Socially neglected pupils in the classroom: Who are they and how do teachers support them?
"He's studied with us for three years and we don't know him at all! 
How can that be?!"
(Conversation between 9th grade students about preparing the yearbook)

Abstract
	Students characterized by a "neglected" social status have low visibility in class.  Over time, this may have a negative impact on their emotional and social development.  Since little research has been devoted to this group, the present study aims to focus on these pupils and on what teachers can do in order to assist them in the school setting.  The study is based on the "learning from success" method.  Ten case studies were analyzed, in which teachers reported that they had succeeded in helping socially neglected pupils, and three main types of helpful actions were found.  In light of the analysis and a review of the literature, a proposal for the structuring of the assistance process in an informed and methodical way is presented in the concluding chapter.  This structuring is expected to prepare the teachers, in the process of pre- and in-service teachers' training, to tend more effectively to the needs of marginalized pupils.
Introduction
	Theoretical literature identifies a division into different social statuses (such as popular or rejected) in children's society.  These statuses represent the level of popularity that the pupil has with other children and his/her standing in the group.  The social status known as "neglected" refers to individuals with low visibility.  These are pupils whose influence on the group is minimal: the others are not aware of their presence, find it hard to characterize them, and sometimes even forget them, partly or entirely.  For example, when socially neglected adolescents attained high academic achievements, they were not perceived by their classmates as particularly good students.  In everyday jargon there is a tendency to call this the "transparent children" phenomenon.
	This phenomenon has a strong affiliation with the aspect of marginalized identities in the classroom.  Children whose contributions are almost never adopted by the community are liable to develop an identity based on lack of participation, and this is expected to increase their social marginalization.  Relative to other statuses, researchers have devoted less attention to socially neglected pupils.  In light of this, the present article aspires to better understand the characteristics of these pupils and to research teachers' methods of assisting them.  It is important to address the phenomenon at the stage of teacher training in order to raise the teachers' awareness of the phenomenon, and to provide tools for responding more accurately to the needs of these pupils, thus advancing an attitude of social justice. 
Review of Literature
The "neglected" social status, similar to other statuses, is derived through a classification procedure based on socio-metric evaluations.  In general, the pupils are asked to nominate the pupils in the class they like and those they do not.  The pupils who are classified as socially neglected are those who are seldom mentioned by the peer group, either as liked or as disliked.  An alternative method that has been suggested for identifying them is to ask the pupils which of their classmates is not paid much attention.  The claim is that in this way one can better tap into the idea of social neglect.
A number of distinctions should be noted.  First, there is sometimes a tendency to think that the socially neglected pupil is a neglected child (in terms of filling his/her needs), but there is no empirical evidence of this. Second, the distinction between social neglect and social rejection must be clarified, as there is a tendency to interchange the two. The first refers to a situation in which a child is left out of a group of children, and the second to the preference of the children not to be in the presence of a specific child.  The "neglected" social status refers to the first phenomenon since, paradoxically, in order for a specific child to be rejected the children have to notice him.  The difference can be illustrated by the example of an invitation to a party; the children will not want to invite the rejected pupil, whereas the neglected pupil they will forget to invite altogether.
	In terms of academic functioning, it has been found that socially neglected pupils have unique characteristics.  They report high levels of motivation and are perceived by the teachers as more independent and less impulsive than the pupils of average status.  Nonetheless, there are also findings that indicate learning difficulties.
	In terms of social behavior, they are less active, lower in pro-social behavior, and engage in less verbal interaction with their peers.  As a result, it is more difficult to characterize them and to discern the finer characteristics of their behavioral patterns, and their profiles remain enigmatic and not understood.
	During the elementary school period, there is significant development of the psychological construct known as "the social self".  As a part of this process, there is a growing tendency among the children to define themselves and others in terms of groups and social behaviors.  Later on, with the beginning of adolescence, social neglect is liable to have a negative impact on the way the young adolescent perceives himself.  Therefore, this article is focused on the phenomenon of social neglect in middle-childhood and early adolescence.
	Teachers may be uncertain as to whether there is a need to assist the socially neglected pupils or if it is preferable to leave them alone.  The need for assistance can be focused on three main factors:
· A dearth of interactions may lead to a lack of social skills – The "neglected" social status is described in the theoretical literature as being tied to inappropriate behaviors that draw negative reactions from the peer group.  These behaviors are, for instance, a low level of conversation or cooperation.  Socially neglected children are involved in few interactions with the peer group. Little exposure to interactions may, over time, create (or exacerbate) a lack of social skills.  This lack may affect the pupil's present and future.  Young people must be able to function in a variety of social contexts, and school should prepare them for this.  Especially in the context of present-day society, which is characterized by numerous transitions and processes of rapid change, social skills are a significant adaptation resource.
· A dearth of social interactions may lead to the development of social avoidance – Socially neglected children are described in the theoretical literature as less active than children of other social statuses and as tending towards social withdrawal, a phenomenon in which the child isolates herself from the peer group.  Because of this lack of social behavior, there is a danger that the peer group will ignore these children.  As a consequence, some of the socially neglected pupils are liable to develop a negative cyclical pattern described as "moving away from the world", characterized by social fears and a low level of social involvement, which doesn't allow opportunities to alleviate these fears; this pattern may be amplified in light of the individual's characteristics and his exposure to negative reactions from the surroundings.
· A dearth of interactions may lead to the development of social difficulties – During adjustment there is a mutual influence between individuals and their interpersonal environment (a person-by-environment model).  When the peer group tends to break free of childish, egocentric thinking, the pupils are better able to recognize the unique characteristics of others and they tend to be less fond of children who leave the group; therefore, the status of a pupil who keeps to herself or avoids social interactions may change for the worse as the child gets older.
	In addition to this, interactions that take place between pupils are important for achieving the scholastic goals in school, with social skills acting as academic enablers.  The pupils who are involved in productive interactions in the classroom perceive themselves as full learners and gain access to shared understandings with the teacher; they are exposed to pedagogical values and to socio-cultural tools and can develop an identity of legitimate membership in the class practice. In contrast, socially neglected pupils may find themselves marginalized from various practices in daily classroom life.
	The "neglected" social status is an unstable status, and this aspect may be an advantage in the intervention process.  For example, it has been found that the surroundings have potential influence over pupils characterized by social withdrawal; when socially vulnerable pupils were not excluded from the peer group, they showed more social involvement and even pro-social behavior.  This may be tied to the fact that the others do not know these pupils' characteristics and therefore have not yet formed a solid opinion of them.  These trends in the molding of children's and adolescents' behavior are known as developmental trajectories, since they lay down the path for the child's development.
	There is a solid rationale for assisting socially withdrawn children in the school framework, and the researchers call for implementation of school-based approach intervention.  The pupil's long years of school attendance afford him many opportunities for meeting children of his own age and for acquiring social skills in naturalistic settings.  The learning process takes place in a social context, and when attention and thought is devoted to this, pupils can be taught to develop social abilities through every activity that takes place in school and outside of it. However, there is an argument that the system should devote more attention explicitly to this and allocate specific tasks for it.  The present article aspires to advance this approach and to develop more accurate considerations and tools for the assistance of socially neglected pupils within the school framework.
The Present Study
	The present study seeks to focus on socially neglected pupils in mid-childhood and early adolescence.  It is based on the approach according to which the unique characteristics of the pupils must be identified in order to develop intervention that meets their needs.  Therefore, the first goal of the study is to better understand the characteristics of these pupils.  The second goal is rooted on a more pragmatic level, and that is to study what teachers do to assist these pupils.  The study is essentially applicable, and therefore especially relevant to teachers' trainers, teachers, caregivers, and researchers of practicable education.  The importance of the study lies in the fact that it will raise awareness of the phenomenon, bring the teachers closer to the world of the socially neglected pupils, and help in the development of more accurate considerations and methods of intervention within the school framework.
	With the objective of achieving this, qualitative-interpretive methodology was chosen for the study, which facilitates the gathering of a broad and in-depth expression of thoughts and considerations from the study's participants.  Likewise, it allows the gathering of thick descriptions that are rich with concrete details regarding the teachers' acts of assistance.
	In previous studies, as well, use was made of information gathering from professionals regarding the pupils' social competence and the assistance strategies that were implemented in the social field.  In therapeutic work an interview with a teacher serves as a tool for gathering data about the pupil's social behavior patterns.
	In order to learn about effective assistance activities by teachers, the method known as "learning from success" will be used.  This method, which draws from positive psychology, allows professionals to learn from their successes in an orderly and methodical way.  Its prominent benefits are the reduction of the defenses of the participants and the encouragement of reflective thinking about their assumptions and actions.  For example, it was found that collective learning from success provided new perspectives on the connection between theory and practice in the school.  Learning from the knowledge that teachers develop in the framework of their school experience is of great importance and this method allows it to be expressed and disseminated.
Three questions stand before the present study:
1. What are the characteristics of socially neglected pupils?
The rationale: Socially neglected pupils are described in the theoretical literature as characterized by few behaviors that distinguish them from pupils of average status.  Therefore, as a first step, the unique characteristics of these pupils will be examined in greater depth, based on the educators' perspective and a review of the pertinent literature.
2. Which acts of assistance are perceived by teachers as effective with socially neglected pupils?
The rationale: The answer to this question is at the heart of the present study.  It refers to the study of the acts of assistance that teachers consider effective with these pupils.
3. How do teachers define success in the process of assisting socially neglected pupils?
The rationale: The question of whether certain acts are perceived to bring about change is considered an important question that is often given insufficient attention in the field of education.  In the present study we will examine what is considered by the teachers to be success in the process of assisting socially neglected pupils.

Methodology

The study participants

	The present study is part of a broader study that deals with pupils of low social standing.  In the present study an analysis was made of ten case studies of socially neglected pupils, which were gleaned from all the case studies that were gathered in the broader study.  The descriptions in this study were reported by ten educators from Israel.  The study's participants served in various positions in the educational system: administration, educational guidance, home room teaching, and instruction in various subjects.  They worked in elementary schools and junior high schools.  The intention was to locate educators who had been in the system for many years and had gone through many experiences enabling them to describe many cases from their work. The initial recruitment was based on personal or professional acquaintance with the participants, and later on they themselves referred educators to participate in the study.

The research tools and the research procedure

	The case studies were gathered by means of semi-structured in-depth interviews.  The research tool was composed of two parts.  First, data was gathered about the participants: seniority and main positions they held in the field of education.  Afterwards, the participants were asked to describe a case in which, from their point of view, they had succeeded in helping a pupil fit in socially.  It was emphasized to them that their own point of view would determine if the case was relevant.  Each participant could submit a number of case studies.  The rest of the interview was carried on in such a way that the participant led the discussion, with minimal intervention from the interviewer. At times clarification questions were posed to the study participant (for example, "You stated previously that the pupil was insecure.  What do you mean?") or requests were made to expand ("Tell me more").  During the submission of the case studies, the participants included the rationale that guided their actions (or that they understand in retrospect).  If they did not mention the rationale, they were asked about it, for the purpose of learning about the considerations involved in their decisions. The interviews took place in a quiet place that was convenient for the participants and lasted between one and two hours.  All the interviews were conducted cooperatively in a pleasant atmosphere.  The participants described concrete cases from their educational endeavors and also mentioned social phenomena that find expression in the classroom.  The data gathering continued until the collected material showed repetitiveness and saturation.

Analysis of the data

The process of the analysis was carried out in three stages:

Initial check: The case studies were read a number of times to ensure that they were indeed focused on the social aspect and found appropriate.

The identification of case studies that dealt with socially neglected pupils: The case studies were sorted by two assessors according to the characteristics of the social status described in them.  A case that was categorized as referring to a socially neglected pupil was a case in which the pupil was characterized by a low level of social presence ("The children didn't pay attention to him" or "She didn't arouse any special attention from the other children").  Additional characteristics were a scarcity of social interactions ("He sat in the group, didn't speak to anyone, and didn't participate."), a pattern of independent activity without interaction ("At recess he would stay in the classroom and read books") and lack of initiative ("When another child needs help with his studies, he doesn't take the initiative").  There was a high level of agreement between the assessors regarding the sorting of the case studies.

The data analysis: The case studies that were categorized as referring to socially neglected pupils were read a number of times in search of recurring meanings and patterns.  This was followed by a thematic analysis that was carried out in accordance with the research questions: categories of content that referred to each of the questions were derived, and the contents were sorted into categories and sub-categories.  An additional researcher, who works in the field of education and psychology, was asked to give his opinion of the analysis.  The two researchers held a discussion about the mapping and changes which were made in mutual agreement.  The cooperation of two researchers in the process was intended to contribute to the credibility of the analysis and to expand the perspective on the phenomenon being studied.  The parts of the data were consolidated into a new theoretical structuring that connects the parts of the analysis and affords a deepening of the understandings regarding the research questions.  Finally, the original data were read in an additional holistic reading in order to check the correspondence between them and the theoretical structuring, and they were found to correspond.

Safeguarding the rights of the participants

	The study was approved by the academic institution in which it was carried out. The participants submitted their agreement to participate in the study.  They were told that their words would be presented anonymously and without mentioning identifying details.

Results and discussion

The results and the discussion regarding them will be presented together, in order to enrich the understandings that can be derived from the data analysis.  Three categories arose: the first deals with the characteristics of socially neglected pupils; the second deals with teachers' acts of assistance for these pupils; the third deals with what is considered by the teachers to be success in the process of their assistance to these pupils.

The first category: characteristics of socially neglected pupils

                      "Everything the accepted pupils bring with them – she didn't have"

	In their description of the socially neglected pupils, the participants in the study referred mainly to the pupils' weaknesses, and these will be described in the next section.  In order to get a fuller and more complete picture of the pupils' characteristics, the second section will refer to their strengths, as is reflected in the review of the literature in the field.

Weak starting points of socially neglected pupils

	The study participants described the socially neglected pupils as characterized by a difference from the peer group in regards to a specific characteristic, in low cognitive abilities, in seclusion and weak social ties, in fears in the social sphere, and as having a problematic family background.  One of the participants in the study summed it up as follows: "Children who are forgotten are children who are impaired in some way or lack something. They even lack the ability to scream: "I'm here!'".
	The first characteristic is tied to the socially neglected pupil's difference from the peer group in a certain characteristic. For instance, a reference was made to an outdated external appearance, "She didn't dress according to the young people's fashions. She had somewhat old-fashioned ideas about clothes and equipment. She wasn't modern."
	Regarding one girl, the teacher mentioned weight as a factor connected to her social status.  Another characteristic was a field of interest that was not in line with what was accepted in the peer group, such as, "At his age the boys like sports-oriented activity. He didn't go near it."
	Cognitive abilities were at times described as high and at other times as low.  When they were described as low, they were perceived to be related to the social status.  When they were described as high, the lack of assistance to other pupils was described as the main problem.
	An additional characteristic that was raised was a problematic family background: "She was from a broken home. The family's financial situation was grave." Or regarding a different girl, "She suffered from problems at home. Her parents were about to separate." Previous research indicates that parents of socially neglected children have less interaction with their children (as compared to parents of children with other social statuses).
	With regard to some of the children, expressions of fear of social interaction were described: "a fearful expression all the time" or "she created a situation where she didn't let the other children get near her."  Despite the fact that in the theoretical literature there is no solid evidence of shyness among these children, they are indeed described as tending towards social withdrawal.
	Ties with other children were mostly described as loose or superficial. "She didn't have a lot of friends, and her ties didn't have roots.  With her, if there were ties, they were new ones."  In addition, there were descriptions of ties with pupils from unaccepted social circles: "Girls from the margins of society bonded with her.  She didn't get into the social centers of her grade."  Studies demonstrate that in order to assess the degree to which an adolescent is integrated, one should check the group he belongs to; this hints at the complex connection between the characteristics of the individual and contextual opportunities that determine his level of social integration.

Strengths of socially neglected pupils

	Socially neglected pupils are described in the theoretical literature as a unique group in the classroom in terms of academic functioning; they are characterized by good self-regulation abilities.  Regulation of emotions is a major variable contributing to adaptive functioning and suited social behavior.  Socially neglected pupils show fewer behaviors that bother the surroundings, for instance they are not characterized by high levels of aggressiveness and they have not been found to express themselves in a hostile manner.
	In light of these strengths, it is understandable why the attitude of the peer group towards the socially neglected pupils is described by the study's participants as positive ("There was appraisal of him on the part of the children as a smart boy"; "The children treated him nicely") or indifferent ("When the children divide up independently, no one chooses him"), but not negative.  Accordingly, the previous studies found that the other pupils tend to perceive these pupils as nice and pleasant, or to ignore them, but not to actively mock them or treat them with contempt.

Intermediate summary

	From the findings we see that there are various characteristics that create a socially weakened starting point for the neglected pupils.  Regardless, the positive variable that is indicated is good self-regulation ability.  This ability helps them to avoid attracting negative attention.  For example, if we are dealing with a pupil who has social fears, this ability will help him avoid showing this fear prominently among his peers; in the case of a pupil who is different from others in a certain regard, this ability will help him not to make this difference obvious to the peer group in a way that might hinder the group's activity.  Since these pupils don't attract negative attention, they are usually spared significant social difficulties, such as social rejection, harassment, or ridicule.  We may conclude that self-regulation serves, in this case, as a protective factor in social development.  On the other hand, this aspect is two-sided and may lead to the socially neglected pupil's difficulties being concealed and remaining undiscovered by the adults around him.  Therefore the ways in which he can be helped in the school setting must be examined, and this will be the focus of the next category. 

The second category: Actions that are perceived by teachers to be helpful to socially neglected pupils

	In the study, teachers' methods of assisting socially neglected pupils, that they perceived to be successful, were reported.  During the process of analysis, three types of actions were identified: 1. actions intended to strengthen the pupil on the intra-personal plane 2. actions intended to teach the pupil social skills, and 3. actions intended to arrange interactions for the pupil with the peer group.  The order in which they are presented is meant to organize the data so that we may derive meaning from them for the structuring of the assistance process, and this will be expanded upon in the concluding chapter.

First sub-category: the intra-personal strengthening of the pupil
			
"What the girl learned is how to help herself; that the change begins within her." 

	In the first sub-category the participants in the study dealt with the strengthening of the pupil intra-personally.  The intra-personal dimension is a component of social competence.  To this end, different methods were identifiable:       a. creating conditions that allow the pupil social and emotional growth and development b. empowering the pupil and c. giving the pupil emotional support.

	Creating conditions that allow the pupil social-emotional growth and development:  Actions were reported that do not seem to be directly connected to the social aspect, and they are targeted at helping the pupil improve her mood and her self-acceptance.  One of the study's participants described it as follows: "I would stand her in front of a mirror and tell her: "Look what beautiful eyes you have!  Look in the mirror every morning and tell yourself how pretty you are."  Another participant described it in the following way:
	"I worked with her on herself. Not on making friends but on positive thinking, sports, walking, and grooming.  That was the direction…she started exercising.  The moment she's not helpless towards herself, and she gets stronger within herself and not from external things, it radiates to the surroundings."

	Empowerment: One of the participants in the study described how she empowered the pupil through a request that he help her, and how this strengthened him: "I asked him to help me straighten up.  I told him it had been a hard day for me and I didn't feel so well.  We worked and he helped me put the crayons and the paper away in my closet.  While we did this, I told him: "It's very pleasant to work with you. You're a very good helper."  In this example, the teacher empowers the pupil as someone who is capable of helping her and as someone who is pleasant to be with.  Attention should be paid to actions that strengthen the pupil simply because he exists (without a need for any action on his part).  For example, in the description of a birthday party for a socially neglected pupil, that was initiated by the teacher and included organization by one of the girl's family members and the class.  According to the teacher, the attention she received from her close surroundings and the feeling of warmth that surrounded the girl strengthened her and benefited her.  Activities of this sort (like a birthday party or the mention of the pupil's name in class) have a unique importance, since they send the message that every pupil is important and "present", independent of her talents or the level of her involvement in the classroom.

Providing emotional support: In this way, the teacher presents herself as an accessible source of support for the pupil.  For instance, a number of the study's participants described how they had developed personal conversations with the pupil in order to understand what was bothering him and what he would like.  Another participant described how she included the pupil in her meeting with his parents and talked with him about his social past and the protective role of books for him.  "We talked about his past in elementary school, which hadn't been easy. I explained to him that behind a book a barrier was created, which grants a sort of security, where no one can reach him and no one can hurt him."  In individual counseling conversations or games with the pupil are used to develop a bond with him and help him deal with his problems.

Intermediate summary:  Strengthening the pupil intra-personally includes actions that do not necessarily occur in the social plane.  The assisting principle behind them is that they enable the pupil to strengthen her inner resources.  These actions may include, for instance, the development of a hobby, animal-assisted therapy, or the forming of a close bond.  Previous research has also demonstrated that the strategies that were found to be effective with isolated children are positive reinforcement, individual counseling, and bonding with someone from school (such as a teacher or a secretary) who acts as a sort of mentor.

Second sub-category: teaching social skills

                                                 "It was truly at the level of 'do' and 'don't do'"

	Included in this sub-category are actions that are focused on teaching social skills.  This process is described in the theoretical literature as instruction, training, and practice, accompanied by feedback and reinforcement.  The distinction between guidance skills (such as reflection of feelings), which are tied to the first sub-category, and instruction skills (such as relaying information) is documented in therapy literature.  In addition, despite the fact that other children are often mentioned as being involved in the situation, the teacher's actions were presented by the study's participants as focusing on expanding the pupil's pool of responses and not as a way to arrange more interactions for him with the peer group.

Entry behavior: One of the participants of the study referred to this skill:

"I explained to him how to start a conversation with someone.  He wasn't familiar with this skill.  I gave him practical tips.  For example, if you see two or three children talking, you can't pull them in the direction you want, but rather to move in gently.  For instance, you say something that's close to the subject; you don't stand too close, you don't stick to them."

	In this example, one can see that the educator guides the pupil as to how to behave, both physically and verbally, in a way that will help him join the conversation that's going on.  This skill is especially important for children of low social status, since it's a prerequisite for their participation in existing groups.

Pro-social behavior: One of the participants in the study described how she asked other faculty members not to let the pupil read a book after finishing an assignment in class, but rather to ask him to use the time to help other pupils, "just so the children wouldn't see him reading books all the time, cut off from them.  At first he didn't want to help, he felt uncomfortable with it."  As the children get older, atypical behavior becomes more obvious in the eyes of the peer group, and children who tend towards social disengagement are liable to arouse antagonism in the peer group.  The teacher's action demonstrates how she helped the pupil reduce such behavior and even replace it with alternative behavior which is likely to merit a more positive response from the peer group.

Expressing an opinion:  The teacher described how she chose a story for the group that dealt with the pupil's fields of interest: "I found a story that deals with soccer games.  We studied the story and he expressed an opinion about it.  Because I knew it was a subject that bothered him, I wanted him to express his opinion on the subject."

Intermediate summary: The theoretical literature demonstrates that socially neglected pupils do not provide enough reinforcement and verbal feedback to others to promote interactions with the peer group. Therefore, it appears that the skills that were described by the study's participants correspond with their needs.  The ability to join a group and pro-social behavior are tied to noting others point of view (in the sense of paying attention to him).  Expressing an opinion promotes social interaction while at the same time contributing to "leaving" the socially neglected status, since one cannot be assertive and socially neglected at the same time.  The development of assertiveness is also important so that these pupils' good emotional regulation abilities do not become an obstacle, by keeping thoughts and feelings inside. 
Third subcategory: Actions that summon social interactions for the pupil
                                              "The important thing is for her not to be alone all the time."

	This subcategory refers to the teachers' attempts to increase the socially neglected pupils' involvement with the peer group.  This is accomplished by means of various initiatives on the part of the teacher.  For instance, the teacher suggested that the pupil bring some attractive item from home, "something he could show the children and play with them."  It was also suggested that the socially neglected pupil be given a role in the classroom.  One of the participants in the study described a case in which the faculty suggested to the pupil that he make an exhibit of works he had created.  An introduction, invitations, and a catalogue were prepared for the exhibit.  She noted that "people who came gave him a warm embrace and were happy for him. And even though he didn't speak loudly, he thanked the people who attended and told a little about the process.  Friends came and complimented him and asked him to teach them!  A dialogue was created."  In a similar approach, participants in the study related how they encouraged the pupil to participate in after-school clubs that include dynamics between the children and spoke with his parents in order to encourage them to initiate meetings with other children.
	In some cases, children from the peer group were given the role of an agent of change.  One of the study participants described it as follows: "We seated her in class next to a sympathetic pupil who could guide her.  We had explained to her a little about the girl's difficulties and asked her to be her friend in class."  In peer group intervention, the pupils act as peer helpers, and they receive instruction as to how to work with the unpopular child as an advisor, as a special friend, or as the leader of a small group.
	In addition, cases were described in which the pupils were given a process-based assignment with the objective of encouraging the continuity of the social interactions.  One of the participants in the study explained: "I created a situation in which the subject study work was in pairs.  For example, work for which it was necessary to meet after school.  This was done unbeknownst to the other child."  This strategy of cooperative work is described in the literature as contributing to peer acceptance. That being said, the effect was not found to be continuous, unless the process was accompanied by learning social skills.

The third category: the meaning of success in the process of teachers' assistance to socially neglected pupils

	After certain actions have been taken, there's a need to assess their effectiveness.  Accordingly, the study's participants described in different words the way in which they came to conclusions regarding the success of the assistance process.  The changes were described as moderate but significant, as one of the participants put it: "while this is only a very short time frame in the course of his life, but I think it has the ability to give him a head start towards other situations he'll be in."
	The expressions of success were mostly described in the social-behavioral dimension, for example: "he succeeded in forming ties with children from other classes" or "in the science group he succeeded in bringing about communication regarding his fields of interest." There was also mention of a rise in the pupil's participation in class.  At times the progress was described as a reduction in behavior reflecting a lack of social interactions, such as: "at the end-of-the-year party she didn't close herself off or sit by herself."  Changes in the intra-personal dimension (i.e. cognitive and emotional changes) were scarcely expressed in the words of the participants, and this will be expanded upon in the summary.

Summary

	This study examined the characteristics of socially neglected pupils and teachers' acts of assistance to these pupils.  The first part of the summary will deal with the pupils' characteristics and highligh important points regarding the way teachers perceive them.  The second part will provide a summary of the teachers' actions and a proposal for the structuring of the assistance process in a methodical way, taking therapeutic considerations into account.  This structuring is important in pre- and in-service teachers' training, since it facilitates preparing the teachers to give a more accurate response to these pupils.  Finally, the limitations of the study, suggestions for future research, and a summary of the main conclusions will be discussed.

The socially neglected pupils' characteristics and their ramifications

	Factors such as low birth weight, motor problems, and parents' low level of education during early childhood are considered to be indicators that predict social neglect during early adolescence.  The present study reinforces the image of these pupils as characterized by a weak starting point, alongside a good capability for self-regulation.  The child's ability to cope with his negative feelings is considered one of the main tasks of childhood.  In other words, contrary to popular opinion, neglected children have unique emotional characteristics.
	The positive ability to regulate emotions is two-faced: on the one hand, it helps to avoid significantly negative social experiences (such as peer rejection); on the other hand, it may make it difficult to diagnose these pupils' need for assistance.  Naturally, it is difficult for the teacher to recognize these pupils' characteristics, since their social behaviors are few.  In addition, their ability to regulate their feelings contributes to the fact that they are not disruptive of the school routine.  Indeed, teachers who were asked about their preferences as to which pupils would continue to be part of their class for the next school year showed a preference for socially neglected pupils.  This issue emphasizes the importance of raising the awareness of the phenomenon among the educational staff in order to avoid falling into "parallel processes" of social neglect.


The teachers' perceptions of the socially neglected pupils

	This study focused on the characteristics of socially neglected pupils.  That being said, some understandings can be derived regarding the way teachers perceive these pupils.  First of all, in describing the cases, the teachers mainly spoke of weaknesses (and not strengths).  This may be connected to the character of the present study.  At any rate, it is important to sharpen the teachers' awareness of the neglected pupils' strengths and to devote thought to the ways in which they can be nurtured.  Action based on the child's strengths is an important principle in any plan of intervention, but it is even more prominent in the context of socially neglected pupils. Being that these pupils tend towards a low level of social interaction, their strengths are will likely not find expression without initiatives on the part of their surrounding environment.
	In the description of successes, the participants in the study referred mainly to the social-behavioral dimension and there was little mention of the changes in the pupil in the intra-personal dimension, such as changes in thought processes or in self-image.  Observation of the pupil's social difficulty through a behavioral lens may be tied to the nature of the teacher's role.  In the context of socially neglected pupils, this phenomenon becomes even more prominent, since the surroundings are indeed ignorant of their characteristics.  Therefore, there is a need to check how the teachers' observation of the pupil's progress on the social plane can be expanded to include the intra-personal dimension as well.

The structuring of the assistance process in three consecutive stages

	This article is based on the approach according to which the pupils' needs should be mapped out and the relevant intervention carefully tailored.  Continuing this line of thought, the structuring of the assistance process for socially neglected pupils will be proposed as a distinct focus of intervention.
	The "learning from success" method is intended to identify effective assistance strategies, from the educators' point of view.  That being said, the impression from the case descriptions was that a more fitting term would be teachers' "actions" since in the vast majority of cases, the planning behind the actions was not described as an organized, methodical rationale.  This phenomenon of the description of successes as a reflection of the "automatic pilot", i.e. without a conscious search for meaning, is recognized as part of the limitations inherent in the method.  A methodical structuring of the assistance process will be proposed in the next section, based on a combination of the actions reported by the study's participants and therapeutic considerations.
	In the study, educators reported three planes of assistance: 1. strengthening the pupil's intra-personal skills 2. teaching the pupil social skills and 3. arranging social interactions for the pupil.  In describing the process, most referred directly to the interpersonal plane, i.e. arranging social interactions.  They tried, for example, to seat the socially neglected pupil next to a friendly pupil or to give her a role in the classroom.  Another plane that was expressed in the case descriptions (albeit less frequently) was the teaching of social skills (see diagram 1 – existing order).
	The following is a proposal for the structuring of the assistance process, suited to the characteristics of the socially neglected pupils. The process includes three consecutive stages, each with a distinct objective (see diagram 1- desirable order): In the first stage, the objective is to strengthen the pupil's intra-personal skills in order to enhance his internal coping resources.  In the second stage, the objective is to teach the pupil social skills.  In the third stage, the objective is to arrange social interactions for the pupil.  When the interactions appear after the previous two stages, there is a greater likelihood that the pupil will get a more positive reaction from the peer group.  A positive reaction from the peer group is important for the development of a sense of social efficacy and for the continued existence of a social arena for further development of the skills.  This structuring will help prepare the teachers in processes of pre- and in-service training to provide a more appropriate response to socially neglected pupils.  





























	Diagram 1:
The structuring of the assistance process for socially neglected pupils in three consecutive stages
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The identification of common mistakes among teachers
	
	From within the structuring of the assistance process, one can point to common mistakes among teachers in their efforts to help socially neglected pupils.  These mistakes include skipping the first stage and skipping the second stage.
	The first stage, which refers to the strengthening of the pupil intra-personally, is the foundation of the assistance process.  In addition, it reflects a constructivist approach towards the process, since in this stage the pupil is the one directing the change.  This issue is especially important in the context of socially neglected pupils who tend towards passiveness and lack of initiative.  In light of their characteristics, they are liable to be perceived by educators as those who should be taught skills in order to help them "change" and become more active and involved.  Therefore, giving the pupil the possibility of navigating the change in his own way is essential in both the therapeutic and moral aspects.
	The second mistake refers to beginning the assistance process with an attempt to arrange social interactions for the pupil.  This tendency towards the interpersonal dimension is natural and understandable, since the teachers perceive the socially neglected pupils as passive and lacking initiative and they are interested in seeing them become more involved. They also see this as the heart of the assistance process.  However, when attempting to act directly in this plane, the socially neglected pupils often find it hard to cooperate.  Furthermore, when the pupil lacks social skills, he is liable to experience negative interactions with the peer group.  In contrast, when enough time is devoted to strengthening the pupil intra-personally and teaching social skills, there is a better chance that she will cooperate with the teacher's attempts to arrange interactions for her with the peer group, and that these will be more pleasant.  
	The claim that the assistance process should not be started with the arrangement of interactions for the pupil with the peer group is anchored in the research literature.  Dodge (1983) disagreed with the belief that the frequency of the neglected pupils' social interactions should be increased, since the likelihood of succeeding in changing their status in this way will likely not be high; instead, it was emphasized that their social approaches should be developed.  Bierman and Furman found that a consistent improvement in peer acceptance was documented among children who received a combination of coaching and experiences of working with other children (and not only social interactions).  In another study, the strategy of linking students with a school job (that involves social interactions) was assessed as being only moderately effective with isolated children while the common factor of strategies that were found to be effective is that they do not involve elements from the peer group.   
	The acceleration of social interactions also exacts an additional "price": it may lead to an attempt by the socially neglected pupils to evade the activities suggested by the teacher.  As a result, the teacher's sense of self-efficacy in serving as a helper to these pupils in the social-emotional field may be damaged.  One of the participants in the study described the teacher's sense of frustration: "A child like that doesn't let others get close to him and influence him, and so the circle remains closed."  Similarly, a guidance counselor described a homeroom teacher's desperate plea to her regarding assistance for a socially neglected pupil: "What else can I do? I already gave her a job in the class!"  In order to deal with the difficulty and to experience successes in the assistance process, the recommendation for teachers is to act according to the methodical structuring: to move forward to the arrangement of social interactions only after the pupil has been strengthened intra-personally and after social skills have been taught in an organized way.

The limitations of the study and suggestions for further research
	First, it must be taken into account that the study is based on teachers' reports regarding their past actions, and these involve subjective leanings.  That being said, the dependence on educators' points of view is also an advantage for the study.  It allows us to learn directly about their thoughts regarding socially neglected pupils and about actions they consider to be helpful, thus benefitting from "processed" knowledge that exists in the educational field (bottom-up knowledge).  Secondly, the limited number of case descriptions that were analyzed in the study should be taken into account.
	In future research the proposed structuring should be examined on the empirical plane.  In addition, it can be developed through the encouragement of reflective processes on the part of the teachers, in which they give coherence to their acts of assistance.  Likewise, the complementary aspect – the social dynamic of the class – should be examined.  For example, at the stage that refers to the arrangement of social interactions, rhetorical strategies can be developed in the classroom, by which the pupils will address the socially neglected pupils and invite them to take part in the classroom discourse.  In addition, diagnostic tools should be developed to detect neglected pupils' motivation to avoid social interactions, since it is probable that those characterized by a low level of sociability do not develop any special problems.

Conclusions
	The main messages that arise from this study are:
· The teachers' awareness of the phenomenon of neglected pupils should be raised.
· Special attention should be paid to discovering these pupils' strengths (and not focusing on their weaknesses).  Socially neglected pupils have a prominent strength: good self-regulation abilities.
· In order for teachers to be able to grant the socially neglected pupils effective assistance, it is recommended that they structure the process methodically, via three consecutive stages: 1. to strengthen the pupils intra-personally 2. to teach them social skills and 3. to arrange interactions with the peer group for them.
· It is not recommended to begin the assistance process with the encouragement of the socially neglected pupils to take a more active role in the peer group.

	The socially neglected pupils are described as a group with low visibility.  Helping these pupils within the school framework in an informed, methodical, and structured way is a primary factor in the advancement of social justice and equal opportunity.  Therefore, it is important that this aspect already be included in teachers' training programs.  These steps are expected to thwart processes that create social inequality in education, to allow all pupils to participate in school practices and to help them develop an identity based on contribution to society and involvement in the community.

