the paper, belongs to this category. 
In previous studies in which we applied the Location Task tool (Zur & Eisikovits, 2011, 2015, 2016; Zur & Ravid, 2018; Zur & Sigad, 2020), we learned that along with the fact that it the tool is user-friendly and, it offers a wealth of compelling data allowing for in-depth insights into fundamental elements of the lived school experience. Moreover, a triangulation between visual data, including such as the general configuration of the school scheme, the place’splace's identity, and the their number and location of places, and location, with verbal data that emerged from came up in the interview, , makemakes it possible to establish the reliability of the results. These studies, implemented in a cross-sectional and longitudinal design, were conducted with high-schoolhigh school students from democratic and regular schools (Zur & Eisikovits, 2015), principals (Zur & Eisikovits, 2016), educators of for at-risk youth (Zur & Sigad, 2020), and pre-service teachers (Zur & Ravid, 2018). 
The purpose of this article is to present the potential of our research method to study the lived school experience of second-generation immigrant high-schoolhigh school students, second-generation immigrants. To this end, we analyzedemonstrate the analysis of the two adolescents' Location Tasks of two adolescents,  – both second-generation immigrants to Israel from urban centers in theof the European region parts of the fFormer Soviet Union (FSU). Due to their the participants' backgrounds, we focus on the transnationalist lived experience in the education domain of education.
Transnationalism refers to the lifestyle of migrants who simultaneously maintain active and or symbolic connections within their country of migration and country of residence, adhering to the traditions and cultural mores of both to varying degrees (Barwick, 2018; Foner, 2002). Immigrants to Israel from urban centers of the European parts of the FSU meet this definition and, thus, can be regarded as transnationalist migrants due to their adherence to the criterion above. At the top of their list of values are educational excellence, particularly science education, achievement motivation, pragmatism, and professional aspirations, which they instill toward professionalism instilled in their children offspring from a young age early childhood (Eisikovits, 2008, 2014; Remennick, 2007). Family cohesion is paramount utmost and intergenerational ties are tight, as Markowitz (1993) highlighted in her depiction of the “'enmeshed”' Soviet/Russian Jewish family. 
Among parents who are first-generation immigrants, education and scholarliness are telic values (D’AndradeD'Andrade, 2008; Fleischacker, 2015), which determine whether an action or a way of life is either admirable and inspiring or contemptible and deadening. They perceive scholarship as a central path central channel to a prestigious career and financial security in the instrumental sense.  IntrinsicallyIn the intrinsic sense, they associate scholarship with personal growth and self-fulfillment. Over the years, in the transition from first-generation to one-and-a-half generation parenthood, the value of education has remained high, with the instrumental-pragmatic rationale being as more dominant. At the same time, influenced by the receiving society, parents show an increasing more readiness to understand dialogue with their children’s about their wishes and choices (Remennick, 2014).
In this context, we analyze demonstrate an analysis of the lifeworld of two second-generation immigrant adolescents concerning school. Our method adopts a perspective that examines the school experience through meanings ascribed ascribe to it as a place. However, the “"place”" serves primarily as a metaphorical starting point for revealing the school experience in its various aspects and contexts. The following section presents the Location Task tool that– the tool we use to discover the for discovering lifeworld meanings that people attach to school as a place.     
2. Method
2.1.  Participants
We present an analysis of two ideal school proposals from: Natasha and Alex (whose names have been changed to maintain anonymity)—two 17-year-olds born in Israel,; children offspring of parents who immigrated to Israel from the European regionsparts of the FSU during the 1990s. The parents are highly educated professionals. Natasha’sNatasha's parents immigrated at a slightly younger age and, unlike Alex’sAlex's parents, received their university education and married in Israel. At the time of the study, Natasha and Alex were studying in the same class—the  – eleventh-grade elective science main subject track of a public high school in a large city in northern Israel. The school has an ethnically heterogeneous population of students and caters to approximately 800 students youngsters ranging from 13 to 18 years old. The science class curriculum is centered on math, physics, and robotics and attracts students of high academic ability. We reached out to the participants through mutual acquaintances. After explaining the study purpose of the study, they willingly agreed to take part in the research and signed an informed consent form.
For this article, we chose have chosen to present the tasks of Natasha and Alex from the six tasks we have collected. There are two reasons for this decision: The rationale for the choice stemmed from two reasons: first, the students fact that they study in the same educational setting, makinges it possible to highlight the power of the Location Task to reveal each’s the uniqueness; and . sSecond, their tasks are contradictory in many ways, making and therefore make it possible to illustrate their axes in the lifeworld axes of the school experience. 	Comment by ALE/ACM: Please ensure that this edit conveys your intended meaning. 
2.2.  Research instruments and procedure
The participants designed their ideal school through a research method called the Location Task research method (Peled, 1988, 1999). The Location Task was initially developed to serve architects in their dialogue with clients. We adapted it for educational research by asking participants to design an ideal school (Zur & Eisikovits, 2011; Zur & Ravid, 2018; Zur & Sigad 2020). The design task includes two research instruments:: tThe Location Task sheet (see Figure 1) and an elicitation interview. The task sheet is 24 inches square, and the design space is 19 inches square. The thick, oval frame on the sheet marks the boundaries of the school. The broader circle surrounding it (the fourth circle) delineates the place’splace's outer boundaryarea. The area beyond is defined as the margin and is excluded from the task  areaboundaries. 
The task preparation process is simple and requires no does not require artistic talent, thus overcoming the limitations of some of the instruments used applied in participant-generated visual methodologies (Mannay, 2016). The participants are asked to imagine an ideal school, giving their imagination free rein. They are instructed to decide which places they wish to include within and outside the school area and which outside of it and to write them on an attached table. Next, they are asked to copy them onto stickers and locate the stickers on the sheet. They can add sketches and use whatever colors they wish (Zur & Eisikovits, 2011). The instructions for performing the task are given orally and in writing (see Appendix 1). 
[image: תמונה שמכילה טקסט, מפה

התיאור נוצר באופן אוטומטי]
Figure 1: The Llocation Ttask sheet.
The dimensions of the Location Task were set with the intention of enhancing to enhance the researchers’researcher's accessibility to the the participants’participant's lifeworlds. Based on Merleau-Ponty’sMerleau-Ponty's (1962)  philosophyargument mentioned above, the underlying assumption of the Location Task is that if participants are asked to design a place that is approximately the width of their bodies (as the size of the Location Task sheet), they will tend to personify it. The place personification facilitates a constitutes participant-place dialogue at the primordial prereflective pre-reflective layer of the lifeworld. In this dialogue, the participants projects meanings from their his bodies’y organs onto the areas in the task sheet described describe below (Peled 1976, 1990):
· The front of the body includes the sensory organs— – the area through which individuals establish communication with the world. These are projected onto the front of thea task sheet, signifying the meaning of the representation area. In contrast, the back of the sheet, as the back of the body, reflects the meanings of a concealed, intimate, and internalized service area. 
· At the The body’sbody's center is the “'heart,”', a vital organ that, gives giving life to the other body parts. These are projected onto the center of the sheet, which carries meanings of belonging, control, and representation. The periphery, on the contrary, derives its meaning from the limbs, reflecting the desire for freedom and autonomy.
· In the upper parts of the body, the head and the sensory organs bear spiritual and observatory meanings. Accordingly, the higher areas of places are linked to revealing an overall picture and awareness of multiple entities and actions. In contrast, the body’sbody's lower parts, including the legs, reproductive, and excretory organs— – as the lower parts of the place— – carry meanings of practical matters and active involvement in the world.
In the first face-to-face meeting with the participants, we assign give him/her the task materials— – an envelope containing the task sheet, stickers, instructions for performing the task, and an empty table for writing down the places inside and outside the school (see Appendix). We ask them him/her to complete the task and return it to us within two weeks. No later than two weeks from the date of receipt, we meet with each participant him for an in-depth interview. In the meantime, we carefully examine the task sheet and prepare an interview guide. 
The interview guide includes questions that elicit descriptions of seek to describe the school, its places, and related the activities in them. It also includes In addition, it has questions about the meanings of components in space and reflective questions about the task preparation process. Although the interview is semi-structured, in practice, each interview is unique in both course and the content and course since the conversation focuses mainly on the participant’sparticipant's Location Task. Tthe standard routine questions are: “  'When I visit the designed school, where do I enter, what do I see? Take me on a tour of your school—, how is it organized, and what do the buildings look like in terms of height, materials, and building style? Describe place X—, who is in there, and what type of activity takes place there? Does the school have a border?, Wwhat does it look like, and what is the function of the border? What does the school center look like? What is the meaning of the school center? What did you want to achieve while designing your school? In retrospect, how did you experience the design process? Are there things you would have done differently? What is the difference between the school you designed and the school that you currently attend?”'
From our experience, we have learned that while describing during the description of their ideal school, the participants are involved in making sense of elements in their the school experience. Moreover, Ssome of the participants even switch from a the natural attitude to a the phenomenological attitude (Vagle, 2018) in the process of while trying to figuringfigure out their core intention in an- a a analysis phase.  For this that reason, we define our method as belonging to the interpretive phenomenological approach (IPA) (Alase, 2017; Smith et al.et al, 2009; Alase, 2017). 	Comment by ALE/ACM: Abbreviations and acronyms are usually defined the first time the term is used within the abstract and again in the main text and then used throughout the remainder of the manuscript. Please consider adhering to this convention by defining IPA at first use and then using IPA consistently in the article instead of the full term; otherwise, I recommend not using the abbreviation.


Processing the data	Comment by ALE/ACM: Per journal formatting instructions, all headings are to  be positioned flush left.
In line with the interpretive phenomenological phenomenology approach (Smith et al., 2009), the Llocation Ttask offers a rich and diverse corpus of data that. This allows obtaining thick description and triangulation, leading to in-depth and reliable findings (Alase, 2017; Levitt et alet al., 2018). The data processing took place according to the following outline:
A. Holistic analysis of each individual task individually. 
· Explore Exploring the task sheet, including. eExamining the number and the type of places, the functions they serve, their distribution, and organization.	Comment by ALE/ACM: FYI, I have edited the outline for parallel structure, i.e. A and B are both nouns, and the bullet points all begin with a verb.
· Analyze Analysis of the verbal text. We apply the three steps suggested by Van Manen (2001): (1) a holistic stage for identifying key ideas; (2) aA selective phase in which the text is read several times to identify essential statements; and (3) cCareful probing of each sentence or set of sentences, auditing their meanings for school experience interpretation.  
· Organize the verbal data into themes simultaneously with configuration analysis of the task sheet so that the verbal and visual texts will present a coherent whole. Configuration analysis is a visual-interpretive technique we developed to highlight task areas and identify and abstract their latent structure (see Figures fig. 2–-3). 
B. Identification ofy common themes in different Location Tasks. The themes are extracted based on two criteria: —first, the very appearance of the theme in both the visual and the verbal texts; and. sSecond, the theme includes elements of both the social-educational and the spatial environments (Zur & Eisikovits, 2011).
3. Results
3.1.  Natasha’sNatasha's and Alex’sAlex's task Tasks sheets 
Natasha’sNatasha's ideal school (see Figure 2) has 47 places; 40 inside the school itself and seven outside. Some of them appear more than once, and they all provide basic physical needs: restrooms (eight), benches (four), food and drink vending machines (three), shaded seating areas (three), and bicycle parking facilities (two). The classrooms are situated on the left, arranged on different floors of the building, with one floor allocated to each year’s group. On the right is a building containing places for specializedist learning, with a particularly large area allocated to science rooms. Other areas are designated for sports and a library. In addition, a prominent entrance area and a shaded seating area are situated at the periphery.	Comment by ALE/ACM: Please verify that my added italics follow your pattern of using italics for specific places on the task sheet.
On the original task sheet, Natasha used two colors: brown to mark paths and light green as a kind of background to the areas with buildings. She drew the straight lines and the squares that appear in Figure 2. In the configuration analysis, we emphasized emphasizing six central characteristics: symmetrical organization; clearly defined spatial areas; figure-groundfigure–ground relationships in which the learning areas are more prominent than the other places; division of the space into two areas by a central path; interconnection of places via a secondary path system, and expansive empty areas in the sheet’ssheet's third and fourth circles. 
[image: תמונה שמכילה מפה

התיאור נוצר באופן אוטומטי]
Figure 2: Configuration analysis of Natasha’sNatasha’s task sheet 
. 
Alex’sAlex's ideal school (see Figure 3) comprises coprises 40 places— – 25 inside the school and 15 in the external area. 
[image: תמונה שמכילה שעון
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Figure 3: Configuration analysis of Alex’sAlex’s task sheet


The stickers are evenly distributed around the task sheet, with no additional sketches or color. Each place appears only once. In the configuration analysis of Alex’sAlex's ideal school, we emphasized the diversity of the areas and the circular organization around the center. 
On the circular line are three distinct areas, with those closest to the center designated for more cognitive and structured activities and those closer to the periphery designated for relaxation or physical activities. In the second circle, in between, is an area for active learning. Another conspicuous feature of phenomenon on the task sheet is the two areas designated for student young people's social activities, both inside and outside the school buildings.
3.2.  Thematic analysis of the two proposals
This section part of the article presents six themes we extracted from Natasha’sNatasha's and Alex’sAlex's Location Tasks.
Reduction versus abundance	Comment by ALE/ACM: The target journal provides no instruction for the third level of heading, so I will follow the precedent you established for this level of heading in section 2., 
. 	In Natasha’sNatasha's task sheet, two characteristics suggest a tendency to reduce and focus as a way of thinking: . The first is the repetitive appearance of places, and the second is the scarcity of places in the third and fourth circles. These characteristics indicate a desire to concentrate on specific activities while restricting the range of experiences. NatashaNatasha's expressed this tendency explicitly in the description of her daily schedule: “'I don’tdon't have time during the school year. In the summer I started going to the gym...I don’tdon't read books so much. In the summer, I started but then stopped.”' In Natasha’sNatasha's ideal school, the students act the same: “'Learning in school first and then completing the assignments at home.”' 
Natasha’sNatasha's reductionism is manifested in the meaning that she attributed related to her ideal school’sschool's external environment. The third circle is almost devoid of places and appears as a kind of insulating layer. She stressed the absence of interaction between the school and its environment: “'There is no connection between the school and the external area.”' The external environment is perceived as a source of distraction: “'It might be possible to see out over the fence, but I don’tdon't understand why that is necessary. You don’tdon't go to school to look at the view; you go to learn.”' Another expression of Natasha’sNatasha's tendency toward reduction to reduction is apparent in the way she describesdescribed the places. For instance, the library has one function only—to help the students succeed in their examinations: “'It will be large. There will be many textbooks there, which will help the students study for their matriculation exams.”'
Compared to Natasha, Alex created an environment abundant in objects, functions, and ideas. His task sheet contains various places of different types, which reflect a multitude of personal interests fields. His fascination with astrophysics is expressed comes to expression in the planetarium; his love of chess in the students’students' room, the youth center, and the library; his involvement in informal education for youth in the youth center and the youth movement; and his love of playing music in the music studio, the performance stage, and the conservatory. 
Alex emphasized the importance of an colored environment with color: “'The first important thing is that the school be colorful. Not like all schools, which are just white and boring. Looking at all that white gives you a headache.”' The frequent use of the expression “'it has”' also indicates his the aspiration forto abundance. Alex described the library in the following way: “'In the library, you can study quietly and read interesting books. It has computers, sofas, poufs, tables. It is built on two floors, and it has many books, computers, board games, and mind games.”' In the students’students' room: “'Students can enjoy themselves during break time. It has a table tennis table, a billiard table, board games, computers, hammocks, table soccer, poufs, tables, food and drink vending machines; they have fun there.”'
Focus on the system versus focus on the parts.
	 Natasha’sNatasha's Location Task emphasizes on the importance of the whole rather than the significance of its parts. The school appears as an organized and hierarchical system —symmetrical, integrative, and dominant. The places included, however, are uniform and square entities. The hierarchy is manifest in the construction of the building on different floors, with a separate floor allocated to each year group. Moreover, the entrance area at the front of the sheet reflects the intention to present the school outwardly as a complete, independent entity, distinct from the external environment.
The verbal texts express the intention to strengthen the school’sschool's institutional prestige: “'It will not have silly things in it, because, after all, the school is an institution that deserves appropriate respect.”' For similar reasons, Natasha suggested that the students wear a uniforms: “'They say that it eliminates economic differences, but I am more in the direction of respect for the place where you are.”'  
Alex, however, attributeds a more prominent status to the parts within the whole. Each place appears only once, surrounded by empty space. The movement system is scattered and flexible: “'The school is surrounded by a path, where the dotted line is, leading to all sorts of other paths. The grass is scattered, not in one place.”' Alex's stories about his childhood also show his The intention to strengthen part/place/person autonomy is expressed also in Alex's stories about his childhood. For example, he said he joined a youth movement against his parents’parents' wishes in fifth grade: “'I was the only Russian child in the movement. The Russians are against youth movements because of their associations with Communism.”' His description of the daily schedule in the ideal school reflects the importance of the studentstudent's freedom of choice:
In the morning, whoever wants to can do yoga/meditation. Whoever doesn’tdoesn't want to can go to the gym or to the students’students' room.  AfterwardAfterwards, each one can go to their chosen subjects. There are projects for inventing patents and including the students in academic study. Students can choose to learn what they want (even diplomacy) and as much as they want. The school gives every student the space for self-expression and for realizing hidden potential. It does not try to force the students to conform all the time.
In a critical tone, he claimed that in his actual school, the system imposes a uniform curriculum on students: “'I don’tdon't think that the matriculation certificate is the main thing. I am studying for matriculation, and there are subjects that are totally irrelevant to me.”'
[bookmark: _Hlk28420239]Instrumentalism versus dialogue. 
	Natasha designed the task sheet as an architectural draft, a finished product that is not open to dialogue. The straight path running across from the entrance to the school’sschool's back appears, metaphorically, as a fast track to accomplishing a goal. Natasha clarified her goal at the beginning of the interview: “'I think that these days, money is very important. If you focus on scientific subjects, then later, you earn more money.”' The use of the expression “'these days”' might imply the internalization of an adult-world ethos. She described herself as a “'perfectionist,”' who works toward future goals out of necessity rather than choice: “'In the eleventh grade, there are very many matriculation exams, so you study a lot, and need to invest a lot of effort.”'  
We identified two types of places in Natasha’sNatasha's ideal school: The first type includes the library, classrooms, and specialist subject matter rooms. These places are designated to accomplishing the goal of academic success. The second type includes restrooms, a cafeteria, food, drinks vending machines, seating areas, and places in the external environment, which support achieving the goals indirectly. This division indicates that Natasha’sNatasha's school experience moves between two poles: studying and recovering from studying.  	Comment by ALE/ACM: Please note that places in the text here about Natasha are not italicized, but in the text on Alex they are in italics. I am not sure if this is intentional or not, so I have left as is for your review. is. 
In Natasha’sNatasha's ideal school, activity is focused on scholastic achievement: “'There is everything you need for an optimal learning environment.”' The teachers’teachers' role is to work effectively to advance toward the goal: “'The teachers explain things well and keep class control.”' The students are expected to behave with restraint: “'More severe punishments are needed . . . even if they are bored, they should sit quietly and not disturb the rest of the class.”' The descriptions of the places reflects a functional approach: “'In the [ideal] school, there will be restrooms in every building. Every cubicle will have toilet paper...The bus stops are close by and easily accessible . . . there is a shopping mall next door to be convenient . . . there is a central place that sells food if you stay until late.”'
Alex’sAlex's focus is on mutual and empathic dialogue and less on achievement. He described the staff room in his ideal school in a way that reflects sensitivity to the teachers’teachers' needs:  
In my imaginary school, there are computer rooms, where teachers can go to work quietly. By us [in his current school] there is a staff room, and next to it there is a row of booths behind a low partition... During break time, some teachers work on the computers inside the booths, and others talk loudly in the staff room. How is the teacher at the computer supposed to be able to work like that? 
Alex described the meeting room as a place to hold conversations: “'Teachers can talk to a student about how he is doing and about his behavior and about how things are at home.”' In the sSmart classrooms, “'seating is in a circle. Not like in our school, where two students sit by a table, and they have no eye contact.”' 
In addition, the school holds a dialogue with its external environment. Alex located his ideal school in the center of the community , explainingand explained: “'If you want the school to be a place where the students come to learn, then it can be in an isolated spot, but if you want something beyond that, it needs to be in the heart of the community.”' He described the link between the school and the community by repeatedly using the word “'connect:”'
The school is connected to the community. It has projects around religious holidays, food collections for needy people. The students visit old-age homes. There is even a community committee inside the school. The school is connected to the youth center, where the students go to informal classes after school. It is connected to the youth movement, where students find other students from school and go out on hikes and experience the solidarity of community life.
The description of the school-–community connection indicates an orientation toward to realize reciprocity. On the one hand, “'the goal is that the students will understand that their job is not only learning and self-advancement but to think about others as well and about the community.”' On the other hand, at the youth center, “'cCollege students come to help the school students with homework, for free.”'
[bookmark: _Hlk28420263]Exclusion versus inclusion. 
	Natasha’sNatasha's texts indicate a tendency to place her interests at the center and neglect or exclude people who do not fits into the plan to achieve the course of achieving her goals. A prominent piece of Eevidence of this is that the place allocated to the science subjects on the task sheet is larger and divided into more parts than the space allocated to the humanities. As for troublesome students, she favored  excluding thema strategy of exclusion: “'Mainly those with problematic behavior. Speak to their previous school. Ask if they disturbed there and if so, don’tdon't accept them.”
Unlike Natasha, Alex reflected a consistent intention to produce an inclusive school environment. This is expressed in the task sheet’ssheet's circular configuration and the abundance of different expressions in the verbal texts. He suggested strengthening a sense of belonging by using the school walls: “'Twelfth-gradeTwelfth grade students can draw on them and leave a sign that they were here.”' Regarding the planetarium, he said: “'There are children who come to school for no particular reason. They vandalize the restrooms and don’tdon't care about school at all . . . the planetarium will make the students feel connected.”'
AlexAlex's explained said that his insight into the importance of a sense of belonging stems from histhe experience of exclusion as a second-generation immigrant in elementary school. He shared painful memories: “'We were three students [of FSU origin]. There was racism. They spoke nastily to us; there were curses. ‘"Smelly Russian,’" ‘"Go back to Russia’" . . . they said that to me even though I was born here.”' The pain worsened due to Hhis homeroom teacher’s behavior made the pain worse:
If a child isn’tisn't friendly, is a bit quiet and doesn’tdoesn't mingle, then his classmates will say that it is because he is Russian. I felt that with my homeroom teacher. I didn’tdidn't notice it at first, when I was small, but in recent years, I have thought about it a lot. I noticed that, when the teacher was speaking, and there were children making a noise at the front of the class, she ignored them. But when my friend, who is Russian as well, said one word to me, right away, she would say ‘'"get out of the classroom,’ "' or as a punishment, ‘ "'stand up.’'"	Comment by ALE/ACM: Please ensure that the edits to the quotation marks are correct.y 
The recovery came thanks to He recovered from this experience through the the youth movement. Unlike in school, where the students “'are not so equal,”' in the youth movement, “'everyone is equal.”' From Alex channeled his childhood experience of exclusion, Alex developed  experience to develop social sensitivity: “'I don’tdon't like it at all that, in school [his current school], Russians make racist remarks against Moroccans, that they say, ‘ "'what a stupid Moroccan.’”'" He also criticized his teachers in his current school: “'The teachers always come to class and say, ‘"you are the science class, so we expect more of you.’" They really exaggerate this point.”' That is why in the smart classroom,: “'there should be equality among the classrooms, so all the classrooms are identical.”'
Alex’sAlex's inclusive approach was also manifest in the carpentry workshop description: “'I think the old-style vocational schools are important. If a child is not good at physics and math, the school should allow him to specialize in carpentry. That way, he will do something that he enjoys.”' It is noteworthy that, even though Alex thought about the students who have difficulty with academic subjects and wished to include them in the ideal school, he located the carpentry workshop in an isolated spot in the third circle on the task sheet. This contrasts with the wide variety of places allocated to academic learning and . It may reveal a lack of coherence between the declarative and latent layers in Alex’sAlex's lifeworld.
[bookmark: _Hlk28420283]Preservation versus change. 
	Natasha’sNatasha's task sheet includes mostly mainly classrooms organized in a hierarchical, orthogonal formation as is customary for in the common schools commonly built according to the factory model. When we asked her to describe her school, she responded: “'An ordinary building.”' Regarding the literature classroom, she said: “'I haven’thaven't really thought about it. Ordinary.”' The media room looks “looks 'ordinary, like a classroom.”' While reflecting on the process of preparing the task, she added: “'It made me understand that my school is actually good, and that it lacks almost nothing.”'
Alex, on the other hand, was looking for ways to exercise the openness of the task to refresh the school experience. The pPlanetarium, at the center of his task sheet, is placed on the upper floor of a two-story building. It shapes the school’sschool's identity as a dynamic, open, and unique environment: “'A very interesting place. Other schools don’tdon't have one. Putting it there brings innovation.”' The pPlanetarium represents the ambition to open horizons and break boundaries,. It addresses scientific curiosity, and as well as the need for a place for social gatherings. 
Another strategy Alex has implemented that expresses a desire to change the school experience is a  the thinking pattern that embraces ideas from other places familiar to him. The idea to paint the walls Hhe drew the idea to paint the walls from his youth movement,; the design of the outdoor recreation area – from the local urban park, and; the television screens in the entrance hall – from his elementary school. 
[bookmark: _Hlk28420299][bookmark: _Hlk30700129]Transnationalist transnasionalist identity
	. From the interview, we learned that Natasha’sNatasha's connection to her culture of origin is loose. However, she viewed Russian FSU culture positively and felt the need to protect her parents from ethnic stereotypes. She emphasized their liberal approach with in the following words: “'A lot of parents say, ‘"go and study that,’" and expect their children to do as they’rethey're told. My parents never tried to force their opinion on me....they are not like those strict Russians. They encourage us in everything.”' 	Comment by ALE/ACM: Generally speaking, Russian or Soviet are better adjectives for culture than FSU. Please ensure that your intended meaning has been conveyed in this edit.e
In response to our question about , she found it challenging to extract expressions of Russian culture in her family’sfamily's lifestyle, she found it challenging to identify anything except: “'maybe the food.”' She has never visited the FSU and had low proficiency in reading and writing in the Russian language. Her family still celebrates the Christian New Year, as is the accepted norm among FSU immigrants, but with question marks surrounding this tradition: “'my mom is against this now, but we still celebrate it. I persuade her.”' She prefers to associate with girls from the FSU, but this is not a condition for choosing her friends: “'I liked being able to speak Russian with friends, but it’sit's not a problem. I accept each one as she is.”' Her remarks indicate that she perceived the Russian culture as superior to the Israeli culture:: bBoys of Russian origin are “'better educated;. tThey are more cultured.”' Israeli youth: “'is not good at all. Someone can throw chewing gum on the floor as if they don’tdon't care. They don’tdon't lift the chairs at the end of the class, even though they have been asked.”'
Alex’sAlex's ethnic identity is interpreted as more complex and full of saturated with tensions and contradictions. He talked about pressures related to choosing a career: “I’m  'I'm not looking to become rich, but if you could make money from music, and if they would push me less at home... If they would say,: ‘"Be a musician,’" I would specialize in music.”' He anchored the family conflict in values prevalent in the FSU: “'In Russian families, they tell you to cram, to work hard. That everything to do with school is sacred.”' He rejected this approach: “'Russian education is very strict . . . my grandfather used to say to me: ‘"I was a 5 student (5 being the top grade).’" They don’tdon't relate to people, but to grades. People are numbers.”'
Alex’sAlex's social life comprises people from different circles, schoolschool, the youth movement, and musical groups. These circles include FSU immigrants as well as native Israelis. His closest social circle is his friends with from the FSU backgroundsorigin: “'We talk to each other in Russian. There are certain things that only Russians understand. When that happens, we laugh about it.”' Alex claimed that his parents opposed joining the youth movement since they feared it would distract him from studying. The conflict ended in a compromise: “'I try to combine them both. If it was really my choice, I would invest a lot more in the movement and less in school.”' 
Alex’sAlex's affinity for the Russian culture is profound. He told us that when he was a child, his mother and grandmother taught him to read and write Russian and that he uses Russian this knowledge when surfing the InternetInternet. At the same time, he participated in enrichment activities for children of FSU origin. At the age 14, he visited his parents’parents' birthplace. They encouraged influenced him to maintain preserve his connection belonging to his group of origin: “'I once came home from school with another Russian boy, and they said to me: ‘'"Why are you arguing with a Russian? Russians are supposed to help Russians.”’"' 
4. Discussion
In this article, we demonstrated the potential of our research method to study lived school experiences. For this purpose, we presented an analysis of Location Tasks of two second-generation adolescent immigrants from the FSU. These immigrants belong to a socioethnic socio-ethnic group that attributes characterized by attributing high importance to education as a stand-alone value and as a means to succeed in life (Eisikovits, 2008, 2014; Remennick, 2007). 
The analysis reveals a holistic picture of the participants’participants' lived school experience while deploying the ecology of the contexts that influence its construction. It uncovers the elements in the proximal and distant environments that the participants relaterelates to and their relationships. Applying Bronfenbrenner’sBronfenbrenner's (1977) Ecological Systems Theory helps to produce insights into about the systems that affect the participants’participants' school experiences. 
At the mMacrosystem level, we identified the participants’participants' stereotypical attitudes towardstoward the dominant society and their perceptions regarding the stereotypes directed towardstoward their own ethnic group. In At the eExosystem, we learned about the participants’participants' attitudes towardstoward the curriculum and the matriculation exams. At the mMicrosystem level, we found their point of view regarding the effects of the people and institutions they directly connect with: tTheir families, which differ in the degree of their identification with the culture of origin; their teachers and peers, who that conveyed messages of exclusion or inclusion; the youth movement as an informal institution that challenges the school values and practices; and the Internetinternet that expands opens the horizons to vast information and knowledge including sites in the Russian language. In Alex’sAlex's Location Task, we also identified evidence of relationships atin the mMesosystem level, which  – the system includes the connections between the mMicrosystem fFactors. Alex mentioned his parents’parents' attitudes towardstoward the school and youth movement and their involvement in his social circle and leisure activities. He also described discriminatory behavior by teachers towardstoward different students. His The fact that he is a second-generation FSU immigrant identity from FSU has consistently appeared in the background of this system.

It should be noted that there are common themes that we have identified in previous studies (Zur & Eisikovits, 2015, 2016; Zur & Ravid, 2018; Zur & Sigad, 2020), which . Therefore, we characterize them as fundamental structures of the lifeworld: reduction versus abundance; focus on the system versus focus on the parts; instrumentalism versus dialogue; and preservation versus change. The uniqueness of the Location Tasks in this study lies inis the participants’participants' emphasis on the exclusion-inclusion axis and its connection to their transnationalist identity. 
According to Berry’sBerry's model (2001, 2005), boundaries between immigrants and the receiving society are created in the bidirectional space of the relationships between both the two sides. In this context, Natasha and Alex represent two different types of second-generation immigrant  adolescentsadolescence. Natasha described her connection to Russian FSU culture as relatively loose. At the same time, she stated that she is proud of the Russian FSU culture and claims that it is superior to Israeli culture. She did not mention any social boundaries due to her ethnic origin; however, she expressed a desire to improve her school experience by punishing and excluding students who interfere with learning.  Alex presented a different coping process. His identity was entrenched in Russian the FSU culture. As a child, he experienced social rejection due to his ethnic origin. Based on his complex identity and biography, he wanted to establish an empathetic and inclusive dialogue in his school experience.
		Finally, we would like to share insights about our research method. The analysis of Natasha’sNatasha's and Alex’sAlex's proposals reveals the methodology’s its inherent potential  to produce an in-depth, authentic picture of the lived school experience. The quality of the findings stems from four of the method characteristics:
1. Discovering the school experience through a place. Places carry both practical and metaphorical meanings. They are concrete, easy to describe, and an integral part of every experience and in people’speople's identitiesy (Casey, 2009; Malpas, 2018; Seamon, 2014).  
2. The openness of the task and the simplicity of its preparation. The preparation of the task is carried out without constraints or and restrictions. Participants are The participant is asked to choose places and locate them on a sheet, which. This allows feature helps to gain insights into their his unique experiences and anchors themit in a variety of contexts.
3. The requirement to organize the school visually. Participants are The participant is invited to decide where to locate the places and to produce visual configuration. These decisions carry a plethora of both overt and covert meanings. 
4. The combination of visual and verbal expressions. The visual and the verbal data complement one each anotherother and promote the credibility of the researcher’sresearcher's conclusions. While the visual data is embodied and spontaneous, the verbal data is an interpretive process constructed on it. The interpretation phase involves both the participant and the researcher, starting. It starts during the interview and ending ends with an integrative and cross-cutting analysis performed by the researcher.
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Appendix
Instructions for using the Location Task

The first meeting with the participants is to receive consent for participation in the study and provide instructions for the task. It includes the following steps:
· Introducing the researcher, the study, and its objective.
· The researcher informs the participants that the task entails recreating positive experiences from school,; imagining the school they one would like to attend, and presenting the design on the task sheet provided.
· The researcher shows the participants an envelope containing the Location Task sheet and stickers. S/he explains how to position the sheet in relation to each participant’s the participant’s body, detailing which part of the paper should include the school and which its surroundings. S/he then guides participants him/her in choosing to choose the places theys/he would like to position on the task sheet and listing them onin a table, naminge the stickers accordingly, and locatinge them on the task sheet.
· The researcher encourages the participants to give free rein to their his/her imagination in expressing their his/her genuine thoughts and feelings. Participants are The participant is to construct an ideal school without considering constraints or limitations.
· The researcher secures informed consent, assuring participants the participant that they s/he may leave the research process at any stage, and promises to safeguard anonymity.
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