Post-human otherness in Kazuo Ishiguro’s novel Never Let Me Go

Introduction
Kazuo Ishiguro’s Never Let Me Go (2005, adapted for film in 2010 [dir. Mark Romanek; actors. Carey Mulligan, Andrew Garfield, Keira Knightly]) is a speculative novel that takes place in England between the nineteen-seventies and nineteen-nineties. It presents an alternative history in which artificial reproduction is viable and the mass production of human clones is practiced. Cloned humans exist alongside humans created through natural reproduction and whose attitude toward the clones is trivial and indifferent. Drawing on the availability of technological capabilities in the real world, the novel imagines a situation in which embryonic stem cells are grown and developed into “live” entities[footnoteRef:1] that serve a healing technology. Scientists and lawmakers in the fictional world have a supreme goal: to alleviate human suffering caused by diseases and injuries. Thus, human clones are produced and grown as organ donors whose lives end prematurely—this is the novel’s Novum. Society creates the clones as a human apparatus designed to exist only until they reach maturity at which time the process of donorship begins. Donorship entails the harvesting of their organs one after the other for the purpose of curing human diseases. The clone’s entire body is used to this end.	Comment by Elizabeth Zauderer: Contemporary? 	Comment by Elizabeth Zauderer: Is this a reference to Francis Bacon’s Novum Organum or “nobume” which may mean “girl of faith” (Japanese origin)? [1:  See Herbrechter (113–135) who summarizes the dispute over the cloning technique based on research on embryonic stem cells. This is a hypothetical dispute given that human cloning has never been exercised and that supervision over research on cloning is strict considering the ethical issues involved. Those who advocate for cloning state that it will battle infertility, enable a wider range of options for singles, such as giving birth to a substitute for a dead child, to give birth to an organ-donor child, reproduction for those who cannot bring children into the world (homosexuals). Arguments against cloning include concerns regarding the individuality and unique identity of human clones, its negative impact on the family structure, the objectification of humans, and a new ... genetics. Currently, there is a consensus against human cloning for reproductive purposes given the fact that it is unethical and dangerous.] 

	Ishiguro’s novel is especially interesting and innovative because it deals with questions related to post-humanism and the ethical and moral implications of the near future outside the context of the dystopian. In most cases, a narrative that deals with genetic engineering and cloning appears in the framework of apocalyptic literature, such as Michel Houellebecq’s The Possibility of an Island and Margaret Atwood’s Oryx and Crake. Ishiguro’s novel’s speculative England is not about an apocalyptic world or horrific dystopian vision but rather about our own progressive world.[footnoteRef:2] In terms of the social order, there is no catastrophe here, and the fictional world is not experienced as a nightmare. This future is based on challenges summoned by biotechnological progress, which is nurtured by the capitalist rationale and human beings’ fantasies of transcending the limitations of biology, illness, suffering, and death, combined with the biotechnological vision of an improved and empowered trans-human human being. The technological advancement and the prospect of artificial reproduction (even today there is no need for sexual intercourse to procreate).	Comment by Elizabeth Zauderer: Modern/contemporary biotechnology? [2:  Mark Currie (2009) notes that in the novel, which takes place during the last three decades of the twentieth century, there is a sense of atemporality, which is achieved, among other things, by a sparsity of historical locations and specific references to time. The time is that of late capitalism in which nuclear technology] 

	As a speculative novel, whose imaginings of the future are based on contemporary technological and cultural trends...in the speculative world, clones are not perceived as human beings but as artificial human beings, other than human, and therefore, less-than-human. 
	Kathy, the novel’s narrator and main protagonist says: “For a long time you were kept in the shadows, and people did their best not to think of you and if they did, they tried to convince themselves that you weren’t really like us. That you were less than human” (Ishiguro, 2005, 258). This attitude toward the clones facilitates the legitimacy to distance and isolate them, and enables “human” society to be indifferent to the fact that the clones face death toward the end of their twenties. These clones are instruments in the service of medicine (Agamben) whose purpose is to provide substitute organs for infected and sick organs. The clone does not exist as a subject, neither as a citizen and human being with rights, nor as part of the “state’s population.” They are transferred from one breeding camp to another until they reach maturity. Reaching maturity, however, does not mean that they have become independent adults, but rather that they are mature enough to begin fulfilling their role as an instrument. Isolated from society, the clones learn social-human behaviors through instructed training and by watching television, they live on donations, and take great pleasure in what little is provided them with sincere enthusiasm and childlike innocence. They do not have parents, and will not have children, this is how they were biologically programmed. They have no home other than Hailsham school where they live. They are given first names, but their sur names are single letters, which distinguish them from the others, like in a series of products. Their lives will end in their late twenties when they have not yet lived a satisfying life founded on free choice and will, and they will forever be queer and different. It is obvious to the society in which they live that their lives are worth less than the lives of “natural” human beings. They were created through an unnatural process to serve the “human,” therefore, they are not at all resentful about the way they are treated.[footnoteRef:3] The clones’ sole purpose is to “contribute” life-prolonging, vital organs to human beings who can afford them.[footnoteRef:4] These human beings are disturbed neither by the clones’ existence nor by the moral implications of this phenomena. 	Comment by Elizabeth Zauderer: Heroine 	Comment by Elizabeth Zauderer: Spare parts – I realize that this is the literal translation, and it may be appropriate to convey the sense of “apparatus” or “tool”	Comment by Elizabeth Zauderer: I am using third person plural as a gender-neutral pronoun	Comment by Elizabeth Zauderer: In the film, the school is called Hailsham House. 	Comment by Elizabeth Zauderer: From each other or from “natural humans”	Comment by Elizabeth Zauderer: From each other (groups of clones within the school) or from humans? [3:  The human beings that appear in the film do not notice the differences (during the trip to the city). However, those who are aware, and not for the clones’ physical distinctiveness, conspicuously demonstrate their aversion toward the clones. The humans’ attitude toward the clones ranges from pity to contempt and scorn. However, in the two instances]  [4:  Titus Levy (10) – As the plot develops in the novel, all of Kathy’s friends and peers either die or are nearing death, their organs are harvested in painful surgeries. The fact that the novel avoids providing graphic details of the damaged and mutilated body, as well as the suffering, pain, and humiliation involved, but rather does so implicitly (when stiches interfere with Kathy and Tommy’s lovemaking) reflects the moral denial, insensitivity, and indifference toward the clones and the lack of empathy with their suffering. ] 

	Interpretations of the novel have read it allegorically as one that deals with the issue of human rights, and as a narrative that tells a story of exploitation and injustice by giving a voice to excluded and weakened social groups that struggle in the margins of developed democratic societies (Levy 2011). As a novel that deals with heteronormative construction—an autobiographical novel as a narrative of trauma...
	All of these readings viewed the clones’ acceptance of their purpose and fate, as well as their cooperation, as the novel’s main topic. Various scholars who focused on this point coped with questions regarding the reasons for the clones’ obedience, why they do not rebel, why they cooperate with the establishment that harvests their organs one after the other, and why, like the novel’s narrator, are they proud of the social role they have taken upon themselves—to provide spare parts for genuine human beings (i.e. those created through natural reproduction).	Comment by Elizabeth Zauderer: Theme?	Comment by Elizabeth Zauderer: they fulfill? 
	In this paper I will call attention to the role of education at Hailsham in my attempt to answer these questions. How did the way in which the clones were raised at Hailsham destroy their autonomy as subjects and how did it construct difference and otherness? How does the school misappropriate its role? Ishiguro demonstrates that the clones’ rearing does not endorse subjective agency.	Comment by Elizabeth Zauderer: Include the cultivation of subjective agency?
	On another level, the school is a chronotope, which constitutes a junction for thoughts on the imminent post-human humanity. Phrased differently, a lack of consideration of new human forms is manifested at Hailsham.
	As a concept, a school is an institution of the humanist tradition par excellence, whose purpose is to develop the individual’s subjectivity to its full capacity. By contrasting Hailsham with traditional schools, and by positioning the children at the center of the fictional world, Ishiguro deals with post-humanist issues. 	Comment by Elizabeth Zauderer: Utilize? 	Comment by Elizabeth Zauderer: making the children the focal point of the novel
	The purpose of this paper is to read the novel as an illustration of what happens when the source of life is the technique (Lecourt 2003) and how traditional conceptualizations of what it means to be human are problematized to the point of inadequacy. Ishiguro calls attention to the understanding that the new post-humanist forms, the new relationships between man and machine, biology, and technology, calls for the redistribution of terms of difference and identity. In other words, in this novel, Ishiguro deals with questions related to the boundaries of technology, on the one hand, and the biological boundary, that is, who can be identified as human, on the other. Indeed, Ishiguro is not interested in science, but rather in morality, and does not dwell upon the technological processes of clone production. He also does not raise the question of whether the clones are human, which, as we will see in what follows, they are indeed. In this novel, there are contemplations on a society that develops an irresponsible approach to the exploitation of technology for the purpose of transforming people into resources, products or consumers.	Comment by Elizabeth Zauderer: life-forms? Practices? 	Comment by Elizabeth Zauderer: 
	The novel’s generic structure and literary mode provides a point of view on the construction of this otherness. The clones accept their otherness and in turn, their allocated place in society, and the narrative demonstrates that otherness is not essential but rather cultural, constructed, and instilled through a constant process of interpellation. 

Passivity and the acceptance of the verdict
The novel is written as an autobiographical story told by Kathy. From the outset, the autobiographical narrative annuls Kathy’s otherness and establishes her humanness. Consequently, the reader is prevented from adopting the collective point of view that loathes the clones and sees them as non-human, and therefore is capable of perceiving their humanness.[footnoteRef:5] Moreover, this narrative mode prevents us from realizing, up to a very advanced stage, that Kathy and her friends are clones. We see each clone’s distinctive and unique character due to the many scenes that deal with emotions, the soul, and inner conflicts—Kathy hugging her childhood doll as an expression of longing and a need for comforting, Tommy’s outburst on the seashore in Sion, and Ruth’s disappointment when she failed to find her “original.” The symbolic song that provides the novel with its title. In literal terms, the novel’s title is perceived as a song that has accompanied Kathy’s life since childhood, a cassette she received from Tommy in one of the exchanges. [5:  According to Titus Levy, the autobiographical narrative functions as an important means of resistance. The very act of telling one’s personal story provides social groups that exist in the margins and suffer from exclusion and exploitation with a voice. He juxtaposes Kathy’s story and stories of individuals in the history of the autobiography as a narrative of a demand for human rights, such as stories of American slaves.] 

	Metaphorically, this is an expression of love, alliance, and patronage, in the contexts of both a couple’s love and parental love (as Kathy apparently understands it, based on the expression “baby”), a desire to belong, that is, that they will never want to let me go. In terms of the clones, following Kass, LeCourt claims that although currently reproduction is put in the hands of science and medicine (IVF and surrogacy), the feeling of revulsion toward clones is normal because cloning is the ultimate transgression in that it deviates from the most intimate core of our humanity—the family (p. 107).
	Nobody will convey this to the clones, they have neither parents nor children; and if they do develop amorous relationships, they are not given time enough to reach a point in the relationship in which either partner will prevent the other from leaving. This is evident in Tommy and Kathy’s painful quest to get a deferral from Madame. For these children there is nobody who will be inclined to never let them go. 
	This is an anecdotal memoir in nature, and even minor anecdotes related to friendship, love, and adventures. As... notes, indeed, this autobiography is partial given that Kathy’s knowledge is limited and that she is programed by her education. Like any human being, she is no other than what was transmitted to her through interpellation. She lack insights from the perspective of time pasted; on the contrary, the past is obscure, alongside hope for a better future, even though it will never be realized—and Kathy knows it. 	Comment by Elizabeth Zauderer: Incomplete, 	Comment by Elizabeth Zauderer: Temporal perspective?

Hailsham school 	Comment by Elizabeth Zauderer: It is called Hailsham House in the novel, yes? 
Most of the plot takes place at Hailsham school because not only is it there that the childhood story unfolds, but it is referred to recurrently throughout the novel, and perhaps most importantly, it is a place to which Kathy and Tommy return, albeit in the form of their visit to the headmistress and Madame. 
	In my view, the novel focuses on the childhood years for two reasons: first, a fictional narrative on children—the role of children in fiction: the children challenge our concepts of humanism and post-humanism. If a child performs childhood, why are they not a child? We see how the child grows up to become what they are. Second, the entire culture is founded on the child – paper on magician.	Comment by Elizabeth Zauderer: Established, constructed?
1. Deceit and lies
2. Obscurity and twilight zone
3. Limiting the discourse

At the center of the novel is a portrayal of the childhood milieu and way of life at Hailsham school. An autobiographical narrative tells the story of the formative years, the childhood years, and naturally, it is the central arena in which a human being’s individual and social development occur. However, here, Hailsham is more than a school; the clone does not have a home other than the boarding school in which they were raised. The school is the narrator’s childhood home. It is not a boarding school where students live during the school year and from which they return home for holidays. This is the only home she knew.	Comment by Elizabeth Zauderer: The narrative or the years? Arena does not work with years.
	Thus, it is not surprising that extensive text-time is allocated to Hailsham—not only are the children’s peer group and school life described in the narrative present, but they are also mentioned repeatedly throughout the children’s lives. First, as a contrast to other boarding schools where clones were raised. Clones they meet at the farm (where they are sent after graduating from school) speak with reverence about the progressive institution Hailsham—quote—as opposed to the other institutions, not worthy of their names, which they attended. Hailsham is a unique establishment, as its graduates come to realize in hindsight. It is an institution that reared and educated clones as if they were normal children—in contrast to other schools, which were more like animal paddocks with guards and blockades. Hailsham was founded as an experiment to substantiate the clones’ humanness. In time, it was closed because the experiment failed. The experiment failed to persuasively demonstrate that the clones are nothing other than bodies that exist for the purpose of providing spare parts. As such, they can be raised without nurturing. This approach prevailed and dictated the events.	Comment by Elizabeth Zauderer: Protagonists?	Comment by Elizabeth Zauderer: Organs? 
	Kathy looks back at her time at Hailsham as an idyllic period in her life. Titus Levy (p.5) comments that she remembers her childhood with “intensive nostalgia,” which elevates Hailsham to a level of a mythical Garden of Eden. The school is portrayed as a place where the children could develop individual identities in a comfortable and supportive atmosphere—from art and literature lessons, physical examinations, and sales, to exchanges. On the one hand, Levy argues, the school gave the clones an opportunity to grow up while benefiting from the liberties afforded by civil rights laws. On the other hand, these liberties were invariably contaminated, defective, and limited, subjugated to social regularizations that demand the individual’s conformity and obedience and constrain their individuality (Levy 6).
As an institution in which the clones are raised in beneficial conditions (like free-range eggs) and the gallery is a detector of the clones’ subjectivity and humanity. Notably, the purpose of the gallery was to examine whether the clones have souls, something which may allow to relate to them...In addition, the plot is constructed on the tension in Kathy and Tommy’s attempt to solve the riddle of the gallery.
	As mentioned, the school is allocated extensive text-time because it is the main domain of the clones’ lives. However, beyond the realistic reasoning for its portrayal, the school also carries symbolic value in the text. In fact, this is a school, which first and foremost, establishes the clones’ otherness.
	In the modern era, the school is a cornerstone of humanist thought. School is a social instrument in the context of which, by way of socialization, the future, or foundations for the future, are constructed. The school and the educational framework are quintessential humanist concepts. School is an institution borne from the acknowledgment of human beings’ humanist values and human rights. It is founded on ideas of justice and equality and on every human being’s right to an education. The story of the school is based on the premise that it is the time and place in which significant socialization processes—personal and ideological—occur. The educational institution inherently represents a humanist concept that recognizes human rights. School in the modern era is a quintessential product of humanism. It was borne with the purpose of preparing the child for self-fulfillment in the industrial world—the child is expected to develop independence and agency in the world. 

School
In the humanist worldview, methods derived from pedocentric approaches placed the child’s needs and interests at the center. The school sees itself as obligated to provide its students with content, norms, and values that constitute the cultural legacy of the society in which they are raised. The school’s objectives also include imparting to the child life skills, the ability to maintain their physical health and emotional well-being, and the ability to handle challenges, successes, and failures, as well as providing them with social skills—behavioral norms and communication skills—and cultural, national, and universal values. The prevalent outlook on curricula is that they must be suited to the child’s development, and therefore, curricula that enable children to learn through free play, experience, and arts and crafts are preferable.
“Alongside the formal and explicit study programs, schools constitute agents of socialization whose teaching and educating is directed by hidden curricula” (Dictionary of Education 64).	Comment by Elizabeth Zauderer: I advise quoting directly from the source in English
	In schools there are diverse lessons, teachers, and protectors—example from book—however, what occurs at Hailsham is in complete contrast to the objectives of the humanist education. The school is similar to Umberto Eco’s “city of robots”—a simulacrum of a school, a forgery of the boarding school world, a fiction that represents the society’s economic goals and cultural-technological logic. Instead of education there is indoctrination, instead of care for the students, there is exploitation.	Comment by Elizabeth Zauderer: Guards, supervisors? Guardians?
	In addition to the exterior fences that prevent entering or exiting the school grounds, in the robot city of Hailsham there are also language barriers that restrict independent thought. The abstract system of exclusion and validation, which determines what will be considered natural, is concretized. In this framework there is constant pretense by way of euphemisms that blur the distinction between truth, untruth, and pure lies. There is no preparation for the future because there is no future. An example of the lie that is at the school’s very foundation, as an act of describing reality in a distorted manner by using terms that mask the truth, is the scene in which a cigarette butt is found outside the school limits. 
quote—
	Scene analysis: as a result, school management decides to explain to the children why they are not allowed to smoke. The reason given is that smoking damages one’s health, a truthful argument, except that their concern is not sincere. The concealed and true reason is their concern for the organs in the children’s bodies, which in the future will serve as spare parts for “real” people who can afford the service—a contingent concern. The presentation of the motive as legitimate and innocent is entrenched in futile beliefs that alleviate the burden of dealing with life. Distortion, lies, deception, and fraud, which are at the basis of this education, are the opposite of decency and sabotage human agency.

A twilight zone of consciousness
Let us look at chapter seven. This is a key chapter in which a teacher—teachers are called guardians, both in the sense of jailor and protector—discards the mask of forgery and pretense and tells them the truth after she witnesses the event in which (in the film) the children avoid retrieving a ball that had fallen outside the school fence, an event which like others seem to her distorted, fake, and based on pretense.
Quote—film.
	As a result of their obscured consciousness, formed through their education, the clones can no longer fully comprehend what they are told. This obfuscation is underscored in particular  by way of wordplay in the semantic context of light and darkness. In this chapter, the selection of words clearly constructs interchanges and binaries of covert and overt: light and darkness, clear and blurry, and in metaphorical terms, sunshine and rain. The language in this chapter is laden with literal and metaphorical linguistic signs derived from an identical semantic field. Paradoxically, the more it is brighter, clearer, and more lucid, so too is it more somber. And vice-versa—the more obscure it is, so too is it sunnier and brighter. The brighter the scene becomes, so too the inhuman attitude toward the clones becomes more apparent. The bright scenario turns somber, either because the information is revealed, or because it remains vague.  	Comment by Elizabeth Zauderer: What?
	A recurrent sentence in the novel—at the school they told or did not tell, “planted” information as if incidentally in a random context and before the children were mature enough to understand it. This is how the ideology was ingrained and their consent obtained. Given the novel’s interior narrator and the narrative’s autobiographical mode, the information is not transmitted explicitly, but implicitly. For example, information is presented in the form of Tommy’s hypothesis that may explain various incidents the children experienced during their school years. The children raise assumptions, like Tommy’s conspiracy theory, regarding the fact that they did not know because they were told and not told. The narrator herself tells and does not tell. This is a revision of the events’ significance, and it characterizes many of Kathy’s sentences. As Currie (2009) argues, given the time gap between the experienced and narrated events, Kathy is invariably precarious about the accuracy of what she is saying. She says: “this was all a long time ago so I might have some of it wrong” (p. 12); “we really didn’t know what it meant” (p. 63). This however is not what these statements are really about—they are about the mask that obscured the ability to understand reality as it was.[footnoteRef:6] At most, a retrospective teleology is taking place here (Currie 2009). The meaning of the term (teleology) is to explain past events in light of later events which infuse the former with meanings they did not have when they occurred. Either way, due to the education of told and not told, the Kathy of now is captive, almost up to the last moment, in false anticipation for the future. 	Comment by Elizabeth Zauderer: Disguise, veil, façade
  [6:  Currie (2009) notes that the main structure of delivery (address?) is proleptic past perfect. This structure includes three temporal planes: the time of the narrated event, the time of delivery (Kathy travels between treatment centers and remembers past events), and an in-between time-space that is composed of events that occurred after the narrated event but which occurred prior to the time-space of delivery. In other words, the time structure moves between semi-forgotten past, which carries difficulties and disagreement, and a future which is mistakenly anticipated (receiving a deferral). The novel employs this technique to call attention to what Kathy knew and did not know about the future. Kathy did not know about the future in the past, and therefore memories of the past are based on self-deception and expectations for the future are ironic failings to predict the imminent terrible thing.] 

	A key scene in this chapter is that in which Miss Lucy reveals to the students the truth about Hailsham and their fate.
	In this scene, the teacher explains that she told them the truth so that they could live decent lives. What does “decent lives” mean? 
decent: satisfactory, respectable, good, proper.
	Although not a legal term, “decent” pertains to the quality of life of all human beings and is derived from their natural prerogative. In order for human beings to constitute such individuals... this is the objective of education, that people have decent lives. 
	The progressive school of Hailsham, in contrast, did nothing to develop the human consciousness of the clones. Its strategy is covert and obscure. Its modus operandi is tell-do-not-tell. The school exercises indoctrination, not a far cry from a prison camp’s incubation with its electric fences that prevent escape (this corresponds with the harrowing stories circulating among the children, probably a means to prevent them from escaping), only here electrocution is unnecessary as the danger of the fences and what is beyond is effectively engrained in the children’s minds. In this framework the children are prevented from deeply contemplating the true significance of the fence. The school misappropriates its humanist role.
	The deterministic does not manage to shatter their illusions and dreams of the future.
	This episode too is immediately erased in a way that attests to the sanctions imposed upon those who break the unwritten laws of the euphemism: Miss Lucy stopped using clean language and immediately disappears from the students’ lives; she was fired. The students remember her kindly, but something about that memory was always obscure, they returned to the state of repression following her statement and continued to cooperate with the terminology and ideology until the day...
Both the fact that the school took pride in its being experimental and its attempts to determine the clones’ humanness are false as well. Although the children at Hailsham participate in an experiment designed to prove their creativity and humanity, their instrumental purpose is certain. Thus, the question of whether the clones are human (human-like) is not presented as a question of morality, or as a question of human rights law. It is a question of semantics, that is all. Had it been a moral or legal question, its answer would carry moral and legal obligations on the part of the state toward the clones, as well as the clones’ right to life, or as Miss Lucy claims, to a decent life. The clones are not treated as humans, even those who attempt to show that they are. It appears like humane treatment, they are housed in a boarding house and have an advanced school. However, it is based on disinformation, misinformation, and indoctrination. This is a simulacrum of a school, it is more a prisoner camp, de-humanization instead of humanization.	Comment by Elizabeth Zauderer: What?
The school does not serve the formation of humanity and human agency. On the contrary, it creates an inescapable discursive order. As “linguistic damage,” the euphemism represents the  harm done to the clones; it sabotages the construction of the subject through language. The discourse on the clones constructs their identity and what is expected of them. In this way, a weakened and isolated entity, lacking agency beyond its purpose.	Comment by Elizabeth Zauderer: Development?
The main character in the novel is valued for her status as a clone, an instrument that performs its role well. And it is in such terms that she describes herself as being highly successful—quote—she is proud of the job she performs and continues to use the euphemism at the foundation of her upbringing. 

The significance of the euphemisms 
Clean language is a lexical substitute for an disconcerting, contaminated, alarming, or respectable term. In place of indecent language that should not be used, other appellations are used to facilitate social politeness. The use of a euphemism is also politically motivated because it camouflages and obscures a negative action and in this way leads to the misunderstanding of its true meaning and in turn its perception as positive.
	In Ishiguro’s novel there is a multi-faceted poetic meaning to the presence of euphemisms. Euphemisms are evidence of the policing of the discourse on the clones, and, as Foucault teaches us, discourse enforces the limitation of thought on the clones themselves—Foucault—these are the terms that constrain the discourse, and in turn, consciousness. Foucault demonstrates how the subject’s possibilities for action and thought are determined by a series of systems that they do not control, and even, understand. Accordingly, the subject is not the macro or center to which we must turn to explain events, but rather an entity molded by these exterior forces. The clones are defined as “donors.” The donor is a person who donates blood, organs, or tissue from their body which are then transplanted in the body of another human. However, this lexeme problematizes the meaning of the verb “to give”: to give, to allow, to permit to. That is, in the verb “to give,” and respectively also in the verb “to donate,” there is a dimension of choice, of confirmation, and consent. By employing this particular usage of the verb, the clones learn, from the moment of their inception, that they comply with the noble act they perform, or are programmed to believe that they chose to do so, even though their horizon of possibilities is completely different than one that enables choice.	Comment by Elizabeth Zauderer: Events?	Comment by Elizabeth Zauderer: Free will?
	Another role that the clones can fulfill during their lives is that of carer. The dictionary definition of carer is “make so that something or someone would be intact, operate properly, grow or be healthy.” In practice, the role of the carer in Ishiguro’s fictional world is a role whose essence is the exact opposite. The role of the career is to accompany the clone throughout the gradual process in which their organs are harvested—one by one—until the process is complete. In fact, this is one of two roles that can be performed by clones—to donate or to care. When the issue of caring only postpones the donations, and does not cancel them. In many scenes in the novel, we see Kathy choosing the role of carer and performing her job which involves tending to those under her care and accompanying them to medical institutions. At the same time, there is a false association between the word “carer,” in the sense that society intended for the clones and the archetypical image of the carer. She is not really caring for them, she is supporting them during the time leading up to their deaths without thinking about the legitimacy of the situation.
	A third euphemized word is “completion,” a word that embellishes the way in which the clones are led to their deaths, whose dictionary definition is “The action or process of completing or finishing something.” The use of this term is quite accurate in the denotative sense, considering that clone is an instrument with a specific function and expiration date. The word also manages to escape the negative emotional charge associated with the word “death” and all of its connotations, and to establish the fact that the sole point of the clones’ lives is to exhaust their capacity to donate organs. In this sense, their work is “completed.” 
	The mechanism of euphemisms is responsible not only for establishing the clone’s “self” but also for constructing human beings vis-à-vis the clones. It preserves the barrier between the naturally human and the artificial human and establishes the clones’ otherness. Although the humans’ perception of this otherness is not described, given that the novel’s point of view is that of the clone narrator, the euphemisms (and physical gestures, such as recoiling, in the film) glimpse the human viewpoint. Aware that they are facing clones, the humans withdraw from them as if they were tainted freaks. In other cases, like in the restaurant, although humans do not identify Kathy and her friends as clones, they still perceive them as peculiar, abnormal humans, and react accordingly. In this case, as a result of the clones’ lack of contact with the world and lack of experience in human communication and interaction. By defining the clones in euphemistic terms, human society both cleans its conscious regarding the clones’ true nature and represses the moral conflict involved in cloning for medical purposes. In addition, the euphemisms help maintain the distinction between human beings and their others—artificial humans.	Comment by Elizabeth Zauderer: Yes? 

The school as chronotope
The way in which the children were raised at the school destroyed their agency. Even before hand, their genetic programing obliterated their rights as human. Because the clones cannot have children, they have been denied the right to parenthood, and their civil status has denied them their right to life—in concrete terms, they lack a future. The purpose of the school, therefore, is to guarantee the internalization of a life without rights and civil status. The school’s success is constituted in events that reflect a repudiation of education, even un-education.
	The cloning technique, like other genetic manipulations that interfere in nature and which even have the capacity to create life artificially, is fertile terrain for the development of a morality that is not infused with natural human conscience and which renounces the term human being. The term “human being” carries moral, ethical, and legal significances, such as the right to a decent life. Ishiguro demonstrates that as a concept “human being” is undermined and suspect if the individual is a product of a genetic engineering program. The concept “human being” collapses in face of the contemporary cultural logic of the West, which sanctifies technological innovation and the total commercialization of life.
	The modern school is an instrument that constructs the experiential mode of man on a range of levels of freedom to the extreme of indoctrination. The modern school nurtures human nature and is designed to enable humans to realize themselves as individuals. As Lecourt argues, a human’s individuation is linked to identity, conscientiousness, and memory, which provide them with a capacity for reflexive contemplation as well as the spark of genius and creativity. Hailsham school denies its graduates all this. The school serves as a chronotope that reflects its time.
	The school chronotope, and the neglect of its humanist role, emphasizes that the clones were denied the ability, competences, and skills to care for themselves. They lack the tools to reach public centers of power, by means of which they can defeat representatives of the legal and education systems and parliament in their demand for the right to lead a decent life. Surely, they cannot rely on enlisting public support because the vast majority of the public is prejudiced against them, and because in the heteronormative regime, in which a human being’s obligation is toward his parents and offspring, there is no one to care for them. There is no one the clone can rely, someone who will never leave them—the security and comfort in the sentence “never let me go” is not part of the clones’ birthright and never will be. On the contrary, human beings are more than willing to let them go.
	The question of the purpose of the Hailsham school is related to the significance of the gallery, the focal point that motivates the narrative enigma. The tension in the narrative is created as a result of the ambiguity surrounding the gallery and the reasons for its collecting the children’s works of art. This question dovetails the question of the clone lovers, Tommy and Kathy. Like in any thriller, the solution to the enigma in this novel will arrive in its final pages. As mentioned, we do not need to know that the clones are human (human-like) and therefore the issue of their creativity is negligible and unnecessary. However, what is revealed and solved is the confirmation and validation of the fact that the school was essentially no more than a semblance. The mystery is solved when the mature clones arrive at the home of Miss Emily, the former principle of Hailsham. According to Miss Emily, the purpose of the gallery was to provide proof of the clones’ humanness through their creativity. Miss Emily argues that the school was the last place that contemplated the ethics of organ “donation.” They tried to answer the question that no one asked, and therefore the gallery experiment failed. ... indeed, no one was interested in regression to a poor state of morbidity. Society preferred to maintain the clones’ otherness and to perceive them as artificial human beings who are not worthy of human rights. Put differently, the purpose of the education at the school was nothing other than to sustain the reality in which the clone is an instrument designed for the embitterment of the original humans and to release them from bodily diseases. This progress will not be stopped in light of moral and ethical issues, which are not fundamental issues in the school. Again, the opposite of education given that there is no future. 
	In the scene in which Miss Emily confesses to the truth as Kathy and Tommy are about to leave, the Madame calls them “poor creatures,” a choice of words that sustains the dilemma raised in the book given that “creature” carries double meanings—both a human creature but also literally, creature. This also glimpses the Danse Macabre of the Middle Ages and the perception of the human creature as insignificant. 
	Previously I mentioned that the question of whether or not the clones are humanlike proves negligible because the human beings were not interested in perceiving them as spare parts for the human body. The question is also negligible from the point of view of the reader given that because of the narrative technique renders the question negligible, from the narrator’s viewpoint it is clear that the clones are people—human beings. The novel deliberately manipulates the reader by postponing the ability to label the clones as “artificial” and in this way exempts the reader from the need to contemplate moral issues. We are exposed to the clones’ humanness before we become aware of their purpose. Their feelings, desires, ways of thinking, and actions are authentic and convincing. Unlike the reader, the human beings in the fictional world are exposed first to the purpose and from that moment on cannot go back and see the clones as identical to them, that is, human. We know the outcome of the experiment conducted at Hailsham ahead of time, even if we wish not to accept it. Interestingly, this question is also negligible for the clones—they do not see themselves as humans.
	Thus, the question arises as to what is the postponing, or obstructing motive that blinds humans from seeing clones as human, not only as artificial entities, as instruments? What is the motive behind the indoctrination and euphemisms?
	In the reunion between Miss Emily and Tommy and Kathy, the former claims that human beings will refuse to revert back to the “days of darkness” of different types of terminal diseases, regardless of the reasons. Therefore, the existence of a soul within the clones remains a question that is not asked. The ability to prolong life, to avoid aging, terminal diseases, and deformations. 
	As Miss Emily states... “quote from novel” (p.258).[footnoteRef:7] Ishiguro’s novel participates in a discussion that stems from the fact that new technological possibilities force upon us a new form of reality. [7:  The film adds contextual information to the novel, which appears as an intertitle before the film action begins. This information explains the collective blindness we all suffer from. They are an introduction which does not appear in Ishiguro’s novel. The three sentences are drawn from the same conception and enforce upon the viewer a point of view that will be camouflaged precisely in the colors of the dominant liberal history: “The breakthrough in medicine came in 1952. Doctors could now cure the previously uncurable. By 1967, life expectancy passed 100 years.” The phrasing is like an historical scientific text. There is no preface to the “breakthrough” because it is the main issue. The doctors are presented as some kind of deities, they manage to cure the uncurable. Finally, 15 years later, progress continued and life expectancy exceeded the 100-year mark. ] 

	Ishiguro encourages us to think about more appropriate and accurate conceptual tools for the analysis and evaluation of current radical changes and the alterations that will occur in human life as a result. This is because technological development is not directed by a human being, but rather it is what directs us all. Thus, we rely on a hidden hand of sorts to guarantee that eventually technological development will benefit humankind and contribute to its happiness.

Ishiguro deals with the possible ramifications, ethical and moral, of life-intervening techniques. In his book Human, Posthuman: Technique and Life (French, 2003), Dominique Lecourt remarks that life is the source of and wisdom behind the technique. However, over the past decades, the technique has reached such an advanced stage that it can alter life, and one day, may even become the origin of life. In other words, the origin of life will be a technique. Indeed, the immense progress in biology sciences and their medical applications completely undermines our conceptions of both the technique and human nature. Lecourt’s argument sways toward justifying the genetic transformation of the human, although the precise boundaries of this transformation have not yet been sketched. Mainly, he calls our attention to ethical problems. From the moment that it can modify man, the technique is no longer an external instrument only that can be used randomly and circumstantially. Lecourt claims that the technique’s superior or defective morality is not obvious. 
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