20

They remained stayed in the classroom: Narratives of outstanding student teachers teaching students

Introduction
A few years ago, as I began to be involved when I was in my first steps in teacher training, I was invited to lecture before an audience consisting of the heads of teacherthe directors of the  colleges of education. At that the time, I had just finished a researchcompleted a study of teachers to find ascertain out where to what they attributedthey acquired their pedagogical professionalism. The findings of the study surprised me greatly, very much, since as none of the interviewed teachers claimed that his their professionalism comes derived from their teacher-training institution. Moreover, their comments on their training institution indicated clear dissatisfaction regardingwith their professional were not satisfying at all. preparation. However, I was surprised to notice I was surprised that the college directors heads were appeared very attentive, and after I finished completed the lecture, some of them approached me to tell me how appreciative they were of my talk.with warm words. I was truly surprised by their reaction. I wondered  and dumbfounded byhow to explain the fact that they received openly accepted with great openness these difficult argumentsdiscouraging conclusions, all the while I brought to those who are carrying out a training policy that they themselves are were convinced is was clearly not clearly ineffective.  A review ofPerusing professional journals has taught me that many scholars and practitioners engaging, which engaged in teacher training,training bring present similar research evidence, which indicates indicating the failure of teachers training programs. Surprisingly, many of them had have senior academic positions, and were have themselves been involved instrumental in some of teacher training programs. How, then, can we explain the fact that despite their awareness, there is no  significant forindication of  real significant change in teacher training?? 
In order to evaluate the effectiveness of teacher training programs, it is suitable to use two main criteria are commonly adopted. employed  .  The first relates to the graduates' degree of satisfaction of the graduateswith the program. According to many several studies,  a lot of, many graduates believe that their training programs are did not adequately prepare them enough tofor the real world of instructionteaching. The second criterion concerns the degree of perseverance in the teaching profession. Many Considerable research research has taught us that almost half of the teacher-training graduates of the training programs  leave the profession field within five years of having completedcompleting their studies. It seems, therefore, that more than providing an answer to the question of where and how the teachers learned acquired their professionalism, we have clear testimony evidence from teacher-training graduates regarding of the training institutions where they did not learn to be teachers.	Comment by בנימין-Benjamin: Or: adopted
The question of where and how the teachers learned obtained their professionalism remained remains open and awaits resolution. We also await an answer to as well as the question of what will ensure the persistence of thethat teacher-training graduates of the training institutions as schoolteachersremain in the field as schoolteachers. These two questions are comprise the research challenge that stands at the core forefront  forefront of this book, . This volume focuses which focus on  a case studystudies, follows following the participants first cohort graduating class of the "Revivim" program, a program for trainingwhere outstanding university students are trained as teachers. This program, which has been held conducted at the Hebrew University of Jerusalem since 2000. .  has sought to decipher the quandaries noted above.  The This book tells the story of the program participants and examines the process of teacher training as they see perceived  itby them, using the methodology of in depth longitudinal,  in-depth qualitative research methodology. cohort
************************************
Many A considerable number of studies review have reviewed the periods stages of entry into the teaching profession and have presented a picture of rather distressing disappointing  disappointing portrayal of the teacher-training process. Many other studies have described and analyzeddescribe and analyze particular sections elements of the teacher- training process, . These studies mostly report on isolated programs or projects.  Some follow-up research extends to one or two years, with some rare three-year studies.most of them are focused on a one or two year study and in rare cases a three-year study.  What is needed, however, isare not short-term descriptions of programs and initiatives. What is needed isare longitudinal studies, following up  that will accompany the training programs, and ––especially their participants and their graduates–– for many several years, let say during the course of aboutperhaps for a decade ten years. Surprisingly, we have not found longitudinal in-depth studies that accompanyfollowing the student- teachers from the stage of entering the training process until the completion of several years of work and growth. (We do not referwe refer here not to studies based on a series of questionnaires given to participants and to graduates year after year, but to studies based on in-depth descriptions descriptions of the investigated phenomena).	Comment by בנימין-Benjamin: or:
distressing	Comment by בנימין-Benjamin: qualitative descriptions?
In the year of 2000, the Revivim program start operatebegan operating at the Hebrew University of Jerusalem, designed for students who are defined identified as outstanding, according to academic criteria. The program focused mainly for on training Bible teachers,Bible teachers assuming with the assumption that these their training will lead to a significant improvement inenhancement of Bible teaching Bible in non-religious public schools. The program provides participants withoffers an intensive four-year course of study, with students graduating  and they graduate with a bachelor's degree, a master's degree, and a teaching certificate. The participants enjoy a generous scholarshipstipend, are exempt from tuition, and in return, are obligated to be teachercommit themselves to teach for at least five years after following their graduation.
The first cohort of the Revivim program was accompanied by a longitudinal study that began with their joining enrollment into the program, through lasted four years of training, and at the university and accompanied five years of being working as ordinary regular schoolteachers, for a total of approximately  nine-tennine years altogether. This book will tell the story of the participants, especially the students -, as they became teachers, but also will address teacher educators, .and  The book will try seek to present the picture of the student- teachers' pedagogical growth growth, of the student teachers from their first beginning of their steps in training until they become professional teachers. With the help of program participants' help, I will try seek to resolve the “mystery” of how teachers come into the world and what ensures their survival.
The study was conducted using the qualitative-constructivist research approach that assumes that the description and explanation of the  phenomenoninvestigated phenomenon studied depends relies on the people individuals who take partparticipating in it, rather than assuming and there is no an objective reality, which is detached from the people who experience it.. The phenomenon under studies to be examined is dynamic, changing, and dependent on time, place, and context. Therefore, the picture taken portrayed in this study is one that comes which is reflected in the mind of the students student-teachers who participated in the Revivim program. 
The in-depth interviews allowed the participants to tell their story without limiting being limited to pre-defined questions. The student-teachers were observed in their classrooms as teachers using video technology. The collected videos were shared with the participants during the interview sessions.  Observations in the classes of the participants which were made using video filming, were exposed to each of the interviewees during the interviews. The observations were analyzed on a basis of the interviewees' own descriptions and explanations of the interviewees and notrather than being subject to on the basis of an externally prescribed categories. The exposure of theScreening the videos in the course of tthe interviews is was intended to steer direct the participants to relate to the actual teaching situations and not to settlerather than settling for general referencesdescriptions. The analysis is donewas carried out in stages, using Narralizer 4, a a qualitative  analysisqualitative analysis software - Narralizer. 
*******************************
I am the one that all the book failuresWhile my name is attached to this book, and I take full responsibility for any mistakes, , if any, are in my responsibility. However, the book is a creation of many partners. The first thanks are due to are the participants of the first cohort of the Revivim program.  Almost all of them cooperated during in all the years of the study. They were kind enough to allow themselves to be observed in their classrooms and found the right time to meet with the researchers and the interviewers and introduce offer their perceptions and their points of view. I want would like to believe that not only we researchers benefited from their stories, but that they also benefited they benefited from the opportunity to tell their stories as a means of forming their wayestablishing their  direction as teachers. Although While some of the participants were willing to identify themselves and their individualshave themselves quoted using their names and personal details, the most names appearing in the book are fictitious, and we tried to conceal personal detailsidentifying information as much as possible. Most of the 21 participants took part during the all research yearsin the entire study over several years. For technical reasons, there were severalsome issues that were investigated with using a smaller number of participants. 	Comment by בנימין-Benjamin: I would like to believe that not only we researchers benefited from their stories, but that they also benefited…
Thanks are also due to many of the program's teachers: from the departments of the various disciplines, and the pedagogical supervisors, whose identities will not be divulged,  Many of the program's teachers - from the disciplinary departments and the school of education adding all having added an importanta valuable dimension to the studyresearch. At different various stages of the program, the academic teachers were willing to be interviewed and to reveal share to us their points of view. We also do will not be revealing their identifying information.not revealed their identifying names. 
I would like to thank the researchers who have donecarried out the research study as part of their master's or doctor's doctoral studies. First of all, Dr. Uri Ori Katzin, who took on the project  over and faithfully carried out the work task of organizing coordinating the research. Uri Ori was a partner in the research from beginning to end, and wrote both the master's thesis and the her doctoral dissertation as part ofin the framework of this study. Dr. Gilat Katz, Dr. Orly Ido, and Dr. Sylvia SztyglicStiglitz also done prepared their master's thesesdegree and Doctoral doctoral dissertations as part of this research. Dr. Liora Lev,  Shoshi Bogosh, Noa Tal-Alon, Orly Yedid, Alona Yaish, Tami Sol, Judith Ofer, Keren Nuriel-Katz, and Michal Pundik,  all were participateparticipated in the study and wrote prepared either their Doctoral doctoral dissertation or MA master's thesis on the basis of the research. I am also happy grateful to thanks to Prof. Elite Olshtain and Prof. Yonatan Cohen, who were participate in guidance ofsupervised the Doctoral doctoral studiesstudents.
The book opens with a chapter focusingfocus on to the participants' motivation to join the program. There are five parts to the bookThe book continues with five sections... The first part is,section, "Revivim's Program: Its Innovators Thinkers, Planners, and Teachers," presents the perceptions of those responsible for planning and implementing the program; The the second Partsection, "A Teacher Comes to the World - How and whenWhen?” deals with the participants' perceptions and intentions of the participants when as they entered into the program. The Third third sectionpart, "The JumpJumping to into the Cold Water," describes the participants' knowledge and perceptions upon entering the teaching practice as students--teachers. The fourth partsection, "Evaluation of the Training Process," presents the student-teachers’ evaluation of the various components of the program. The fifth and final partsection, "Towards the Proper Teacher Training," presents a picture of the conceptions and attitudes of the students-teachers toward as they approached the beginning of the tenth year after their entry into the program and addresses the extent of their inclination ir degree of willingness to persevere remain in teaching. This part section also suggests offers an alternative route to teacher training that is impliedinferred from the participants' stories. In The final section the end of the book provides, there are data gathered from , which refer to the post-research period,  as well as data derived from the others other Revivim cohorts. of Revivim.	Comment by Asher Shkedi: השארתי את ההדגשים בצהוב כדי שניתן יהיה לחזור לשמות הפרקים לאחר שתתבצע העריכה של הפרקים הבאים ולהבטיח זהות בשמות	Comment by בנימין-Benjamin: Or:
innovators
My hope is that the readers of this book will find it interesting and that the book will I hope that readers of the book will find it not only interesting, but also enrich ourpromoting the understanding of teacher training and contributes to its improvement enhancement and consolidation its solidification in the field..

Asher Shkedi
The Hebrew university University of Jerusalem
The School of Education

Chapter 1: Motivations for joining enrolling in the program.

On the bulletin board at the university was an announcement notice, one of many, with the heading:  headed with the words: "Training program open for to outstanding students". ." Appearing iIn smaller letters was the notice also written that "scholarships will be given granted to suitable candidates students ...". ..." Many students passed the bulletin board, most of them were not looking at allnot noticing the announcement, some threw cast a glance at it, and only a few were stopped and to read it. It is doubtful unlikely that even those stopping in front of the bulletin board noticed the announcement for a special teacher-training program.whether many of those stoped have noticed the ad of the teacher training program. Not so Orna. She was a student in the university's history department. Her choice to study history was not accidental. Orna shown had shown considerablegreat interest in the study ofstudying history and was certainly was not looking for a substitute topicto change her major. Still, something made her stop near and look at this adposter. Ssix words caught her attention: "Training program open foravailable to outstanding students."

What makesde Orna stop at to read this adadvertisement, while others passed it by as if it weren't there? by as if the ad did not exist? A deeper closer acquaintance look with at Orna’s case shows would reveals that issues of education and teaching were a part ofto her world. Over the course of several years, she had been a member ofAlong a few years she was members of youth movements and even a youth instructorcounselor in various settings. In the armyDuring her army yearsservice, she also dealt withheld training positions. But However, she later indicated thatshe say that  what attracted her more towardto  teaching and the field of education was her older sister, serving who had worked as a teacher for ten years. "Her students always came to her after a few years, or come to me, and ask me to thanks my sister..., it's very enjoyablegratifying! So while she did notdidn't see the fruits of her ever efforts immediatelyat the moment, but she saw did see them later! She left a mark in on people's lives! It's exciting to be appreciated by others."
The challenge of theThe Revivim program directors' challenge managers was how to get recruit qualified candidates while excluding screening out inappropriate candidates. Actually, Hard to believe, but the publications of quite a fewseveral academic programs' recruitment campaigns included slogans such as: "Five thousand dollars are waiting for you  ..." or softened softer versions of the same idea. Although this program offers offered a very generous stipend and exemption from tuition free, it this was not the dominant element of the message recruitment campaign.that pointed out. Program managers directors wanted sought to reach appeal to young people that who could be in some sense are already close to the field of education and teaching, but for various reasons are reluctant to cross the threshold and enter. 
In the absence of attractive appealing information ondetails of the nature of the generous offered scholarship, it appears may be that the potential candidates' considerations of the potential candidates were essentially depends on the realrelated more to their interest in education and less, and maybe perhaps not at all, according to financial worries considerations and material needs. Thus, the program managers directors had hoped, and apparently succeeded, to create a high quality filtering screening system appealing and accessible only to those that for whom education really burning burns in their souls. 	Comment by Avraham Kallenbach: Consider rephrasing, comes off a little histrionic in English. 
Orna emphasize stressed that she wants wanted to be a teacher. She felt that teaching would be According to her believe' it is the best option opportunity for her to realize fulfill her love of history. It seems may be that Oran's Orna's eyes fixed on the ad  on the teacher-training training program advertisement, because in some ways she is was already a teacher ... If Had Orna not already hadwas not at least one foot in the world of teaching, it is doubtful whether she would see the adhave seen the advertisement. 	Comment by Avraham Kallenbach: There seem to be many ellipses throughout. I would recommend removing. אני חושש שאיני מבין את ההערה הזאת.
In recent years, efforts are beinghave been made to attract outstanding students in for teacher- training programs. Various attempts strategies have are being madesought to encourage outstanding candidates to choose for teaching choice in order to raise the professional status of teachingthe profession. These attempts are based on the common perception, that there is a vicious circle, where low status of teaching's low status deters the entry of quality candidates,  and thus further weakening teaching's the prestige and status and as a result, attracting weaker candidates. of teaching falling back again. Examples of attempts to improve the professionalism of teaching can be found in reforms that took placewere instituted in the United States during the eighties of the last century1980s, which sought to promote the profession, recruit talented teachers, and to build fortify teaching personnel. These attempts to recruit the best and highest qualitybrightest candidates was strengthened bolstered in the last fewrecent years by through varied various training programs throughout the Western world that  which maysought to  attract high quality candidates to teaching. 	Comment by בנימין-Benjamin: world-wide? האם הכוונה להוסיף את הביטוי הזה? אם כן אין לי בעייה.
On At the other side end of the country, Naama received a phone call from a friend with a suggestion to join enroll in a special teacher-training program. The friend appointed enumerated the characteristics of the program and its benefits, promiseits potential, and did not neglect to mention thehide her generous scholarship that she should receivecame with the program. Although only 22, Naama, whose parents are lawyers, although only 22, but afterhad already accumulated a rich experience in education. From the age of 10,  she wasis a member and then a counselor instructor in her youth movement. Then she was a member of  a youth group living leaving in a kibbutz.  "The My best of my experience was to guide and directleading a seminar in my youth movement; I really enjoyed it, so I have decided by myselfon my own that I want to work in schools, . I love the direct contact with youth . I love the non-formal education. But the real front challenge is in schools, where we can meet everyone."
Naama was one of those young people that in many ways was closer to education and to teaching, but probably needed some sort of boost a push to cross the threshold into the profession. Unlike Orna, Naama needed someone to light present her with the idea of ​​joining enrolling in the training program. It is very well may bepossible that she saw the adadvertisement, which had also published appeared in a newspaper, without being paying any attention to it, as she naturally ignoreddid not notice many other adsadvertisements. But when the phone call came, from a friend that hiswhose life's path was quite similar to her own, and when she heard about the other members who had enrolledjoin, it became easier to for her to decide to join the program. Thought to beThe thought of being a Bible teacher and pre-committing to so many years of teaching were not a priority and perhaps never occurred as an option. "I doubt a lot, what I want to teach and there are lots of things that interest me. So I had a serious dilemma, deliberating So it was in a big dilemma between biology––, I really love this issuefield––, life sciences, and the or humanities; soand I decided humanities, where I can little acquire a broader educationmore educated. On the other hand, I thought about biology being which is a more prestige prestigious profession." Naama may have been turning todecided on a teaching career, unrelated to without this program, ; however, it is very difficult to assume imagine seeingthat we meet her as a Bible teacher. 	Comment by בנימין-Benjamin: I'm sure you are aware that לימודי יהדות 
Is actually 'Jewish studies." כמובן שאני יודע, אבל כדי לפנות לקהל רחב העדפתי את הביטוי "מורה לתנ"ך" מה עוד שהכשרה להוראת התנ"ך עומדת במוקד תכנית רביבים.
About half of those joining accepted into the program, such as Orna and Naama, had considered the possibility of entering the teaching professionto engage in teaching even before prior to they heard abouthearing about the the Revivim program program"REVIVIM". Rami, unlike them, did not consider at allwas far from considering  the possibility of being a teacher. Rami, like most of the men that joiningenrolled in the program, expressly stated that without what "RevivimEVIVIM", offered he would not have considered a  he had not think at all about teaching careers. However, Rami also came withhas a very rich prolific history of educational experiences. , especially inIn his youth movement, and inand during the his army service. Upon completion of his military service, he worked in various youth settings of youth as a teacher and especially as a social instructorcounselor. It was certainly unusual for a person so young––Rami being Hard to believe that so young, in his early twenties––, Rami has so richto have such a rich background experience in such a wide broad area of ​​education. Nevertheless, Ramy Rami did not considerhad not considered, even for a moment, to study teaching. "My knowledge of the nature of these places ... my friend that learned studied education in the university, andor other that studied in at a teachers' college  ... and their impression (of these institutions), that it's just a terrible awful thing." Thus, aAgainst  all odds, the massage message about regarding RevivimEVIVIM reached him, and opened his eyesattracted him, and he was ready to seriously consider joining the program.
Ziva’s profiles was not one of those young that the program sought to recruit.was looking after them. Ziva grew had grown up in a moderate religiously observant home , studiedand had studied in religious schools,. she She was a member and instructorcounselor in a religious youth movement. The Revivim program was primarily intended instituted for non-religious young people and no special efforts were not made to recruitregarding religiously observant youth to join the program. Ziva heard about the program by chance. She believed that teaching non-religious pupilsin secular school can would be a challenge for herprovide her with a challenge.. Ziva had no doubts that she will would choose a career in education. "Of courseCertainly, there is was a family factor thatsomething very family  channeled me into education. I live at home, which with my twoboth of my parents are being teachers and principals, ; my older sister is also a teacher, and my second sister deals is involved with in education tooas well; and theThe people surrounded around me appreciate thehave a very positive attitude regarding the field of education". ."  Like Ziva, for ten of the program participants have at least one parent working in education (teachers, administrators, supervisors, consultantschool counselors), ); four of them the participants havewere two both parents who workworking in education. 	Comment by בנימין-Benjamin: Here also is an opportunity to explain why they preferred to recruit secular candidates. לכאורה אתה צודק אבל אני נמנע מלהכנס לסוגייה זו כיון שהספר אינו מיועד דווקא לאוכלוסיה יהודית ולא במקרה לא השתמשתי בביטוי חינוך יהודי כפי שצויין לעיל. הספר מתמקד בסוגיות אחרות כפי שישתמע בהמשך .

The characteristicsfeatures of teaching  and the choice ofchoosing teaching as a profession was discussed in Dan Lortie’s book, which divided identified two factors that serve as motivators for teachers':  motivation factors into facilitator factors and attractors' factorsattractor factors.  His researchLortie surveyed many teachers in the US,  and studied their world. He found that one-third of the teachers have had parents or relatives who , which are were teachers and this influenced their professional choice, motivatingattractingapproached  them into teaching and influenced their choices. Other factors that are classified as attracting and facilitate facilitating expediting the choice to be a teacher related to these individuals'toward teaching related to the previous experience of those who have chosen teaching. Many of those who decidedeciding to be teachers describing described the influence of their past own teachers, viewing and they consider them as role models. The findings of the Albek's  study showed that students studying education or social work were more likely to be markedly influenced markedly from by their prior experience, more than were students in other areasfields. Gilat Katz examined the relationship between the Revivim participants' life experience of the participants of Revivim's as school students, and their educational vision in their subsequent teaching role, concluding  and found that past experiences in their youth affected their perceptions views as teachers.[footnoteRef:1]	Comment by בנימין-Benjamin: Bold is not necessary here, but it's your choice.אני עושה הבחנה בין קטעי התיאור לבין הקטעים התיאורטיים. בשלב זה הקטעים התיאורטיים מובחנים בבולד ובפסקאות נפרדות. 	Comment by בנימין-Benjamin: Title, citation? בשלב מאוחר יותר אצרף את מראי המקום המוכנים כבר .	Comment by Asher Shkedi: כיון שמדובר בהבחנה בין
 facilitator factors and attractor factors
שיניתי את המילים המתארות בכל מצב. בדוק אם השימוש במילים ששיניי מתאים. [1:  Katz (2003) A detailed reference to the findings of this study is presented in Chapters 4 and 5.] 

Like Orna, Naama, Rami, and Ziva, nineteen 19 students from out of the 24 that joined participated in the program, took part in the youth movements, most of them as instructorcounselors, with many assuming central positions in the movements and even in most key positions. Seven of them were active in providing social and educational services prior to their military serviceduty, . These pre-army experiences typically focused onwhich were usually deal with youth and community work. 
After their military service, nineteen 19 of the participants were actively engaged in education and social welfare  in different various settings. Nine  of the 14 women (out of 14) have served as teachers -soldiersduring their military service or during their national volunteer service teachers, . not Not all of them thought to makehad anticipated making teaching their life profession for life, but this these experiences moved them closer to the field of teaching. Consequently, twenty-three23 out of the 24 students were  (of 24) were engaged in teaching and education before prior to joining the program.
While all the participants in the Revivim program express had established significant degree of closenesslinks to education and teaching in general, the picture situation regarding the focus on Bible and teaching Bible seems turned out to be more complex. Orna, as mentionednoted, sought a specificspecifically wanted to focus on teaching history. A quarter fourth of those joining the program participants said that had they not enrolled in without the program, they would choose have chosen to study in other facultiesuniversity departments, such as like natural sciences, social sciences, arts, or law, and but not necessarily the humanities, and certainly not in the Bible departments.   
We cannot knowIt's impossible to tell how many people were exposed to the ads recruitment advertisements in the newspaper, or to the universities various university and colleges' bulletin boards, or saw advertising on the Internet or receivedget phone calls or get an emails and read itthem. It seems that only those who are were already close to the world of education and teaching on the one hand, and in one way orsome fashion were intrigued by Bible study, listened sympathetically to the possibility to offerof submitting their candidacy to the program. In deliberating about the Revivim program, aAll of these candidates have facedhad to face critical decisions, which are not easy thatwould affect have implications on their lives , at least for the next nine years, if not for longermore. However, this is was only the beginning of the process, and the decision whether to choose commit to the teaching profession will would have to undergo go through several more considerations.phases.

External motivations to choose teaching
As we have seen, the Students students joining who enrolled in the program had already made some moves stated at least half a head in the world of teaching and education. What will would cause them to walk one-steptake the next step  forward and decide to enter into this world? It seems that in the middle are several factors would be relevant, including theirderived from the surrounding environment,  immediate environment environment, such as- family and friends, their broader surroundings,  - and their more distant environment, such as - their social and cultural background; all  - and these are can be considered as factors in their considerations deliberations of whether to step forward, or to step back.
Kfir grew up in a traditional home; his father spent several years teaching, then retrained and changed to business accounting. Kfir indicates indicated that he had not get a realdid not receive a sincere  blessing backing from his parents regarding his professional decision. "Of course, they pressed me to become an accountant, to have someone to inherit take over the office. There is nothing stimulating in learning studying bookkeeping. What were was their response to my decision to study teaching? First of all, they said they welcomed it,  it, saying, 'Whatever you decide, we're with you’ but I do ndon'tot know what they really thought about it. "  Kfir believed that what his parents expected of him was that if he did not join the family firm, then at least he will would learn something that promises could assure a good income. Of course, this does was not ever stated explicitly stated openly. "I hate hearing this horrible sentence: 'This is'Is this what really interests you?'  with no continuation of the discussion;,  it's as if what is really behind thistheir statement is: ', youYou should learn computer programming computers, make money.'" 
Rummy Rami had a similar feelingsense: "My mother did not want me to go there because there's no money in it." Orit, who maintains a religiously traditional lifestyle, although she grew up in a secular family, was aware of the fact that she does was not satisfy satisfying her parents'the exact wishes of her parents. "I do notdon't know what's going goes on when my parents sitting in circle ofsit over coffee with their friends; what they are sayingdo they say?. ‘My daughter is going to be a teacher?’ I imagine guess not, . Andand when I met our neighbor, whom and I've we've known him since I was a baby, he saidasked: 'So you're not planning  do not Still going to join your father's , for his business after all? '. I tell him,' noNo. Listen, I'm talking about some other conceptsideas are important for me now';so he is very nice man and says, 'but that is not what is expected of you’.”
There were others who spoke mentioned the doubts and reservations they were hearing from others––on the reservations they heard not so much about having chosen the teaching choiceprofession, but the choice to study and teach Bible. Hila, which havewho had a very unpleasant high school experiences, said:  "I'll never forget that how my friends just laughed at me when they heard I was going to study Bible. ‘You've never gone  have never went to a synagogue!'. They do not understand what I am doing in this program." Among the religiously observant participants there were those that mentioned that they had heard reservations doubts expressed about the idea of ​​studying Bible at secular university rather than at a religious institution. 
However, despite the reservations doubts voiced here and there, the majority of those joining the program indicated that they had the support of their families, . says Orit said: "My husband thinks this is a great missioncalling." Naama indicated the positive response of her parents to the fact that "it isit's the Bible. My mother very exciting and she really liked itwas very excited, and she really liked the idea; , also, my father. it is interesting them was positive about my choice... They're very enthusiastic."  
Even Kfir, whose  that his parents had wanted to see him continue take over the family accounting firm, or consider  maybea field in high-tech,  occupational says said that his parents supported him. "They have tried for years to bring me closer to religious tradition, and they think that thanks to their efforts, I will be studyingstudy Bible, and they can be happy about itthat."
The participants' friends have offered A similar kinds of support comes from friends. "Most of the people around me are really appreciatehappy for me, seeing inappreciating the program's educational value. it is relatively rare to find in contemporary societies. In total general,  there is alsopeople have expressed a very positive attitude to the idea of ​​the program, the principles ideal behind it; they see it as something very important." (Ziva). Their friends were very impressed because this is an outstanding program, for which participants receive a generous scholarship. "When I tell them that I get receive money for my studying, even though I only learnedjust study Bible, they look at me differently, and that's  good for me, as I proved them something to them " (Orna). Rami is, somewhat is  skeptical about the honestyhow sincere is his friends' encouragement of the appreciation.  "I believe it isit's not a reala completely sincere expression of appreciation, they say it just to make me feel good ..."	Comment by בנימין-Benjamin: ?	Comment by Asher Shkedi: 	Comment by Asher Shkedi: 
There are many factors configurable asthat characterize external motives influencing the choice (or lack of choice) the decision to enroll injoining a teacher-training program. Dividing to external and internal motivation is a sorting way in many  Many studies conducted in the last thirty 30 years have distinguished between external and internal motivating factors. External motivation factors to choosefor choosing any profession are , defined as factors those related to the purposes that areaspects not necessarily connected to the characteristics essence of the profession. It is includedThey comprise material rewards and a sense of economic and social security, such as salary, working conditions, and welfaresocial factors related benefits and so onand other benefits. External motives include also include social rewards, such as the status prestige and recognition of in the profession, its autonomy, and attitudes of family and friends.attitude of family and social circle in the near and more.
Many studies emphasize the importance of external factors such as benefits, professional status, working hours and vacations. The absence lack of extrinsic rewards, especially the inappropriate an inadequate salary and lack ofno opportunities for advancement, are caused to can be cause for dissatisfaction among practitioners. Since that teaching is seen mostly as a society social service professional, an overemphasis ona focus on material rewards is not commonlyperceived  viewed by everyone as a legitimate concern. In contrastConversely compensation the attraction of benefits, such as according external prestige (e.g., like academic degrees) are perceived as legitimate, and should encouragemay lure new applicants in their decision to join the profession.	Comment by בנימין-Benjamin: This repeats what you said two sentences above. It doesn't seem to add anything new.
The studies found that teachers with coming from a high socioeconomic background related to teaching as nonlow-prestige profession and did not anticipate material rewards. In contrast, teachers in lower social backgrounds coming from lower socioeconomic levels related to teaching as a profession that allows bestows social mobility and also give importance to as well as material benefits. Consequently, typical teacher-training applicants are characterized by relatively middle-low socioeconomic levels, he background of applicants for teaching is typically lower socioeconomic status, while individuals from members of higher socio-economic status levels tend to turn to the otheralternative, more prestigious  professional channelspaths, with more prestigious perceived. It seems appears, then, that the choice of teaching as a profession avoid is not an attraction for every  high level population groups characterized by high quality rich academic educational backgrounds. These data findings pose a challenge to many teacher-training tracksprograms. The "RevivimEVIVIM" program, seeking to attract facing candidates with high acceptance figuresacademic credentials, are indeed trying to meetgive a substantial answer to this challenge.  
Despite the fact that the program's participants of the program involves selecting are required to commit to teaching as a profession for long pan extended period of time,–– at least for nine years––, none of those joining enrolling in the program was talkingwere speaking at this point about the material rewards (or lack thereof) in the teaching profession.that they should receive (and probably will not receive) in the future. Is it Could this be  because material rewards appear so  distant from the perspective oftheir  first- year in the programstudents, it all seems far?, Does the fact that the program participants, most of whom came from relatively high socioeconomic level  homes with relatively based socioeconomic, made the issue consideration of material rewards considered as  less importantcentral? Or is the prospect of material rewardsOr the future picture is so poor that it is uproductive better best not to discussnot to talk about it, at least not yetnow. The issue of extrinsic consideration will return reappear and will engage the participants in later years, as they approach the end conclusion of the program and even more in their careerwhen they are serving as  fullas full-fledged teachers. That,This issue will be addressed at length in Chapter 14 of this book.	Comment by בנימין-Benjamin: Please check. In the Hebrew you say מבוסס – this is usually taken to mean high SES. So I'm not sure what you mean here: do they come from high or low SES background? 
In fact, I believe you can change 'socioeconomic level' to 'SES.'
"Do Are we really outstanding?"
The Revivim program set out to recruit only high quality candidates, in keeping with qualifications The participants of the program needed to be with high quality, which required in by the most prestigious university departments. Nevertheless, among the participants, we found those accepting and rejecting being classified as 'outstanding'.[footnoteRef:2] . Those accepting be labeled  who backing the tagging being called 'outstanding',  do did not necessarily do so because of their high self-esteem, but see saw it as particularly a challenge to which to strive strivechallenging. "The eExpectation level here is so high that you are constantly busy trying not to disappoint people. You're constantly under review. It seems to me very afraidfrightening, not to meet these expectations." (Ziva). Some of them the participants didn’t see themselves as particularly outstanding, are less stressed themselves as excelling but introduce were impressed by the high level of their colleagues as outstanding. "I really feel I'm enriched by the people around me, even to a greater extent than my actual studies. , even more than what I learn at university, talkingSpeaking to colleagues, I see,  that they all have amazing world views, ; it they makes stimulate me to think of new things." Other members participants believe felt that the expression 'outstanding' label may help enhanceraise the image of the teaching profession in the eyes of the teachers themselves as well as in the eyes of the and the public. [2:  The expression "excellence" refers primarily to academic excellence, that is, to the scores/grades in school and psychometric tests. It does not mean that they are pedagogically outstanding, a figure that cannot be measured, at least not before they becoming to be actual teachers. This Pedagogical outstanding, if it is addressed, is the result of the impression in the interview that took place before they accepted to the program. ] 

However, the dominant tone is ratherseems to reflect a reluctance to adopt the ‘outstanding’ moniker: reluctant "I am not saying that it's an outstanding program (giggles). This is a program of those who greatly really want to become teachers. We do are not outstanding in anything. I'm talking aboutreferring to myself. Outstanding? come Come on! ...  it's(They use the term) to attract candidates, but it is very daunting." (Orna).  Shira, prefers preferred to emphasize the participants’ quality of caring  that characterizes the participants of the program and not their being ‘outstanding.’ Shira, like many others who have joinedin the program, has growngrew up with a mother that engagedinvolved in education. She has had some teaching experience in teaching during her military service.  "It annoys me. I mean, it seems if people come here that someone comes to strengthen  boost his their ego, then more power to them. But this is not a program for outstanding students or teachers. Many people are much more outstanding more than I  am. ". Thus, sSome see participants viewed this as an unrealistic marketing trick ploy, common in theto university programs. very typical to university world, but not necessarily to the teaching world.
There are those whoSome participants resist challenged the idea notion that typical the standards for excellence excellence for university candidates––typically to the university based on matriculation grades and psychometric tests––, can be a predictive indicator of success in teaching and excellence in education. AssafAsaf said: "For To me, this is a negative definition. So beyond the social criticism, this kind of elitism,  getting a high score on  the psychometric exam, is not testing what we needis needed for for a social-educational program." Asaf grew up in a family with socially conscious family and was thustherefore was sent by his parents to a school that was characterized byhighlighted social messagesvalues. From an early age, Asaf was involved in educational activities as a member and a leader in a youth movement. After graduating from that high school in the school and before his army enlistmentthe army service, Asaf stay remained in his northern peripheral town for to engage in  social service and educational activitiesactivity. After the end of the completing his army service, Asaf came backreturned to the town and worked with significant at-riskpercentage of children and teenagers who might be defined as children and youth at risk. Thus, Asaf's personal background might could help explain a lotmuch of his outlook and  and of his views andhis decisions. 
As we shall see in chapters Chapters 4-5fourtwo and fivethree, according the founders and teachers of the program did not consider the use of , the notion" outstandingthe “outstanding" label as is not a marketing trick ploy, but they truly believed that the key to improving teaching and schools lies in the training of outstanding student-teachers, when with the concept of 'outstanding' being determined by generally accepted academic standards.

"Do we deserve a scholarship?"
The scholarship that included exemption from tuition fees and a monthly living allowance of about $ 1000 per month provoked controversy among the participants. Most of them expressed a certainsome discomforting regarding the scholarship... Naama, like most of the Revivim's participants, grew up in a financially comfortable  a pretty based home says said that "I would came (have applied) even without a scholarship. If it's a good (program), it's important. It is very exciting. It is It’s not unpleasant to get receive money as a gift. I grew up on basic work values."  Vered, on the other hand, does not hide the fact that the scholarship offer played a significant role in her considerations of whether to join apply to the program, the scholarship played a significant. "If I want had to earn this money on my own, even half of it, and go to universityalong with university studies, I would have taken mehad to work many hours of work. Obviously, the Money was clearly a factor in my decision was based on money, but it was not just for the money. I wouldn't have even considered going for adidn't started thinking about MA degree without Revivim's offer. I do notdon’t think it's something one has to be ashamed of it." 
Program participants learn quickly that the program is so intensive that it doesn’t allow for holding down even a part time job.:and simply it is not possible to work even partially. "It is impossible to both work and participant participate in all the obligated required academic courses." (Hila). The fact that the program does not leave them much free time beyond studying is provides a justification for those who were uncomfortable form gettingreceiving such a scholarship. "I wanted this program; I did not want the money of this program. And I understand they have to buy our time, since we really have no time to for other things. "(Orna). It is importing noting notable that as part of the guidelines for acceptance into the program and receiving the fellowshipscholarship, the participants were asked to sign a pledge to repay the money grants if they will leave duringdrop out of the program, or if they do not meetback down from the commitment to serve work as a teacher for five tenured teachers’ full years after graduation.
In this context, it should be noted that most of those who join enrolled in the program will not see problematicdid not find it problematic to  to undertaking undertake this nine-year-long commitment of studying and working. However, There is no doubt that from the perspective of young students, a nine-year commitment to nine years looks quite heavyseems substantial. Kfir explained, "More or lessIn one fashion or another, this would have been close to my career track––studying education and teaching––seem the track of my life even if I was not inwithout Revivim. Teaching is the field that I chose, as something I want to do in my life. One person may choose wants want to be a pilot; I want to be a teacher. "

Studying in a unique group
The students participants of the Revivim program are a EVIVIM organized in unique group, separate from the apart from other students in the Faculty of Humanities and in the School of Education. Indeed, the majority while much of the of the courses are coursework are offered taughtis taken within the framework of requiring of the general Bible department requirements, which also attended byalong with other humanities students, but their  the Revivim students’ comprise a prominent presence in these courses: is a prominent factor, and infor some regular humanities courses, they are comprise the majority. In addition, about one- third of the courses are unique exclusive to Revivim students. These include all education studiescourses, and a numberseveral of specialized courses in Bible. 
The students are inmaintain close contact with each other in for a considerable number of weekly hours a week, and often join their colleagues for various class projectsaiming for joint activities in many of the classes. Given the evolving nature of the prominent group-study phenomenon, It is doubtful whether it is unlikely that the program directorsleaders of the program  assumed anticipated that this unique group character would be a selling point for the program candidates. that the studies in a group perceived uniquely and attracted to candidates of the program (or in some cases may even rejected by them). Over the years, it becomes has become apparent that the peer group is a significant factor in the process of studying, training, and teaching. This issue will discuss deeplybe discussed more comprehensively in the following chapters.








Most of the participants related positively to their affiliation in with such a unique group and just only a few expressed some reservations regarding the centrality of the group. Orit, who is had already studying forcompleted one year of study in a regular populated university department, has already tasted the experience of being "to be one more anonymous student at the university" and asking herselfsought something elsean alternative for herself. "I had always told myself,  that I didn't I do not want to go to university in the existing regular format, being one more student  and to be one student out of 300. So I tried to findsought out all sorts of informal spaces in some other placeslearning frameworks, something different,.",  until she finally she uncovered came across RevivimEVIVIM, recognizing that she had found the different kind of study atmosphere she was seeking. and opened to a different academic learning framework.
Many candidates perceive the Revivim group as a framework enabling facilitating joint study, creation, and collaborative thinking. Asaf reflects tconfirms these ideas precisely; for him, the group is not only a framework, but also a way of life. "We are a group, and it is important to deal with ittake advantage of this opportunity. We have a common responsibility and the the aim of our common conversationdiscourse is not only fjustocused  to enrich contribute to each other, ; we're trying try here to build establish a culture. I think that the direction heretendency should be to focus on building establishing a real group, which includes also the faculty and all other team members as well as the faculty. All of us should work together as a team. "  
There are also concerns and reservations. Orna's concerns are so quite high, ; thus the components of the group factor served as a negative motivational factor. "I'm afraid from of the group dynamics; I'm afraid that it will become turn into a high school. It is ...It's my biggest fear, that I will neverwon't find my place here. I almost did notdidn't join come to the program because of the group." The While Hila was actually pleased with the program after the first few weeks,  caused Hila to be very satisfy, but the her fear concerns did not leave herwane. "I think there's a lot of cooperation and mutual help, and it is important to continue giving the best of each of us. I also hope to avoid a competitive climatesituation of competition." The group framework also brought prompted asome sense of fruitful mutual dependence. The first days of the program brings resulted in Shira becoming enthusiastic about to the enthusiasm ofof the group's potential the group, but also and highlighted her concern for its future. "My concern is that people will start to leave, then I'll be find myself on a sinking ship, which represents to me  contain an important vision that I share itfeel part of. I find myself running between people colleagues to try to seemake sure that everything is fine with them. I am worry about this group.”[footnoteRef:3]  [3:  Chapter 11 deals with the place of the group from the perspective of the participants.] 

Internal motivations - the desire for self-fulfillment
Benny, like many members of the program came from a family whose parents was were involved in dealing with education. He was a member and instructor counselor in his youth movement and worked as a teacher for the  served as an educator during one year year in a peripheral town before theprior to  armyhis army conscription in a peripheral town. His decision to join the program is a conclusionthe outcome of debate deliberating between choosing to study of art or teaching. Finally, he found that teaching will better fulfill his artistic talents. "I do not don't think I could do something better than being a teacher. I feel that this is the appropriate right way to exude express my talents and express my creative bent. It pushed the artist in me to deal with his craft,craft; it is as if I am practicing the highest highest form of art: design shaping people. " 
It seems appears that the decision of each of those joining the program involves was encouraged by the sensefeeing that teaching manifests or even extractionwould provide an opportunity for self-expression and perhaps even full actualization of their personal skillstalents., leads to self-realization. Kfir argueed that histhe desire to have contact with humans people is likely what will to lead to self-realization ofenable a full expression of his personality characteristics. "First of all, teaching is one of the only professions that you dealin which you are in contact with people. You are not at a computer; you are not in a closed room. It is means working with people, something different. More humane. And that's what suits me." Some emphasize that the work with children that make grants them a sense of self-realizationfulfillment. "When I finish leave a good lesson, a good conversation with the students, I feel like I've exhausted myself; I gave something I can am able to give. It is important to choose a profession where you feel good with what you're doing." (Vered). This sense of joy and fulfillment is based on their past experience, mainly especially deriving from their roles as instructorcounselors in their youth movements. 
We get were given the impression that among the internal motivation factors,  centered on the desire for self-fulfillment are was the most prominent motif in the decision to choose teaching as a profession for life. 
A similar picture to that presented by participants in the Revivim program participants REVIVIM emerges from studies conducted carried out around the world. Thus, iInternal motivation factors are the most prominent motivators for, those that are perceived by choosing teaching as a personal career careerare the most prominent factors in the decision to be a teacher. Many studies have found, just as we havethat found among those joining the program REVIVIM,, that dealing professional involvement with children and youth has led , is causing many to decide on the  choose teaching profession. Many describe themselves as love loving children specifically and human people in general, and seeking to work in a field that engages them in to engage in interpersonal contact. Another essential feature of teaching is service to the individual and to the community, thus reflecting a choice  service and they choose motivated by the desire to give to others. Engagement Involvement with and interest in the subject matter is also a main key characteristic of teachers in secondary schools. These three factors––self-fulfillment, interaction with children, and interest in the subject matter–– appear to be givinggrant a sense of satisfaction and pleasure and bring a sense of self-fulfillmentwith their professional decision.
The need for self-fulfillment appears as an upperthe highest source of motivation motive in the Maslow's scale hierarchy of needs.  determined by Maslow. Maslow presented a hierarchy ofMaslow prioritized human beings'  basic needs of human beings underlying pas beginning with the basic physical needs requirements of food and shelter, followed by security needs, and social needs,  (such as the need to belong and to be loved). The highest ranking needs are the cognitive needs, aesthetic needs, and the need for fulfillment and self-actualization. Maslow argued that all human action is nothing more than individuals' efforts to advance up the hierarchy of needs, towardtowards satisfying the need for self-fulfillment or self actualization, which is the need desire of the individuals actualized to develop  its  potentialtheir potential. While researchers and many empirical studies have not fully substantiated Maslow's hierarchy of needs suggested in Maslow's theory, there is no dispute about regarding the contribution of Maslow's theory of motivation in acknowledgingto emphasize the attention to the important need of people to fulfil themselvesself-fulfillment.	Comment by בנימין-Benjamin: He mentioned physiological needs before safety needs.
1Hierarchy
1.1Physiological needs
1.2Safety needs
1.3Social belonging
1.4Esteem
1.5Self-actualization
1.6Self-transcendence
חזרתי ובדקתי את  סולם הצרכים של מסלאו ועל פי מספר מקורות יש 5 שלבים והגבוה ביניהם הוא 
Self actualization or self fulfillment 
אם תגיע למסקנה כי יש להשתמש בביטוי 
Self actualization
זה בסדר מבחינתי.
The internal motives to engage in teaching, including the and desire to reach achieve self-fulfillment is faced pitted against the external factors, which often comprise a force that moves individuals sometimes create a background moving away from teaching. ThusTherefore, the participants required had to have a deep conviction to embrace their priority believe that the desire for self-fulfillment as the factor is independent and supersedes superseding against anypossibly negative external motives. "Well ... I do not expect that in social events in about ten years, I'll say, 'Yes I am a Bible teacher,' and everybody everyone will sayexclaim:' Wow!!! Bible teacher, ! Hhow did you ever manage to do it that? 'It's okay, because to me, what's important is what I am doing, it's how I feel about it, and I feel good about it. Because of the challenge, it's something that is significant for me." In the range span between the external and internal motives for teaching, it is becomes very clear visibility ofthat the strengthen of the internal motives as are the main factor for joining the program. It seems thatIn fact, the participants' strong emphasis on internal motivations can be seenperceived as an a rather optimistic view about portrayal as they view their future as teachers. 
Some argue that extrinsic rewards can change transform an interesting task into boring work. People with internal motivation usually get moremore satisfied with their work than their peers who are more interested in external rewards. While an iIntense focus on external rewards can provide rapid quick results, However, people who motivated with by internal factors can work hard and persist persevere despite the arising difficulties, due to their inner desire to control their lives, to learn about the world, and to achieve something worthwhile that lasts for yearsfor the long term. The researchersStudies found that the secret to high performance is not an external imposition impulse of reward or punishment, but our deep desire to direct our own liveslife,  and to expand and increase our capacity and to live for a worthy purpose. 	Comment by בנימין-Benjamin: This whole paragraph as well as other paragraphs could use some supporting citations. כפי שכבר ציינתי מראי מקום יוכנסו למסמך ה"נקי"
Research has indicates indicated that the professional commitment of teachers which emphasizing the role of thewho are more motivated by internal factors are is higher greater than those that of teachers whose motivation is tied more to  emphasize the role of external factors. The individual's iInternal compensation is often comes much laterdelayed or even dependent upondepend on the belief that work fruits of efforts in the field of educational work will evolve ensue mostly at some point in the future. Sometimes this 'compensation' is reflected with pride on the success of an individual student, sometimes at times this is reflected with the satisfaction that comes from meeting hearing of with alumni graduates' achievements in many yearslong  after they having left the school. Is Do factors such as the social contribution, concern for others, and a sense of mission, etc., factors that comprise, according to those who join "REVIVIM Revivim participants", the ssense of self-fulfillment that , can be an ultimate ultimately explanation for choose explains the choice of a career in teaching? Many researchers have posed thisraise the question. Some believe that personality traits are the source of the attraction to the field of teaching, beyond the noted desire for self-fulfillment, satisfaction, and enjoyment pleasure derived fromin teaching. there are human characteristics that may attract toward teaching, without the expense of internal or external benefit, characteristics relating to choosing teaching as a reflection of values.

Is it valuable desirable to be a teacher?	Comment by בנימין-Benjamin: Or: is it worth it to be a teacher?
Or: is being a teacher the right thing to do?
אם הכותרת בניסוחה הנוכחי היא תקינה אז נשאיר אותה כך .
It is hard to imagine what goes through the minds of those who are considering choosingconsider choosing teaching as their profession. It is even more difficult to imagine what goes through the minds of those to whom the university had offered almost unlimited opportunities in the institution's most prestigious departments.that the options to be accepted in the prestige departments of the university were almost unlimited, like as was the case for most of the Revivim participants of this group of students. In their willingness to consider teaching as a life profession these students likely responded to an amalgam of probably integrated emotional and rational motives, both conscious and unconscious motives.. In order to touch Seeking to access the deepest motivations of the participants we conducted in-depth interviews, allowing everybody toeveryone to tell their stories without the constraints of ordered structured and binding obligatory questions, in wayso that all the participants would be able to express their reflections during the interviews and to clarify for themselves on several issues of which are  unconscious even to themselves.they may not have been fully cognizant.
The prominent motif in the interviews, which risesexpressed by among all the participants, was the uncompromising desire to contribute. "It's really the belief in education, the belief in our mission, and the need for good teachers. I am doing what is important to dobe doing. I do not succumb to the ego in me. I feel that what drives me here it is just being a manfull human being; I mean I would feel very badly about myself if I do was not able to contribute." (Shira). Is Shira describing an intrinsic internal motivation here? It is indeed sounds closerclose to intrinsicinternal motivation. However, it is common to see view internal motivation as a reflection an expression of reward and satisfaction derived from the essence of the occupation. It seems that the factors raised by Shira are beyond a personal compensation reward in the immediate sense, as she said: "I do not succumb to the ego in me." Following the sameExpressing a similar view idea, Ziva says clear and cutclearly: "I really believe in education, I see it as a life's mission, I see it as a challenge, ; it is important for the construction building of a state, a nation, and society." Ziva is not talking about self-constructionbuilding her own self, but construction of thebuilding the state and society. Rami added: "This is something I consider to be a life's mission. This is something I consider a taskduty. This is something I consider a to be very much importanceimportant. This is something I also want to change! It helps to build a life."	Comment by בנימין-Benjamin: Intrinsic is fine, but previously you used internal and external. It's usually best to be consistent.
As explanation toTo explain such motives, Mordechai Nissan suggests,has suggested another motivation system,factor, in addition to  which is different motivation  factors from the internal and external motivation systemmotivators, which he calls "the desirable perception." The This desirable perception reflects a situation in which a person is faced with an inner internal injunction, or at least an internal recommendation prompt, to take engage in a certain behavior because he feels it is the proper thing to do,should take it and not because it is rewarding. it is rewardingof the (internal or external) reward it may provide. Considerations of desirable perception are based on the individual's belief of the individual that a particular activity or situation is good and desirable, and the person feels that he/ or she ought to act, even if it the action contradicts conflicts withthe interests of expediency. The consciousnessBeing aware that thereof there being is a proper behavior presses the individual in an internal motivational to perform that behaviorbehave in this way. Contrary to the moral obedience in which one can punished for disobedience, behaviors in the field of 'desirable perception' perceived such as a person should behave but without any positive or negative reward. Behavior based on desirable conception, however, can also be explained as serving personal interests, such as avoiding empathic distress, satisfying the need for altruism, and the like. HoweverNonetheless, sometimes the behavior resulting derived from desirable perception do not entails giving up any on pleasure, or even caused causing hardshipdifficulties. 	Comment by בנימין-Benjamin: ?
The identity of humansPeople's identities are shaped shape by the way they see themselves and by how others see them, or rather how they perceive how others see them. ThereforeAs such, it was almost  to be expected that those who join the program participants would related to the status of teachers and try to see imagine themselves through this lens, and perhaps even influence them in evaluating their own status, either positively or negativelythis will serve as a preventive and repellent. Nevertheless, it seems that according to those who join the programthese participants, their desirable perception motivation overcame  strengthen over the society's negative stand perception oftowards the teaching profession. Orna says: "I chose teaching precisely because of that. I mean ... It doesn't bother me that people disparage do not care belittle my profession as long as I do in it for the best way possible. And maybe if I do it well, this and two or, three or four more people-do it well, then we've accomplished something we will overcome!" Orna stresses her willingness desire to instigate a real change in Israeli society, no less. The believes belief in the power of teachers to influence and to change the reality is characterized characterizes all those who join participated in the program. "I have something to say, and I can try just a little bit, to design help form the next generation." (VerdVered):" Vered, a religious person according toin her way of life and her faith, emphasizes emphasized the need for eradicating illiteracy and creating a dialogue between secular and religious citizens. She, like other religious members in the program, does not see herself as an agents of faith, certainly not to impart her values on others. They wShe would like ant to see themselves herself as a bridge to stimulate real and substantial dialogue. based.
I read the comments of those who join the program's participants and try to rememberrecall, from a distance of over more than a generation, whether me and my colleagues and I were also motivated by the desirable perception. I am sure certain that beyond a doubt, I saw imagined a different another desirable kind of classroom  and a different kind of school than was were common prevalent then, and I also hope that I managed to accomplish some of these dreams in the course of some of it I actually implemented and executed in my life as a teacher. But I ddid I really believeoubt if I believed, like those in RevivimEVIVIM,  that my teaching would bring changesactually engender  societal and cultural changein society and culture? Like them, the participant of REVIVIM I studied in an exclusive program. Many of my colleagues and I who studied with me, we have beenwere selected carefully selected by unique communities (An such as an Israeli Kibbutz) and were sent after scrutiny selection to be educators for the next generation. And yet, I do not remember that our discourse centered on changes of thechanging society and culture. PerhapsMaybe skepticism skeptics or cynicismcynics, some would say that reality has the real reality, erased these initial aspirations from my memory these initial aspirations. Many say that as the years pass, the generations "diminish"over the years "diminishing generation." However, if we go by the thoughts and If we rely on the visions of the participants in this program, we need not do not need to worry or despair.
Skeptical readers will read the participants' words of the participants and said tosay to themselves  himself, these just talking'All this is just talk';, all this sounds like false  a unreliable ltruismaltruism. It can't be that these top students who had the prerogative of studying atIt is impossible that qualified students that allow entering to almost every any prestigious university department would prefer to sacrifice their future in to study teaching. Ultimately, the skeptic will say, everyone calculates theirmakes account of costs and benefits., and Choosing choosing teaching only if this will guarantee him anymaximize their benefit, whether external or internal, just as reported in the academic literature on that deals with motivation.
Recently a number of evolutionary and neuroscientists researchers have begun to examine the altruistic motives motivation, and their findings reinforce the credibility of the discourse of those who joined the Revivim program REVIVIM and the validity of the arguments offered by Nissan on regarding the "desirable conception.".  These researchers have argued that the principles of evolution penetrates imbue within us the need and desire to be socially active and to contribute to others, no less than the need to be selfish and utilitarian. Sympathy, thoughtfulness, and helping others assistance belong toare instinctive our initial instincts. They exist on side by side with aggression, suspicion, and selfishness, which all are all part of our original biological nature. The roots of altruistic behavior are embedded in human nature, so that people will not onlyare not only driven to help others, but also feel it is worthwhile for them to do so, and makes them feelthus generating positive sensations good. Thus, gGood deeds for the sake of others make us feel good. It would appear, then, that seems that moral feelings urges like these were created first created. , with the formulation of mMoral principles come coming only later. Furthermore, rResearch has found that the reward centers of the human brains' neural activity was were recorded during as being more active while performingdoing more altruistic deeds, than when they were given a financial received money  reward. The mMotivation of desirable perception (altruism) would then appear to beit is the  key to the success of the human beingrace. 

 Conclusion
In this chapter we hinted implied that the process of becoming a teacher starts begins many years before the actual decision is made to enter a teacher- training program. It is a process rooted in the life of each person, comprised of some of motivational elements whom which are conscious motives, with others likely beyond awarenesssome others probably are not aware. We don't knowIt is not clear whether all the statements of the program participants indeed reflect their full motives or whether some of the statements are a rationalization of the decisiondecisions powered by taken in unconscious, intuitive processes. Teachers' birth jThe journey of a teacher coming into the world begins, a time  long before the participants decided to join enter the program and the teaching world. The decision moves through several filtering netsscreening filters in the form of external motivatorsmotives, internal motives, benefits and pricecost, desirable perceptions of what is desirable or  or worthless, feelingsundesirable, feelings and understandings. All of these are intertwined in a circle cycle of decisions making. We cannot judge determine which motivational factors were dominant for each of the participants. It seems to us, though, that the external motives, although they played a role, did not constitute comprise the key factor. It also seems to us that those missing referencecandidates who did not view to teaching and education as a valued area endeavor ultimately did not decide eventuallydecided not  to join enroll in the program. It seems that the concept of teaching and education as a value-laden worthy field is the "fuel" that keeps preserves the motivation of each of those joining in the program. However, it can be concluded that the desire for self-fulfillment is the ultimate factor in the deciding whether to join the program and choose teaching or avoid shunning it. Those who believebelieving that teaching does would not give accord them a sense of self-fulfillment will would not join ultimately enter the fieldeventually, even if they think value the professionthat teaching is an worthy area. Given the above, we mayWe can also assume that if teachers will sense be convinced during their working years that teaching does not giveno longer offers them a sense of self- fulfillment, their career will be cut short will not continue in teaching.	Comment by בנימין-Benjamin: Or:
cycle
We have seen that those who joined the program didn’t did not do it so at randomaccidently. They were already had one leg or half a head in the world of teaching and education, and needed required just only a little push to get insidetake the next step and commit themselves to the program. Once those who accepted, the participants moved to the program move through a longan arduous process of training and access subsequent entry to actual teaching. Do they bring with them only their good wille best will,  and the motives motivation that guided the decision to join the program? Or,  did the fact that they were half a footalready saw themselves as a partial member of the teaching profession  inside also reflects a world of perceptions and beliefs about teaching and about their future functioning performance as educators. Some of that has already hunted been hinted at in their discourse along in the presentthis chapter. The following chapters will reveal a clearer picture.	Comment by בנימין-Benjamin: or:
at random



