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Abstract
The lack ofDis satisfaction with the the conventional system methods of teacher training teachers reflectsis reflective of social changes that occurtranspiring in the Western world in general and in Israel in particular. Teacher It is determined that the quality of the teachers is has been viewed as the factor that most influences thecritical to student’s student achievements. Therefore, the a key question is:would be  wWhat is the quality of the pedagogical instructor that is predictive ofpredicts the student-teacher’s success? This research study focuses focused on both the students’ teacher trainee preferences and well as the actual factors that influence students’their achievements. It has been concludedFindings indicated that while the studentsteacher trainees emphasizevalued the importance of receiving  the factor of feedback, the actual factor that influencesinfluencing the students’ success is was in fact  the pedagogic instructors’ professionalism, supported by the followingother factorsaspects: empowerment, counseling, and feedback. Since the factor of professionalism of the pedagogical instructor’s professionalism is the only factor that was shown to directly predicts the students’ achievements, it is essential to raise the level of professionalism among pedagogical instructors, while taking under consideration considering the student’s declared preference–– – the ability of the pedagogical instructor to providefunction of providing  feedback to their students.	Comment by Author: Do you mean:what qualities should the teacher trainier have that are predictive of teacher trainee success?	Comment by Author: 

Keywords: pedagogical instructor, professionalism, student's achievements, professional identity, personal advice, reflection. 

The Pedagogical Instructor: Traits Preferred by Students vs. Traits  Predicting Success in the Practical Work
Introduction

A rRecent goal of the European and Anglo-Saxonmany Western countries has been to improve the quality of teachers and consequently, the levels of thetheir  student’s students’ achievements. Global changes, such as postmodernism society, multiculturalism, wide exposure to media, and rapid changes of knowledge bases have led to a lack of satisfaction with the teacher training of teachers in these countries. The dissatisfaction in Israel with the level of the teachers and teaching is further reinforced with by the poor results student scores in the students’ achievements in the international tests (e.g., PISA, PIRL, TIMSS) and in the national tests (e.g., high school matriculation testsexaminations, Meytzav). It has been known recognized that the most influential reforms implemented in the school system had resulted derived from public discussions, thus, therefore, it is necessary to view the public pressure for change should be viewed in a positive light. In the professional literature, pedagogical instruction is defined as an ongoing interpersonal process during which the skilled person (pedagogical instructor) helps the less skilled person (the teaching trainee) to develop the behavior and professional identity of a teacher (Yogev & Zozovsky, 2011). 	Comment by Author: Is this in fact ‘recent’? Also, I don't think 'Anglo-Saxon' is commonly used in modern academic texts. Do you mean English-speaking countries outside of Europe? Perhaps 'Western countries' would be more appropriate? 
The role of tThe pedagogical instructor role is todevelops from the support of thetheir teacher trainee students during their academic studies and to relate theory to what is performed in in the academia and in the creation of a relationship between the theory learned in the colleges and what is done in the field work (Zeichner, 2010). There areSome functions of the pedagogical instructor which are reflected as standards for teaching that influence the setting of measures of quality for the performance of obligatory instructional tasks that require evaluation of teacher trainee performance must be expressed in the differentin the various training programs (Wang, & Odell, 2002). 
The pedagogical instructional standards are as follows: The pPedagogical instructors are is responsible for the learners’ir students’ cognitive, social, and linguistic development. He They must recognize the differences within the community of learners and ensure inclusive learning environments which enable each learner to meet high standards. The pPedagogical instructor s must support individual and collaborative learning, encourage social interaction, and raise self-motivation. The iInstructors must understand the central topics, tools, and structure of the discipline he teachesthey teach and create learning experiences which that make the discipline accessible and meaningful for the learners. He They must connect concepts and use different perspectives to engage learners in creativity, collaborative problem solving, and critical thinking. The pPedagogical instructor must use multiple methods of assessment and plan instructions that support every each student. He They must use a wide variety of instructional strategies to encourage facilitate learners to develop a deep understanding of content areas and to develop the necessary skills. The pPedagogical instructors must collaborate with learners, colleagues, and professionals, as well as and other community members to ensure learners' development and growth. These standards for teaching should be expressed manifested in every training program (Wang, & Odell, 2002).
The role and functioning of the pedagogical instructor can be examined from three perspectives (Emanuel, 2005).):
The socio-psychological aspect. This aspect -is related to the pedagogical instructors’ support of choosing teaching as his a profession. The iInstructors possesses the ability to help the trainees examine the value-oriented meaning inherent in their choice of the teaching profession and to understand the constellation of the roles and expectations innate in an occupation with a social mission (Wang, & Odell, 2002). It is expected from that the pedagogical instructor to create a caring and supportive environment for the trainees to broaden their perspective of the social and cultural system, and to help them examine the expectations and types of requirements and pressures exerted on the factors that operate operating in the institutional system.
The functional professional aspect- . This aspect addresses the elements of knowledge, skills, and abilities that the pedagogical instructors must cultivate in their students, so that they will accomplish the work of teaching with the complexity of their performanceall its complexity in a professional and in an appropriate matter manner (Zilberstein, 2002).
The aspect of assessment, reflection, and feedback aspect- The pPedagogical instructors helps the development ofpromote teacher trainees’ knowledge, teaching skills, and student evaluation skills of the student for the purpose of the evaluation of students. The pedagogical instructors provides a feedback regarding trainees’ teaching skills performance feedback to the practical experience and to theregarding their learning process, of the trainees evaluates evaluating them constructively and critically (De Jong, Korthagen, & Wubbles, 1996; Korthagen, & Russell, 1995).
The pPedagogical instructors have has a main key role in the teachers’ training process of teachers. He They bridges between the teaching theory of teaching and the practice of teaching. He They creates a relationship and coordinationcongruence between the theoretical pedagogical studies knowledegeof pedagogy learned  acquired in the theoretical disciplinaryvarious courses of each discipline and the practical students’ applied activities, guiding them with the students and directs towardtowards the development of skills of the reflective self-evaluation skills (Cohn, & Gellman, 1988; Gold, 1996; Zahorik, 1988). 
Rearch PurposeRationale
This study comprised three objectives: (1) The first goal of the research is to find out what to determine what kind of pedagogical instructor performancebehaviors does the population of the student teachersdo teacher trainees prefer for its their training. ; (2) The second goal is to examine to determine which factors demonstrated had a greater influence impact on the student’s teacher trainees’ achievements in their third and last final year of trainingstudy; the final objective was. Finally, to make a comparison betweencompare the trainees’ preferable declared preferred factors and with the actual influential factors.

Research Method	Comment by Author: Usually the method section includes subsections of participants, measures, and procedure.	Comment by Author: It’s not clear from the method section how student practical achievement was evaluated and how did you measure professionalism and other instructor traits.
In order toTo find outdetermine what kind type of pedagogical instructor does the population of the student teachers prefersteacher trainees prefer, it was necessary to conduct a preliminary qualitative research investigationin order was needed to build construct the instruments for the quantitative research. The construction of the instruments included two preliminary stages: First, an open unstructured interviews has beenwere conducted, in which the respondents, who are training to be teachersteacher trainees, freely reported freely regarding their thoughts related regardingto the roles of the pedagogical instructor. Second, the responses presented in the open unstructured interview were used to formulate closed questions for the quantitative measure to elicit the trainees’ obtain final findings regarding the perceptions of the role of the pedagogical instructor. Then Subsequently, a factor analysis has been conductedwas carried out in order toto define determine the major factor that composescomprising the questionnaire. Groups were determined according to the students’ preferences regarding the type of preferred pedagogical instructor. An analysis of variance was computed to The differences regarding the attitudes which determineindicate the students’ preferred aspects ofsatisfaction  the pedagogical instructor’s rolewere examined by using the analysis of variance procedure. Additionally, Pearson correlations between the revealed factors were computed. The items of the questionnaire items were grouped into five5 relatively strong factors, explaining 55.33% of the variance.	Comment by Author: how many intervews were conducted, what question did you ask, what were the demographics of the respondents?	Comment by Author: not clear. Did you compute a single-factor anaysis or check for more factors?	Comment by Author: not clear. what groups?	Comment by Author: Is this what you mean?	Comment by Author: how many item were there in the questionnaire?
To examine the relationships and factors of the research variables, a path analysis has been conductedwas carried out, as well as structural equation model (SEM) analysis. The structural equation modelSEM is based on the assumption that there isof causality between the research variables and that it is possible to identify the factors and their outcomes in the researched field can be identified. The path analysis examines the influence of independent variables on dependent variables, while examining the influence of latent mediating variables. To examine the compatibility of the model, a chi-square test Chi Square Test  was performed with degrees of freedom equal to the difference between the number of known relationships and number of unknown indices. The nNon-significant chi chi-square test index confirms confirmed the assumption that this model fits with the empirical data. The sSignificant chi chi-square test index shows showed no proof that the model is correct.	Comment by Author: the previous sentence said that the test was non-significant and here that it was significant. This may be confusing to the reader.

Results
An aAnalysis of the variance performed to examine the differences between all the various expectations was performed, indicatingindicated significant differences between each and every oneone of the examined aspects, aside from the expectation for counseling and communication, which were found to be relatively low. 

Figure 1: . Means of Expectations from the pedagogical instructor’s role.	Comment by Author: American English spells counseling with one ‘l’.


The statistical findings showed that the feedback is perceived by teacher trainees as the most important component of desired pedagogical instructor qualities, and then, in descending by  order: empowerment, professionalism, communication, and personal advice. These findings support a similar research study that was performedinvestigated  on the characteristics of the work of coach teacher mentors in which the pedagogical instructors ranked the instructors' role according to their level of importance. The Those findings indicate that the a feedback conversation, aftersession following a lesson given by the instructed persontrainee, is the most important appreciated instructor function role assigned to the instructor (Ziv et al., 1995).	Comment by Author: Not clear who was evaluating whom.	Comment by Author: not	Comment by Author: this citation should probably appear after the previous sentence.

The path Analysis analysis produced the following results: 
[image: ]
Figure 2: Findings of the research model of the entire sample.


Study of the The research model shows that the main factor that predictspredicting the trainee achievements in the practicalapplied work is professionalism, B=.32. However, the model also explains how two other factors significantly influence the instructor’s professionalism. : Two factors predict the professionalism significantly the  student enhancement of the students( B=.42) and the communication with the students (B=.49). The factor of enhancement factor is predicted by feedback (B=.15), by communication (B=.54), and by counseling (B=.32). Counseling is influenced by feedback (B = .40* ), and feedback is influenced by communication (B=.45).	Comment by Author: Do you mean mediated?
Comparison of the Ranking ranking Between the pedagogical Instructors Traits traits preferred by sStudent teachers and pedagogical instructor's traits that predict success in the practical work.	Comment by Author: Where does this sentence fit?
Discussion
The first research objective was to identify which the factors that students in teacher training perceive as most associated with attribute to theeffective pedagogical instructor's effective role . Furthermore, these preferences were compared with the standard functions of pedagogical instructors, as reflected in the relevant and the correlation between the students' expectations of the pedagogical instructor and the definition of the roles that were given to the pedagogical instructor in the professional literature. and which of these factors have preferences from the students' point of view. The second research objective was to identify which factors predict achievements in the teacher trainees’ practical work. In addition, a comparison has been made between the factors that the students preferred and the factors that influence their practical achievementsuccess were compared.	Comment by Author: It’s not clear if this phrase is necessary. The sentence seems clear without it, because you are already indicating that you will be comparing student preferences with the factors stated in the literature.
The quantitative research enabled theprovided clear answers to the research questions in a clear manner. The description of the pedagogical instructor's role includes comprises five main factors, according to the initial objective of the research study. These factors are described as followsbelow:
Professionalism
The pPedagogical instructor takes part incontributes to the ideological development of the perception of training for teaching and improvement ofenhancing the education and the teaching in the field, . The pedagogical instructors are responsible for establishing with construction of an ideological infrastructure of the college -– field partnership and for outlining of the ways of action for the promotion of the partnersto promote the partnership (Emanuel, 2005). This work entails the management of an instrumental dialog with all the partners -–– teaching students, mentors, school faculty, and peers––- so as to find solutions to the problems that arisearising from the field. In addition, the pedagogical instructors must work to facilitate act out of intentions for the students’ personal and professional growth of the students as well as his their personal development (Zilberstein, 2002; Zilberstein, 2005). These processes require abilities, skills, and knowledge in a wide variety of areas, some of which are modern. The pPedagogical instructors must be able to perform diverse actions. He They must support the students, encourage them to seek counseling the counsel of additional experts, observe thestudent  lessons, and provide both feedback and guidance (Ariav, & Emanuel, 2006). He They must also help the students integrate between different types of knowledge: content knowledge, knowledge on of the teaching of the knowledge field, analysis of different situations, general pedagogical knowledge, and pedagogical learner knowledge, knowledge of educational context, and knowledge of educational needs (Panso, 1995; Shulman, 1987). The pPedagogical instructors must take the responsibilitybe responsible for building designing personal individual student programs at both the macro and micro levels for the promotion of the students student advancementand act on both macro and the micro levels. He They must form design unique programs so as to provide diverse experiences in different learning environments where different kinds of knowledge must are to be applied (Eraut, & Hirsh, 2007). The knowledge types that the pedagogical instructors must acquire are diverse (Dror, 2009). He They must remain updated in the innovations in all pedagogical fields, as well as participate in different professional development circles formats in the framework of a learning communitythe communities of the learners.
Communication 
Communication constitutes a main key and inseparable integral element in the meeting with students for the purpose of teaching  preparation conversation and in the providing feedback conversation. Salomon states stated that effective instruction not onlyrequires various  on communication skills, but also on thesuch  as attributingattribution of meanings and intentions to behaviors and to events. The emphasis is on the way that the instructed partytrainee will use implement their instructors’the lessons of instructions (Salomon, 1987). It was found that the instructors’ interpersonal dimensions traitsof the instructors and their interpersonal relations with their guided individualstrainees have an influential contribution toare crucial to the quality of the instruction (Od-Cohen, 2004). Furthermore, the impact of the interpersonal dimension is equivalent to that the disciplinary knowledge regarding the component of teaching. Without solid interpersonal relations between the instructor and the instructed individual, the knowledge is not perceived as useful (Od-Cohen, 2004).	Comment by Author: Is this what you mean?	Comment by Author: Is this what you mean?	Comment by Author: Not clear.
Empowerment 
According to Burk (1991) there aredelineated five processes of empowerment: . These include providing a direction, arousal (including intellectual, new directions alongside cognitive, and emotional stimulation), external rewards, internal rewards, development, and an appeal to the followers' needs.
Advice 	Comment by Author: Do you mean counseling?
The pPedagogical instructors must help the guided individual find a solutions to personal and interpersonal conflicts which that sabotage the learning process, to help in the development infacilitate relations with the environment, to help develop skills of self-awareness and of independent thinking, and to provide social psychological support. This process might also influence the students’ ability to support the future population of students (Amir, & Vaknin, 1988; De Jong, Korthagen, & Wubbles, 1996; Irwin, 1997; Korthagen, & Russell, 1995).	Comment by Author: Do you mean the trainees future students or future trainees?
Feedback 
The pPedagogical instructors are is required to provide feedback to regarding the practical experience and to the learning process of the instructed population, to strengthen the learners, to evaluate them critically and constructively, and to filter out candidates who are unsuited for teaching ((De Jong, Korthagen, & Wubbles, 1996; Korthagen, & Russell, 1995; Koster, Korthagen, & Wubbels, 1998; Rubin, 1991).  The guidance supervisory interaction between the instructor and the instructed individual can be divided into three main stages, which are mutually related and mutually benefit each otherbeneficial. The pre-active stage includes a session in the preparatory conversation for ion of the lesson the instructed individual is about to perform. The active stage includes observation by the instructor. The post post-active stage includes a feedback conversation session between trainee and instructor and further comments. The feedback conversation session is the educatedprovides an interpretation of the different various teaching situations that the instructor has observed and the instructed individual has performed (Acherson, & Gall, 1980).  Feedback conversation sessions exposes the guided supervised individual   to educational insights derived from didactic events that occurredtranspiring during the teaching. The reconstructionReconstructing classroom events during the feedback conversation session enables the guided supervised individual to judge and control the experience while accessing the achievements of the performance, and making rational and ethical decisions (Goodman, 1985; Russell, 1989).	Comment by Author: Or: evaluations
After Following the identification of the five factors, this research focused onturned its attention to the students’ preferences of the students. The statistical findings showed indicated that the feedback was perceived by students as the most important component for effective pedagogical instruction, followed in descending and then by order by empowerment, professionalism, communication, and feedback. These findings support previous research in which the pedagogical instructors ranked the instructor's roles according to their level of importance. The findings also indicate that the feedback conversation session is the most important role assigned to the instructor (Ziv et al., 1995).  	Comment by Author: You just indicated that ‘feedback’ was #1. Did I miss something? This could be confusing to the reader.	Comment by Author: Do you mean that Ziv’s finding was that instructors thought that feedback was the most important instructor function, meaning they reflected what the students thought?
This research has also shown that the prediction of the achievements is primarily related to professionalism, whereas the other factors intensify and strengthen the main factor. 	Comment by Author: I don’t believe you indicated how the achievements were measured. Do you mean school grades that the trainees received at the end of their college training, grades for a particular course? This should have appeared in the method section under ‘measures.’
It is possible to indicate dDiscrepanciesifferences between the order ofstudents’ preferences regarding  priority that the students attribute to the pedagogical instructor's roles and the actual instructor factors prediction comprising antecedents  of the pedagogical instructor's roles in the students’ practical work can be determined from the data. While the students find the feedback to be the most important instructor factor, the research shows that the prediction of the achievements is primarily related to the professionalism of the pedagogical instructor’s factor of professionalism whereas other factors, including feedback, merely support and intensify strengthen the main factor.
Conclusions
The research indicates reflects the existing gap between the roles of the pedagogical instructor as factors of success in the the trainees’ practical work and the instructor functions most valued by the roles of the pedagogical instructor in the students' personal performance. This gap is expressed in the preference that the students give to the feedback function, while the success in the the students’ practical work depends relies on the professionalism of the pedagogical instructor. Based on these findings, the following action program is presentedcan be offered as a practical step: 	Comment by Author: This sentence was unclear. Is this what you mean?
The gap between the students’ preference and the actual factors that predict success can be bridged if the findings of this research are presented to the pedagogical instructors before he is being accepted into the instruction role and to the students before they enters begin theirthe practical work, so that they all participants can prepare for their respective role. Thus, both professionalism and feedback need to be valued by all participants.It is necessary to emphasize the field of professionalism and also to take into consideration the students’ preference.
The pPedagogical instructor has have a main key role in the training of the teachers. He iThey ares the key figures in the training process and in the process of transformation transformingof the student into a beginning teacher who accepts assumes upon himself the management of a class. The findings indicated that the student-teachers’  - students' high achievements in their classroom practical work depends on the pedagogical instructor's professionalism. Surprisingly, the role of the pedagogical instructor does not require special formal training. For the most part, senior veteran teachers who have succeeded in their work as expert teachers and have hold a Master’s degree in the studies of education are accepted to the role of a pedagogical instructor. Based on this research, we recommend considering the population of the pedagogical instructors to be the a primarymain target for the empowerment by through formal training by teacher training institutions, academic supervisory bodies, and instructions which specializes in teacher training and supervisory bodies in Academy and in the Ministry of Education. We also recommend considering the profession of a pedagogical instructor as any other profession, requiring  which requires specialization. Accordingly, the role of a pedagogical instructor should be upgraded to the status of a pedagogical specialist.
The analysis of the research enables to delineate the map of components that are requiredneeded in order to improve the level of professionalism of the pedagogical instructor.	Comment by Author: You might consider placing this as number 7, then describing the 5 components as a, b, c, d, e, not as a continuation of this series.
There must be coordination of expectations of the instructor and the instructed individual. It is necessary to have a process of clarification of the coordination of expectations between the instructors and the students especially regarding who isthe qualities of a good teacher and what instruments tools need to be acquiredmust be obtained in order to achieve optimal teaching in the 21st century.
The professionalism component of professionalism – During the specialization studies of the pedagogical instructor, it is vital to address topics related to the following subjects: what makes a teacher a good teacher, how to improvecan the teaching procesprocess be enhanceds. It is also necessary to get become familiar with the styles of instruction as well as the instruction process and instruction models.
The communication cComponent of Communication – The students are not only the population of thedo not only comprise the guided supervised individuals, but are also partners in on a long, mutual journey. As the pedagogical instructor extends the relevant knowledge related to the population of students in personal, theoretical, and practical aspects, there are increased chancesmore opportunities of the pedagogical instructor to manage correct proper communication, productive conversations and instructions intended aimed at facilitatingfor the personal cultivation growth of every student.
The empowerment component of empowerment - It is necessary to focus on the search for the ways to empower the students and to increase their involvement in the learning process.
The counseling component of counseling – The pedagogical instructor is called upon to fill the function of supporter students in the integrationintegrating their of the students’ studies. ThereforeThus, it is important for the pedagogical instructor to be engaged in issues, such as the characteristics of the adult learners, the learning process itself, the viewpoints of the instructors versus the viewpoints of the instructed in different various topics and skills.
The feedback component of Feedback – The fFeedback is an essential tool which helps the pedagogical instructor improves enhance the students’ performance following each pedagogical inwith each following instruction activity. The development of instruction abilities and the feedback skills of feedback will help the pedagogical instructor in forming the students from a reflective point of view.	Comment by Author: Meaning not clear.
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