Class: Nazi ideology and the Jews of Germany
Possible topics for discussion:
Nazi ideology, like other ideologies, expressed a comprehensive, broad worldview that encompassed all aspects of civil and political life. It was composed of a number of central principles that integrated with and influenced each other. On the eve of the Nazis’ rise to power in January 1933, there were some 500,000 Jews living in Germany, less than one percent of the total population. The anti-Jewish policies that began even before Hitler’s rise to power in January 1933 affected all areas of Jewish life and resulted in their persecution throughout Germany. Below is a list of points for discussion with students:	Comment by Author: The original reads 500,000 thousand… I assume this is what is meant
· The centrality of anti-Semitism in the Nazi worldview; the means that were used to instill this worldview in the German public (propaganda, legislation, terror, and more).
· The paradox that emerges from the Nazis’ presentation of the image of the Jew as racially and culturally inferior, while at the same time wielding immense power capable of controlling the entire world.
· Darwin’s theory of evolution, on which Nazi ideology is based, is a real scientific field, but racial theory is a pseudo-science (false science). Also, of course, biologically, all human beings belong to the same race (Homo sapiens sapiens) and the division of human beings into races is a Nazi invention.	Comment by Author: Do you mean species?
· Sometimes, it is claimed that the Jews of Germany were oblivious to the Nazi threat and did not leave Germany in time. Here, we can discuss the relationship of German Jews toward their country and the difficulties inherent in comprehending the Nazi threat for someone who is living in that situation, without the benefit of many years of hindsight. 
Recommendations for class activity or homework:
The entire class will watch the videos “The Principles of Nazi Ideology” and “The Jews of Germany in the 1930s.” Then, students will divide into groups and watch two more videos of their choice, either in the classroom or at home, and answer the following questions about what they have watched:	Comment by Author: Is this what is meant by יסיירו בחדר?
Technically, this translates as “tour the room” which doesn’t make sense. 
1. Explain the principle of race theory and the principle of antisemitism in Nazi ideology.
2. What are the purposes of the Nuremberg Laws? How did these laws change the legal and juridical status of the Jews?
3. Hitler’s rise to power, the establishment of his regime, and the adoration he received from the German public teach us about the ways in which falsehoods and destructive ideologies can spread under totalitarian rule. What were the characteristics of this regime that helped enforce this ideology? Which of these characteristics rely on modern development?	Comment by Author: Perhaps the developments of modernity?
4. What was the role of the “leader principle” in Nazi ideology? How is this expressed?
5. Why do you think a totalitarian leader uses a cult of personality?
CLASS: The Occupation of Poland and Life in the Ghetto
Topics for discussion:
As soon as the German army entered Poland, Jews in the cities and towns began to suffer humiliation in the streets, severe and arbitrary violence, and even murder. In some localities, orders and laws were imposed on the Jews by different government bodies. However, since there were no uniform or detailed provisions or clear guidelines, only a general line of policy, local government bodies in each locality acted against the Jews in a variety of ways.	Comment by Author: Added for clarity
· When we consider the anti-Jewish policy in the first months of the occupation, it is important to note that in most cases, the instructions did not come from “on high,” that is, directly from Berlin. Each local area enacted a different policy that was contingent on regional government decisions. The concentration of Jews into ghettos in each area occurred in different ways and at different times, sometimes in coordination with the SS and at other times without coordination.	Comment by Author: Was contingent on is the correct translation- consider perhaps reflected for flow and clarity	Comment by Author: The phrase “in ghettos”” added for clarification here – otherwise it could be understood as the proportion of Jews in each area.
· What measures characterized the Nazis’ anti-Jewish policy in Poland in the first months of the occupation? Why?
Recommendations for class activity or homework:
Watch the videos “Life of the Jews in the Ghettos,” “The Everyday Lives of the Jews of the Lodz Ghetto,” and “The Life of the Jews in the Kovno (Kaunas) Ghetto,” and answer the following questions:
1. Present three difficulties experienced by Jewish in the ghettos. How did they deal with these difficulties?
2. How did life in the ghetto affect family structure? The role of adults? The role of children?
3. In some ghettos, a system of clinics and even hospitals was established. In the pictures shown in the video, we can see how the doctors and nurses wore professional clothing. Why do you think they took pains to do this, even though in many cases equipment and medicines had run out? What message were they sending to other residents of the ghetto?
4. Why did children play a key role in smuggling? How do you think this changed their customary role in the family?
5. What were the notable differences between the Lodz and the Kovno ghettos? In light of what you have learned so far, what caused these differences?
6. Below is an extract from a letter written by the daughter of the governor of the Polish District, after a tour of the Lodz ghetto in April 1940:

“What you see is mainly rabble, all of which is just hanging around… Epidemics are spreading and the air smells disgustingly, as everything is poured into the drain-pipes. There is no water either, and the Jews have to buy it for 10 Pfennigs the bucket; they surely wash themselves even less than usually…You know, one can really feel no pity for these people; I think that their feelings are completely different from ours and therefore they do not feel this humiliation and everything else.” (From Saul Friedlander, Nazi Germany and the Jews: The Years of Extermination: 1939–1945. Am Oved, 2007, p. 62).	Comment by Author: Translation taken from the below English edition, from the free sample given in amazon and google books, however neither give a page number...	Comment by Author: Nazi Germany And the Jews: The Years Of Extermination: 1939-1945 eBook : Friedlander, Saul: Amazon.co.uk: Books 
· How do you think the Nazis used the ghettos as a means of adapting the image of the Jews to their anti-Semitic image?

Class: The Beginning of the Murder of the Jews and its Spread to Poland
On 22 June, 1941, Nazi Germany invaded the Soviet Union, in violation of the non-aggression pact between the two powers. Some four million troops from the Axis countries entered Soviet territory without prior warning, in a well-planned military operation—Operation Barbarossa. This was a turning point in the war, as we shall see, from both a European and a global perspective and from a Jewish perspective, since, according to most historians, the murderous decisions of the “Final Solution” were closely linked to this operation.
Recommendations for classwork or homework:
Topics for discussion:
Watch the video “Operation Barbarossa and the Beginning of the Extermination” and read the text in front of you. Then answer the questions below:
“Operation Barbarossa” as an ideological war
What was the main reason why the murder of Jews in the Holocaust began with Nazi Germany’s invasion of the USSR in Operation Barbarossa? The answer lies in the fact that this was a military invasion as part of a war of attrition with ideological, political, and economic goals. The aims of the operation were defined according to the principles of Nazi ideology and included the capture of a “living space” (Lebensraum) for the Aryan race and the displacement of the “Jewish-Bolshevik” regime, which endangered all humanity, the Aryan race in particular.
The extermination of the Jews of the Soviet Union was carried out, among other reasons, from an ideological Nazi perspective, according to which the Jews were the mainstay of the Soviet regime, which, in fact, was their handiwork, and on the basis of the policy that Bolshevism—one of the main enemies of Nazi Germany—must be uprooted. The Nazis acted, therefore, according to orders to exterminate the Jews (which were mainly given orally) and “Commissars’ orders” – and the murder of the Jews was perceived as an integral part of the military operations.
In addition, the “Master Plan for the East” (Generalplan Ost), was intended for these territories. This plan was a grandiose colonialist purge, whose purpose was to achieve a “living space” for the Reich by exploiting resources in these areas. That is, tens of millions of people from among the local population would be murdered, whether by starvation or through other means, since, according to the Germans, they were considered an inferior race. Their land was to be settled by ethnic Germans, resulting in “Germanization” of the occupied territories. This plan dovetailed well with Nazi ideology.
1. What was the effect of the invasion on the war?
2. Why did the systematic murder of the Jews in the Holocaust begin with “Operation Barbarossa”?
3. What were the unique reasons that led to this?
4. Was the extermination planned by the High Command, the political echelon, or did it come from the forces on the ground?
Recommendations for class activities:
During the Holocaust, a number of uprisings broke out in various ghettos. Most of those participating in the uprisings in the ghettos were members of youth movements. These were among the first, and sometimes the only, groups to adopt the idea of armed struggle. This was due both to their youth and their strong beliefs in their own ideological methods and principles, and to the fact that these youths had no families or children, which made the decision to join the struggle much easier. The members of the youth movements understood and internalized early on that the Jews of the ghetto were doomed and their chances of survival were nil.
When we come to discuss this issue, it is also important to emphasize that, today, we know the outcome and are aware of the processes, of every stage of the extremism, and of the lack of options available to the Jews. But at the time these events were unfolding, the Jews could not know or understand these things for various reasons—whether because they were not privy to news of the extermination, or because as human beings they could not believe such information. What hopes did they cling on to? These and other questions for which we have answers today can help students to understand those who chose not to take part in the uprisings and can create empathy for the victims.
Watch the video “The Warsaw Ghetto Uprising” and read the text below, then answer the questions.
Goals, difficulties, dilemmas
During the Holocaust there were a number of uprisings in the ghettos. Most of those who participated in these uprisings were members of youth movements, and were the first, and sometimes the only, people to adopt the idea of armed struggle. This was due both to their young age and their strong beliefs in their own ideological ways and principles, and to the fact that they did not have families or children, which made it much easier to choose to participate in such a struggle. In addition, members of the youth movements realized that the Jews in the ghettos were doomed and that their chances of survival were nil, while those who were older, including members of the Judenrat, still hoped for rescue and the ghettos’ continued existence.	Comment by Author: Most of this paragraph is identical to the paragraph above.
Members of the rebel movements were not disconnected from the events going on around them. They were aware that the chance of success of an armed uprising were nil. Thus, pushing back the Germans or even saving the Jews of the ghettos were not part of their goals. Rather, the ghetto uprisings were intended to achieve two other main goals—saving the honor of the Jews and exacting revenge on the Nazis. The rebels hoped that, despite the “irrationality” of the uprisings, they would go down in history as an event that saved the personal and national honor of the Jews. In addition, the rebels hoped that despite the obvious discrepancy in military force between them and the Germans, the Germans would still suffer losses and pay a certain price.	Comment by Author: Is what is meant maybe toppling or overthrowing rather than squeezing or pressing
The difficulties faced by the rebels were many: lack of external assistance (since in most cases the rebels fought alone, without any aid from anyone outside the ghetto, even those who were also physically resisting the Germans); the hostile and even anti-Semitic environment in which they found themselves, and a lack of cooperation among local residents, that often included informing on the rebels to the authorities; a permanent shortage of weapons and ammunition, stemming from the fact that none of the fighters had any means of paying for arms and were forced to use improvised and less effective weapons; a lack of military training, which was quite marked in the face of the skilled German army; a lack of information and intelligence regarding German plans, which made it very difficult to make decisions regarding the timing of the outbreak of the uprising; daily difficulties of the realities of life in the ghetto and the despair and hopelessness that dogged the rebels due to the plight of their family members; and internal opposition from some of the ghetto residents and sometimes from the ghetto leadership and members of the Judenrat, who hoped that news of Nazi defeat in some battles and the fact that the ghetto could continue to be productive would result in the Jews being saved. In some cases, this opposition led to a real struggle between members of the underground and the ghetto leadership and some of the public.	Comment by Author: Added for clarity
The rebels faced many different dilemmas and misgivings. First, they had to contend with taking public responsibility for their actions. It was clear to them that the uprising would spark a harsh response from the Germans, and that they and the rest of the Jews in the ghetto would have to pay the price. This understanding weighed heavily on the final decision to begin the uprising. In addition, they had to contend with technical dilemmas related to how to conduct the uprising—where it should be conducted, whether in the forests (if they were near the ghetto) or in the ghetto itself; whether it was worthwhile at a certain point during the chaos of the fighting to flee the ghetto and in fact to abandon the Jewish public there; and when the uprising should start, since it was clear to everyone that this would herald the liquidation of the ghetto and its inhabitants. As a result, the rebels tried to anticipate when the Germans intended to liquidate the ghetto, in order to start the uprising close to that time.	Comment by Author: Added for clarity

1. What do you think the main difficulties faced by the rebels were and why?
2. What do you think motivated the rest of the residents of the ghetto when they decided not to join in the armed uprising? What were the difficulties that they faced when making this decision?
3. Why was it harder for those with families to join the uprising?
4. How is the Warsaw Ghetto Uprising unique and why is it perceived as a symbol of the armed uprising?
5. What do you think the members of the youth movements wanted to achieve in these uprisings?
Class: The Murder of All European Jewry
Possible topics for discussion:
During the war, and especially after the German invasion of the Soviet Union in the summer of 1941 and the start of the mass murder of Jews from these areas, a number of murderous decisions were made by the upper echelons of the Nazi regime regarding the “solution to the Jewish problem” in the territories occupied by Nazi Germany, on the basis of Nazi ideology. From mid-1941 until the end of the war, the Nazis developed and perfected their mass murder capabilities, which culminated in a nationwide operation that annihilated entire communities. By the end of the war, the Nazis had murdered some six million Jews.
· The prevailing approach in current scholarship is that the murder of the Jews led to a series of decisions that were closely related to Nazi ideology. In taking these decisions, both the highest Nazi echelons and those in the field were involved, and continuously presented radical ideas to their seniors for “dealing with” the Jewish problem. It was the dynamic reality of the war that dictated, step by step, the proposed solutions. If you are interested in delving deeper into this topic, watch the video “Approaches to Holocaust Research.”	Comment by Author: גישות בחקר השואה
· The unique nature of the Holocaust, as it gained expression at the Wannsee Conference, was the totality of murder, the industrialization of murder, the extent of the efforts to reach every place and every community.	Comment by Author: This has been rephrased as a statement rather than a question for consistency of the text.
CLASS: Historical Figures from the Holocaust
Recommendations for class study:
Students may watch all the videos, or focus on a relevant figure or several figures. After watching, you can discuss the films according to the following points. The discussion may take place in the whole group or in smaller groups, where each group can focus on one figure.
· Is it possible to learn something more general about the human spirit during the Holocaust from the stories? What coping mechanisms and mental strengths were expressed in the videos?
· Which human story impressed you while watching the video? Which part of the video did you particularly connect with and why?
· Do you know any stories about inspiring people—from any context or culture—that remind you in certain ways about the strengths of the characters in these videos? What challenges did they face? How did these characters deal with them?
· How did each individual, even during times of pain and helplessness, manage to cope and present unique expressions of mental strength?
You should also discuss the following ambivalence with the students:	Comment by Author: Perhaps dilemma rather than ambivalence?
The videos tell the stories of individuals perceived as central to Israeli society’s—and even the international community’s—memory of the Holocaust. A personal story creates empathy in the viewer, which can connect him or her with the storyteller. This is especially important when we teaching the subject of the Holocaust—when we talk with students about six million Jews, it is very hard for them to grasp such a vast number, and it becomes somewhat meaningless. But when we make things specific through personal stories, a human face, the student is able to feel empathy for that person, to connect their story and history to the wider story of the Holocaust.
On the other hand, precisely because of the ongoing preoccupation with these familiar figures, persons who have become a symbol of the Holocaust, sometimes people feel that this is enough, and stop there, with these symbols, these familiar stories. In this way, a kind of reduction and even narrowing of the story of the Holocaust occurs.
What do you think?
It is important that we, as educators, present students with as real a picture as possible, which relates and teaches them about other, nameless, figures. For us, knowing the stories of more and more victims and survivors from different places and different communities presents the story of the Holocaust in a comprehensive and complex way.

Class: Liberation and New Life
Recommendations for class activities or homework:
By summer 1944, the Soviets began to liberate the eastern territories. On May 8, 1945 Nazi Germany surrendered and the war in Europe ended. The surrender of Nazi Germany and the end of the war also led to the liberation of the remaining Jews who had survived across Europe. Allied forces were joyfully received on city streets, but for the Jewish survivors, the victory had come too late. Many found themselves alone in the world, without family or friends. After the joy of liberation came the first recognition of the magnitude of the destruction. Thousands perished from starvation and disease in the first days of their liberation.
Watch the video “Liberation and Building a New Life,” and read the attached testimonies; then answer the following questions.
“I thought I should be happy, I felt like crying, but I knew that I should be happy. I started to cry all the time, I thought ‘what is there left for me?’”
(From the testimony of Miriam Akavia, born in Krakow in 1927, a survivor of the Plaszczow and Auschwitz camps, immigrated to Israel in 1946)
“While I was happy about the freedom, there was also great fear in my heart. What are we going to find? We have survived, and we must return to the bosom of civilization, but how do we behave in a normal world? We are two destitute young girls. Who will take care of us? What should we do? There was elation, but emotions were mixed. We were afraid. It is difficult to explain and describe these feelings of fear and joy at the same time. This was our next step. Now, with liberation, what should we do? We didn’t have a thing. We were afraid that we might not have anyone in the world. We needed someone to pamper us and take care of us. To a large extent, I was the caregiver for my little sister and for another little girl. And more than anything, I wanted someone who would care for me and take away the burden of caring for the girls; that this thing would not fall on my shoulders, that I would be under the care of an adult. It’s hard for me to explain this, but I wanted someone to take care of me, I wanted support. It turns out that freedom is a very relative thing. I was worried about the future. We need to build our future but how do we build a future?”
(Eva Brown, from Yehudit Kleiman and Neva Springer-Aharoni, The Pain of Freedom, Jerusalem, 5755, p. 37)
“Suddenly, I am standing in the middle of the city […] and asking myself, So what? No house, no family, no kids, you have no friends, no Jews, here’s a Jew, there’s a Jew you hardly recognize. Is this why I fought? Is this what I stayed alive for? And suddenly I understood that all my struggle was trivial, and I had no desire to live.”
(Shmuel Shilo, Yad Vashem Archive, Division 0.3, V.T./135)

1. In what condition were the survivors when they were liberated?
2. Why did most of the survivors experience the day of their liberation as a sad, difficult, and tearful day?
3. What do you think a Holocaust survivor who had just been liberated from the camps might have feared?
4. What difficulties were the survivors likely to encounter on their return to the free world?
5. [bookmark: _GoBack]The testimonies deal with the experiences of loneliness upon returning home. What are the difficulties that struck the survivors when they returned home?
6. In what ways do they choose to start rebuilding their lives?
Watch one or more episodes of the YouTube series “Questions We Wanted to Ask—Conversations with Holocaust Survivors.” Then discuss the following questions as a class:
1. Was there an answer or answers that surprised you?
2. Are there any additional questions that you would like to ask the Holocaust survivors?
3. Do you think there are questions that should not be asked?


