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Language consider as a fundamental element in the communication process. This communication process enable humankind to convey massages, thoughts and beliefs among others. English emerge as an international language that taught as a forging language in Arabic schools (FL). The distinctive linguistic differences between both English and Arabic language cause certain kind of difficulties among Arab learners. One obvious and essential difficulty that Arab learners face during acquiring 	English language, is the spelling Performance of particular novel Consonant phonemes, which do not exist in their first language L1 (Arabic) (/p/, /v/, /g/). This kind of difficulty arise from the need of accurate spelling knowledge, witch based on recognition of linguistic knowledge of, phonology, orthography, Morphology and semantic. Therefore, this study will focus on the phonological aspects of novel consonants phonemes and its phonological representation among Arab learners. As result, the phonological representation in English of novel phonemes that do not exist in Arabic lead learners to commit spelling errors.  In addition, the ability of identifying phonemes (phoneme awareness) consider as a sensational factor on the phonological awareness in L2. Thus, the existence of a certain phonemes affiliated to English such as /p/, /v/, /g/, consider as a novel to Arab learners, which do not exist in phonemic learner's inventory.
As other languages, acquiring a new language require accurate linguistics knowledge of the target language that enable learners to get a successful learning process. Unlimited arguments have been shown regarding mother tongue interference (AL-sobeh, 2017; Karimi, 2015; Alsaawi, 2015) show that the spelling performance of target language influenced by the use of the L1 of the learners.
Among Arab Israeli learners,  the difficulty of representing accurate phonological structure of novel phonemes have became a stumbling block while acquiring English language.(Russak- Saiegh-Haddad ,2010) have conducted research about phonological awareness among learners whose first language is Hebrew. This study will focus in the spelling performance of the novel consonants phonemes (/p/, /v/, /g/) among Arab learners whose first language is Arabic, through a dictation task.
Learning and teaching English is challenging task for both teachers and leaners. I noticed a certain situation during my teaching experience, which Arab students face difficulty in phonological encoding that represented in difficulty in phonological structure of certain novel phonemes. Therefore, this disability stimulates me to conduct a study in order to recognize the reasons that stand behind the fact of committing spelling errors particularly in novel phonemes. Through this study, English teachers and learners may get to rational explanations about student's errors of novel consonant phonemes (/p/, /v/, /g/). 
This study attempting to answer the following questions:
1- In what way do Arabic language affect the spelling performance of novel consonants phonemes (/p/, /v/, /g/)?
2- What cause particular consonants spelling mistakes among Arab students? 
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[bookmark: _Toc517347614]Phonological Awareness
Phonological awareness, which  begins at an early age, particularly when young children generally start developing when they begin to understand simple and spoken words, is considered an important influencing factor in the acquisition of children’s reading and writing skills and thus has been the focus of much research. Many definitions have been set forth for the term ‘phonological awareness’. One of the most basic descriptions of ‘phonological awareness’ is that of Bryant and Goswam (2016) who. Thus, phonological awareness consider as a fundamental factor that influences children when they learn to read and write. (Bryant &Goswam, 2016) state that "someone who can explicitly report the sound in any way is ‘aware’"aware" phonologically (."(p. 3).” Other definitions are generally similar in their fundamental descriptions, though some are vaguer than others. For instance, ) Researchers have defined phonological awareness in different ways, (Abu-Rabia and& Abu Rahmoun (, 2012) positmention that phonological awareness is the capacity to analyze the spoken words into phonemes and syllables, and . (Blachman (, 2010) describes it as “adds in his study "phonological awareness is an awareness of phonological segments in speech that are more or less represented by an alphabetic orthography (."(p. 483)”, while). The process of acquiring literacy depends on the phonological awareness of the language. (Anthony&Francis, 2005) state that phonological awareness is phonological ability that related to literacy, including phoneme awareness.( Stahl and& Murray (,1994) have define phonological awareness as " an awareness of sounds in spoken or written words, that is revealed by such abilities asor rhyming, matching initial consonants,consonant and counting the number of phonemesphoneme  in spoken words." (p. 221).” Additionally, ). (Anthony and &Francis (, 2005) and; Stahl and& Murray (, 1994) positmention that phonological awareness is comprised ofcontains different skills that are discriminateddiscriminate by the kind of task performed, and they divide. They have divided the phonological process into five different stages, the last of which they deem the most fundamental: i)levels. First, the ability to recognize rhymes (e.g., bat and mat); ii) the ability to ). Second, learners recognize alliteration (e.g.,p-en, p-at,  ,p-ell); iii) the ability to blend and split). Third, a familiarity   and blending splitting syllables (e.g., fl-ight, fi-ve); iv)). Fourth, the ability to segment a syllable into phonemesphoneme (e.g., m-at, c-at, p-at); v) the ability). The last fifth stage and the most the most fundamental stage is to manipulate phonemes of spoken words (e.g., m-a-t, c-a-t). For the purposes of the present work, I will take ‘phonological awareness’ to mean the phonological recognition, distinguishing, and manipulation of sounds throughout an individual’s language development period.)
[bookmark: _Toc517347615]
Phonological Awareness in L1 and L2
Phonological awareness and  phonological representation are considered consider as fundamental elements for thedevelopment demands at  different stages of language development, namely the content and use of words, the phonology of the language, and the utterance of words, (Abu-Rabia & Abu Rahmoun, 2012). It is important to assert that phonological awareness of the L2 is a basic requirement for decoding and encoding words), starting with the content and the use of the words, then phonological aspect of the language and next leaners use the utterance of the words.(Russak & Saiegh- Haddad, (Saiegh-Hadadd & Geva, 2007). Furthermore, Russak and Saiegh-Haddad (2010) maintain that phonological awareness is considered considers as an essential demanding factor when during the process of acquiring literacy in any language. ManyThere are different factors (such as phoneme identity), which influence the development and the performance of phonological structure. For instanceOne such factor is the phoneme identity, which manifest as a fundamental factor in phonological awareness in L1 and L2. Clarifying, phonemes that are shared betweenassociated with the learner's L1 and L2 are ‘familiar’ phonemes (as they are already inbecome familiar, since it is within the L1 phonemic inventory of the L1 and thus already familiar. In contrast, phoneme that is affiliated to L2, and absence in L1 that become novel to the L2 learner) and present less difficulty for L2 learners compared with ‘novel’ phonemes (i.e., phonemes that occur in the L2 but are. Novel phoneme may be either phonological constrain in the L2, or absent from the L2 individual. It is important to assert that that the phonemic awareness of target language is the basic requirement for decoding and encoding words. (Saiegh-Hadadd & Geva, 2007). in the L1).Phonological awareness is a phonological recognition, distinguishing and manipulation of sounds throughout person's development period.
	 (Russak and& Kahn-Horwitz (, 2013) explain that the capacity for an individual to create sound- letter correspondence is contingent upon varying underlyingon different undelaying abilities, starting. Starting with the ability to recognizerecognizing and distinguishdistinguishing spoken sounds and, ending with the ability to match the spoken sound with the correct orthographic symbol. Additionally, sign. (Nijmegen (, 2007) asserts that), the ability of phonological awareness “requires children to consciously reflect upon the phonological segments of spoken words and manipulate these segments in a systematic manner (."(p. 427).”). According to (Anthony and &Francis (, 2005) childrenLearner begin acquiring phonological awareness from the preschool throughperiod until the early elementary school period and continue to . In addition, children revise their previous knowledge of phonological awareness skills while they are learning additional phonological skills.skill.

[bookmark: _Toc517347616]Phonological representation 	
Phonological awareness is imperative for understandingUnderstanding spoken language— the human brain does not analyze require phonological elements as a means of communication among people. Humans'   minds do not collect arbitrary noises to interpret the semantic implication lent by an utterance, but rather, drawing upon phonological representation,convey word meaning. Instead, it works in an orderedorder system to analyzewitch connected sounds and structures. That issound to say,its structure in term of phonological representation is intrinsically. In other words, phonological presentation connected to the speaker’s sparker's implicit recognition that is with the previous semantic and phonological knowledge information in the mind (Pierrehumbert, 1990). WhenFor acquiring an additional language, learners must possess a strong understanding of require the phonologyphonological aspects of each soundsounds and its respective orthographicphonological representation in order to achieve spelling accuracy in the additional language. Russak and Kahn-Horwitz (2013) postulate that in order for a learner to accurately represent the correlation between phonemes and their orthographic representations two fundamental criteria must be met. Firstly, the learner must possessto convey accurate spelling performance of target language. Emphasizing this requirements (Russak & kahan-Horwit, 2013), simplify that Accurate representation of sound- letter correspondence knowledge require different aspects. First, it require the capacity to recognize, distinguish, and memorize sounds, and secondly, s/he must possess. Second, it requires the capacity to match correspond the particular sounds to the accurate correspondingcorrect orthographic symbols. So, spellers in order to get the accurate orthographic convention, they require to get phonological knowledge.
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Language Interference
[bookmark: _Toc515120621][bookmark: _Toc515185362][bookmark: _Toc517347618]Language Transfer
It is not uncommon (and oftentimes even anticipated) for students to Acquiring second or forging language, learners may commit various linguistic different type of errors during their L2 acquisition,and mistakes. These mistakes and, in many instances, such errors stem from ‘language transfer’ (also called ‘mother tongue interference’; ‘linguistic interference’; ‘L1 interference’; and ‘cross meaning’), a common characteristicmay cause as reason of language acquisition, especially in regards to phonological representation (Oldin, 1989). Perhaps Transfer of native language to the most straightforward definition of ‘language transfer’ is that of target language.
(Ellis (, 1994) who describes it defines language transfer as the integration procedure of linguisticlinguistics features fromof the L1 into the learning process of the L2., which the learners is trying to shape. In addition,(Oldin, 1989), shows that language transfer is a significant characteristics of acquiring a language, so it is clear that many characteristics of learner's linguistics move from their native language over into the target language. Other scholars who investigate the case of mother language transfer (Olana,, Zeleke & Jirena ,2015), define ‘mother tongue interference’ as the type of interference brought aboutas those caused by the impact of the learner's L1mother tongue on thetheir production of the L2  (Olana, Zeleke & Jirena, 2015), and target language. (Bloch (, 2013)), defines ‘language interference’Language interference as a process that occurs when an L2 learner either a speaker or a writer distributes knowledge of his/her L1 to native language to a second language. Language interference is illustrates as language transfer, linguistic interference, L1 inference and cross meaning.
While, one scholar (Karim, 2010) indicates in his/her L2 in reading or writing. Finally, Karim (2010) maintains study that second or foreign language learners utilize their L1first language and various strategies to facilitate their acquisitionlearning of L2target language skillssilks such as, reading, writing, and speaking. 
[bookmark: _Toc515120622][bookmark: _Toc515185363][bookmark: _Toc517347619]
Type of Transfer
[bookmark: _Toc515120628][bookmark: _Toc515185368]The In case native language interference the learning process of transferring phonological knowledge from the L1 and applying it to the L2 can target language, this effect the learning process either negatively or positively. Transfer can affect in the way of acquiring a language. Therefore, learners may carry some linguistics features of their native language, and utilize them while they are acquiring additional language. As a result, this may facilitate or hinder L2 acquisition, and thus the present work focuses disturb the process of acquiring another language. In this study, the focus is on the phonological awareness of English (L2) learners and their and representations of the novel consonants phonemes which do not exist in Arabic (L1) by examining the factors motivating inaccurate. Thus, examine the reasons of committing spelling errors of particular phonemes. (Sabbah (, 2015)), states that there areTransfer contains two different types of transfer: positive transfer and negative transfer. When both languages share similarities between the two languages, this may case a kind of positive transfer. The positive transfer refers to the process of   using rules from L1, which facilitates or has a positive influence on learning L2. This transfer occurs when both languages share similarities of linguistics rules. In contrast, negative transfer is the transfer of rules from L1, which impedes or has harmful influence on the command of rules of L2. This is due to differences between L1 and L2. (Perkins and& Salomon (, 1992) claim that "positiveadd, "Positive transfer occurs when learning in one context improves performance in some other context, adding that. For instance, speakers of one language find it easier to learn related rather than unrelated second languages… negative. Negative transfer as occurs when learning in one context influences negatively on performance in another (e.g.,. For example, despite the generally positive transfer among related languages, contrasts of pronunciation, vocabulary, and syntax generate stumbling blocks (p.4)).” In short, when there are linguistic similarities between the L1 and L2, positive transfer (i.e., applying rules from the L1 which facilitate or have a positive influence on the acquisition to the L2) may arise. Conversely, negative transfer (i.e., the application of rules from the L1 which impede of hinder the acquisition of the L2) may arise due to the differences between the L1 and L2. As regards an ." (p.4). Since, English and Arabic (L1) and English (L2) contextlanguage are distinctive different, the assumption is that Arabic’s distinctive nature will negatively affect the learner’s acquisition of Arabic language may affect negatively on the learning process of English as a forging language.as a result it may impedes the development of acquiring English language.



[bookmark: _Toc517347620]Spelling
The acquisition of spelling (i.e.,
Spelling acquisition process relies on two major factors which are, phonological awareness and aliphatic knowledge "(morphological awareness) as well.
Spelling in general is the “act or process of writing words by using the letters conventionally accepted for their formation” (the free dictionary.com)) relies on three major factors, namely phonological knowledge, aliphatic knowledge, and morphological awareness. Mahmoud (2013) states).  (Mahmoud, 2013), demonstrates that "spelling is a language skill whereby sounds (phonemes) are represented by letters (graphemes) which constitute the smallest building blocks of written language. The structure and texture of written language begins with spelling. Most researchers, past and present, highlight the importance of spelling in writing" (p.6).”). English contains obvious spelling rules that administer the phoneme –graphemes correspondence. To clarify (Khullar (, 2017) compares between the consent sounds of both English and Arabic language, Arabic sound system comprises thirty-two consonants, while that of English has only twenty-four. There are quite a number of common consonant sounds of English (which has 24 consonant sounds) and Arabic (which has 32 consonant sounds). Although both in both the languages share some common consonantal phonemes, they . However, there is also possess a substantial number of distinct consonantal phonemes.set of consonants controlled to each language. Another major difference is that Arabic does not differentiate between many voiceless and voiced consonantal sound pairs (e.g.,. For example, /p/ and/, /b/;/, /g/ and/, /k/ (plosives or stops) and /f/ and/, /v/ (fricatives). Unlike English, they are not distinct phonemes but rather allophones in Arabic. 	Comment by Author: I recommend citing a different dictionary, e.g., the Oxford Dictionary or Miriam Webster’s Dictionary
[bookmark: _Toc517347621] 
Spelling development 

Multiple spelling theories have demonstratedshown that children, when first learning to spell, draw uponin children's' early spelling phase use their knowledge of letter names combined with letters name, and their phonological awareness of spoken words. As children’s (Bourassa &Treiman ,2000) represent that phonological awareness develops, so does their ability to phonologically the child become able to analyze and parse words. For instance, they can recognize that the English word car is comprised of a/kar/ as sequence of /k/ followed by /ar/ (Bourassa & Treiman, 2000), and, utilizing their/. Thus, child symbolize /k/ as c or k, using knowledge of phoneme-grapheme correspondence, they develop the ability to recognize that /k/ can be represented by the letters c and k. Thus, we can conclude that spelling accuracy is . Obviously, spelling development process connected equally to the phonological awareness tasks. According to (Bourassa and &Treiman (,2000) "state that " both process spelling development and phonological awareness present to progress form syllable units intermediate between syllables and phoneme to phoneme (."(p.10).” Initial). initial spelling stages put emphasis on the knowledge of explicit phonemic content. At first, learners acquire the ability to recognize and separate phonemic segmentssegment in spoken words.  Spelling practice affordspracticing, enable insight into the connection of spoken wordsword and their correspondingits correspondence sequence of phonemes (Cataldo & Ellis,  ,1988).)	Comment by Author: Please double-check that you copied the quote accurately. It seems like there may be a few words missing.
[bookmark: _Toc517347622]Spelling Transfer among EFL
Due to the differences in the phonological systems of English and Arabic, it is unsurprising that Arabic EFL learners consider accurately spelling English words a difficult task (Mohamed, 2014). English presents irregularity in the degree of correlation between phonemes and graphemes, while Arabic possesses a clear, and generally consistent, correspondence between phonemes and graphemes— the lack of phoneme and grapheme correlation in English presents serious difficulties for Arabic EFL learners (Abu-Rabia & Siegel, 2006). Furthermore, instances in which the phonological structure of the L2 is highly divergent from/possesses phonemes that are lacking in the L1 prompt the learner to transfer the background knowledge of the phonemes from their L1 to their L2 (Russak & Saiegh-Haddad, 2010). Moreover, Fender argues that the L1 influences the spelling of EFL learners in that they transfer their knowledge of phonology/phoneme-grapheme correspondence from their L1 (e.g., native Arabic speakers who learn English as an L2 realize the /p/ in pen as /b/ and the /v/ in van as /f/) (as cited in Firderego, 2006, p. 25). Such knowledge transfer often prompts spelling errors (Fender, 2008). That said, Saiegh-Haddad and Geva (2007) suggest that a strong phonological awareness of English may positively influence the learner's acquisition of the L2, particularly in reading and writing and may potentially simplify spelling difficulties.
 
English forging learners consider English spelling mission as a difficult task. (Mohamed, 2014) states that Arab EFL learners Consider English spelling as difficult task. Since, that English spelling govern under spelling rule system, another factor is the lack correspondence among phoneme grapheme. Therefore, Arab English learners face multiples problems caused by the difference between spelling system of English and the first language. For accurate spelling, learners need to recognize the accurate phonological awareness (PA) of target language. As (Russak &Saieht- Haddad, 2010) show that when phonological structure that are distinctive to the second language and absent from the native language of children causes transferring background knowledge   while learning a new language. (Saieght-Haddad& Geva, 2007), demonstrate in their study a significant relationship between phonological awareness in English and Arabic that may influence the learner's language acquisition particularly in reading and writing. 
For such reason (Fender,2008) manifests  that forging learners of English may transfer their background knowledge of their native language over into target language this transfer enable either to deal with the English spelling or causes spelling mistake among  EFL. Arabic language considers as an explicit language with expectable relationship between letters and sounds this shows a clear correspondence between phonemes to graphemes, in contrast the irregularity between graphemes –phonemes in English would create a serious problem among Arab learners (Abu- Rabia& Siegel, 2006).
(Fender as cited in Firderego, 2006) states that "L1 influences ESL spelling is in transfer of phonological knowledge or transfer of grapheme –phonemes correspondence skills. (p.25)" such as the phoneme /p/ being spelled as /b/ as in pen, phoneme /v/ being spells as /f/ as in van. Thus, EFL Arabic learners may initially face difficulty in acquiring English orthographic spelling pattern that diverge from consistent and reliable phoneme –grapheme mapping (Fender, 2008).
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[bookmark: _Toc515120635][bookmark: _Toc515185375][bookmark: _Toc517347624]Objectives and AimsAim of the Studtudy 

The main aim of this study is to outline and investigate the types and causes of spelling errors made by native Arabic-speaking Arab EFL students at Joiner High Schoolin joiner high school in Judida- Maker Village and the factors prompting such errors.. In order to carry outcreate this study, the following steps will be followed, first collecting samples of dictation tasks were collected from participants. This data was subsequently analyzed and the learners’ learners, second description of learner's errors, third, identification of errors were identified. The present work sets forth a discussion and finally explanation of the learners’learner's errors which were made apparent to me from the data. The . Therefore, the main objectives for the current study are:
i)  firstly, to identify the novel consonants spelling errors of novel consonants made by EFL students who have Arabic as an L1. by Arab learners.
ii) . Secondly, to explore the main causes for spelling errors made by Arab learners.by EFL students who have Arabic as an L1.

The present work seeksThis study is attempting to address the following questions: This study attempting to answer the following research questions: 

How does having1- In what way do Arabic as a native language affect the spelling performance of the novel consonantconsonants phonemes /(/p/, /v/, and /g/ in English?/)?

2- What motivatescause particular errors in theconsonants spelling of consonants mistakes among Arab EFL students?

To3- In what extent doesextend the phonological awareness of the target language could affect learners’the performance of spelling accuracy in English?among EFL. 


[bookmark: _Toc515120636][bookmark: _Toc515185376][bookmark: _Toc517347625]Participants
The participant pool is comprised of 	Comment by Author: It might be beneficial to provide more detail about these students. For example, how many boys/girls, their ages, how long have they been learning English, etc.
60 ninth grade students possessingin ninth grader will participate in the study. The participants' English proficiency levels ranging fromlevel ranged between low intermediate to intermediateand inter mediate level.

[bookmark: _Toc515120637][bookmark: _Toc515185377][bookmark: _Toc517347626]Instruments
I will utilize dictation tests in order to uncover Dictation test is the factors prompting spelling errors of the novel consonant phonemes /p/, /v/, /g/, phonemes which are not present in the native language of the participants. The test will contain a list of 30 English words (which possess method that will use for declaring the consonants in different phonological environments) split into two categories, one of which is comprised of low-frequency words while the other is comprised of high-frequency words. The phonological environment of the errors of novel consonants variesphonemes /p/, /v/, /g/, the differences between word-initial the sound system of English and word-final. The participants’ usualArabic cause performance of spelling errors among learners.
The test will conduct with students by their regular English teacher. Students will carry out the test, and the students will be unaware that they are being tested. It should be noted that not all of the words presented innot know about the test beforehand. In addition, the dictation task consist not all the word are relevant to thisthe study, as, during the task, the teacher will add other, irrelevant not relevant words (see appendix 1).) 
The test will contain list of 30 words, which classify into two categories, the first one is low frequent words with different consonants' sounds position. However, the second one is high frequent list of words with different contestants' position sounds. The position of the consonant sounds will in some words at the initial part and in other words, the consonant sound will be at the final position of the word.
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Dictation task for the novel consonantconsonants graphemes /p/, /v/, and /g/ (ain frequent list of high frequencyand infrequent word list.
Frequent words and a list of low frequency words).in the initial position High 

High Frequency Words
Initial Position
	Consonant /g/
	Consonant /v/
	Consonant /p/

	glove
	victimVictim 
	pen

	glue
	vote
	pearPear

	grass
	van
	pizzaPizza

	green
	volumeVolume
	popPop

	gray
	vegetables
	paperPaper

	
	
	

	
	
	



Final Positionposition 

	Consonant /g/
	Consonant /v/
	Consonant /p/

	dig
	shiv
	catchup

	lag
	live
	thump

	big
	give
	stump

	fogFog
	have
	plump

	frog
	grave
	pickup



Low Frequency Words
 Low frequent words list in the final and initial position
Initial position 

	Consonant /g/
	Consonant /v/
	Consonant /p/

	gallon
	verifyVerify 
	purse

	geothermal
	valley
	puddingPudding

	gather
	varoom
	peasPeas

	genuine
	vacantVacant
	popPop

	governor
	varlet
	paperPaper

	
	
	

	
	
	



Final position
	Consonant /g/
	Consonant /v/
	Consonant /p/

	uninteresting Uninteresting 
	serveServe 
	skycapSkycap 

	corresponding
	native
	scupScup 

	incorporating
	attractive
	syrupSyrup 

	multitasking
	relative
	cowslipCowslip

	earthshaking
	nerve
	stickupStickup



*The teacher will add other, irrelevant not relevant words (e.g.,during the dictation, in order to get reliable results and appropriate conclusion. Words such car, man, deer, far, kid, noise, rug, mat, star, cat, farm, etc.).) 
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