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In this article we will describe two ways of reading literary texts, monological and dialogical, based on the reading responses of female clinical therapists

 who were asked to relate to the plot of David Grossman's novella Her Body Knows, and to the interpersonal relationships of the literary figures. The dominant theme of the novella is the fantasy of rescue and repair in interpersonal relationships. Reading it allows us to address personal and professional issues, and provides therapeutic insights about psychotherapy and perceptions about the role of the therapist. This article offers insights on the importance of having therapists encounter and contemplate 
literature in order to foster a dialogue of therapists on the development of tolerance toward human situations; such encounters provide a fertile, nourishing space for processes of professional development.
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Monological vs. Dialogical Reading: Reading processes as a space for therapists’ development


“The possibility of shifting our point of view – that is our contribution,
to also see from the perspective of the person facing us.
This flexibility is essential if you want to fully encompass a situation
and not only see your own nightmares or your own heart’s desires.”
David Grossman (2018
)

Abstract

In this article we will describe two ways of reading literary texts, monological and dialogical, based on the reading responses of clinical therapists

 who were asked to relate to the plot of David Grossman's novella Her Body Knows, and to the interpersonal relationships of the literary figures. The dominant theme of the novella is the fantasy of rescue and repair in interpersonal relationships. Reading it allows us to address personal and professional issues, and provides therapeutic insights about psychotherapy and perceptions about the role of the therapist. This article offers insights on the importance of having therapists encounter and contemplate literature in order to foster a dialogue of therapists on the development of tolerance toward human situations; such encounters provide a fertile, nourishing space for processes of professional development.
When
 reading literature, the vitality and intensity of the emotional processes involved allow the reader to restore areas of the soul that are hidden, anxious, or trapped. During the various processes of identification, the reader has an opportunity to ‘practice,’ through the literature, emotional functions he does not dare experience in his own life. This also gives the reader the opportunity to restore emotional functions that are essential for a full life experience (Roth, 2017). The world of literature is replete with complex characters; yet unlike the real world, the world of literary creation enables the reader to experience what is happening to someone else without the consequences that threaten such involvement (Kidd & Castano, 2013). The place of self-knowledge to which literature leads is entirely free of harsh, difficult judgments and can lead to a softer and more accepting sense of compassion for others and understanding of others. The same is true for oneself, because this process highlights one’s own humanity and that of others (Goren, 2016). Reading literature activates processes of identification and transmission, and involves cognitive and emotional simulation. The reader’s competence for interpersonal interaction evolves through this, as does his capacity for internal transformation, which ultimately affects the reader’s personality (Djikic, Oatley, Zoeterman, & Peterson, 2009; Oatley, 2011).
Literature, as a rich and constant representation of human consciousness, is indispensable for therapeutic awareness. The therapist requires such particular representations of awareness and of self-perception; therapists require these recognitions of the uniqueness of individuals consciousness as well as the similarity between them (Turner, 2013). Representations of awareness originating in literature can increase human empathy, our ability to look at the world through the eyes of others, and to experience something that may reflect the experience of others (Vaknin and Bar Zaken, in press). The change engendered in the reader can revitalize patterns of behavior and emotion, based on the past but not congruent with it. Transference becomes a new experience, not merely an exact repetition of past patterns. This distinction has both theoretical and clinical implications. Reading as a shaper of therapeutic professional identity brings about personal and professional transformation in the relationship between the reader-therapist and the text (Tzoren
, 2009). The reader's emotional system can be likened to a patient's transference to the therapist, where the literary creation, its characters, or its creator are seen as valuable and as a source of insight. True openness to the contribution of the other, whether it is a person, an artist, or a literary character, is linked to the development of safe transference, with the potential for fruitful mutual relations. In order to increase our sensitivity to the multiple meanings and complex emotional influences of art we must explore our subjective experience of art (Berman, 2003).

This article describes two types of readings by clinical therapists, monological and dialogical reading, which rely on the concepts of monologism and dialogism. The typology of readers, which focuses on the psychological attributes of the reader and how they affect his reading, has been dealt with in a range of studies. For example: the connection between the identity themes of readers and how they shape the understanding of the text (Holland, 1975, 1980), the connection between the reader’s style of communication and whether their dominant reading pattern is emotional and/or intellectual 
(Daus-Shapira, 2010; Gholamain, 1999), the connection between the reader’s anxiety level and continuously ambiguous texts (Priel, 1994), the connection between patterns of interpersonal relationships and the perception of literary figures and their relationships (Becher & Weisman, 2005). The typology presented here is based on reading responses to the novella Her Body Knows (Grossman, 2002). These were collated as part of a larger study (Becher, 
; Vaknin & Weisman, 2015) in which the 20 readers
 work in psychotherapy through a variety of therapeutic approaches (psychologists, social workers and create arts therapists), and at different levels of seniority. There is also a wide age range. The readers were asked to address the plot and the interpersonal relationships of the literary figures in the novella. Their responses spontaneously related to the practice of psychotherapy and their own professional development. After processing the responses, we observed two discrete attitudes. These two types were observed in most responses, although more consistent readings were also identified.


Conceptualizing reading attitudes

The concepts of monologue and dialog are taken from the world of theater and literature. The monologue is defined as a discourse by a single speaker, whereas the dialog is defined as a conversation between two or more entities. The principle of dialog is rooted in Plato's or Buber's ‘I-Thou’ idea, where truth stands between two alternating or even opposing coexisting positions (Rotenburg, 2004). Linnel (1998) argues that monologism and dialogism are two competing paradigms that explain the actions of the human mind, language, recognition, and communication. The monological paradigm views concepts such as the ‘I’ and the ‘other,’ or ‘subject’ and ‘object,’ as contradictory and non-complementary, attributing unlimited authority to only one object. The dialog paradigm focuses on the gradual formation of meaning through cooperation between two speakers. Ehrlich (2001) emphasizes that dialog is based on the ability to recognize the difference and the otherness of others, an approach that is contrary to the perception of others as threatening, objects of alienation or total obliteration. The concept of monological reading relates to the text in the spirit of a monologue, meaning that the reader creates a discourse of identification and empathy with one character in the text, and is alienated toward the other characters. His position remains unchanged, and the experience of reading does not help him transcend his own boundaries. Dialogical reading, based on the concept of dialogism, is empathetic discourse with a variety of characters about their human complexity. Such reading serves to assist personal growth and expand the boundaries of the self.

In a monological reading, the interpretation space of the text is reduced through the firm and decisive style in which the reader explains the behavior of the literary figures. In a monological observation, one sometimes has the mistaken impression that it is solid truth rather than human observation. In fact, the monological view is a decisive or “one-sided” aspect of the conflict between the literary figures, for example, blaming one character for the failure of the relationship. Monological reading is split between good and evil, interpreting the behavior of the literary characters by focusing on what is desirable and constantly comparing to it. Sometimes, in monological reading responses, emotional needs are associated with hazardous elements such as narcissism, passion, materialism and so on.

In dialogical reading, the literary text remains open to other interpretations, and the reader hints at one possibility among many. The reader is noticeably aware of the subjective significance in the structure of the narrative and the interpretation of literary texts and reveals understanding of the fact that his/her point of view is only one of many possibilities. Dialogical interpretation is expressed in tones of reservation; in other words, things can be seen one way but they can also be seen another way, depending on my point of view or that of another reader, that of the literary figure, that of the author, and so on. The reader’s response is a kaleidoscopic gestalt of opinions, beliefs, and points of view.

Dialogical reading complements the paradoxical complexity of human existence. The reading responses reveal a fuller understanding of the situation. They emphasize the existential tragedy, the conflicted encounter between the needs and wants of two subjects, and they are more forgiving of behaviors such as passion, narcissism and so on. The dialogical view is not about blame or seeking those who are guilty, rather it is characterized by choosing understanding over blame. The dialogical response focuses on each literary character’s contribution to the conflicted relationship, or examines the relationship more abstractly, so that failure is perceived to be inherent in the interpersonal experience, in its subjective essence.

It can be said that a dialogical reading experiences the text as more 'subjective'; in other words, the reader recognizes that the text is separate from him, he recognizes the otherness of the text and the literary characters, he is curious about them and tries to understand them. In a monological reading, on the other hand, the text is experienced as more 'objective.’ The reader does not recognize the otherness of the text, 'paints' it in his own colors or projects himself personally on the text. In other words, in a monological reading, fantasy, projection, idealization, and demonization play a more central role in the perception of the text. Alternatively, a dialogical reading presents a more tolerant view of the text, less influenced by the reader's ‘inner noise.’
The literary text presents us with a closed world in which we have no possibility of knowing more than it chooses to reveal. Even if the text is rich, deep, multi-layered, and ambiguous, we as readers are limited to our knowledge of the text, to the world of meaning it spreads before us (Tsoren, 2000). A monological reading presents a naive attitude about the limitations of our understanding as readers and the limitations of the text's knowledge. It is characterized more as an “all-knowing” reading, as if there are no hidden aspects. The dialogical reading is more realistic, aware of the limitations of the literary text as all-knowing, and aware of the limitations of our understanding as observers of the literary figures and their motives.

Examples of readings of David Grossman’s Her Body Knows
The novella Her Body Knows deals with the idea of rescue and repair of interpersonal relations. After years of separation, Rotem is saying goodbye to her mother, Nili, who is dying. She reads her a story she has written, which tries to decipher the enigma of the relationship between her mother and a boy in her care, a bond that led to the final break between the two women. Her motive for writing the story is her jealousy of the strong bond between her mother and the boy, a bond that reflects the difficulties, deprivations and absences in the relationship between the mother and daughter: jealousy transformed into creative power, into writing. The written story and Rotem’s reading, her confrontation and her verification with the mother, can be seen as a minimalistic, carefully managed 
rescue and repair of their relationship before they must part forever. On the other hand, in Rotem’s story the mother is portrayed as a serial rescuer whose rescue and rehabilitation efforts toward Rotem are intolerable when she is an adolescent. For Nili, her taking care of the boy was another opportunity to save a teenager from himself. The boy is also a kind of 'double' that allows her to reconstruct and repair her relationship with her daughter. Nili's belief that she knows what the boy needs is clear and unconflicted, but it turns out to be an illusion. There is something daunting about the force of her rescue. Her fantasy leads to a battle with the boy's father and deepens the gap between father and son. The boy's abandons his therapy without taking leave of Nili, and his subsequent disappearance marks the end of her career as a yoga teacher and the beginning of her emotional and financial decline, culminating in terminal illness. In the process of writing and reading, Rotem learns to recognize aspects of herself, the texture of her relationship with Nili, and she is even reconciled to her similarity to her mother: “I’m far more similar to her than she imagines, and that the similarities are actוally in areas I’ve always tormented her over…Just so she knows that time is equalizing us” (Becher, 2011, p. 254
). The story within the story generates a living, tangible connection between the two. At this point it is important to note that throughout the novella, the writer brings primarily the daughter's point of view, while the mother's point of view is conveyed by listening attentively to the daughter's story, by her not interfering with it and letting it be revealed.

Monological reading

Monological reading is more judgmental. It exemplifies the absolution or conviction of the literary figures. You can see it as elevating, blemish-free, and admiring of one character, or denigrating, suspecting, blaming, even vilifying another. In other words, the perception of the characters is one-sided, and any demonized character is credited with a dangerous attribute such as narcissism. The reader imposes this reasoning on all the actions of the literary figure and does not permit it to change during the reading. Moreover, the process of monological reading does not indicate a change in the internal attitude of the reader herself, but rather affirms and validates her cognitive and emotional stance as a person and as a therapist.

In the following reading example, we can see the demonization of blame. Rotem's literary character is experienced as an angry and insufferable teenager whereas Nili, her mother, is experienced as her victim:

“There was something demonic in Rotem, Rotem grew to monstrous dimensions because her mother did not put her in her place.”
In the second case, which is inversely proportional to the former, Nili is experienced as an egocentric, neglectful and destructive mother, with Rotem her victim:

“I 
have a lot of anger toward Nili, I think she really caused Rotem irreparable damage [...] If this was a real situation, the amount of neglect at the expense of the mother's needs would require a social worker, or a welfare worker, so that someone would take care of this child! Rotem was sacrificed because Nili has a more important role in the world than to care for just one child! Can she can save one child or a whole world?”
The third case illustrates the consistency of monological reading throughout the novella, showing the transferred idealization of one character, Nili, both as mother and caregiver. In the reading response, there is no recognition, understanding or confirmation of the daughter's suffering. On the contrary, she is experienced as an annoying teenager with many baseless complaints. The reader is alienated from the daughter:

“It's not certain that Rotem was harmed, sometimes girls are like that, Ugh! My mother and p..p..p..p 
[...] The fact is that Rotem did not turn out to be a criminal or offender cast out from society, and was fine with this mother, because she had a very assertive mother.”
This reading response also affects the treatment of the boy, which is described in idyllic terms, even though the text itself suggests dilemmas and doubts with regard to his treatment, such as situations where he is exuberant or gets carried away, which are expressed in Nili's direct voice:

“And time after time she scolds herself for going too far, for not protecting him. This is not yoga, she knows, this is not the way you studied, not how you taught, but she’s a little intoxicated by now” (Grossman, 2001, p. 158
).

The reader ignores or negates Nili's own doubts and presents it as the reverse of the textual characterization:

“Nili is a therapist who knows the boundaries very, very well. She’s a very professional woman with very high standards, focused, clear, certain.”
In the eyes of the reader Nili’s treatment of the child becomes idealized, a true rebirth of the therapist and the patient, while at the same time the complexity of the relationship between Nili and the boy is denied:

“This togetherness, they created a world of their own in which there was everything, with a very strong physicality, a birth!!! They were both born again, together they created a sacred space in their unity.”
The conceptualization of therapy as a “living encounter,” “sacred space,” “birth,” places the reader at the edge of total and ideal fantasies about the therapeutic process. Throughout the reading the attitude toward the characters remains consistent, there is no healing or retrospective change. The text is not seen as an act of transformation as new aspects are revealed.

Dialogical reading

The following readings present a more restrained and tolerant look at the literary figures. The pattern of transference to the literary characters is not archaic (mirror transference, idealization or demonization) but rather is characterized by the search for similarity, the attempt to share emotionally with the characters but not to identify with them. The reading of the text is experienced as an invitation to an enriching dialogue with the qualities, abilities, difficulties and limitations of the literary characters and the ‘self’ that is reading the text, and as an opportunity to deepen and refine the focus on a central theme in the therapeutic process. The readings leave room for different meanings and even encourage them.

For example, one reader maintains that she enjoyed the reading. It was like listening to an internal concert, harmonious and familiar, or identifying with a fascinating inner drama:

“While I was reading I felt I was in a process parallel to Rotem and Nili that revived all kinds of things, places in me, and I suddenly felt things I had not mentioned for a long time, threads that had not been played on for a long time. Now suddenly everything was being played. That's what happened to them and what happened to me when I was reading, and it's great!”
The following reading responses are distinguished by the empathetic gaze of the readers, a compassionate and conciliatory look at the literary figures of the mother and daughter. The characters are experienced as 'rounded' and human. The structure of the response indicates a more balanced view, including phrases like “on the one hand” and “on the other”:
“On the one hand, Nili saw Rotem as no one else had ever seen her, and on the other hand, apparently there was something egocentric about Nili, in the desire to help, with her sexuality, her spirituality, that prevented her from being attentive to her child. That’s the contradiction that grabbed me, that on the one hand there’s this crazy attention and on the other hand there is something that misses the girl so hugely.”
In the following two responses, the textual relationship serves to deepen the understanding of the universal human conflicts in mother-child relations in particular and in interpersonal relationships in general:

“The relationship between Rotem and Nili left something very painful, because you know that sometimes it is not enough to be a good mother or one who tries. There are misunderstandings that do not necessarily stem from mistakes or from malice, a lot has to do with goodness of fit 
between mother and child. It has to do with the ability to touch one another, to understand, to pick up on hidden messages, and to know how to approach. I cannot blame either Nili or Rotem. It is hard to know what exactly made Rotem feel so alienated and distrustful of her mother. It leaves a feeling of helplessness. We aren’t always able to be fully attuned to our children, to be the ultimate parents.”
“Regarding their relationship, I mainly felt a sense of missed opportunity. On the one hand there is a feeling that the mother may have been more preoccupied with herself and did not see her, on the other hand there is also a hint that Rotem was afraid she would be swallowed up in her mother, who is so strong, instinctive and intuitive that if she looks at her, she will know everything about her, she will find out, fear of the mother's strength, her touch, the sense that something is missing. A mother who wanted so much to give, and a daughter who wanted to accept, and somehow it did not happen.”
These responses do not blame either of the literary characters, but rather illuminate the failure in the mother-child relationship both in the context of their different personalities and the intensity of each. For example, incompatible situations between what a mother can give and what a child can or wants to receive and, for example in the context of development themes, such as the teenaged Rotem's fear of being ‘swallowed up’ by the mother and the desire for separateness.

Reading and transference
One can distinguish between monological, omniscient reading and dialogical reading that recognizes the limitations of the text’s perspective or that of the reader by observing how the readers responded to the question: what is the source of the failure, disagreement, pain and anger in the relationship between the mother and the daughter in the novella? Was Nili, so devoted to yoga and her clients, not available to her daughter? This explanation seems to be more anchored in “textual reality,” in life events that Rotem the narrator chooses to interweave in her narrative, when readers point to the unsatisfactory and neglected situations in Rotem's childhood. Alternatively, perhaps Rotem's powerful fantasy of responsive, complete motherhood is the source of her suffering, a human and universal fantasy that establishes and shapes her story from the beginning, when the gap between fantasy and reality becomes unbearable. Perhaps the painful encounter between fantasy and reality is the source of suffering for the two characters? The daughter does not meet the mother’s expectations of a perfect figure and harmonious body-soul flow, whereas the mother does not meet the daughter’s expectations of devoted and total motherhood. A dialogical reading of the characters upholds the awareness that the emotional world of parents and children is intertwined and cannot be forcibly separated. This is expressed in a monological reading that strives for certainty and decision, and is characterized by the demonization of blame toward one character.

It would seem that the novella triggers a conflict between possible identifications, in the sense that permissibility or decisiveness lessens the fear and is related to the question of whether the contents of the novella are tolerable or intolerable for the reader. A possible answer relates to the degree to which the readers feel close to the loaded issues. It is difficult for a reader feeling triggered to remain ‘outside’ the story — he/she is swept up in it. This appears as identification or merging with one of the literary characters (I-Nili or I-Rotem). A reader who identifies with the intensity of the daughter's anger toward her mother accuses Nili of colossal maternal failure. A reader who is alarmed by the frightening intensity of the daughter's anger identifies with Nili, who does not understand the source of the anger and blames Rotem. In a monological reading, the polarization in the perception of the literary characters may indicate an attempt to dispose of undesirable aspects of the self and the wish to own desirable aspects. It is a reading that represents assimilation (i.e., more unity than separation) into one of the literary characters or into the dynamics of their relationship. On the other hand, a dialogical reading sees the literary figures as representations of human conflicts and internal drama while maintaining the dialectical tension between similarity and identity, between unity and separation. Responses to the text can be seen as components of a circle of transference — a counter-transference to the relationship forged between the reader and the literary text.

The question then arises: is there ostensibly less transference in a dialogical reading, when the reader is in the position of an onlooker who is not involved in the event and has no interest in taking a stand? Does the monological reader experience intolerable conflict because such a reading strives for certainty and decisiveness as a kind of solution, by separating the conflicting parties and projecting them onto the various characters? Perhaps the range of strong emotional reactions to the literary characters in the monological reading, reactions that range from blaming Nili to blaming Rotem for the failure of their relationship, testify specifically to the character of the novella itself and its influence on the reader, the manner in which the literary figures are portrayed, the polarities they evoke, and the anxiety it creates in a population of readers-therapists, because of their close proximity to personal, professional, and gender conflicts?

We maintain that the dialogical reading is not free of transference visa-vis the text, because there is in effect no such reading. When we read, Holland (1975) says, “The text is used to symbolize and reconstruct ourselves” (page 13). At the same time, dialogical reading embodies a more conscious, tolerant attitude toward human beings and human conflicts. Transference to the text in this context constitutes a revival of the conscious attitude. In her response, the reader does not abandon one side of the interpersonal conflict embodied in the text. She continues to hold the rope at both ends, trying to understand what motivates the behavior of the literary characters. This attitude is essential for therapists and marks the far point of personal-professional development. In any treatment, whether individual, marital or family, the therapist cannot abandon one of the parties involved in the conflict if she intends to promote healing in the relationship. The progression from monological to dialogical reading is associated with encouraging different interpretations of various events and a range of possibilities for perceiving reality.

Furthermore, the form of the novella turns out to be fundamental for understanding the dynamics of reader responses. The adolescent-dichotomous attitude that characterizes the daughter’s written story fluctuates between admiration for her mother's excellent and sensitive abilities as a therapist, and her vilification in the face of feelings of deprivation and neglect. Tolerance and reconciliation for her mother develop during the reading when an intrapersonal and interpersonal dialogue is begun with the character of a real and present mother, as opposed to the internalized one. The readers experience this process in their reading responses. It can be said that the therapeutic effect of reading the novella and reading literary texts in general is related to the fact that it is a significant factor for generating change and development, as reflected in the reader's changing attitudes and feelings, particularly as regards interpersonal conflicts between mothers and daughters and between people in general. The text presents the reader with the theme of change as well as the possibility of change, due to the meaningful dialogue between the reader and the text.

Implications for the personal and professional development of therapists

The marked similarities between the structure of therapy and the structure of reading can contribute to realizing the transference relationship
. Part of the power of the reading experience lies in the possibility of identifying with characters in the text, which creates internal movement and discourse. This back and forth movement between inner possibilities is a powerful catalyst for mental simulation and self-observation (Roth, 2017). Reading the novella Her Body Knows reconstructs experiences of development in personal and professional issues, both toward parents (or authority figures) in the process of growing up, and as regards therapeutic insights and the perception of the role of the therapist. Monological reading of a literary text presents an 'all-seeing' position that corresponds to an 'all-seeing' approach to the patient's life story and his intrapersonal and interpersonal difficulties. The dialogical reading, as a starting point or development approach, is not the result of personality or narrative transformation; the literary character remains enigmatic and hermetic. Tolerance develops from recognizing the limitations of our abilities and the incompleteness of perception and knowledge. In the totality of the readings, a kind of continuum is created, with one pole symbolizing the dichotomy between the mother and the daughter, and the other pole symbolizing reconciliation, acceptance of their differences, and acknowledgment of their similarities. This sequence evinces movement from an idealizing or demonizing view, one that is satisfied, jealous or deprived, to an integrative and tolerant view, one that is sober, aware of limitations and reconciled to parental imperfections and actions; from an idealistic to a realistic view of the therapeutic process and the characteristics of a ‘good’ therapist.

The following examples attest to the professional development of therapists with the help of the text. The development of the literary heroine advances or expedites the personal, interpersonal and even professional development experienced by the readers through dialogical reading:

“This story helped clarify my dilemma as a therapist, between a feeling of omnipotence, as if the therapeutic encounter would change everything, and the opposite feeling that nothing can really help at all, and if someone is hurting, then that’s it. I feel like I have this dialogue for nearly every patient, sometimes in almost every meeting. I understand that therapists need to have this discourse.”
“Improvement can take place in a therapeutic dialogue. Perhaps it does not have to be merely therapeutic, but rather a dialogue with a literary text, as in this story. It depends what other point of view helps you. I call this a dialectic process. Dialectics also asks where you are hurt or where you feel hurt. Within abusive relationships, if there is the possibility of some degree of freedom within which we can move and see different positions, then perhaps some rectification can be made.”
“Rotem's writing time is similar to that time that occurs between therapy sessions, a time that leaves space but is not comprehensive. Also during the reading, there is a very delicate and sensitive mutual examination, very compatible with their reality and very gradual. That’s what’s important! The pace, the pace is very important here, definitely! There are no miracles! Things need the power of their own pace.”
In the examples of monological reading, the readers held firm to their opinions regarding the literary figures and did not change the pattern of their transference. The readers had clear difficulty identifying with, and even expressed alienation toward, the characters, or, alternatively, fully identified with the literary image of the therapist (Nili), with no interpersonal negotiation. In such a reading, the text does not afford space for the examination and transformation of the self that deals with professional issues, but rather confirms and validates personal and professional conduct:

“As a therapist, I take on Nili-like projects [...] Something that is not defined as proper treatment limits, let’s say. This is familiar to me, taking advantage in that way, when you have to go to that place, if the person agrees.”

“Look, I can’t say I really connected to the text, I could not identify with Nili, not really. I could not identify with the boy, I could not identify with the father, and not with Rotem either. It's too extreme. She’s extreme, dramatic. I feel distanced from the story.”
“I notice that I’m like Nili. I feel that it’s right for me to work with people who could get where they need to go through their own efforts, places where they’re accepted, where nobody knows who they are and what has happened to them. For some reason, some part of this subject was left out. I’ve had some cases like this. It’s reinventing the wheel, truly making them reborn.”
The novella Her Body Knows ends with Nili saying to her daughter Rotem, “I’m so glad we finally talked” (Grossman, 2002, p. 264
). In fact, however, the novella does not focus on the conversation between the two protagonists but rather on the daughter’s reading and the mother’s attentive listening. The novella seems to toss the reader between identification with broken, hurt, sick, competing characters who are locked in conflict, but does not ask readers to save them from each other. The reader is asked to pay attention to the potential that is inherent in a relationship that is willing to ‘move,’ to change points of view from unilateral to multilateral and compassionate. It ends by drawing an arc of development for the reader, from a monological to a dialogical reading, which more fully realizes the potential of the literary text. This, in turn, can be linked to fuller realization of the patient's ‘life story’ and to the therapist's development. The therapist participates in the process of discovering a patient's human complexity, abilities and limitations, as well as in the discovery of what is different and what is shared between the participants in the therapeutic setting.

Therapists’ training and guidance would do well to include more sublimation and more creative methods of developing skills such as empathy, mentalization, mindfulness, and the use of imagination and creativity (Bayne, 2011; Burns, 1999; Moyers & Miller, 2013; Zganiacz, 2018), to encourage them to develop tolerance for human situations and as a fertile and nurturing space for professional development. The insights afforded by this article on the importance of the therapist contemplating literature can also be applied to encounters with other art forms – film, music, theater, and the visual arts.
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� The decision to focus only on clinical therapists who are female was mainly due to the selected text. Her Body Knows deals with a mother-daughter relationship, motherhood, jealousy between a daughter and a client, and the client’s experience of rebirth in the therapeutic process in the form of a rescue fantasy. The assumption was that female-maternal themes in the text would resonate with female therapists. We assume that both types of reading responses will also hold true for males, and therefore the characteristics are equally relevant for all readers.


� The sampling method of the therapists was purposive. It aimed to select a sample of female therapists in the field of psychotherapy, from different clinical professions and different therapeutic approaches, who could share their experience, knowledge, and insights, who have different points of view and who could contribute a wealth of information on the subject under investigation. In order to evaluate their responses to the novella, a semi-structured interview was developed, including questions about their perceptions of the literary characters and the textual relationships.
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