Influence of the Mother Tongue on the Written Hebrew of Students from the Gaza Strip
Abstract
This study examines the influence that the mother tongue has on second language acquisition among Arabic-speaking students learning Hebrew at the Islamic University of Gaza. The study focuses on these students’ linguistic errors in written Hebrew texts that directly result from Arabic being their first language and those that result from their general lack of knowledge of Hebrew. The text corpus for this study consists of selected dissertations in the field of Hebrew studies written between 2013–2014.	Comment by ALE editor: Note that there is an error in the abstract in the Hebrew, it says 2003-2004 (I wondered why dissertations from so long ago were used…) Later, in a footnote, the dates 2013 and 2014 are used, which I assume is the accurate one (please verify).
	The results indicate that being a native Arabic speaker affects these students’ Hebrew language skills in various linguistic areas: morphology, phonetics, spelling, syntax, lexicon, and semantics. The findings also indicate areas in which speaking Arabic as their first language can prevent errors in Hebrew, due to the similarities between the two languages.	Comment by ALE editor: This isn’t really discussed in the article.
Since lack of access prevented examination of a larger number of dissertations, this study and its findings should be considered preliminary. In essence, they set a foundation for further research in this field.


Introduction
Most of the world’s languages do not exist in isolation. Languages have significant latent and overt influences on each other, resulting from contact between speakers of different languages arising from various phenomena such as war, colonization and occupation, forced and voluntary migration, trade, cultural interactions, and political ties between nations (Weinreich, 1967). Evidence of this can be found among people worldwide, and certainly throughout the long history of the Middle East (Schwarzold, 2015. 55). It has also been recognized that intense interaction between populations may lead to bilingualism (Cardozo, 2011). 	Comment by ALE editor: Perhaps add travel or tourism to this list?	Comment by ALE editor: The instructions for authors did not have specifics about in-text citations. I followed the style in a sample article. 	Comment by Susan: Added for better flow
The acquisition, adoption, and use of languages are affected by multiple factors (Dubiner, 2012a), among the most influential of which is motivation, meaning the willingness to invest time and effort in this activity, notwithstanding difficulties and setbacks (Ashur, 2001. 172). Sociocultural factors are also crucial to language acquisition. Learning a foreign language is often undertaken in order to improve communication, discourse, and understanding between people from different linguistic and cultural backgrounds, and language plays a crucial role in social interaction and transmission of cultural and social codes and values (Yashima, Zenuk-Nishide, & Shimizu, 2004. 101). 	Comment by ALE editor: Page numbers are generally only given for direct quotes. 
Bilingual education can improve cooperation, contact, and interaction between majority and minority linguistic groups, and strengthen the native language of the minority population. This may alleviate conflicts, change negative attitudes, and lead to greater equality between populations that speak different languages (Bekerman & Horenczyk, 2004. 39).	Comment by ALE editor: This might be a good place to give some background on the parallel Arabic and Hebrew public school system in Israel.	Comment by ALE editor: Correct (or delete) this page number, as the page numbers for this article are:
Bekerman, Z., & Horenczyk, G. (2004). Arab‐Jewish bilingual coeducation in Israel: A long‐term approach to intergroup conflict resolution. Journal of social issues, 60(2), 389-404.
Researchers have noted that students’ deeply held attitudes and motives play an important role in learning a foreign language. These attitudes are affected by the learners’ cultural background and relationship to the culture associated with the language being learned Obeidat (2005. 1). Thus, theories regarding foreign language acquisition cannot overlook the social role of language and the attitudes that the multiple stakeholders involved in language acquisition – learners, teachers, peers, parents, and other speakers of the language being taught – hold toward one another (Spolsky, 1969. 271). 	Comment by ALE editor: There seems to be a mistake in the Hebrew

הוא טוען כי מידת הקשר בין הרקע התרבותי של הלומד ובין הקרע התרבותי של השפה השנייה
I assume that  
הקרע
Is supposed to be
הרקע	Comment by ALE editor: Or phrase in the positive: the theories must acknowledge… 
Age has a significant impact on language acquisition. Young children are able to acquire a new language relatively more easily than those who begin learning at a later age (Prior, 2007. 218). Young children are often able to reach a level of fluency similar to that of native speakers, including acquiring a perfect accent. In contrast, many adults face great difficulty in becoming proficient in a new language.
Some studies have found that gender affects language acquisition, with females having a significant advantage for. A study by Payne and Lynn (2011. 434–436) conducted among native English-speaking students who were learning Spanish found that the female students displayed better second language processing and reading comprehension than did the male students.	Comment by ALE editor: The date for this is 2011 not 2001 (as in the original)
Payne, T. W., & Lynn, R. (2011). Sex differences in second language comprehension. Personality and Individual Differences, 50(3), 434-436.
Other factors may impede language acquisition, especially in the context of a conflict in which language is one of the salient features of group identity. Minority group identity is shaped by historical forces and internal traits of the group into which members are born and raised, as well by external forces that exert control over the minority’s identity (Taylor, 1994. 52). People who are subject to foreign rule often wish to preserve their mother tongue, because they perceive it as foundational to their identity and a necessary condition for the control over their own lives (ibid). Extensive education in the language of the governing entity can impact the identity of the local population and their use of their native language. When a group perceives learning a new language as threatening their identity and use of their mother tongue, their motivation to acquire the new language decreases (Obeidat 2005 .5).	Comment by ALE editor: I looked at this article (to check terms) and don’t see anything in it about threat to one’s identity. Verify this is the right citation for this statement. 
Also the page numbering seems to start on page 7
https://journal.uob.edu.bh/bitstream/handle/123456789/2176/JEPS060311.pdf?sequence=1

Exposure to the Hebrew language in the Gaza Strip
People in various cultures and situations hold differing attitudes towards language use. In some cultures, people accept learning more than one language as a simple fact of their lives, while in other cultures this is rare and perceived as difficult or problematic (Gardner 2001. 1). Islamic culture encourages the learning of other languages, even languages spoken by their enemies, as expressed in the popular maxim: “He who learns the language of his enemy is delivered from his troubles.” In the earliest days of Islam, the Prophet Muhammad commanded his scribe Zayd bin Thabit to learn the Hebrew language, and according to tradition, bin Thabit studied Hebrew for three months (Islam, 2012).	Comment by ALE editor: The cited link has expired. Also the name is not clear, is the author’s last name Islam?

I found this book that has the same information, although it says bin Thabit learned Hebrew in 30 days.

The Other Side Of The Coin
By Aiman Azlan, Ameen Misran

Among Palestinians living in the Gaza Strip, contact with Israelis and exposure to the Hebrew language began after the 1967 Six Day War and is ongoing. Nevertheless, Palestinians still consider Hebrew a foreign language. Only a small percentage of the Palestinian population is exposed to Hebrew, and this is in specific contexts, such as security detainees in Israeli prisons (Elmasi, 2015; Wirzer, 2007), Palestinians who work in Israel due to high unemployment in the West Bank and Gaza Strip (B’Tselem, 2019; Gisha, 2019), civilian or security personnel in the Palestinian security apparatus who work in coordination with the Israel Defense Forces, and Palestinians who learn Hebrew at private schools or language teaching institutes (Gibor, 2020; Levy, 2014). The majority of the residents of the Gaza Strip regard Hebrew as the language of their enemy, and they are emphatically not interested in pursuing coexistence with the Israelis.	Comment by ALE editor: Perhaps say here more clearly – when Israel gained military control over the Gaza Strip.	Comment by ALE editor: Perhaps add “in Gaza and the West Bank” because later you discuss the different situation for Palestinian Arabs who are Israeli citizens.	Comment by ALE editor: Until now the discussion has only been about Gaza. If this is included here, perhaps add a footnote with some explanation of the link.	Comment by ALE editor: Perhaps add a reference or two for this statement.
Nevertheless, since 2013, the Hamas government in Gaza has encouraged teaching Hebrew in local schools, and Hebrew is a recommended elective subject in the curriculum in schools in the Gaza Strip. At the Islamic University in Gaza, classes for learning Hebrew are full to capacity. The first institute for Hebrew studies in Gaza was opened in 1993, by the educator Samira Srur (Eldar, 2013). Srur had studied at the Ulpan Akiva in Netanya, together with immigrants to Israel who mainly came from the former Soviet Union. She began to teach classes in the afternoons at her home in the a-Rimal neighborhood of Gaza, using books from the Ulpan Akiva. Students from across the Gaza Strip, from all walks of life and all ages, came to her classes to learn their first words and phrases in Hebrew.	Comment by ALE editor: Perhaps this sentence should go before the sentence about Hamas in 2013.	Comment by ALE editor: Where was she from originally?	Comment by ALE editor: Was this because they want to work in Israel? Some other reason?
The current study examines the influence that native language has on second language acquisition among Arabic-speaking students learning Hebrew as an elective course at the Islamic University of Gaza.[footnoteRef:1] The main research hypothesis is that multiple language errors in Hebrew will be found in these students’ writing, due to the influence of their native language of Arabic and their lack of knowledge of Hebrew. In general, the more limited students’ linguistic knowledge of the target language is, the more significant the influence of their native language will be; and conversely, the more advanced students are in acquiring the target language, the weaker the influence of the native language will be (Basal, 2007. 104). Given that the knowledge of Hebrew among Gaza residents is very limited, it is expected that these students’ native language, Arabic, will have a significant influence on various linguistic aspects of their written Hebrew.  	Comment by ALE editor: This seems out of place. Perhaps these two paragraphs should be moved to the Methodology section. [1:  The Islamic University was established in the Tel al-Hawa neighborhood of Gaza City in 1978 by Sheikh Ahmad Yassin. Since then, it has become a major academic institution. It is also a symbol of political, social, cultural, and military strength for the Hamas movement, which came to power in the Gaza Strip in 2006. The university grants bachelor’s degrees and other academic certificates, enabling graduates to pursue higher degrees at universities in Europe, North America, and Asia] 

The second hypothesis of the study is that the language errors identified in these students’ writings will not be significantly different from the types of errors made by middle school, high school, and college students from the Arab sector in Israel who learn Hebrew as a foreign language, as identified in previous studies on the subject (Abu Bakr, 2002; Shatil, 2008).	Comment by ALE editor: I added “in Israel” for clarity.
Previous Research on the Influence that the Mother Tongue has on Second/
Foreign Language Acquisition 
Hebrew and Arabic are both in the Semitic language family, and have much in common; for example, they are both written from right to left, and are strikingly similar in structure, vocabulary, and other aspects (Blau, 1990. 306). The two languages have influenced each other, as expressed in borrowed words, expansion of their phonological systems, and grammatical changes. Their similarity leads to language mixing in speaking, and has a linguistic influence on writing (Mar’i, 2013. 71). 	Comment by ALE editor: The original has 1989-1990 as the date, based on the Hebrew year given in the publication, but citations are generally not given like that, so I put only 1990.
People learning a foreign language can be expected to draw on their vast knowledge of their native language (Bhela, 1999. 23). Adults learning a new language tend to learn it through the lens of their first language (Qasem & Foote, 2010. 112), which exerts a strong influence, especially during the early stages of language acquisition. Learners transfer skills and knowledge from their native language to the new language, particularly in the realm of grammar, such as maintaining noun gender or time-related verb conjugations from the native language when using the foreign language. Interference errors are “errors in the learner’s use of the foreign language that can be traced back to the mother tongue” (Lott, 1983. 256). Such errors may also be reflected in phonetics and phonology, such as pronunciation of words in the learned language based on the phonology of the native language. 	Comment by ALE editor: Since the page number is provided, I used the quote from the original.
A number of previous studies have documented the influence of Arabic as a native language on students learning Hebrew. the first in-depth study of the influence of Arabic as a first language on written and spoken Hebrew among Arab students in Israel was an MA thesis (Doron,1970), followed by Shehadeh’s (1998) research on this topic among high school students from the Arab sector in Israel. Abu Bakr (2002) examined this issue among Arab students taking the matriculation exam in Hebrew that is given in Arab-sector high schools in Israel. In his doctoral thesis, Basal (2007) investigated the influence of the mother tongue on comparative grammar among Arabic-speaking students. All of these studies were conducted among junior high school and high school students. 	Comment by ALE editor: First names are generally not included in the in-text citations	Comment by ALE editor: I added a few words for clarity.	Comment by ALE editor: Is it necessary to say this in the text? It seems the reference information itself is sufficient.	Comment by ALE editor: I changed the order of the sentences to maintain chronological order of studies.	Comment by ALE editor: Perhaps add a footnote about the division of public schools in Israel between Jewish and Arab students.
Other studies on this topic were conducted among Arab students in colleges and teacher training institutes for the Arab population or for Jewish and Arab students together. The first of these was conducted by Shatil (2008), who examined linguistic challenges faced by students from the Arab sector who were learning Hebrew in college. In 2016, the book Hebrew Online First included a section, “Between Two Languages: Hebrew and Arabic Speakers,” with three articles on the characteristics, needs, and difficulties of Arabic-speaking students learning in Israeli academic institutions where the language of instruction was Hebrew. The researchers noted many linguistic interference errors in these students’ written works in Hebrew, resulting from the influence of their native Arabic language, especially in terms of vocabulary, translation, and query translation (Tamir, Haskel-Shaham, & Klaus, 2016). The influence of Arabic was also apparent in their syntax, especially the use of prepositions and grammatical rules of agreement. Manor (2016) drew attention to incorrect syntactic structures in Hebrew that result from the influence of Arabic as the first language.	Comment by ALE editor: Is all this information needed in the text? It seems the information can be in the citation.	Comment by ALE editor: English spelling of this name from
https://www.dyellin.ac.il/node/5969

To date, linguistic research in this field has focused on populations of Arabs who are citizens of Israel. More recently, there has been growing interest in the study of other Arabic-speaking populations that came into contact with Hebrew-speakers following the 1967 Six Day War. For example, the Arabs in East Jerusalem and the Druze in the Golan Heights (both of which are areas that Israel annexed and where Israeli law is applied) are required to learn Hebrew in the public education system. Two previous studies investigated sociolinguistic aspects of learning Hebrew among Arabs living in East Jerusalem: one looked at attitudes toward Hebrew among students from this population (Aliyan & Abu Hussein, 2012) and another investigated the attitudes regarding learning Hebrew held by Arab teachers of the Hebrew language in Arab schools in East Jerusalem (Mar’i & Buchweitz, 2021). Aliyan and Araida investigated the attitudes of Druze students in the Golan Heights towards the acquisition of Hebrew as a second language. Other relevant populations are the Arabs living in the West Bank and the Gaza Strip. Shakkour (2021) examined the status of Hebrew among students at Al-Najah University in Nablus in the West Bank. The current study is the first linguistic research on Palestinian students living in Gaza who are learning the Hebrew language. 	Comment by ALE editor: I think there is a mistake in the Hebrew, it seems the second הערבית should be העברית
דוברות ערבית שהחלו לבוא במגע עם דוברי הערבית בעקבות מלחמת ששת הימים בשנת 1967	Comment by ALE editor: Perhaps add a footnote about the Druze; most people outside Israel are not familiar with them.	Comment by ALE editor: Perhaps add an explanation (here or above) about the parallel educational systems.	Comment by Susan: This is missing a citation	Comment by ALE editor: I have kept the author’s use of the term Arab here; it could also be Palestinians.	Comment by ALE editor: Perhaps add some context, many people outside Israel are unfamiliar with the situation. 
It is important to emphasize the significant differences in teaching the Hebrew language among Arab citizens of Israel and the Arab population living in the Gaza Strip. Arab students living in the State of Israel express positive attitudes toward learning Hebrew, because it has instrumental value for them. They need strong knowledge of Hebrew to function in their daily lives and integrate into the country in which they live (Amara & Mar’i, 2002. 115). For the Arab citizens of Israel, the conditions under which they learn Hebrew are generally favorable, and they have extensive exposure to Hebrew speakers; this is in stark contrast to the situation among the students living in Gaza. In Israel, there are normative relations between the Jewish majority and the Arab minority, with regular, ongoing contact between these populations at work, in markets and shopping areas, in public institutions, at social events, and in academic institutions, colleges, and universities (Mar’i, 2013. 24). Even with this ongoing contact, there are difficulties that delay the acquisition of Hebrew as a second language among the Arab population in the State of Israel. Native Hebrew speakers are reluctant to fully accept their Arab colleagues and integrate them into their social lives. In this context, Dubiner (2012b. 84) argues that the more group members feel integrated or accepted into mainstream society, the higher their level of academic involvement and achievements.	Comment by ALE editor: I suggest adding a subheading here.
	Comment by ALE editor: Perhaps this phrase should be later as a transition to a section specifying the starkly contrasting issues in Gaza.	Comment by ALE editor: Perhaps specify they are almost all Jewish?
Also, I think the issue of the separate schools needs to be fully and clearly explained; people outside Israel do not understand that is the case.	Comment by ALE editor: It seems this sentence should be earlier in the literature review, in the more general section on social aspects of language acquisition.
Methodology
The study examines the sociolinguistics of Hebrew language use among students in Gaza, with the hypothesis that their mother tongue, Arabic, will influence their writing skills in Hebrew. The study is descriptive in nature, based on a data set that spans a limited time period; namely, an analysis of a text corpus consisting of seven final dissertations that were written in Hebrew by students from Gaza. The dissertations served as a final assessment of their knowledge of Hebrew. These works have reached us through their publication on the internet; such texts cannot be accessed in any other way. The dissertation subjects are described in their titles:[footnoteRef:2]	Comment by ALE editor: Perhaps explain why this is this case (inability to visit the university) [2:  These are the original titles of the dissertations, which were written between 2013–2014. We accessed these dissertations from online sites four years ago. They are no longer available online, but the researchers saved printed copies of them. ] 

1.  Evaluative study of the Hebrew textbook for nine grade in Gaza Strip schools;
2. Hebrew language learning in the schools operated by the Palestinian Ministry of Education and Culture;
3. Reasons for the under-development of the Hebrew language in Gaza;
4. The influence of the Hebrew language on the Arabic language within the Green Line;	Comment by ALE editor: Perhaps add a footnote explaining this (sorry to keep harping on this, but I have spoken many times with educated Americans and am repeatedly surprised by how little they know about the basics of the situation here). 
5. Training needs of Hebrew language teachers in the Gaza Strip;
6. The impact of learning Hebrew on the civilian and political lives of Palestinians; 
7. Reasons for the under-development of the Hebrew language in Gaza.	Comment by ALE editor: This is the same as #3 – there must be a title missing.

It is hypothesized that students learning Hebrew as a second language will consciously or unconsciously apply the familiar grammar rules of their first language. This study addresses four categories of errors made by students from Gaza in their written Hebrew that may be attributed to the influence of the first language, Arabic: (A) phonology and graphology, (B) morphology, (C) syntax and (D) semantics. The discussion will start with the smallest unit, the phoneme, and move to larger units of sentences and the discourse as a whole.
Results	Comment by ALE editor: I added this, as there was no heading after Methodology
A. Phonological and Graphological Errors[footnoteRef:3]	Comment by ALE editor: I lettered these, to avoid confusion with the numbered examples. [3:  The findings of this study may be compared with those of Abu Bakr’s (2016. 66–68) study on phonological, graphological, morphological, syntactic and semantic issues.] 

Misspellings in translations of the phenome e due to the influence of Arabic	Comment by ALE editor: The heading became very long in English, so I shortened it and put some of the details in the text.  
In spoken Arabic, the phenome كسرة is equivalent to both the vowel sounds i and e. Therefore, these students sometimes wrote the phenome e (which should be represented by the Hebrew vowels segol or tzerei) by erroneously adding the Hebrew letter yud (י) to represent the Hebrew vowel hirik. In the following examples the word with the erroneously added yud is in bold. 	Comment by ALE editor: Please verify that this translated explanation accurate. 	Comment by ALE editor: I tried to make the examples comprehensible in English. 	Comment by ALE editor: Are the numbers for the examples necessary? Not all are numbered in the original, and it gets confusing, plus it makes the formatting difficult because of the right-to-left issue.

1. 
השפה הערבית נתקילת לאורך רחבי העולם
“The Arabic language is encountered all over the world.”
2. 
היא נחליקת לשלושה חלקים ...
“It is divided into three parts.” 
3. 
רוב האנשים מסתכלים על שפת הכיבוש כמו שמסתכלים על הגוף הכוביש עצמו.
“Most people view the language of occupation in the same way that they view the occupier.”
4. 
השפעת תחנות הרדיו והטלוויזיה החלה לרידת בשנים האחרונות.
“The influence of radio and television stations has begun to decline in recent years.”
5. 
איפשר לשגשג תוך זמן קצר.
 “It can thrive for a short time.”
6. 
הציונים זייפו את שמות הרחובות, הכפרים והערים, ונתנו להם ציבע.
“The Zionists falsified the names of the streets, villages and cities, giving them a different color.”


Replacing the “reduced hirik” vowel with a “full hirik” due to the influence of Arabic
Because the Arabic phenome كسرة is the equivalent of either a reduced or full hirik in Hebrew, the students sometimes replaced the “reduced hirik” vowel in Hebrew with a “full hirik” represented by an additional letter yud (י), as in the following examples. 	Comment by ALE editor: This doesn’t specify the addition of the yud.
7. 
המינהל האזרחי הישראלי
“The Israeli Civil Administration ...”[footnoteRef:4]  [4:  Native Hebrew speakers also incorrectly write the word מִנְהָל (“administration”) with a yud מִינְהָל in order to distinguish it from the word מְנַהֵל (“administrator”).] 

8. 
מיספר כמויות ...
“Number of quantities”
9. 
כדי לזהות את התירגול
 “To identify the practice…”


Errors in writing words that are homophones
The students confused homophonic words (with the same or similar pronunciation but a completely different meaning). For example, they replaced the word לא (“no”) which is pronounced lo with the word לו (“to him”) which is also pronounced lo.	Comment by ALE editor: Is this definition of homophonic words needed?
10.  
 אנחנו לו מדברים עברית כמו האלג'ירים שמדברים צרפתית 
 “We to him speak Hebrew like the French-speaking Algerians” instead of “We do not speak Hebrew like the French-speaking Algerians who speak French.” 
11.  
בעלי העניין לו נתנו לו את החשיבות 
“The stakeholders to him give importance to it” instead of “The stakeholders did not give importance to it.”
Similarly, the students sometimes replaced the word פה (“here”) which is pronounced po) with bo (“in it”) which is pronounced bo.	Comment by ALE editor: Perhaps move the explanation of the confusion between these letters (given after example 21) up to here.
12.   
 הפרויקט הזה לא מובן: יש בו דברים לא מובנים.
“This project is incomprehensible: There are things in it that aren’t understood” instead of “This project is incomprehensible: There are things here that aren’t understood.”
13.  
אף אחד לא מבין מה קורה בו
“No one understands what is happening in it” instead of “No one understands what is happening here.”
Errors made by exchanging homophonic letters
Spelling errors were made by exchanging homophonic letters (with the same or very similar sounds) due to unfamiliarity with the Hebrew language. For example, students sometimes exchanged the letters כּ and ק, (both pronounced as k). In the following examples, the letter ק erroneously replacing כּ is marked in bold. 
14.  
 מדינת ישראל – משרד החינוך וההשקלה
 “State of Israel: The Ministry of Education and the Enlightenment”  
15. 
הם הוגדרו תוך קוטרת המחקר
“They were defined within the scope of the research” 
16. 
המטרה היא להקיר את השערות המחקר 
 “The goal is to know the research hypotheses.”
17.  
 כיבוש השפה יותר מסוקן.
“Oppression of the language is more dangerous.”
18. 
 רוב חוקרי השפות מסקימים ביניהם.
 “Most linguists agree with each other.” 
19. 
השפה העברית בצל הכיבוש הישראלי היוותה סקנה ממשית על הלשון והשפה הערבית בפלסטין הכבושה.
“The Hebrew language, in the shadow of the Israeli occupation, posed a real danger to the Arabic language of occupied Palestine.” 

In the following example, the letter כּ erroneously replacing ק is marked in bold.
20. 
האם יש השפעה של נכּודות היחכוך בן העברית והערבית?
“Do the points of friction between Hebrew and Arabic have an impact?” 

In the following example, the letter פ erroneously replacing ב is in bold. 
21. 
 לשמות הרחובות נתנו מפטא עבר.
“They gave a Hebrew pronunciation to the street names.” 

The tendency to exchange the consonant בֿ )B( with פֿ (P) an interference error stemming from the first language, since the phoneme v does not exist in Arabic.	Comment by ALE editor: Why v? I thought it was P that didn’t exist in Arabic.
In the following examples the homophobic letters ט and ת were exchanged. The errors are in bold.
22.  
התופעה התפשתה בערבית.	Comment by ALE editor: These 3 are all numbered as example 22
“The phenomenon spread in Arabic.”
 במקרים רבים רק קוראים ערבים הם המתרה.
“In many cases only Arab readers are the target.”
 התפשתות הערך הצרכני.
 “The expansion of consumer value…” 

In the following example, the letter שׂ was erroneously replaced with the homophonic letterס , as marked in bold.
23. 
תנועת ההסקלה מתחילה בהחייאת השפה העברי  .	Comment by ALE editor: Two letters are incorrect

 “The enlightenment movement begins with the revival of the Hebrew language.” 
Errors in pronouns (second person, singular, masculine) 	Comment by ALE editor: This could be explained more.
24.  
ומה דעתכה על המציאות הפלסטינית ...?
“What is your opinion about the Palestinian reality?”
25. 
 לא שמענו את דעתכה על הבעיה.
“We didn’t hear your opinion on the problem.”

B. Morphological Errors
Students also made morphological errors in conjugation, such as confusion between the categories of reflexive active and reflexive passive verbs.	Comment by Susan: Do these terms accurately reflect your meaning?
26. 
 הערבית היא השפה של הקוראן הקדוש, וממנה התחלקו כמה משפות.
“Arabic is the language of the Holy Qur'an, and several languages were derived from it.”
27. 
 המשתתפים במחקר התחלקו לארבע קבוצות.
“Study participants were divided into four groups.”
In these sentences, incorrect forms of the reflexive verbs “to be derived” and “were divided” were used. 	Comment by ALE editor: Is this accurate? I am not sure how to explain the error more precisely.
Errors in using the causative form of verbs 
28. 
 הדבר תלוי בעתיד, והוא מאטיט על סכנה אדירה.
“This issue is dependent on the future, and it signals tremendous danger.”
In this example, the student made both a phonological error in exchanging the letters ת and ט, in the verbמאותת  (“to signal”) and a graphological error in conjugation of the verb.

Errors in use of gerunds due to differences in corresponding forms in Hebrew and Arabic.
29.   
הבלט החשיבות של הנושא הוא דבר חיובי.  
“Emphasizing the importance of the subject is a positive thing.”

In this phrase, the gerund הבלטת (“emphasizing”) is erroneously written as הבלט due to the corresponding form in Arabic “إبراز,” which is in the masculine form.
30.
השלם המשימה צריך הרבה עבודה.
“Completing the task requires a lot of work.”
In this sentence, the gerund השלמת (“completing”) is incorrectly written as השלם due to the corresponding gerund in Arabic “إتمام,” which is in the masculine form.
Incorrect use of the definite article
[bookmark: _GoBack]The students erroneously maintained the definite articleה  (“the”), which is omitted in Hebrew words that begin with the letters ב  כ  ל, because in Arabic the definitive is not deleted in words beginning with the corresponding letters. In the following examples, the misplaced ה is in bold.
31. 
השפעת השפה העברית על השפה הערבית בהקו הירוק.
“The influence of the Hebrew language on the Arabic language within the Green Line.”
32.
ההכרה של הספרות המחקרית בהשפה מהווה מרכיב חיוני בהזהות הפרטית והכלכלית.
“Being familiar with the research literature on the language is an essential component of the private and economic identity.”
33.
חלק מהערבים מעורב ומשתתף בהלחימה נגד הערבית.
“Some of the Arabs are involved and participate in the war against Arabic.” 
34.
העבודה בהמתקנים הישראלים…
“The work in the Israeli facility…” 
35.
הדבר הזה תלוי בהעתיד.
“This issue is dependent upon the future.”

C. Errors of Syntax
Inconsistencies in syntax between definite and indefinite modifiers of demonstrative pronouns and nouns	Comment by Susan: Is this the correct terminology?
Students made syntax errors in using incorrect modifiers of demonstrative pronouns and nouns, reflecting their native Arabic language.  
36.
הדבר זה חוצה את החברה בעצמה כי היא היסוד שנבנית עליו הזהות החברתית.
“This issue crosses the entire society, because it is the foundation on which social identity is built.”
37.
הנתונים אלה משפיעים על האוכלוסייה.
“These data affect the population.”	Comment by ALE editor: I am not sure how to indicate the errors in the English.
38.
החלק זה מחולק לשני חלקים.
“This section is divided into two parts.”
 In Hebrew, the definite article, (indicated by the letter ה) links the definite pronouns and the noun, but this is not the case in Arabic, in which the definite pronouns are used without the addition of this letter. For example, in the sentence ا الولدُ نشيطُ (“this student is diligent”) the definite pronoun هذا (“this”) is written without a letter indicating the definite article. Therefore, the influence of the Arabic language caused these students to omit the letter ה  before the pronoun.

Gender inconsistencies between nouns and modifying adjectives 
39.
הלשון הערבי בפלסטין סובל מתנאים קשים.
“The Arabic language in Palestine suffers from difficult conditions.”
In this example, the nounהלשון  (“the language”), which is feminine in the Hebrew, is erroneously used with the masculine form of the adjective “Arabic” and the masculine form of the verb סובל (“suffers”) since in Arabic the corresponding word “لسان” is in the masculine gender.
40.
חיי האזרחים האזרחית ...
“The life of the civilian citizen…”
The noun חיי (“life”) which is masculine and plural in Hebrew is erroneously modified by an adjective in the feminine singular form, reflecting the corresponding word in Arabic “حياة,” which is in the feminine singular form.
41.
הסוחרים והעובדים הם האחוז הגדול המושפעת מהשפה העברית.
“The merchants and workers represent the largest percentage [of the population] affected by the Hebrew language.”
The noun האחוז (“percentage”), which is masculine in Hebrew, is erroneously modified by a feminine adjective המושפעת (“affected”), reflecting the corresponding noun, “ نسبة,” which is feminine in Arabic.
42.
הערכת הצורך של החֶברה הפלסטיני ללמוד את השפה העברית.
“Assessing the need of Palestinian society to learn the Hebrew language.”
The noun חֶברה (“society”), which is feminine in Hebrew, is erroneously modified by a masculine adjective, reflecting the corresponding Arabic noun, “مجتمع,” which is masculine.
43.
יש סיבות רבים ... 
“There are many reasons…”
The noun סיבות (“reasons”) which is feminine in Hebrew, is erroneously modified by a masculine adjective reflecting the corresponding Arabic noun “أسباب,” which is masculine.

Use of prepositions
In the academic texts written by the students from Gaza, one can notice a clear tendency to avoid adding the preposition את, which is used to indicate a direct object in Hebrew, but not in Arabic. In the following examples, the prepositionאת  should be included between the words in bold, but is not.	Comment by ALE editor: I added this explanation.
44.	Comment by ALE editor: This item is not numbered in the Hebrew, so the numbering changes after this.
הקמפיין נגד הערבית מסביר מידת חשיבות השפה.

“The campaign against Arabic explains the importance of the language.”
45.
הם מלמדים השפה הערבית לתלמידי בתי הספר. 
“They teach the Arabic language to schoolchildren.”
46.
צריך ללמוד הקורס בשלבים מוקדמים.
“It is necessary to study the course in the early stages.”
47.
אנחנו ומדינות המגרב מדברית השפה העברית.	Comment by ALE editor: Should this be מדברים?
Is it a student error?	Comment by ALE editor: Should this be הערבית?

“We and the Maghreb countries speak the Hebrew language.”	Comment by ALE editor: Should this be Arabic?

Similarly, Tamir, Haskel-Shaham and Klaus (2016) examined the use of productive prepositions in texts written by Arab students and found that they commonly use a definite direct object related to a verb without the mediation of the preposition את, reflecting the linguistic rules in Arabic.	Comment by Susan: Is this the correct term?
Exchanging prepositions
Abu Bakr (2002. 38–71) described the influence of Arabic as a first language on the use of prepositions in the Hebrew texts written by Arab adults.[footnoteRef:5] He discussed how Arabic affected their tendency to use incorrect prepositions, such as exchanging the preposition for an indirect object with the preposition for a direct object, (i.e., את  for ל). Since there is no word for את in English it is represented here by the symbol Ø. 	Comment by ALE editor: Or graduates? 	Comment by ALE editor: יחסת מושא עקיף 
יחסת מושא ישיר
 [5:  Abu Bakr (2005, p. 7) calls the exchange of prepositions among Arab adults under the influence of the mother tongue as a “disturbance of prepositions”. See also Tamir, Haskel-Shaham and Klaus (2016).] 

For example, in Hebrew the verb הבטיח  (“promise”) requires the indirect preposition ל )“to”(, but because in Arabic the object relationship is direct, the students used the Hebrew preposition את, expressing the direct object relationship. In literary Arabic, this relationship is expressed by the final phenome فتحَة as in: הבטחתי את הילד מתנה (“I promised Ø the child a gift”) وَعَدْتُ الوَلَدَ هَدِيَّة which converts a direct object relationship int an indirect object relation, as it would be in Arabic. For example, in the phrase כדי להדגיש על אדישות אנושית (“to emphasize (Ø) human indifference”) the preposition את ("Ø") is converted to על (“on”) and the phrase becomes “to emphasize on human indifference”. 	Comment by ALE editor: Should this be numbered as an example like the others? In the original it is not.
[bookmark: _Hlk99473847]Sometimes, certain verbs in literary Arabic require the same preposition את /על )Ø / on( as in Hebrew, while their counterparts in spoken Arabic require a different preposition. This is reflected, among other things, in verbs related to movements, such as the verbs send, take, go and return. For example, they write שלח אותי על הבית “send me on the house” instead of “send me to the house” (وَدّاني عَالدّارْ). Doron (1970. 85) asserts that the use of the preposition “on” in this context stems from the influence of the spoken Arab phrase: وَدّاني عَالدّارْ.
The linguistic phenomenon of exchanging prepositions has its roots in biblical language. There are cases of the verbתמך  (“to support”) that require a direct object preposition “supported Ø”) instead of the indirect object preposition “supported with”, for example:
אַל תִּירָא כִּי עִמְּךָ אָנִי אַל תִּשְׁתָּע כִּי אֲנִי אֱלֹהֶיךָ אִמַּצְתִּיךָ אַף תְּמַכְתִּיךָ בִּימִין צִדְקִי (ישעיה מא,י).
     וְדִין רָשָע מָלֵאתָ דִּין וּמִשְׁפָּט יִתְמֹכוּ (איוב לו,יז).
     וַיַּרְא יוֹסֵף כִּי יָשִׁית אָבִיו יָד יְמִינוֹ עַל- רֹאשׁ אֶפְרַיִם וַיֵּרַע בְּעֵינָיו וַיִּתְמֹךְ יַד- אָבִיו לְהָסִיר אֹתָהּ מֵעַל    רֹאשׁ- אֶפְרַיִם עַל- רֹאשׁ מְנַשֶּׁה (בראשית מח,יז). 	Comment by Nitza Krohn: זה לא נראה לי רלבנטי כאן. לוותר, או לתת כהערה בתחתית.	Comment by ALE editor: Should this be deleted based on the comment by Nitza? 
Should it be translated?

Substituting a direct object preposition for an indirect object preposition 
	Sometimes, due to the influence of Arabic, direct object relationships are changed into indirect object relationships. For exampleמבשר את  (“to herald Ø” ) becomes מבשר ב (“to herald in”). 
48. 
דבר שמבשר בסכנה חמורה.
“A thing that heralds in great danger.”
The Hebrew verb מבשר (“to herald”) requires a direct object preposition, but the corresponding Arabic verb يبشر requires an indirect object preposition يبشِّر بِ, which causes the Arabic-speaking students to use the indirect object preposition ב.
49.
אבן ג'ני (בלשן ערבי) הדגיש על המאפיינים של השפה.
“Ibn Jinnī (Arabic linguist) emphasized on the characteristics of the language.”

Another example of this is use of the prepositionל  ) “on”) instead ofאת  (Ø). The Hebrew verbלהדגיש  (“to emphasize”) requires use of the direct object preposition את  while the corresponding verb in Arabic يشدِّد requires an indirect object preposition.

Substituting one indirect object preposition for a different indirect object preposition, due to the influence of Arabic 
  	Speaking Arabic as a first language also may lead to the substitution of one indirect object preposition for another, as in the case ofמושפע ב  (“affected by”) being changed to מושפע מן (“affected from”).
50.  
הסוחרים והעובדים הם האחוז הגדול המושפעת בשפה העברית. 	Comment by ALE editor: This example is not numbered in the original, so again the numbering changes (perhaps the numbers are not needed?)

“The merchants and workers are the largest percentage [of the population] affected in the Hebrew language.” 
Substituting על  (“on”) forב  (“in”)
51.
צריך דבר התלוי על המין המשתנה.
“Something is needed that depends on the gender variable.” 	Comment by ALE editor: These sound correct in English!
יותר כלים חינוכיים תלוי על חומרי הקורס.
“More educational tools depend on the course materials.”

The Arabic verb يتأثَّر requires the preposition ב )“in”(, while its Hebrew counterpart משפיע ) “influence” ( requires the preposition מן ) “by”), therefore the influence of the Arabic causes the erroneous use of ב  instead of מן.   


Substituting an indirect object preposition for a direct object preposition
	נותן ל  (“Giving to”) instead of נותן את  (“Giving Ø”) 
52.
זה נותן את הסטודנט מבט על המטרות של הספר.
“This gives Ø the student a view of the goals of the book.”
The Arabic verb يعطي and its Hebrew counterpart “give” require both a direct object preposition as well as an indirect object preposition, for example: أَعطيتُ الكتابَ للطالِبِ = נתתי את הספר לתלמיד (“I gave Ø the book to a student.”). The influence of Arabic leads to use of a direct object preposition instead of an indirect object preposition.	Comment by ALE editor: Is this correct? The last sentence seems to contradict the first.

הפועל העברי "נותן" מצריך יחסה ישירה במקום עקיפה בהשפעת מקבילו הערבי. 

The verb subject erroneously preceding the subject, due to the influence of Arabic
53.
בא המוצר ועמו שמו העברי.
“Comes the product with its Hebrew name.”
54.
עברה על השפה העברית תקופה שבה לא הייתה בשימוש ובדיבור.
“There passed on the Hebrew language a period when it was not used and spoken.”

Syntax errors due to lack of knowledge of Hebrew
Errors in the constructive state.	Comment by ALE editor: Perhaps explain this more.
55.
צריך שפה של מחנכים עברית.
“Need language of Hebrew educators.”	Comment by ALE editor: There is no explanation of this example so I am not sure how to indicate the error or if this is translated correctly.

The preposition "את" (Ø ) links to an indefinite direct object
56. 
צריך להשיג את יעדים של תוכנית הלימוד.
“Need to achieve Ø the objectives of the curriculum.”
Switching parts of speech
Lack of basic knowledge of Hebrew can lead to inappropriate substituting of one part of speech for another, such as using a verb instead of an adjective, for example נמשכת (to be extended) instead of ממושכת (extended).

57. 
ההתפתחויות האלה דורשות גישה נמשכת למקורות של ידע.
“These developments require access to be extended to sources of knowledge.”

The first language Arabic may lead to use of adjectives instead of adverbs, such as צנועים (“modest”) instead of בצניעות (“modestly”) 
58.
במחקר זה אנו ננסה צנועים להדגיש את ההשפעות של לימוד העברית בחברה הפלסטינית.
“In this study we will modest try to emphasize the effects of learning Hebrew in Palestinian society.”

Substituting adjectives, for gerunds such as כתוב (written) for כתיבה (writing)
59. 
זה סיפק סגנון כתוב, אטרקטיבי ומאוזן. 
“It provided a written style, attractive and balanced.”

Infinitive construct substituted for gerunds 
Such as להעריך (“to evaluate”) instead of הערכת (“evaluation”) 

60. 
היעדים שיעזרו לארגון להמשיך בלהעריך את יעילות העבודה. 
“The goals that will help the organization to continue in to evaluate the efficient work” 

כלי מפותח המשמש בלהעריך את ספר הלימוד.
“A well-developed tool used in to evaluate the textbook.”

Another example is changing לקבוע (“to determine”) to קביעת (“determining”).

61.
יש חשיבות בלקבוע את התרגול.
“It is important in to determine the practice.”
62.
יש דרגה בלקבוע את הזמינות של הקריטריון הזה.
“There is a degree in to determine the availability of this criterion.”

Another example is using ללמד (“to teach”) instead of לימוד (“teaching”).
63.
שנים של ניסיון בתחום של ללמד .	Comment by ALE editor: Here two examples are given under the same number.

“Years of experience in the field of to teach.”
יש טכניקות בללמד שפה עברית.

“There are techniques in to teach Hebrew.”

Use of a gerund instead of the infinitive such as ניהול (“managing”) instead of לנהל (“to manage”). 


64. 
צריך ללמוד עברית כדי ניהול טוב יותר את הסכסוך הישראלי פלסטיני. 
“We need to learn Hebrew in order better managing the Israeli-Palestinian conflict.”

Nouns used instead of adjectives
Such as עומק (“depth”) instead of עמוק ("deep").
65.
המאמר מודרני, עומק וכולל הכול.
“The article is modern, depth, and includes everything.”

D. Semantic Errors
Semantic errors were made due to similar-sounding but unrelated words in Hebrew and Arabic.[footnoteRef:6] 	Comment by ALE editor: Perhaps add an explanation  [6:  In cases in which it is not explicitly stated that the linguistic errors are the result of the influence of the mother tongue, this indicates that these errors are related to Hebrew itself.] 

66.
השולחן הבא מציג את הנתונים.
The following [dining] table shows the data.	Comment by ALE editor: This is also the same in English, so I added [dining]
 מהשולחן הבא אפשר לראות ...
From the following [dining] table it is possible to see…
 עיינו בשולחן הבא
Consider the following [dining] table…

The Arabic word طاولة means שולחן (“table” as in the type of furniture). Because of the closeness in sound between this word and the Hebrew word טבלה (a chart) the writer used the incorrect word for chart, substituting the word שולחן (a table at which one eats).	Comment by ALE editor: Perhaps note the similarity in English as well.

67.
הטבע של החברה של פלסטין…
“The natural world of Palestinian society…”
 הטבע של השערות המחקר מחולק לשני חלקים.
“The natural world of the research hypotheses is divided into two parts.”
The Arabic word طبيعة means characteristics, character, trait, or temperament. Because of the similarity in sound between this word and the Hebrew word טבע (“nature” as in the natural world) the writer used the incorrect word.	Comment by ALE editor: As it does in English – perhaps note this.
Attributing new meanings to Hebrew verbs, due to the influence of Arabic
68.
הממשל הישראלי חתך (במשמעות ניתק) את התרופה של הפלסטינים.
“The Israeli government has sliced (meaning stop or cut off) the Palestinians' medicine.”
 הממשל הישראלי חותך את החשמל והפלסטינים סובלים.
“The Israeli government is slicing (meaning “stopping” or “cutting off”) electricity and the Palestinians are suffering.”
The polysemous verb قَطَعَ in Arabic means חתך  (to slice or cut) and is used in certain contexts to mean cut off or stop. The literal translation of قَطَعَ from Arabic is a use of the word which is not familiar to the average Hebrew reader.
69.
סיבות שמזמינות (במשמעות גורמות ל) אותנו ללמוד את השפה העברית.
“Reasons that invite (meaning “to cause”) us to learn the Hebrew language.”
Because the Arabic polysemous verb يدعو means either מזמין (“to invite”) or גורם ל (“to cause”), a literal translation from Arabic to Hebrew may incorrectly change the meaning of the sentence.
70.
משרד החינוך חשף את כוונתה לשים (במשמעות להכין) חומר בבתי הספר בשפה העברית בשנה הבאה.
“The Ministry of Education has revealed its intention to put (in the sense of “prepare”) material in Hebrew-language schools next year.”
The polysemous verb وَضَعَ in Arabic means both לשים (“to put”) and להכין (“to prepare” in the context of preparing study materials). A literal translation of this verb from Arabic into Hebrew distorts the meaning and creates ambiguity.


Conclusion
The task of locating, identifying, and explaining instances in which Arabic as a first language has an influence on written Hebrew is complicated and complex, as it involves overt and latent types of intervention. The findings of this study indicate that the linguistic errors of students from Gaza are mainly due to the influence of their mother tongue, but there are also errors that can be attributed to a lack of basic knowledge of the Hebrew language. Various types of linguistic errors were identified: semantic, syntactic, phonological, and morphological. The findings show that the similarity between Arabic and Hebrew is often an obstacle because the writers automatically apply certain structures or words from their first language, without understanding that they from those that are used in Hebrew. This is noticeable in the phonetic-phonological realm, which is related to pronunciation, and also in the field of syntax, which relates to sentence structure.
Semantic errors resulted from incorrect choice of Hebrew words that sound similar to words in Arabic, and inaccurate use of polysemous words. In the phonological field, errors were mainly due to inaccuracies in choice of homophonic words and consonants and spelling errors related to the phenome e.
Errors in syntax were primarily result from switching prepositions, mismatch between adjective modifiers and the noun being described, omitting the necessary mediating preposition את (Ø) before a direct object, errors in adjacent structures, and switching between different parts of speech due to lack of basic knowledge of Hebrew. In the morphological field, language errors resulted from confusion between conjugations and use of gerunds, due to the influence of the corresponding forms.
 It is important to emphasize that students in Gaza tend to have poor Hebrew language skills, and therefore make basic errors due to lack of knowledge of the language. Since Hebrew is very close to Arabic, they frequently apply the rules of Arabic to Hebrew more than Arab students. in Arabic. This happens more frequently among students from Gaza than it does among Arab students who are citizens of the State of Israel, and who have a stronger command of the Hebrew language.
There have been no previous studies of linguistic errors in the Hebrew writings of students from Gaza. Since the corpus we used for this study was limited in scope, the conclusions regarding the causes of these errors (influence of first language or lack of knowledge of the new language) should be considered preliminary. 
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