Neglect and abuse in the lives of learners with disabilities: evidence from a rural County in Southwestern Kenya.   	Comment by Author:  
Fix title page to meet the following requirements:

JARID Author Guidelines
https://onlinelibrary.wiley.com/page/journal/14683148/homepage/forauthors.html#manuscript

Title page
The title page should contain:
i. A short informative title that contains the major key words. The title should not contain abbreviations (see Wiley's best practice SEO tips);
ii. A short running title of less than 50 characters;
iii. The full names of the authors;
iv. The author's institutional affiliations where the work was conducted, with a footnote for the author's present address if different from where the work was conducted;
v. Acknowledgments.




Short running title: Neglect and abuse of learners with disabilities in rural Kenya




Authors
Phasha Nareadi	Comment by Author: Put family name last. 

Add affiliations and addresses 
Nyokangi Doris














Introduction    	Comment by Author: You need to add an abstract with several parts: 
Background
Methods
Results
Conclusions


Abstract (from the Wiley website)
“All papers should have a structured abstract (maximum 150 words) as follows: Background, Method, Results, and Conclusions. The abstract should provide an outline of the research questions, the design, essential findings and main conclusions of the study.”
https://onlinelibrary.wiley.com/page/journal/14683148/homepage/forauthors.html#manuscript

With the nation’sKenya’s commitment to creatinge safer, accessible and inclusive learning and living environments for all and to achieve gender equity by 2030, it becomes is vital to understand the situation of learners with intellectual disabilities. Their need for substantial support in understanding new or complex information and to cope independently (WHO, 2010), could render them prone to abuse and neglect, especially in communities where services are limited and negative perceptions about disability abound. Particularly in Kenya, the lives of children with disabilities, including their participation in public sphere, is often threatened by stigma and discrimination, . inequalities Inequalities in education prevail, with the gender gap widening for education levels beyond primary schools in Kenya, and, and almost 80% of people are either poor or near the poverty line (Diwakar & Shepherd, 2018). Stigma refers to the connection between negative attitudes resulting from society’s negative stereotypes and endorsed by cultural beliefs towards a discriminated group (Link & Phelan, 2001). Meanwhile, dDiscrimination refers to unfair treatment on the basis of one’s disability (United Nations, 2006). Both stigma and discrimination could encourage exclusionary and dehumanizing treatment towards an individual with disability (Odongo, 2020). Therefore, understanding the abuse and neglect experiences of learners with intellectual disabilities could contribute towards implementing policies and programs that could improveimproving the quality of their lives, by ensuring that they access, actively participate and develop optimally in safe educational and living environments that are safe.	Comment by Author: Clarify this. It is worth noting that “abuse and neglect” are not simply unmet needs. Their needs are more significant so a poor country may not be willing or able to provide all supports. Furthermore, stigma and superstition do not encourage assistance. 	Comment by Author: These definitions are common and therefore unnecessary in the introduction unless you are changing them.	Comment by Author: A step is missing here. Understanding their difficulties is not what improves the quality of their lives. Improving protection mechanisms (policies or laws as well as school programs and even transportation or knowledge within families) will help do so. 



Literature Review 

Disability in an African Ccontext	Comment by Author: Here you could be more precise. You are talking about how people with a disability are perceived and not about every aspect of disability (services, accommodations, origins of disability, predominance of different types of disability etc.) You can therefore change the title to focus on perception as a contributing factor to neglect and abuse.

There are numerousis plurality of perceptions about disability within the African context.  Bunning et al. (2017) noted that perceptions tend to make less frequent reference to natural elements, God’s will and biological factors.  Disability is often associated with witchcraft, taboo, punishment from God and/or curses, social outcast faced with bad omen, or inappropriate relations in the family or homestead (Aley, 2016; Avoke, 2002; Bunning et al., 2017; Disability Rights International, 2018; Gona et al., 2015; Bunning et al., 2017; Ogechi & Ruto, 2002; Avoke, 2002; Disability Rights International, 2018; Rohwerder, 2018; Aley, 2016). The disability  It is believed to have occurred because ancestors were angered, whether by a parent’s promiscuity, or by havinge committed adultery or have having slept with another family member or havingd sexual intercourse during pregnancy (Aley, 2016). In some parts of Africa, children with disability are referred to as “crocodile children”, or “children of rivers/forests”, a description which links them to witchcraft (Aldersey et al., 2018), and theywho are not welcomed in the communities (Baffoe, 2013), a description which links them to witchcraft (Aldersey et al., 2018). They are regarded as idiots, imbeciles, and sub-humans (Disability Rights International, 2018), who do not feel pain, and who possess natural powers, are economically enriching or give people some form of power (Phasha & Myaka, 2014). There are perceptions that disability is contagious, that it brings bad luck, and that such persons are witches (Rohwerder, 2018).  In contrast,Contrastingly, amongst some communities in East Africa, people with a disability areis respected, and such individuals are regarded as a reincarnation of deity deities and/or pacifiers of evils (Munyi, 2012).  Similarly, Haihambo and Lightfood (2010) pointed out that notions thata disability can be seen as is a gift from God, and that God trusts that the families and communities would learn something from that the experience of being with this person.  	Comment by Author: Less frequent than what? Or did you mean “frequent”?	Comment by Author: Change the form of this phrase “social outcast faced with bad omen” is a description of the person and not something that “disability is often associated with”. Whenever there is a list such as this, each item in the list needs to be “parallel”. 

See this PDF for an explanation:
https://uwaterloo.ca/writing-and-communication-centre/sites/ca.writing-and-communication-centre/files/uploads/files/parallelism.pdf
	Comment by Author: References are to be in alphabetical order when in a list.
	Comment by Author: Quotation marks on terms	Comment by Author: Avoid “they” as well as “it”

Nonetheless, negative beliefs tend to be dominante that.  As noted by Baffoe (2013), they are based on fear, misunderstandings, and stereotypes about individuals with disabilities as noted by Baffoe (2013). Regrettably, they such beliefs expose people with disabilities to prejudice, discrimination and denial of rights and resources that ought to be are afforded to all citizens.  

Abuse and neglect amongst children with intellectual disability globally and in Africa 

Worldwide, children with disabilities face increased forms of abuse and neglect in their own homes, schools, residential centres, health and childcare institutions, juvenile justice centres and in the community at large (Crowley, 2016).  They are often excluded from society, hidden away from view, and denied education and other basic services (Zermatten & McCallum, 2011). Many are held in abusive conditions, separated from their families and their communities and neglected (Barriga, Buchanan, Ceremovic et.al., 2017; Save the Children, 2011).  	Comment by Author: Since the title of this section is “children with intellectual disability”, this first sentence you should state clearly if you mean intellectual disability or all kinds of disabilities as per Crowley. The next two sentences start with “they” and “many” 	Comment by Author: Increased incidence

In Africa, children with disabilities comprised the most socially and economically neglected groups; they are two to five times more likely to be abused than their counterparts without disabilities, and those classified as having intellectual disability are three to eight times more likely to be abused (African Child Policy Forum {ACPF}, 2014). A South African study found that theyre were sexually abused in the community because of the belief about extracting theiron of economically enriching power (Phasha & Myaka, 2013). A Ghanian study reported that they are sexually violated by close relatives and acquaintances at home when they are left alone (Kassah, Kassah & Agbota, 2012).  Similar, findings were reported in the Bungoma district of western Kenya (Were, Kioli & Kurgat, 2016).  Incidents of being murdered, chained for years, and severely beaten were reported in Ghana and Kenya (Cassit, 2017; Rodriguez, Ahern, Bradshaw et al., 2018). They are being rejected, left or drowned at the riverbanks/lakes in thewith a belief that they are being returned to where they belong (Baffoe, 2013; Kassah, Kassah & Agbota, 2012; Baffoe, 2013). 	Comment by Author: Three to eight times more than counterparts without disabilities?
Or than other children with disabilities?	Comment by Author: “they” = people with disabilities or children with disabilities or children with intellectual disabilities?	Comment by Author: They?

Severe experiences of neglect have also been were also reported. For example, an Ethiopian study reported experiences of being locked in houses, classrooms or abandoned by families (Boersma, 2008). Higson and Khumalo’s (2016) study in South Africa observed that children with disabilities were living in non-hygienic environments; sleeping on the floor, not lacking provided with food, and not receivinged no medical attention when they are were sick. Disability Rights International (2018) found that some children in Kenya were left in unsupervised orphanages which that have had poor or dangerous basic living conditions. Subjection to near starvation or total abandonment of children with disabilities were recorded by Stopler (2007) in Tanzania, Uganda and Kenya, whereas, Opoku et al. (2017) reported that in some parts of Ghana, they such children were hidden and locked up in the room during family functions. 

They were verbally abused, bullied, denied food/clothes, shouted at unnecessarily, subjected to carrying heavy items, denied education and physically and sexually bused in rural districts of Malawi and Uganda (Banks et al., 2017).  Aldersey et al’s. (2018) found that children with disabilities study in the Democratic Republic of the Congo revealed that children with disabilities were recipients of degrading looks and were called derogatory names such as “sorcerer” and “gourment”. Also, Haihambo and Lightfood (2010) revealed that in Namibia, they were called derogatory names that symbolise uselessness and/or inhumanity or were referred by their disability, and stones were thrown at those with intellectual disabilities.	Comment by Author: No need to use “study” or an apostrophe s for et al.

Not all readers will know what the DRC is.

Aldersey et al. (2018) found that... 	Comment by Author: Quotation marks for these terms, “sorcerer” and “gourment” Perhaps explain why they are derogatory.

Children with disabilities receive education in poor learning environments, and they are taught by teachers who lack appropriate teaching skills (Hodgson & Khumalo, 2016; Human Rights Watch, 2015; Hodgson & Khumalo, 2016). In Ghana, Opoku et.al. (2017) reported that generally, educating children with disabilities was seen as a waste of time and financial resources.  Girls in particular, did not attend school, as they were perceived as having less value than their counterparts without a disability (UNESCO, 2008). Special schools in Kenya were reported to have inadequate reading materials, desks and classrooms, clean water, and playgrounds (Wanjohi, 2019). Also, inappropriate infrastructure, inadequate facilities and capacity of teachers to manage learners with special needs were reported by Mwoma’s (2017) study in Kenya. Rural special schools lacked wheelchairs and other special learning materials, forcing them to rely on basic equipment used in regular schools for students with disabilities, which renderedmake education ineffective (Mburu, 2017). Low school enrolment and participation was particularly reported in the early years and in rural areas among poor families and children living in counties in the outskirts of Nairobi (Moyi, 2017).  The National Gender and Equality Commission ({NGEC}, ) (2016), reported a general lack of interest to invest in the education for children with disability in Kenya due to low expectations exhibited towards them. 	Comment by Author: More so than other students? What do you mean very specifically by “poor learning environments”? No paper? Too many students? Loud classrooms? No books?	Comment by Author: Same as above. Avoid use of apostrophes. No use of the word “study”.	Comment by Author: Check wording from the Mburu study. 	Comment by Author: Why would this render education ineffective?	Comment by Author: For all children or children with a disability?

Further investigation of abuse and neglect amongst learners with intellectual disabilities is vital, given that studies conducted in Kenya have not included their voices, due in part, to reliance on documents and/or views of people other than the group in question. Such an approach suppresses their voices, and is contrary tocontrasts the human rights principle of freedom of expression articulated in the Convention on the Rights of Children (Jenkins, 2015).  Children with disabilities should be given power to define their own world if we are to design responsive interventions (ibid).  Also, abuse and neglect towards learners with intellectual disabilities, as part of the broader category of children with disabilities, is often reported as part of the broader category of children with disabilities.  Rohwerder (2018) noted that iIntellectual disability carries more stigma than other forms of disabilities.  Particularly, in Kissi, Kenya, a woman can be chased away from her matrimonial home for giving birth to a child with intellectual disability (NGEC, 2016).  Therefore, a dedicated study on such children can provide deep knowledge about their experiences. 	Comment by Author: You can also consider “does not take into account” 	Comment by Author: I do not think this very general statement needs to have a reference.	Comment by Author: This sounds more like a proposal than a statement on this study that has already taken place.

Context of Kenya
Kenya is committed to the protection of children with disabilities. For example, the Sex Offences Bill protects children against sexual abuse and exploitation (Republic of Kenya, 2001a). Section 10 of the Children’s Act (Republic of Kenya, 2001b), mandates the protection of children from economic exploitation that interferes with their education and [is] harmful to their health’.  Section 12 states that ‘a disabled child shall have the right to be treated with dignity and be accorded appropriate medical treatment, special care, education and training free of charge or at a reduced cost wherever possible’. Section 18 provides protection for children from different forms of violence – especially torture and other cruel treatment or punishment’. Chapter 4 of The Constitution of Kenya (2010) also provides for the protection of children as being a fundamental right and freedom – including those children with a disability. Article 37(a) outlaws torture and other cruel, inhuman or degrading treatment or punishment, and proclaims the right of every child to protection from abuse, neglect and all harmful practices. Section 54(3) refers to persons with disabilities as having rights and entitlement to be treated with dignity, respect, and having access to materials/devices to overcome their constraints. The Ministry of Education, Science and Technology (2010) stipulates the need to provide learning opportunities to vulnerable groups and to discard prohibitive cultural practices that keep children away from schools. These considered,But even with such a legislative and policy environment, this paper will reports experiences of abuse and neglect among children with disabilities in a rural county located in southwestern Kenya through the lens of the social model. 	Comment by Author: Kenya or the legislative framework of Kenya? “Kenya” is not specific enough.	Comment by Author: Add even more about the precise aspect that you are going to concentrate on.  

The social model considers disability as a social justice issue, and therefore advocates for the treatment of those people with dignity and respect, as well as their full participation in safer and inclusive environments.  It offers a lens that provides greater insights into thebrings a clearer understanding of barriers created by society’s attitude towards disabled people and how these barriers affect them (Barton, 1993; Loewen & Pollard, 2010; Barton, 1993). Unlike the medical model which that treats impairment as a problem that exists within an individual, and requiring diagnosis and medical treatment,; the social model argues that disability does not emerge from an individual’s impairment.  An impairment is a lack of a part/mechanism of the body, and thus, a description of a physical body.  Disability should be seen as part of human diversity, an element that is expected in every society. It is the society which disables people with impairment, by establishing ideologies and practices that restricts them from participating in the mainstream in the same way as their counterparts without disabilities (Loewen & Pollard, 2010: Shakespeare, 1996). In For Len Barton’s (1993) terms, categorising people as having a disability is a form of oppression and people categorised as such are an oppressed social group. Thus, neglect and abuse are oppressive practices encouraged by beliefs that society have has established about impairment to marginalise such people. Such practices violate the human rights of people with impairments.  Therefore, the society must change appropriately for persons with impairments to enjoy equal life opportunities, including education (Terzi, 2014). This involves instilling appropriate ideologies/perceptions about disability, dismantling insensitive social and institutional arrangements, as well empowering them (Shakespeare & Watson, 2002).  	Comment by Author: You could go more quickly over the social model and state more precisely what you are saying about the social model in Kenya.	Comment by Author: “The social model”	Comment by Author: People with disabilities	Comment by Author: This is not in line with the kinds of neglect and abuse you are highlighting. It would make sense if you are talking about neglect in terms of legal rights or inappropriate schooling etc. 	Comment by Author: Replace “them” 

Methods   
                                     
Neubauer, Witkop and Varpio’s (2019) assertion that understanding the experiences of others is important for gleaningto glean new insights about a particular phenomenon, influenced our choice of a qualitative phenomenological approach. Considering the sensitivity of this topic, this approach permitted flexibility (Babbie & Mouton, 2009) in terms of issues to explore and offered the participants’ freedom to share their views in their own unique ways. As reality is internal, it was possible to capture different views about the phenomenon studied.

Research location	Comment by Author: You can add a great deal of information here. 

Where are the schools? 
What are they called?
How many students each?
How many teachers?
Any idea about school budgets per student (compared with other schools)?


Three special schools catering for learners with disabilities at a rural county in southwestern, Kenya participated in the study.  Two schools catered for specifically for to learners with intellectual disability, whereas the third school catered for to a mix of deaf learners and those with an intellectual disability. Both schools have boarding facilities, although some learners travelled to and from school on a daily basis.  	Comment by Author: Boarding schools are very common in Africa due to the large distances of unpopulated areas in rural Africa. You could mention that as well.

Cost of schooling for boarders and non-boarders?

Sampling and participants 	Comment by Author: Add ethics to this title or separate ethics out into a separate sub0title

Sampling took place following two processes: (a) ethical clearance by the institution of the first author and the National Council of Research Science and Technology (NACOSTI) in Kenya; and (b) permission to conduct the study by the district District department Department of education Education and as well as the schools.	Comment by Author: Need to say which institution. 	Comment by Author: Parental consent should be mentioned.

Purposive sampling permitted deliberate choice of informants due to the qualities they possess (Tongco, 2007). The following criteria applied when recruiting learners with a disability: (a) an ability to express self themselves with some level of clarity; (b) aged between 14 and 18 years; (c) willingness to participate in the study without any form of coercion; and (d) permission from the parents/guardian in a written form. Selection criteria for teachers and principals included: (a) having been a recipient of a report involving neglect and abuse; (b) willingness to share information in a group context; and (c) willinesspreparedness to keep confidential the views shared by group members confidential.  

Recruitment followed a thorough explanation of the study - purpose of the study, data collection methods, arranged psychological support, clarification of research ethics and their concerns, including non-payment for participation, and audio recording of interviews. We also provided them with summarised copies of the research proposal to read at on their own time. With learners, such explanations were done several times before data collection, and they were reiterated throughout the process using English and local languages in the presence of the counselling teacher, who also assisted with the translation and ensured that learners are were not coerced into participation. 	Comment by Author: Study participants? Students? Parents? Teachers? 

Our sample consisted of 59 participants - 24 teachers (8 males and 16 females); and 35 learners (24 girls and 11 boys) with a mild intellectual disability. About 22 learners (15 girls and 7 boys) were living in the hostels and 13 (9 girls and 4 boys) were not staying in the hostels. 	Comment by Author: Use percentages for male and female, even adding a table. 

What other information do you have about them? Ages and boarding status and genders per learner? Did you associate any of this information with the discussion results? 


Data collection and analysis

We used semi-structured focus group discussions (FDGD) and individual interviews in an open-ended manner.  FDGD permitted collection of different opinions about the topic studied within a short space of time (Denscombe, 2008), whereas individual interview provided opportunities to share personal information in a less threatening manner. They were audio-recorded with participants’ verbal and written permission, except with two groups of teachers who were uncomfortable about recording.  TheyThese teachers, however, did allowed us to take notes that, which were later sent to them for confirmation of accuracy. Data collection took place at each school during lunchtime or after school, for 45 and 60 minutes. We used English, Swahili and the local languages, and the second author have them translated them into English by the second author and checked by participants for accuracy. We conducted one focus discussionFGD with a group of 6-8 teachers at each school.  We explored the following:  	Comment by Author: Clarify this section. You go back and forth between the different types of participants and interviews. 

How many total focus group discussions? With whom?

How many individual interviews? With whom? 

	Comment by Author: How many participants in these two groups?	Comment by Author: For between 45 and 60 minutes?	Comment by Author: “We explore the following” in all of the FGD or only in this last group with teachers? It is unclear as presented.

a) Views about the general treatment of learners with disabilities in comparison to their counterparts or relatives without disabilities. 
b) Forms of neglect and/or abuse towards the learners that participants have observed or that have been reported at school.? 

We also had focus group discussions with a group of 8-10 learners from each school. They took place on two occasions, as some of them were not forthcoming during the first interview. We explored the following open-ended questions in an open-ended manner: 
 
a) Share with us about your experiences here at school, at home, at school and in the community? 	Comment by Author: “at school” is listed twice
b) How would you explain your experiences in relation to, inter alia, other people at home and in the community? 	Comment by Author: “Inter alia” is not necessary. “other people” is broad. 

Individual interviews were conducted with three principals and five students who were uncomfortable about talking in a group. We explored questions similar to those explored during focus group discussions. It was interesting that during the interviews, all learners shared their own experiences of being sexually violated. 	Comment by Author: What percentage of the total? 	Comment by Author: This observation is out of place here and should appear in the discussion.

Data were analysed following an inductive thematic approach, involving stages identified by Braun and Clarke (2006): (a) familiarisation with data; (b) generating initial codes; (c) identification of themes; (d) reviewing and naming of themes, and finally (e) finally writing up.  We carried out analysis analyses separately and exchanged notes at every phase of the analysis. This offered an opportunity to interrogate and complement each one another’s analysis analyses (Sundler, Lindberg, Nilsson & Palmer, 2019). The process began in the field, with listening to the audio recording and jotting down emerging meanings. The familiarisation continued when transcripts became available. We read the transcripts on several times, paying attention on to how meanings were narrated. This was followed by identification of meanings in relation to the focus of the study. We assigned preliminary names to the meanings and compared them to establish similarities and differences. Relationships between were established to obtainget a sense of patterns.  Themes were then developed and given names. 	Comment by Author: “The two authors”	Comment by Author: Between what?


Results

Findings are presented under three broad themes: (a) experiences at school; (b) experiences at home and (c) experiences in the community. In line with thematic analysis, they are illustrated with participants’ quotes.  


Experiences at school. 

Inadequate and poor educational and boarding facilities emerged as forms of neglect and abuse experienced at school.  	Comment by Author: When neglect is systematic, does it count as neglect? Check other definitions and studies on neglect and abuse. I would speak of “undeveloped support systems” but not necessarily “neglect”/

Inadequate educational facilities

Principals alluded to shortages of sporting facilities, classrooms and dormitories,; forcing them to convert computer classrooms into dormitories, and shareing of beds and premises by secondary and primary schools. The following participants told us:articulation bear evidence: 

Principal C: ‘Our learners do not even have a field to play on. We keep them squeezed up in classes and dormitories. They are also sharing beds in the dormitories. You see that small room locked there, it has 50 computers that were donated by one community leader.  But they have been there for two years because we do not have space to put them. The rooms that were earmarked for the computers is are now used as a dormitory. This situation affects our learners badly because they are missing out on opportunity to learn computer skills.’	Comment by Author: You do not need quotation marks when a quote is indented.

Principal B: ‘Classrooms are just not enough to accommodate our learners. Our compound is too small for expansion. The secondary and primary schools share the same compound. Because of that, big boys take advantage to sexually abuse girls and the younger boys in the toilets, without being noticed.’

Unsafe living conditions 

Schools and boarding facilities are without fences and security guards. Principals mentioned that the problem makes the building and learners accessible to people who took take advantage of them. 

Principal A: ‘We used to have a watchman until December 2012. Then the government reduced our funding. The watchman was never paid for his services, and so he resigned. We still owe him as I talk. Now anyone gets access from any side of the school. In 2012, a passer-by sodomised a boy and disappeared. When funds are available, we will do fencing. For now, we have to put strong grill doors at their dormitories’.

Lack of bathrooms and broken windows in the hostels and some bathrooms were reported. Due to the problem, female learners reported that their male counterparts peep through the windows when they bathe, and, in some instances, touch them inappropriately or violate them sexually. 
Julia:  ‘Some windows are broken and boys come in our dormitories at night. Sometimes they force us to the floor, take off underwear and do it even if you do not like.’ 

Lydia: ‘Our bathrooms do not have windows and doors, and so boys peep through them when we bathe. Sometimes they come to our bathrooms to touch our breasts and laugh at us’. 

The principals relate link the problem to lack of governmental funds and indicated that they spent the little money that they receive on electricity, food and water at the expense of fences and security. 

Experiences at Home 

It was reported that families do not visit or call the children at school and they do not give them basics or money for covering basic expenses.  Also, at home, they are assigned more and heavy responsibilities, and reports of crimes committed against them do not reach law enforcement agencies.  	Comment by Author: Compared to whom? 

Deprived of visitations	Comment by Author: This is not uncommon in Africa for all children as travel distances can be very far and families are poor.

Learners are only collected from school at the end of the term or year because families do not have time to visit and they believe that schools are in a better position to care for the children than they are.  Nonetheless, the children missed home and felt neglected. 

Mashele: ‘My parents think it is best if I stay here, because the school will look after me.  They promise to visit, but that does not happen. I no longer ask.’  

Robert: ‘My mother collects me at the end of the year.  That is the only time they come to the school. They say are too busy to come during the year’. 

Teachers believe that parents are shifting the responsibilities of caring for the children to the school because they do not even call them or ask how they are doing. Teacher Collins reportedsaid:   

‘Parents drop them here and disappear for months. They do not bother to visit them or call to find out whether the children are well or not. They do no care what they eat. What matters to them is that they are not at home. This is sad, because the children miss home.’

Lack of basics/money for covering basics 

Children with disabilities are deprived of money to cover for basic expenses.  Females complaint that they are not given travel fares and money for lunch, whereas those living in the hostels mentioned that their families do not buy them or give them money for toiletries, including sanitary towels, nor buy them for them.  

Zodike: ‘I walk to school during cold or hot days. I do so even during heavy rain, because I do not get money for transport.  My parents give the money to my sister, but to me, they just say ‘- yYou can walk to school or stay at home.’  Since I take my schooling seriously, I walk. Sometimes we get a lift on the road, but some motorcycle drivers demand sexual favours. They will say kiss me or let’s go to the forest.  If you refuse, they will not give you a lift next time.’

Teacher Monique: ‘They are always hungry, because they do not get money to buy food at school. I do not even know what to think because children must eat. That is why they are easily tricked by these perpetrators.’ 

The excerpts reveal that lack of basics increase learners’ vulnerability to sexual violence by perpetrators who takeook advantage of their situation.  However, in some instances, learners resorted to school absenteeism.  

Rhoda: ‘My mother never buys sanitary towels for me. She always says that she has no money. So ‘ekero amanyinga agocha’ (when my menstruation comes), I remain in bed and pretend to be sick, because I don’t have anything to use and I can’t go to the classes.’   

Overworked at home

Participants reported being treated differently from their siblings without disabilities at home during school holidays, by being assigned many and heavy responsibilities.
Guluba: ‘I do not rest when I am at home. I do all the heavy jobs and they ask me to go anywhere and at any time, without asking [me] whether I am tired or not.’

Kubibi: ‘I work non-stop. Everything that my sisters and brothers do not do. Sometimes I feel as if I am being punished.’ 

Handling of reported abuse  

Learners’ reports of sexual abuse are settled out of court despite the school advice to follow legal procedures. This involved receiving payments from the perpetrators, a practice which teachers view as acceptance of bribes.

Teacher Masindi: ‘Madam, abaibori nigo bakobwata chibesa, nobokima batagete, kobua abana babo (parents take bribes, they want food). Even if we try to advise them to follow the cases against the perpetrators, they are hesitant.’ 

Martha: ‘The man who forced himself on me gave my parents money to keep quiet.  I know that some meetings took place between him, my father and my uncle, and later he brought some parcels and money to my father. I was then informed that the matter was resolved and that I must never talk about it (rape) to anybody. ‘	Comment by Author: You do not need to shy away from using the term “sexual abuse” as that is what is described in some places.

Experiences in the Community 

In the community, learners are subjected to insensitive treatment that involves – name calling, sexual violation, and non-conviction of their reports of involving sexual violation. 

Name calling and sexual violation	Comment by Author: Sexual abuse

Especially, when walking alone to and from school, children are called names, touched and looked at inappropriately, and in some instances, are sexually victimised by force or  after being trickedtricked.

Josephine: ‘As I walk to and from school, it is like every man I meet wants to talk to me. If I just pass them, both young and old men call me, whistle, and call me names that I do not like.  Some men on the road look at me in a way that makes me feel uncomfortable. Some even try to put their hands in my bra or pinch my bums.’

Angeligue:  ‘One day a motorbike man offered me a ride, but a few minutes later he rode to the bush and forced himself on me.’ 

Incidences of sexual violation were confirmed by teachers, but they further indicated that some learners give sex to some men in exchange of gifts. 

Teacher Majuba: ‘We have received reports from our students about abuses as they travel to and from school. They give in for sex with the matatu (taxi) or motorbike, just to get a ride to school or home.  It also happens to boys. Last year we had a boy who reported that he frequently had sexual encounters with a barber in exchange for shaving his head.’ 

Teacher Joseph: ‘At times they are hungry and so people deceive them for sex, in return for as little as ten shillings. Last year two of our girls fell for that trap. They were abused and exploited after being convinced with only a cup of tea and mandazi (fried cakes), because they were hungry.’ 

Prolonged court cases and dismissal of court cases 

Teachers noted that court cases involving learners with intellectual disabilities  are often closed without conviction.  The cases involving particular perpetrators are prolonged, and, ultimately, dismissed due to manipulation, or on account of lack of evidence which the learner have been lost over the years. 

Teacher Laurens: ‘The case of a boy who was sexually molested by the barber, went on for almost two and half years. They ended up saying that there was no strong evidence to convict the alleged perpetrator, because the boy forgot some information.’ 

Teacher Sekonko: ‘Incidents involving perpetrators having good relations with the police or who have money are thrown out very easily. They would be recalled and recalled, and at the end they will come up with some stories. That is why some perpetrators repeat the crimes, because they know how to manipulate the system to their advantage. Unfortunately, it is the children who suffer. The police fail them.’  

Discussion 

Findings bear evidence that the lives of learners with disabilities are haunted by various forms of neglect and  abuse effected at school, in homes and in the community. In line with previous Kenyan studies that focused broadly on people with disabilities (Mburu, 2017; Mwoma, 2017;Wanjohi, 2019; Mburu, 2017; Mwoma, 2017; National Gender and Equality Commission (NGEC), 2016;  Wanjohi, 2019), this study reveals that inadequate and poor educational and boarding facilities short changeshort-change their education of learners with intellectual disability and compromised their health and safety. Learners miss opportunities to learn skills that they may require to reach their full potential or enter society as full and productive citizens, when particular devices such as computers cannot be used because of space.  Effective teaching  and learning is undermined when classrooms are overcrowded —-  it hinders classroom management, individual learner support and proper assessment; and could affect the learners’ motivation to learn and to participate actively in educational activities (Marais, 2016). Similarly, overcrowding in the dormitories can fuel the spread of diseases, whereas, unprotected living spaces could hamper optimal functioning due to constant anticipation of harm. 

Relating inadequate and poor educational and boarding facilities to insufficient funding reveals community attitudes towards education of people with disability, which Stopler (2007) and Mburu (2017) describes as less prioritised, probably due to perceptions that such children cannot perform well in life and in schools (NGEC, 2017), and/or educating them is a waste of time and financial resources (Opoku et al, 2017). It is unthinkable such Such beliefs could do not encourage investment in the education of learners with intellectual disabilities.

Deprivation of visits/basics/money covering basics, being overworked, out- of- court settlement of reports committed against learners with intellectual disabilities, are forms of neglect and abuse aeffected by families.  Deprivation of visits could be a way to deal with the stress related to relatives/community reactions towards the child with a disability (Koszela, 2013). Other coping mechanisms include giving; to give attention to other children without disability, creatingto create stability at home and takingto take up an employment (Badu, 2016; Opoku, Nketsia, Banye et al., 2017; Badu, 2016), and/or hiding the child’s condition (Ngo, Shin, Nhan & Yang, 2012).  Poor families may not be able to afford regular visits to schools, whilst to others it is a to ensure that the child gets easy access to food and care which the family may not afford (Stopler, 2007). Nevertheless, lack of visitations deprives children of opportunities to bond with their families and communities. Winston and Chicot (2016) cautioned that such children are less likely to grow up to become happy, independent and resilient adults. Negative self-image could develop due to perceptions that they are not valued or loved.  	Comment by Author: It is not clear  how these last two – stability at home and employment connect to the poor treatment of the children.	Comment by Author: School boarding	Comment by Author: What is it? Employment?

Deprivation of money for lunch, toiletries, ensuring hygiene, and being overworked are consistentresonate with a study in Malawi by Banks et al.’s (2017) study in Malawi. Learners’ inability to communicate needs and concerns offers at least a partialan explanation for being overworked. Phasha and Myaka (2013) noted that such children do not complain;t, rather, they follow adult’s instructions.  Regarding money  for lunch and toiletries,y could point to Stopler (2007) pointed out that children with disabilities are often the last to receive anything, including food, clothes, attention from parents and care. Also, such needs may not be prioritised if families’ financial resources have been depleted by additional costs related to the child’s disability, or parent/s are unemployed or reduced their paid work due to the demands of caring for the child (Boat & Wu, 20; Van der Mark, Conradie, Dedding, et al., 2019; Boat & Wu, 20).  Learners without toiletriesy can struggle with odour, leading to embarrassment, shame, low self-esteem, poor concentration and disengagement (The Hygiene Bank, 2019).  Lack of food can also affect learners’’s ability to learn. Their situation could increase their vulnerability to perpetrators who promised to give them what they do not receive at home.

Settling out of court is often perceived as posing a lesser threat to peaceful co-existence (Muigua, 2017). This resultSuch method could also be preferred where there lack of trust in the formal justice or where public discussion about sexuality issues is discouraged. They minimise shame and the intensity associated with the stigma related to sexual abuse and disability itself. The process can be concluded quicker, and the victims and /families get to be compensated by the perpetrator (Aley, 2016).  However, such a method could instil a sense of helplessness due to feelings of betrayal by family members who accepted compensation, especially if the victimised person was not involved in the proceedings. This may be construed as lenience towards the perpetrator because the method does not involve imprisonment.  	Comment by Author: What is “they”	Comment by Author: “a feeling” or “feelings”

Within the community, learners are subjected to name calling and sexual violation, which results in non-conviction. Name calling (Gordon, 2021) is humiliating and stigmatising, as it evokes a sense of being inadequate and different. If internalised, it can affect self-image and confidence. For those with intellectual disabilities, name calling can exert have severe implications on their mental health as they are already being treated differently. 

The commonality of sexual violence against learners with intellectual disability was also confirmed by ACPD (2014). Studies suggest that they are too trusting and least likely to recognise danger (Phasha & Myaka, 2013). Conversely, this study reveals that perpetrators take advantage of their needy situation by promising them what their families are not able to provide. The problem could be worsened by their weakest position in the community and the legal system’s failure in protecting children with disabilities. This study notes that the conviction process is prolonged because police officers accept bribes from perpetrators, a problem which was also revealed by Stopler (2006) and Aley (2016). Such tendencies jeopardise fair and effective trial of the case and renders the children vulnerable to further abuse/violation. It also instils mistrust in the justice system and heightened powerlessness in the victim.   	Comment by Author: Learners with intellectual disability	Comment by Author: Why “conversely”? This goes in the same direction, just focuses on the perpetrators instead of the learners.	Comment by Author: When you have just cited a different study, “this study” could refer to Phasha & Myaka. 	Comment by Author: State who.

Conclusion 

Neglect and abuse towards learners with intellectual disability is rampant; it robs robbing them of their human rights to experience living and learning environments in the same way as their counterparts without disabilities. The societal problems underlying this that motivates such a problem should be addressed if we are to attain equity as envisaged by the SDG goals, and international and national policies. Future research must consider the views of families, other members of society, as well as policy-makers, as that wouldto facilitate a deeper understanding of the issue studied.  	Comment by Author: Again, a clear definition is necessary
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