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Abstract
[bookmark: _Hlk52800603]The purpose of this current study is to examine Israeli-Arabs EFL (English as a foreign language) pre-service teachers’ motivations for choosing English as a foreign language (EFL) teaching as their future profession. Data was were gathered using the adapted Factors Influencing Teaching Choice (FIT-Choice) scale (Factors Influencing Teaching choice scale). The Study participants of the study (a cohort of N = 100) responded to a questionnaire of 38 motivational factors that had influenced them to choose English teaching as a future profession when entering education colleges. In addition, 20 of the participants took part in semi-structured interviews. This studyResults revealed that the motivations reasons of Arab students to become English teachers are based variably on a combination of intrinsic, extrinsic, and altruistic, and extrinsic motivations. 	Comment by Reviewer: I assume that this link will take the reader to the questionnaire.	Comment by Reviewer: Do you wish to make a reference to ‘females’ (as mentioned in your title)?
e.g. 

As all study participants were females, our results provide an initial indication of what draws Arab-Israeli women to the profession.
OR
As 95% of study participants were females, our results provide an initial indication of what draws Arab-Israeli women to the profession.


Keywords:- teaching motivations, EFL teachers, Arab-Israelis, pre-service teachers, FIT- Cchoice scale, qualities of good teachers.

1. Introduction
According to the Central Bureau of Statistics in Israel, the Arab population living in Israel is 1.85 million. Despite the fact that aA large segment of the Arab population places greater importance on the issue of education in Arab society,. However, according to the 2018 Knesset report on Arab sector education revealed that, there are thousands of unemployed Arab teachers who are not employed in teaching evendo not enter the teaching profession after graduating from Education colleges. from Education colleges. RAccording to recent government reports there isshow a massive surplus in Israeli massive surplus of teachers in the Israeli- Arab sector. Previously, in 2016, theAccording to Ministry of Education figures from 2016, declared a surplus of Arab teachers with approximately 12,.000 Arab students graduates each year fromof College of eEducation yearlycolleges, yet only 30% of them get embedded intoend up pursuing a career in the educational system. Still, many Arab high school graduates, specifically particularly femaleswomen, prefer to go into teaching as a future career. This study tries to understand why these students do go to teaching as a profession, specifically EFL  teaching. 	Comment by Reviewer: Some of the paragraphs were indented and some were not. For consistency, I have indented them all, with Track Changes turned off.	Comment by jamal aloushi: https://fs.knesset.gov.il/globaldocs/MMM/e55d7b99-5f6e-e811-80e2-00155d0a9876/2_e55d7b99-5f6e-e811-80e2-00155d0a9876_11_10642.pdf
	Comment by Reviewer: Citation missing? Insert citation here and full reference in reference list.
Although While there has been a plenty of satisfactory researchesis considerable literature on new teachers, teachers' attrition, teachers' retention, and teachers' turnover in other developed countries (as documented in Henke et al., 2001;, Buchanan, J.,, et. aAl., 2013), there is a paucity of research on education as a career choice among the Arab minority living in Israel. In the Israeli context, teaching is generally regarded as a guarantee of job security, although it does not necessarily come with the honorable socio-economic status (compare to Jeong, 2016).	Comment by Reviewer: Reference missing? This work does not seem to be in your reference list.	Comment by Reviewer: Please provide citation
This study is also the pioneer in researching the Arab minority living in Israel and their motivations behind choosing teaching as a future career among EFL pre-service teachers. The importance of understanding the motivations of pre-service teachers to be so, lies in the fact that teachers' persistence seems to be related to choosing and completing undergraduate teaching major (Marshal, 2009). 
In general, in the Israeli scene, teaching profession has been regarded to guarantee job security, though not necessarily an honorable socio-economic status in the society (compare to Jeong, 2016).
Since Given the importance of teaching as ais considered to be a very important profession, it is very importantcrucial to identify and understand the motivations ofascertain why pre-service teachers opt for this careerfor their choice to become teachers in the future. Marshall (2009) pointed out that the act of choosing and completing an undergraduate teaching major seems to be related to teacher persistence. Identifying and understanding the motivations of pre-service teachers in their teacher preparation programs can help educators offer quality experiences to teachinger candidates in their teacher preparation colleges and programs, ultimately producing can help educators to offer quality experiences so that they would turn to be competent and enthusiastic teachers (Cave & Mulloy, 2010).
Our study is a first step toward addressing this research gap in the Israeli educational landscape, by looking at the reasons why pre-service English as a foreign language (EFL) teachers from the Arab minority choose teaching as a future career. In service of this research goal, we sought to answer the following research questions:
Though this has been a very popular topic of research in many developed countries, there are very few researches on teachers’ motivations to be teachers in Israel, specifically among the Arab minority living in Israel. Thus, it is very important to investigate what pre-service teachers recognize as their career goals and what motivates them to pursue teaching as a profession in the Arab-Israeli scene. 

1.1. Research goal and questions 
In the light of the aforesaid, the goal of this study was to examine Israeli-Arabs EFL (English as a foreign language) pre-service teachers’ motivations for choosing English language teaching as their future profession. This raised the following research questions 
1. What are the factors influencing Arab EFL pre-service teachers’college Arab students career choice?
2. What types of factors are more dominant in Arab EFL pre-service teachers’Arab students career choice according to the FIT-Choice sScale ranking?
3. Why have do female Arab students choosesen to be teachers?

2. Literature Review
The realm of education has been regarded among the highest A central preoccupations across allfor many nations, educationit is considered to be one of the most important pillars of the a country’s future and the building stones block of a brighter generation. Although it may be influenced throughWhile each country’s individual culture will exert a certain degree of influence, by and large teachers and educators around the world tend to still dominantly shareenjoy a high socio-economic status worldwide (Manuel & Hughes, 2006; Jeong, 2016). With tThis status applies a highcomes significant job pressure, which  on teachers and may scare them potential teachers to advance infrom realizing their dream in of pursuing a teaching degree, hence manyand makes it difficult for policymakers struggle to make teaching seem attractive to future candidates (Ramsay, 2000). As a result, many numerous researches studies across the world have investigated the motivations forto becominge a teacher amongst both novice and pre-service teachers. Reports from the United StatesS, the UK, Australia, and other European countries point to the issue difficulty of finding qualified teachers and show aexpress concerns about teacher shortages (Liu et al., Kardos, Kauffman, Preske, & Johnson, 2000; OECD, 2004; Preston, 2000).	Comment by Reviewer: Reference incomplete in your reference list.	Comment by Reviewer: Reference missing? This work does not seem to be in your reference list.	Comment by Reviewer: References missing? These 3 works do not seem to be in your reference list.	Comment by Reviewer: New APA guidelines (7th edition) now only require ‘et al.’ for 3 authors or more.
When considering teacher training programs, it is mandatory crucial to identify the motivation for teaching since it can provideis a valuable tool for to guideing newcomers for considering teaching as a career choice. Many scholars have proposed different definitions for motivation. Among them, Schunk and others (2008) define motivation it as “the process by which goal oriented activities are incorporated and sustained”. Linder (1998) defines it as “the inner force that drives individuals to accomplish personal goals”. 	Comment by Reviewer: Reference missing? This work does not seem to be in your reference list.	Comment by Reviewer: Reference missing? This work does not seem to be in your reference list.
Richardson and Watt (2002) came up with the framework of FIT-Choice, they define ‘FIT-Choice’ (Factors Influencing Teaching Choice)defining it as “a scale that determines the strength of influence for a range of motivations from individuals choosing teaching as a career”. They based their model onaccording to the expectancy-value framework, which is the most comprehensive motivational model for career choice (Wigfield & Eccles, 2000). The Watt and Richardson’s study included 1,653 participants pre-service teachers from both graduate and undergraduate teaching programs across three3 different universities in Australia. They analyzed their participants’ demographic, career realization, occupational status on the scale 1–5 (5 being the highest), motivation forof choosing teaching (extrinsic, intrinsic, and altruistic values), propositions about the profession, and finally career choice satisfaction.	Comment by Reviewer: There’s no exact match to this citation in your reference list. I think you’re referring to Watt and Richardson (2007). Could you please check and amend your citation as necessary?	Comment by Reviewer: Reference missing? This work does not seem to be in your reference list.
A number ofMany researchers have adapted the FIT-Cchoice scale since then, but only with a minor modifications or adaptions to suit the intended audience. Jeong (2016) utilized the original model and adapted it forto fit the Korean EFL pre-service teachers. Her model was further improved by making the surveys network-based and online, for example via surveys such as Google surveys available. Manuel and Hughes (2006) also developed their study under from this model, with the addition of open-ended questions.
These aforementioned studies uniformly categorizedassigned motivations for choosing teaching as a career into three main categories: intrinsic, extrinsic, and altruistic. “Intrinsically motivated people do actions for innate satisfaction without looking at the following consequences and outcomes”.” In other words, people with intrinsic motivations become teachers because offor reasons and motivations that are related to the job itself, such as enjoyment of teaching, enjoyment of being with childrenkids/ young people, using their expert knowledge, taking on the a challenge ofto teaching a “difficult” subject (Joeng, 2016). On the other hand, being extrinsically motivated indicates that the individual is affected by social/socio-cultural factors. Individuals with extrinsic motivations put more emphasis on the outcomes that are not related to teaching itself, for example  (such as vacations, income, or social status). Rather, these individualsThey are usually affected influenced by social pressures of theirfrom society, their families, former teachers, or even friends. These pressures also include encompass also personal factors, such as having a convenient schedule for family life and having children, as well as job benefits (Pop & Turner, 2009;, Joeng, 2016). As its name indicates, tThe third category labeled altruistic motivations of choosing teaching as a career is altruistic. As its name indicates,comprises people under this category recruit forwho go into teaching job because they want to help others, in this case students, or society. People in this categoryThey believe that they can make a change in the education system for the good of society. Alongside these three3 main categories, all studies included incorporated other motivational factors, such as last-resort career, demographics, and other cultural conflicts.	Comment by Reviewer: To set the context for your analysis in the discussion section (about extrinsic factors being high and altruistic factors being low(er) among your respondents), it may be useful to add a new paragraph here, discussing any previous research about the potential ‘positive’ or ‘negative’ influences (or correlations) of these 3 motivational categories on teacher persistence and teacher attitudes. 
Across all studies, intrinsic values dominated the mMotivations forof teaching; these were were uniformly governed under intrinsic values across all studies followed by altruistic values, with teaching as a “fallback” career being atin the last place. Pre-sService -teachers seemed less concerned about extrinsic values such as salary and status. Accounting for 65%–75% of respondents, fFemale teachinger candidates far outnumbered male participants apparently dominatedin the surveys, especially among childhood early years and primary teachers ranging from 65-75%. AlthoughWhile, most participants viewed teaching as a career with high in demands and low in returns, they showed a surprisingly a high satisfaction rate with their choice of career (Richardson & Watt, 2006). 	Comment by Reviewer: I wasn’t sure if you were trying to give a comparison here, comparing the motivations of pre-service teachers versus service teachers (teachers in service).

I have assumed here that you’re making a general statement about pre-service teachers. If you wish to make a comparison, you could say:

Compared with teaching students, teachers actually in service seemed less concerned about extrinsic values, such as salary and status.	Comment by Reviewer: I’ve assumed that the 65–75% is referring to the proportion of female participants across all education levels, not just early years and primary.	Comment by Reviewer: There’s no exact match to this citation in your reference list.
According to the an OECD report (2005), the most common motives for choosing teaching as a career studies in the developed countries such as France, Australia, Canada, and the U. K. revealed that were working with children, fulfilling the intellectual potential, or contributing to the society were the most commonly preferred motives for choosing teaching as a career. In contrast, research results from different socio-cultural or socio-economical situations of underdevelopedless developed countries in Africa have discoveredrevealed that extrinsic motives such as wages, job security, and career status in career were more essential than anything else. In other words, Since the motivational factors for choosing teaching as a future career are variedvary according toross the socio-cultural and socio-economical situations context of a specific society, it is imperative to identify the teaching motivations exclusively related to the specific society.	Comment by Reviewer: Reference missing? This work does not seem to be in your reference list.
To our knowledge, little research on this issue has been conducted in the Israeli context, particularly in relation to the motivations of teachers from the Arab minority. Although a myriad of researches worldwide investigated the motivation to become a teacher amongst teachers from various levels, only little attention has been paid to the Israeli teachers in general and Arab minority teachers in Israel in particular. The Arabs have long ruled the territory of Israel (Palestine) but soon enough after the introduction of the Zionist movement in 1984, the Zionist movement started began its struggle to claim the promised land, and claimed their occupation in Israel to renderedwith the result that the Arab Ppopulation has been reduced to a mere 20% of the population in our contemporary times (Elran, et al., 2018).	Comment by Reviewer: Please check if this year is correct. Should it be 1948?	Comment by Reviewer: Reference missing? This work does not seem to be in your reference list.
The name is Elran here and Erlan in the following paragraph – is this a typo?
According to Erlan and others (2018), “the population of the Arab minority is an ‘“indigenous’” population that views itself as subject to the hegemony of a majority that, for the most part, is not indigenous”. Arabs in Israel are challenged to deal with the fact that they are a minority in the land of their forefathers, but unfortunately under the jurisdiction of the Jewish immigrants., Over the years, rhence relations between Arabs and Jews have growngrew understandablyexpectably tense, with theand Arab minority livinged in pure isolation.
After many years of turmoil, where one community annually such as celebratingcelebrated a day of independence while at the same time fifth of the country’s population isthe other was mourning the Nakba, the nation came to the realization that thethere  is a notable Arab-Jewish cleavage between Arabs and Jews and it musthad to gradually vanish disappear (Amara & Mar’i, 2002)., Tthe Arab minority began to assimilated into the Israeli culture, and their boundaries was were extended., For the first time, after years of being obligated bound to the rule role of a housewife and in the extreme rare cases a teacher, Arab women in Israel were finally had given the freedom to stay away from their families and pursue their true career.	Comment by Reviewer: Reference missing? This work does not seem to be in your reference list.
Teachers' motivation attitudes in the Arab education system areis the result of various socio-cultural factors as proceeded in several studiesalluded to above. They Teachers try to instill interpersonal contact amongst their students, as well as and a sense of belonging and security in the school. In practice, however, Arab teachersthey tend to work in restrictive, part-time employment conditions and without the therapeutic or professional staff to assist them in addressing the various diverse needs of students and the issue of violence. Additionally, the influence of thecentralized management administration adopted by style of the principals at manythe Arab schools, is based on an which adopts a centralized leadership pattern (authoritative and forceful), management style that contradicts modern conceptions of moral and collaborative leadership. It is a distant leadership style that is sometimes influenced by cultural characteristics that tend to negate emotions and do not tend to share exclude teachers with from school decision- making processes.	Comment by Reviewer: Citations.
This paragraph provides useful contextual information. Could you include some citations to show your sources?
AlsoFurther, the unilateral links between the school and parents, tThe conflicts between the stakeholders in the Arab education system, and the distrust of teachers and the Arab society in the Israeli education system impair the teachers’ sense of belonging. and In summary, Israeli-Arab teacher motivations and the way their investment in teaching is characterized by their attitudes towards students are characterized by an educational landscape that lacks individual, a forced and not encouraging autonomy.	Comment by Reviewer: I’m not sure what you mean by ‘their investment in teaching is characterized by their attitude towards students, a forced and not encouraging autonomy’. I assume by their that you are referring to the teachers.

Forced autonomy sounds like a bit of a contradiction. 

I have suggested a rephrase based on my interpretation of your original message. I’ve also tried to introduce a link to the next section, in which you present your original research. Please check that my rephrase still reflects what you wanted to say.

3. Methodology
3.1. Research Pparticipants
PThe participants inof this study were 100 Arab-Israeli college students majoring in EFL education who study at an Islamic college located in Israel, with a population of 95% of female Muslim Arab students who majored in EFL education. They are varied between freshmen and fourth- year students.	Comment by Reviewer: It would also be useful to describe the profile of the EFL students and of your study participants. E.g.,

As all students on the EFL course are women, our study sample was 100% female.	Comment by Reviewer: If you mean that students came from these two year groups only (freshers and 4th years), then you can keep the text as it is. If you mean that students came from all 4 year groups, then for clarity you could say:

They came from four different year groups, ranging from first year to fourth year.	Comment by Reviewer: In this section, it would be useful to add a few lines about any sampling methods used and about how the students were recruited. E.g.,

All EFL students received an email inviting them to take part in the study. Out of a total of XXX students invited, 100 agreed to participate.
3.2. Research Mmethods and Ttools
The current study applied the a mixed- method design in which the quantitative and qualitative methods techniques were prioritized equally (Johnson & Onwuegbuzie, 2004). The quantitative data were collected using an online survey based on the FIT-Choice sScale, adapted from Richardson and Watt (2006; 2007). The FIT questionnaire was conducted administered in order to examine students’ motivations for choosing English language teaching as their future profession. The questionnaire includes 38 items on a Likert- type scale, ranking going from 1 (not at all) to 7 (extremely) how important each given item was in the students’ career decision. The items are grouped into five lower-order factors and two higher-order factors representing a wide range of career choice motivations. Tthe five lower-order factors captured by this scale include are as follows: aAbility;, iIntrinsic career value;, fFallback career;, pPrior teaching and learning experiences;, and sSocial influences. The two higher-order factors captured by this scale include:are pPersonal utility value and sSocial utility value. The personal utility value factor is comprised of three lower-order factors including: jJob sSecurity;, tTime for family; and jJob transferability. The social utility value factor is comprised of an additional four lower-order factors including: sShapeing the future of children/adolescents ;, eEnhanceing social equity; and mMakeing a social contribution; and wworking with children/adolescents. High reliability of the FIT-Choice scale was observed in the present study with an alpha estimate of 0.91 for the overall scale and alpha estimates ranging from 0.50 to 0.95 among the twelve factors utilized. Table 1 presents the FIT-Choice subscale alphas, number of items, and sample items.	Comment by Reviewer: Reference missing? This work does not seem to be in your reference list.	Comment by Reviewer: Please double check. This seems to contradict your conclusion, where you mention that the questionnaire was administered in online and hard copy format.

If it was also delivered in hard copy, you could use this wording:


The quantitative data were collected using a survey based on the FIT-Choice scale, adapted from Richardson and Watt (2006; 2007). To maximize participation, the survey was offered in both online and pen and paper format. The FIT questionnaire was administered…	Comment by Reviewer: I have recommended moving this text to our results section
The qualitative data were collected via semi- structured interviews. Twenty freshman and sophomore second-year undergraduates students were interviewed. The interviews were conducted face to face and fully transcribed. Each interview took about 45 minutes, and was audiotaped and accompanied by a research diary. 

4. Results
4.1. FIT-Choice Responses
High reliability of the FIT-Choice scale was observed in the present study, with a Cronbach’s alpha of 0.91 for the overall scale and scores ranging from 0.50 to 0.95 for the 12 factors utilized. Table 1 presents the FIT-Choice subscale alphas, number of items, and sample items.	Comment by Reviewer: I have recommended moving this text from your research methods and tools section to your results section
Table 1
FIT-Choice Ssubscale Aalphas, Nnumber of Iitems, and Ssample Iitems
	Higher- order factor 
	Factor 
	Cronbach’s α
	N of items
	Sample item 

	N/A
	Ability
	0.87
	3
	I have good teaching skills

	N/A
	Intrinsic career value
	0.90
	3
	I am interested in teaching

	N/A
	Fallback career
	0.75
	3
	I chose teaching as a last-resort career

	Personal utility value
	Job security
	0.82
	3
	Teaching will offer a steady career path

	
	Time for family
	0.84
	5
	Teaching hours will fit with the responsibilities of having a family

	
	Job transferability 
	0.50
	3
	A teaching job will allow me to choose where I wish to live

	Social utility value
	Shape future of children/ adolescents 
	0.94
	3
	Teaching will allow me to influence the next generation

	
	Enhance social equity 
	0.84
	3
	Teaching will allow me to benefit the socially disadvantaged

	
	Make social contribution
	0.87
	3
	Teaching allows me to provide a service to society

	
	Work with children/ adolescents
	0.95
	3
	I want a job that involves working with children/adolescents

	N/A
	Prior teaching and learning experiences
	0.91
	3
	I have had good teachers as role-models

	N/A
	Social influences 
	0.64
	3
	People I’ve worked with think I should become a teacher



Findings
In order to answer the our second research question, which was to identify the more dominant factors, a quantitative analysis was conducted. Results revealed that Arab EFL college Arab students generally rated aability, jJob security, and tTime for family as highest in their reasons for choosing teaching, followed closely by sShape future of children/ adolescents and mMake a social contribution. Of all 12twelve factors, EFL college Arab students ranked rated ffallback career and jJob transferability as the least influential in their decision to chooseing teaching. Table 2 presents descriptive statistics forof the FIT-Choice subscales.
Table 2
Descriptive Statistics forof the FIT-Choice Ssubscales
	Scale
	N
	Min
	Max
	M
	SD	Comment by Reviewer: Some of the SDs in this column are to 3 decimal places. Could you check and make them consistently to 2 decimal places?

	Ability
	100
	1.00
	7.00
	5.42	Comment by Reviewer: I’m not sure what the highlighting indicates.
	1.47

	Intrinsic career value
	100
	1.00
	7.00
	4.79
	1.91

	Fallback career
	100
	1.00
	7.00
	3.80
	1.88

	Job security
	100
	1.00
	7.00
	5.50
	1.42

	Time for family
	100
	2.00
	7.00
	5.41
	1.35

	Job transferability
	100
	1.00
	7.00
	3.97
	1.43

	Shape future of children/ adolescents
	100
	1.00
	7.00
	5.07
	1.893

	Enhance social equity
	100
	1.00
	7.00
	4.53
	1.713

	Make social contribution
	100
	1.33
	7.00
	5.01
	1.683

	Work with children/ adolescents
	100
	1.00
	7.00
	4.43
	2.153

	Prior teaching and learning experiences
	100
	1.00
	7.00
	4.79
	1.823

	Social influences
	100
	1.00
	7.00
	4.91
	1.50

	Personal utility value
	100
	1.91
	6.55
	5.04
	0.97

	Social utility value
	100
	1.08
	7.00
	4.76
	1.74



4.1.1. Subscale Analysis
[bookmark: _Hlk39566251]A second step was to conduct a deeper analysis for each subscale, as presented below.:
Ability. 	Comment by Reviewer: It would be useful to specify in this ‘ability’ discussion (and for each of the following subscales) whether it is an intrinsic, extrinsic or altruistic motivation. This would set the context for your discussion section. E.g.:

The ability subscale, which contains the components of an intrinsic motivation, assesses respondents’ self-appraisal of their own teaching skills (McLean et al., 2019).
The aAbility subscale was designed to assesses one's respondents’ self-appraisal of their own teaching skills (McLean, et al.Taylor & Jimenez, 2019). ItThe subscale consists of three3 items. The subscale mean of items score was (M = 5.42, SD = 1.47). The Pparticipants scored lowest on the item “Teaching is a career suited to my abilities” (M = 5.25, SD = 1.74); and highestscores for the item “I have the qualities of a good teacher” were highest (M = 5.58, SD = 1.58). A closer look at the item- specific means suggests that there is not a great deal of variance in the means of the items, as noted in Table 3.
Table 3
Descriptive Statistics forof the Ability Iitems
	Item
	M
	SD

	I have the qualities of a good teacher
	5.58
	1.58

	I have good teaching skills
	5.44
	1.63

	Teaching is a career suited to my abilities
	5.25
	1.74



Intrinsic Ccareer Vvalue. 
The iintrinsic career value subscale was designed to assesses the extent to which one the individual has a genuine, intrinsic interest in and desire to pursue teaching (McLean , et al.Taylor & Jimenez, 2019). ItThe subscale consists of three3 items. The subscale mean of items score was (M = 4.79, SD = 1.91). The Pparticipants scored lowest on the item “I’ve always wanted to be a teacher” (M = 4.28, SD = 2.20); and highestscores for the item “I like teaching” were highest (M = 5.15, SD = 2.06). A closer look at the item- specific means suggests that there is a moderate deal of variance in the means of the items (, as noted in Table 4).
Table 4
Descriptive Statistics forof the Intrinsic Ccareer Vvalue Iitems
	Item
	M
	SD

	I am interested in teaching
	4.60
	2.00

	I’ve always wanted to be a teacher
	4.28
	2.20

	I like teaching
	5.15
	2.06



Fallback Ccareer. 
The fFallback career subscale was designed to assesses the extent to which one respondents’ views teaching as a “backup” or “second- choice” career (McLean, et al.Taylor & Jimenez, 2019). ItThe subscale consists of three3 items. The subscale mean of items score was (M = 3.80, SD = 1.88). The Pparticipants scored lowest on the item “I was not accepted into my first-choice career” (M = 3.354.21, SD = 2.4625); and scores highest for the item “I was unsure of what career I wanted” were highest (M = 4.213.35, SD = 2.2546). A closer look at the item- specific means suggests that there is a great deal of variance in the means of the items, as noted in (Table 5).
Table 5
[bookmark: _Hlk39785967]Descriptive Statistics forof the Fallback Ccareer Iitems
	Item
	M
	SD

	I was unsure of what career I wanted
	4.21
	2.25

	I was not accepted into my first-choice career
	3.35
	2.46

	I chose teaching as a last-resort career
	3.86
	2.19



Personal Uutility Value. 
The pPersonal utility value subscale was designed to assesses the extent to which one's the individual’s perceptions of the practical aspects of teaching as convenient to their desired lifestyle (McLean, et al.Taylor & Jimenez, 2019). The personal utilityIt is comprised of three lower-order factors including: jJob sSecurity (3 items);, tTime for family (5 items); and jJob transferability (3 items). The overall mean for this subscaleof items score was (M = 5.04, SD = 0.97). The pParticipants scored lowest on jJob transferability (M = 3.97, SD = 1.43), especially the item “A teaching job will allow me to choose where I wish to live” (M = 3.15, SD = 2.14); and highest scores for the item “School holidays will fit in with family commitments” were highest (M = 5.88, SD = 1.5166). A closer look at the item- specific means suggests that there is a great deal of variance in the means of the items, (as noted in Table 6).
[bookmark: _Hlk39571334]Table 6
Descriptive Statistics forof the Personal Uutility Vvalue Iitems
	Ssubscales
	Item
	M
	SD

	Job security

	Teaching will offer a steady career path
	5.65
	1.67

	
	Teaching will provide a reliable income
	5.21
	1.58

	
	Teaching will be a secure job
	5.63
	1.71

	Time for family

	Part-time teaching could allow more family time
	5.25
	1.91

	
	Teaching hours will fit with the responsibilities of having a family
	5.72
	1.66

	
	School holidays will fit in with family commitments
	5.88
	1.51

	
	As a teacher I will have lengthy holidays
	5.32
	1.66

	
	As a teacher I will have a short working day
	4.90
	1.83

	Job transferability

	Teaching may give me the chance to work abroad
	3.59
	2.22

	
	A teaching qualification is recognized everywhere
	5.16
	1.76

	
	A teaching job will allow me to choose where I wish to live
	3.15
	2.14



Social Uutility Vvalue. 
The sSocial utility value subscale was designed to assesses the extent to which one the respondent values making a positive contribution to society through working with children (McLean, et al.Taylor & Jimenez, 2019). Social utility valueIt is comprised of four lower-order factors including: sShape future of children/ adolescents (3 items);, eEnhance social equity (3 items);, mMake a social contribution (3 items); and wWork with children/ adolescents (3 items). The overall mean for this subscaleof items score was (M = 4.76, SD = 1.74). The pParticipants scored lowest on work with children/adolescents (M = 4.43, SD = 2.15); and on eEnhance social equity (M = 4.53, SD = 1.71), and Work with children/ adolescents (M = 4.43, SD = 2.153) especially the item “Teaching will allow me to benefit the socially disadvantaged” (M = 4.34, SD = 1.88).; and sScores for the item “Teaching allows me to provide a service to society” were highest (M = 5.35, SD = 1.87). A closer look at the item- specific means suggests that there is a great deal of variance in the means of the items, as noted in (Table 7).
Table 7
Descriptive Statistics of for the Social Uutility Vvalue Iitems
	Ssubscales
	Item
	M
	SD

	Shape future of children/ adolescents

	Teaching will allow me to shape child/adolescent values
	4.97
	2.05

	
	Teaching will allow me to influence the next generation
	5.23
	2.02

	
	Teaching will allow me to have an impact on children/adolescents
	5.00
	1.94

	Enhance social equity 

	Teaching will allow me to raise the ambitions of underprivileged youth
	4.85
	1.95

	
	Teaching will allow me to benefit the socially disadvantaged
	4.34
	1.88

	
	Teaching will allow me to work against social disadvantage
	4.40
	2.08

	Make social contribution

	Teaching allows me to provide a service to society
	5.35
	1.87

	
	Teachers make a worthwhile social contribution
	4.86
	1.82

	
	Teaching enables me to “‘give back”’ to society
	4.83
	2.00

	Work with children/ adolescents

	I want a job that involves working with children/adolescents
	4.35
	2.31

	
	I want to work in a child/adolescent-centredcentered environment
	4.35
	2.19

	
	I like working with children/adolescents
	4.59
	2.24



Prior Tteaching and Llearning Eexperiences.: The pprior teaching and learning experiences subscale was designed to assesses the extent to which one students wereas inspired by previous teachers or by their own experiences teaching students (McLean, et al.Taylor & Jimenez, 2019). ItThe subscale consists of three3 items. The subscale mean of items score was (M = 4.79, SD = 1.82). The pParticipants scored all the items similarly (as noted in Table 8).
Table 8
Descriptive Statistics forof the Prior Tteaching and Llearning Eexperiences Iitems
	Item
	M
	SD

	I have had inspirational teachers
	4.82
	1.97

	I have had good teachers as role-models
	4.78
	1.96

	I have had positive learning experiences
	4.78
	1.98



Social Iinfluences.: The sSocial influences subscale was designed to assesses the extent to which others (one's family and/or friends) encouraged or expected them to become a 
teacher (McLean, et al.Taylor & Jimenez, 2019). ItThe subscale consists of three3 items. The subscale mean of items score was (M = 4.91, SD = 1.50). The pParticipants scored lowest on the item “My friends think I should become a teacher” (M = 4.04, SD = 2.25); and highest scores for the item “My family think I should become a teacher” were highest (M = 5.79, SD = 1.67). A closer look at the item- specific means suggests that there is a great deal of variance in the means of the items, (as noted in Table 9).
Table 9
[bookmark: _Hlk39790306]Descriptive Statistics of for the Social Iinfluences Iitems
	Item
	M
	SD

	My friends think I should become a teacher
	4.04
	2.25

	My family think I should become a teacher
	5.79
	1.67

	People I’ve worked with think I should become a teacher
	4.89
	1.94



4.1.2. Dominant Motivation
1.  Discussion
AcrossAmongst the 54 questionnaire items (54xX100=5,400 answers), the respondents indicated rated the intrinsic and extrinsic motivations with higher rates rather than the altruistic reasons. The items with the highest score turned out to be intrinsic, with items B1 (“I am interested in teaching [English]”), B7 (“I have always wanted to be a[n English] teacher”), and B12 (“I like teaching [English]”) of the FIT questionnaire withreceiving ratings of 6 and or 7 onin the Likert scale. The intrinsic motivation stands with a percentage ofIn all, 88% of the pre-service teachers indicating to it as one of theselected intrinsic motivations to be English teachers. The following factor was extrinsic with also a high ranking. Among the 14 items indicated as extrinsic, the participants pointed to 82% of the answers as extrinsic, specifically the items B2 (“Part-time teaching could allow more family time”), B 16 (“Teaching hours will fit with the responsibilities of having a family”), and B29 (“School holidays will fit in with family commitments”). Participants also attributedindicated the items B35 (“I was not accepted into my first-choice career”) with a ranking rating of 5–-7 oin the Likert scale; and B48 (“I chose teaching as a last- resort career”) with a relatively high ranking rating (5–-6) oin the Likert scale, which also undergo under the extrinsic motivations for their career choice. These constitute a large percentage of the subjects under study (76%).	Comment by Reviewer: I have recommended keeping this presentation of results about motivations in the results section.
The interpretation of the results can then be included in your discussion section.	Comment by Reviewer: Should these figures be 38/3,800?
Your abstract, methodology section, and Table 1 say 38 items. 	Comment by Reviewer: I have removed the item labels in this section. If you would like to keep them, please reject my deletion of numbers and parentheses. You would also need to include a list of all the items, labelled accordingly, in an appendix or in a table. If you would like to keep the item numbers, this is the wording you could use in the article.

The items with the highest score turned out to be intrinsic, with items B1 (“I am interested in teaching [English]”), B7 (“I have always wanted to be a[n English] teacher”), and B12 (“I like teaching [English]”) receiving ratings of 6 or 7 on the Likert scale (see Appendix 1 for a list of all items) / (see Table [X] for a list of all items).
	Comment by Reviewer: As you’ve mentioned that 82% of the participants selected extrinsic motivations, I’m not totally clear on what the 76% is referring to. Could you rephrase for clarity?
The lowest factors go toItems belonging to the altruistic category, were most items under this category were ranked withgiven lower ratings (1–-4 oin the Likert scale). For example, “item B31 (Teaching enables me to ‘give back’ to society'”) was given aranked as 3 by 85% of the participants.
4.2. Semi-Structured Interviews
The findings indicate that the mentioned assumption that in more developed countries the subjects were attracted to altruistic motivations. However, the situation in Israel is not simple. Even though Israel is a highly developed country, the findings reveal that on the one hand the population of participants under study preferred intrinsic motivations -as in a highly developed countries-, but on the other hand, very few indicated altruistic motivations. Most respondents indicated extrinsic motivations, as having teaching as a last resort choice, or a career for "default case". As opposed to more developed countries, were choosing teaching as a future career is based mostly on altruistic motivation, which reflects the fact that teaching in these communities is perceived as a holy calling (see for example: Jeong, 2016); whereas in Israel, the position of teaching and teachers is considered to be low (Wongruvitch, 2018). 	Comment by Reviewer: I have suggested moving this text to later in your discussion section, as you are beginning to interpret your findings.
Aside from the questionnaire, the following questions were asked in the qualitative interviews:
Why have you chosen to study English?
Why have you chosen to study at Aal-Qasemi Academy?
Why do you want to be a teacher?

The following themes appeared in the coding of the semi-structured interviews: 
Studying at a college that is close to home: Oone of the most prominent themes, that appearedmentioned in 15 out of 20 interviews, is the fact that the college they study in is close to their homes. AIn the 20 interviews, all 20 interviewees said they think they will eventually will get a job close to their homes. Further, all respondents think believed (though this not scientifically based, but more of a common popular belief) that there is a shortage of English teachers in the Arab society (although this view is based on common popular belief rather than scientific evidence). Maram, one of the interviewees, said: “Al-Qasemi is the closest college to my home, it would be more convenient for my family life in the future to study in a place that is close to my house”.” Muna, an engaged female student, indicated the same themeexpressed a similar sentiment when she said:saying “I’m getting married next year. I suppose that studying in a place close to my home would be most convenient for my family life, especially after getting married”.” Ahlam alluded to religious reasons to explain her choice of college: indicated another factor that is relevant to demographic location of the college, that is religious reasons “ I come froorm a conservative religious family. I am also a conservative girl. I cannot go to study in a faraway place because I have to be accompanied by mahram, this is a main key reason for coming to study at Aal-Qasemi college because it is close to my house”.” Mahram is a well-known term in the Islamic context, indicating a close member of a woman’s family— –usually a husband, father, grandfather, brother, or uncle—- who may serve as a legal escort of her duringfor journeys longer than the period of a day and a night. AlhamMaram’s claim explanation was also repeated in Suha’s and Ibtihal’s answers. 	Comment by Reviewer: For consideration:
I’m not sure if these are the students’ real names. As the names of the college and the college course are mentioned, it could be easy to identify the student. In which case, it may be worth considering using a pseudonym (if you have not done so already). 
This is what the APA says: https://apastyle.apa.org/style-grammar-guidelines/citations/quoting-participants	Comment by Reviewer: I’ve assumed you meant to put Alham here (as hers is the last point mentioned).
English is the most prestigious job amongst all teaching professions: 
For a majority of students (14 out of 20), tThe most common answer for the majority of students (14 out of 20) answering why have you chosen to be an EFL teacherfor choosing to teach English specifically was that “English teachinger is the most prestigious amongst all teaching professions”". One student, Ahmad, observed, said “Iif I’m to become a teacher anyway, then I want to be an English teacher, it is the best in of the worst!” (meaning the best among all teaching professions, but the worst because teaching is the worst job).
I think/ My family thinks that teaching is the best job for a woman in the future: 
All respondents (100%) reported that they chose being to be English teachers because this it is the best profession for a woman who is going to be a mother in the future. 
I love the English language: 
The most strongA key orientationobservation, apparent in both the questionnaire and the semi-structured interviews, is the undergraduates’ intrinsic strong orientation attachment to the English as a subject. All subjects respondents agreed that they loved the English language and enjoyed and this is the main reason for becoming English teachers. All subjects interviewed mentioned that they love English Language, they love to speaking English, and indicated that this passion for the language wasis an main reason in decidingimportant factor in their decision to be English teachers. 

5. Discussion
2. Research LimitationsConclusion and Recommendations 	Comment by Reviewer: Text missing? I assume your research limitations will be added at a later date. I would recommend subsuming research limitations within the discussion section. I have indicated where this text might fit.
This study tries to investigated the motivational factors behindof Israeli- Arab female undergraduates’ motivations decision to train asfor being English teachers. The research instrument was based onsecond part of the FIT-Choice model was used. Part of the dData wereas collected through an online survey while some of the data was delivered through a hardcopy of the questionnaire in or to guarantee more correspondents and participants. Our respondents’ future career choice was primarily driven by intrinsic Among the motivational factors, the most significant EFL teaching as a career for EFL pre-service teachers were intrinsic suchunderpinned by a strong interest in teaching and a as love of the English language. The next importantExtrinsic factors, were extrinsic such as being convenient compatibility withfor the life of motherhood, and the relatively comfortable lifestyle of that comes with being an EFL teacher, were also importants. Altruistic motivations, however, got were given the lowest ranking ratings in on the Likert scale. The questionnaire’s findings are were further compatible supported by the themes that emerged inwith the semi-structured interviews were interviewees reported similar ideas.	Comment by Reviewer: Please double check. At the beginning of your methodology section, you mention that the questionnaire was administered in online format only. 
I have amended the text to reflect this.

If it was also delivered in hard copy, you could use this wording:
Data were collected through a questionnaire made available online and in hardcopy.
Some of our findings appear to challenge prior work suggesting that teachers in more developed countries are attracted to altruistic motivations. However, the situation in Israel—unarguably a highly developed country—is not simple; and this complexity is reflected in our results. On the one hand, our participants were driven by intrinsic motivations, in line with other highly developed countries. On the other hand, few indicated altruistic motivations. Most respondents pointed to extrinsic motivations, such as teaching being a last-resort choice, or a “default career”. Regional perceptions of teaching could provide a potential explanation for these motivational differences. In developed countries where teachers are driven by altruistic motivations, teaching tends to be perceived as a calling (e.g., Jeong, 2016); whereas in Israel, the position of teaching and teachers is considered to be low (Wongruvitch, 2018). 	Comment by Reviewer: This text was originally below your presentation of the results on intrinsic, extrinsic and altruistic motivations. I have suggested moving it to this location (in your discussion section), as you are interpreting your results.
5.1. Research Limitations

5.2. Conclusions and Recommendations
 On the basis of our and Based on the findings of this study, the it is possible to make some following recommendations should be taken bythat could be implemented by policy makers in Israel in order to guarantee more altruistic motivations and being enrolled into education careerto promote teaching as a holy calling. For example, tTeachers should get receive higher salaries, and students with high grades in entrance exams should be accepted to education colleges. The fact that Arab- Israeli pre-service teachers had ranked intrinsic motivations factors as their chief teaching motivationmotivation  can be interpreted as a positive evidence, because since it is believed that those who are attracted to the teaching career for intrinsic motives are have been linked to more dedicationed to the teaching profession (Jeong, 2016). That said, it could be argued that altruism also has an important role to play in teacher dedication. For this reason,Yet, the fact that the altruistic motivations got scored the lowest ranking among of all other motivations could reflectis a very negatively evidence on those who enter the field of educationteaching, specifically EFL teaching, in the Palestinian Arab sector educationsociety living in Israel. Once Were altruistic motivations are to be strengthened, it is believed that teachers’ will be more dedicationed to their job would have the potential to increase. 	Comment by Reviewer: You may want to start with a sentence about course content, which links back to a point you made in your introduction and your literature review. Feel free to use or adapt the text below.
	Our study, and any future research developed from it, could be used to inform college teacher training programs in the Arab sector in Israel, helping course developers adapt their content to deliver quality and relevant experiences for future teachers.	Comment by Reviewer: It would be useful to develop this point further. How might a higher salary and changing the entrance requirements encourage altruistic motivations; and what would be the impact on the type or numbers of teacher training enrollments?
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