Abstract

More than once, while teaching my classes, I have sensed that something significant is happening – invigorating the learning process, energizing me, and vitalizing the connection between me and the other learners. By contrast, at other times, I sometimes I feel that the group learning experience evokes in me and in the other learners’ feelings of dry monotony, or intimidating anxiety. 

Similarly, it also happens that while treating a patient as a professional educational psychologist, or coaching teachers or parents, I have felt something surprising and wonderous taking place. But at other times I feel that even though all the right words were spoken, that empowering experience did not occur. However, when I try to determine what it was about the words that were spoken at those precise learning moments that induced such distinctive experiences for me and others, I find it surprisingly difficult to identify the cause. 

This study presents the results of my attempts to identify a learning component that pertains both to classroom teaching and to psychotherapy, in light of the Hasidic thought of the Maggid of Mezeritch and the psychoanalytic thought of Wilfred Bion. This component is the element that empowers learners, whose absence is felt quite strongly. It is apparently influenced not only by the content of the words spoken during the learning experience, but also by elusive factors hidden in the spaces between the letters.

Many empirical studies point to the significant positive effects of dialogic teaching on classroom processes. This approach seeks to teach by means of an open dialogue between teachers and students. Its importance has been emphasized by various pedagogical thinkers including Martin Buber, Paulo Freire, Mikhail Bakhtin and Karl Frankenstein.

Alongside the development of dialogic education, there has also been significant development in the field of the philosophy of science with respect to understanding the thought processes that take place during scientific discovery. Thus, scholars such as Gaston Bachelard have posited that there is a distinct stage where scientists experience a sudden and surprising flash in which a new insight is revealed to them, as if this insight has emerged from the depths of their unconscious. They have therefore argued that unconscious thought processes are necessary for scientific discovery, and that their nature is fundamentally different from the nature of conscious and logical thought processes.

Despite this paradigm shift in the philosophy of science regarding the importance of unconscious thought processes, researchers of dialogic education have not yet engaged in with the ways in which a teacher may augment the occurrence of unconscious thought processes that promote learning during classroom learning. This is the case, despite the fact that researchers of dialogic education consider the nature of the dialogue between a teacher and their students as a significant means of influencing students’ thought processes during the learning experience. Nevertheless, they have not yet devoted attention to the ways in which teachers may use the nature the of dialogue with their students to intensify unconscious thought processes that promote learning. 

The aim of this study is to examine for the first time the contribution of unconscious thought processes to classroom learning as well as the ways in which a teacher may use educational dialogue to intensify these thought processes. This research is rooted in interdisciplinary analysis of the Hasidic thought of Rabbi Dov Ber of Mezeritch and the psychoanalytic thought of Wilfred Bion.
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Dialogic Teaching
1. Lesson structure
2. Classroom management
3. Direct learning of discourse skills and learning strategies

Intensification of unconscious thought processes that promote learning

Strengthening of learning processes
The contribution of the current study to the existing Dialogic Education model

Rabbi Dov Ber of Mezeritch (1704-1772) was one of the greatest disciples of the Baal Shem Tov, the founder of Hasidism, and one of the greatest teachers of all time. His Hasidic thought had a great influence on both the Hasidic movement and various thinkers in the twentieth century. In my study, I show that according to the Maggid any meaningful learning process requires the contribution of unconscious thought processes, which he identified with the Kabbalistic-spiritual spheres of “wisdom” and “intelligence.” In his view, only through these unconscious thought processes can a student gain deep understanding of the words of his rabbi, and only through them can learning evoke pleasure and strengthen the emotional connection between a rabbi and his student. It is worth noting that the Maggid primarily described the benefits that can arise from the contribution of unconscious thought processes while learning, but he rarely deals with the costs and difficulties from which learners may suffer due to this combination. My study of the Maggid’s thought will thoroughly re-examine concepts that have long been discussed in the study of Jewish thought in relation to their implications for the study of mysticism. However, here, for the first time, these same concepts will be examined in relation to their implications for psychology and pedagogy. 

Wilfred Bion (1897-1979) was one of the greatest psychoanalysts of all time. At the center of his thought, Bion developed an original psychoanalytic theory of thinking and learning. For him, unconscious thought processes, which he identified with ״dream thinking,״ are requisite for any meaningful learning. In contrast to the Maggid, Bion dealt extensively with sketching out significant emotional difficulties that may arise in learners when they seek assistance from unconscious thought processes during the learning experience. He therefore believed that human beings are inherently inclined, both as individuals and as groups, to oppose this kind of learning. In any case, Bion believed that meaningful learning is contingent upon learners’ ability to contain the emotional experiences that necessarily accompany the learning process. The current study of Bion’s thinking is the first in-depth examination of his position regarding the thought processes that occur during verbal thinking—the thinking that characterizes school learning. This stands in contrast to existing research on Bion’s thinking, which has, to date, focused almost entirely on the thought processes that take place in a pre-verbal phase of cognition—thinking that is frequently characteristic of learning during psychotherapy.

Unconscious thought processes are, by their nature, not susceptible to a person’s direct control, and are in any case not subject to a learner’s direct influence. Nevertheless, in this study, I argue that both the Maggid and Bion believed that the learner has the ability to indirectly strengthen the occurrence of unconscious thought processes through an interpersonal relationship that is characterized by certain qualities of thinking, attention, and emotion during the learning experience. 
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Strengthening of the unconscious thought processes that promote learning
Characteristics of connection:  1. Attention 2. Thought 3. Emotion

Strengthening of the learning processes


I further argue that these characteristics of connection, which were described by both the Maggid and Bion, lead to a blurring of the learner’s self-perception as a fixed and distinct object. Accordingly, both the Maggid and Bion essentially believed that meaningful learning requires learners to give up – at least to some extent – their self-perception as a fixed and distinct object during the learning experience.

Despite these significant similarities in how unconscious thought processes that promote learning factors have been described in the thought systems of the Maggid and Bion, I argue that there are also important differences between the two. Thus, I will seek to argue that these thinkers have proposed obscuring the experience of the self in different ways and to different degrees. The Maggid suggested blurring the learner’s self-perception by having the learner maintain a powerful cognitive, attentive, and emotional mental connection to the other and to the material which is being learned during the learning experience. In this connection, which I will call the “connected self,” the learner still retains a constant and distinct self-perception. Bion, on the other hand, suggested blurring the learner’s self-perception by positing that the learner maintains a cognitive, attentive, and emotional relationship with the material being learned that disperses the self. In this relationship-state, which I will call the “dispersed self,” the learner’s fixed and distinct self-perception is to a great extent dismantled. 

I will further argue that the Maggid and Bion described different learning processes because they had different views of the purpose of the learning processes they described. Thus, the purpose of the learning processes described in the Maggid’s thinking is to form a deep connection between the material being learned and the learners and their fixed and distinct personality. By contrast, the purpose of the learning processes described in Bion’s thinking is to reveal the truth in the reality that is beyond the learners, independent of their personality traits. 

Despite these fundamental differences, I will argue that the two learning processes described in the thought of the Maggid and Bion both have the potential for exceptional contribution to learning in general, and to classroom learning in particular. I posit that educational activity that combines these two learning processes will be able to contribute significantly to classroom learning. I therefore argue that in order to conduct a classroom learning process that is aided to the greatest extent by the contribution of unconscious thought processes, a teacher must navigate knowingly between the unconscious thought processes described in the respective thought systems of the Maggid and Bion, while bearing in mind professional considerations. 

Thus, when teachers seek to use unconscious thought processes that promote learning in order to expand the directions of thinking in the class, they will direct the classroom learning towards the learning process described by Bion, according to the relationship characteristics and the unconscious thought processes he noted. On the other hand, when the teacher’s goal is to use unconscious thought processes that promote learning in order to forge a connection between the material being learned and the learners, with respect to their fixed and distinct individual personalities, they will direct the classroom learning to the process described by the Maggid, and the characteristics and unconscious thinking processes that he described.

In light of these insights I seek to establish a theoretical-pedagogical model through which a teacher may strengthen his and his students’ unconscious thought processes during classroom learning, through dialogic teaching. Thus, dialogic teaching will serve as a means of reinforcing various relationship characteristics identified in the thought systems of the Maggid and Bion. These systems of thought have the potential to strengthen various unconscious thought processes that promote learning and empower learners so that they are better able to absorb the material during the learning processes, as described by Bion.

This study suggests an innovative combination in the field of the theory of praxis. I propose combining dialogic teaching—which has a proven ability to strengthen the thought processes of learners in the classroom—with the characteristics of connection and containment, as described in the thought of the Maggid and Bion. This combination may help amplify unconscious thought processes, and has the potential to help teachers significantly improve their students’ learning, which is especially crucial in today’s information societies. In addition, this combination may also help teachers contribute to their students’ development of interpersonal skills and personal growth. 
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Model of the Enhancement of Unconscious Thought Processes by means of Dialogic Teaching

Dialogic Teaching
1. Lesson structure
2. Classroom management
3. Direct learning of discourse skills and learning strategies

Containment of the learning process
Enhancement of Unconscious Thought Processes that Promote Learning
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Connection between the Learned Material and the Learners
Particular learning process (the Maggid)
Attention: and then dispersed
Cognition: concentrated and then dispersed
Emotion : reverence and aspiration to teach others

Expansion of the Directions of Learning process 
A-particular learning process (Bion)
Attention: floating 
Cognition: fluctuates, without memory or desire
Emotion: open, without personal aspiration


Enhancement of Learning Processes
image2.png
~ AP 2NN 2 M) - NN NIYMDRA DYTID K2 AN D90 NN 770 TIOnIOW DY

mwao w8 MMV AAYN ATPD NPOpR MM MPe 0MAvn MOpR ANy a9t M yap
Bl e me | : =g | ko
a /7 o O 3 u]
" oy Z L L A e u B &8 -
s 7 o A | u [is — B o
y = W S
@ =l = = A A A -a - A £ = s
~ Designer oy npo'D 11 nrowpy & .
B T T T T I AP S T N N T ANF T RPN TRir
1
- 2
- 3
H e
.
- mwmz — - @
: S e
Py
3
@ s+ - g 2 = Gxw) o m 4
a7

S el (o] gt @ = 7z O Fidy B

2011172020




image3.png
NINN QYN - AN N0 TPONIOIN DY
A s AV QN8N ATPD NITTAT NMON AN WY Ngoin | yaip
# s ” P A2 A © 11 caibri . f‘
L AN mamax mamax o 0
| o m
- 1mnm RuRerl DPRY) | P
- A~ X X, % v U I B -
T 0 i <
& w 5 o 5 oo 5 o 5w
\x\x\y\n\zz\zl\m\u\u\V\a\xsuo\n\u\u\m\s\1\7\5\5\0\)\1\x\§\1\2\ L
X om
) ] " ¥
DY K AR %N mEva 2 [ pm—
TRIROT AR MPIINY :
f B Ao o
B NN oy nnno
@ ANBN2 IWIN WK NTA% PN T2 27 .8 &
) N-MPAZIUIN NO2IN 72 27 NNYON N
2 D WK AR TIAN T2 270 iwen
= NIN WN DTN N7 AN 990N NNYWA .9
] N N? NN 9NN DKWY g™ 5Tn .10
B oo
- Mo
B NN WA PI9Y1 NARA PI9? NNIPA
3 TABN WPNA 197 NN
NPT DNIYY3 YNRN HTIEN DYIONS DINY NIEHEI MHPUPIT MINY 2 RS TR TR D
™ - B on (ranmWnoan [} o9n1EEst 29570025 oy
1250
& pel (o] it R R T - |

2011172020




image4.png
I N
PRI R IO ©vTon Tk N
MOPRRITO I Ot Aoy Pan
i T
R ===
STRTIINCNN) MIMUND 20700 ) OsOSD U
DURTNDIONTOUN w0 T N 200 b0y




image1.png
O]




