Social support, self-control and mental welfare as predictors of psychological and social adjustment among Arab adolescents in Israel

Personal and social adjustment are today considered inseparable components of the overall abilities, qualifications and skills which must be fostered in individuals in order for them to adjust normally and efficiently to society. The concept of personal and social adjustment becomes especially important in the case of the adaptation of adolescents who are in a stage of life in which crises and conflicts abound. The adjustment and social functioning of adolescents are issues that preoccupy researchers, parents, teachers and other professionals. The matter is of particular importance in a collective undergoing social change such as Arab society in Israel. This also explains the importance of the present study, which examines the difficulties experienced by Arab adolescents, for whom the process of growing up is different because they live in an Arab society within a Jewish state, a society that is undergoing social changes and processes of modernization and Israelization (Samoha, 2004), but also the contrary process of Palestinization, a situation which puts obstacles on Arab adolescents' path to shaping their identity.
The present study will focus on examining the personality and social resources that may improve personal and social adjustment at school and in society. More specifically it will concentrate on determining the contribution of the skills of self-control, social support and mental welfare to improved social and personal adjustment among adolescents. These variables have been studied in various contexts where they were found to contribute significantly to reducing violence levels (Agbaria, Ronen & Hamama, 2014; Agbaria, 2014), risky behavior (Agbaria & Abu Raya, 2014) and depression (Agbaria, 2013). They may therefore also have an indirect connection to problems of adjustment, which is why they are of interest in the present study. 
The first research question deals with levels of personal and social adjustment, self-control, social support and mental welfare among Arab adolescents; the second question examines the extent to which personality resources of self-control, mental welfare and social support can improve social adjustment among adolescents.
1. Theoretical background

1.1 Social and personal adjustment

Wollman (1973) defined adjustment as changes for the purpose of satisfying the environment's demands and the person's needs. He stressed the aim of adjustment: to create harmonic relations between a person and their environment. Grossman (1983), on the other hand, defined adjustment as the efficiency with which individuals meet the standards of independence and personal responsibility expected of them at their age and in their culture. Yet another definition, due to Avnion (1997), states that adjustment is becoming habituated to a new situation and adapted to given conditions, in a process usually measured on a time-line and suitable for any type of domain: physical, psychological, social and so on. But the concept evolves with time (Burton, Huq, Lim, Pilofosova & Schipper, 2002). Psychological adjustment has been defined as a process whereby a person adapts the satisfaction of his or her needs and inner drives to the ethical demands of the external world (Kanj, 2011), or as an inner psychological product containing a person's sense of personal and cultural identity, mental health and sense of satisfaction (Searle & Ward, 1990).
Social adjustment refers to the extent to which individuals in a society get along with others, control their social behavior and refrain from inappropriate acts. Normal social adjustment involves the ability to acquire social skills, to create social interactions and to attain personal goals, while maintaining proper relations with others in a variety of social environments (Eshkol, 2008). Positive social adjustment relies on a child's ability to recognize significant social cues, to correctly assess another's emotional state, thoughts and intentions, and also to learn to regulate its feelings and behavior and fit them to different reactions and social situations (Rochat & Striano, 1999). Such qualifications are based on affective and cognitive components and interpersonal interactions from childhood to the present, as they evolve over time (Ghresham, 1984). 

As noted above, adjustment reflects an individual's social and emotional qualifications, including emotional and social awareness in major domains and functions of life. This is certainly true of students at a significant stage of their lives. We thus ask what self-control skills, including problem-solving abilities, and social, cognitive and affective skills can contribute to improving personal and social adjustment.

Adjustment among Arab adolescents

Adolescence is the period that bridges between childhood and adulthood. It has no well-defined beginning, extent or end. It begins with the first signs of puberty at about age ten and ends when the development of autonomy and identity is finished. Today it is common to view adolescence as extending to the age of twenty-four or even longer, and is divided into three stages: early, middle and late (Richter, 1997). It is a time of physiological, cognitive, affective and social changes. A characteristic feature of this developmental stage is the need to find an identity. This challenge is considered the most significant task at this age, success being associated with further successes in the future, and vice versa.

The development of a stable identity faces serious challenges in the case of Arab adolescents in Israel, who belong to a population that is undergoing an internal process of modernization and external processes related to Jewish society and Jewish-Arab relations; they are also affected by the social context of their ethnic group within the community (Abu-Bakr, 2008). Furthermore, The modernization and other developments among the Arab populace do not proceed uniformly but are affected by people's education and place of residence: modernization is more evident among the highly educated and those who live in cities. Building an identity has thus become a more complex task for Arab adolescents, in addition to the other challenges they face in their educational and social adjustment. The present study will focus on the contribution which self-control, social support and mental welfare made to social and personal adjustment among Arab adolescent.

1.2 Self-control

Self-control is an acquired repertory of cognitive and affective skills that enable a person to attain goals and to overcome obstacles on the way to their attainment (Rosenbaum, 1990). It involves choosing a more appropriate behavior rather than another, less appropriate one (Thoresen & Mahoney, 1974). This definition stresses two features: free choice and making a choice between two possibly contradictory behaviors at a given time (Ronen, 1994).
Rosenbaum (1990, 1998) argues that self-control skills enable one to attain goals and to overcome obstacles on the way to their attainment; among these skills are cognitive structuring, problem-solving strategies, internal speech and self-direction, as well as confidence in one's ability to control inner events. Dodge (1989) claims that children who possess self-control are better able to regulate their emotions and to control negative feelings, in addition to their ability to plan and think in a more balanced manner. This involves understanding social codes, interpreting events more realistically, and choosing less impulsive responses (Dodge et al., 2002).
There exists literature on self-control among Arab adolescents and students as a variable that can temper violent behavior (Agbaria, Ronen & Hamama, 2014), reduce risky behavior (Agbaria & Abu Raya, 2014) and depresson (Agbaria, 2013), help cope with stress (Agbaria, Ronen & Hamama, 2013) and improve mental welfare (Abu Raya & Agbaria, in press). All these are variables that may be relevant to the present study, which addresses the issue of adjustment among adolescents.

In the context of social and personal adjustment, high levels of self-control are associated with greater success in social relations, more adaptive responses to new and stressful situations, and fewer reports of psychopathology among adolescents (Agbaria, Ronen & Hamama, 2012; Tangney, Baumeister & Boone, 2004). While self-control is a personality resource which makes coping possible, the environmental resource of social support is of no less importance.
1.3 Social support
Cobb (1976) defined social support as long-lasting social interactions among people with similar values, who can be trusted and from whom one can obtain mental encouragement, help and feedback. This leads one to believe that there are those who love, appreciate and take care of them and that they belong to a configuration of mutual ties and commitments. Cohen & Wills (1985) view social support as a system that provides four major types of support: a chance to consult and share with others, substantive or material support, support for one's self-esteem, and a sense of belonging. Social support can emanate from a number of sources, such as one's spouse, relatives, friends, colleagues and professional workers. People create transference and generalization of their parent-child relationship to their broader environment, so that this relationship becomes the basis for the ability to feel trust and safety in the broader environment (Bowlby, 1980).

Social relationships give adolescents a sense of capability and success. They help young people function as helpers and supporters and so enhance their self-esteem and make them feel that they have something to contribute to their society (Abu Asba & Abu Nasra, 2014). Helping others thus reduces dependence and gives one a sense of control and value. Adolescents provide informal support to their friends by listening and by sharing anxiety, grief and worry. As a result an adolescent may confide in a friend that he suffered physical or sexual abuse but may be reluctant to turn to an adult or a professional. One study found that in cases of depression, social problems or information about contraceptives, adolescents prefer to speak to their friends than to parents, older relatives or counselors, psychologists, etc.

There are many studies on the importance of social support for helping children and adolescents cope with stressful situations. Research has confirmed that social support among Arab adolescents is a variable that can reduce violent behavior (Agbaria, 2014) and risky behavior (Agbaria & Abu Raya, 2014), help cope with stressful situations (Agbaria, Ronen & Hamama, 2012) and depression (Agbaria, 2013), and improve mental welfare (Abu Raya & Agbaria, in press). These are variables that have been found to have a significant effect on issues of adjustment among adolescents. 
Studies have also shown that social support can make a positive contribution to predicting adjustment by adolescents (Srivastava & Barmola, 2012). Support by family and friends was found to correlate positively with academic and personal adjustment (Elhawi & Itzhaki, 2005). Parental support was perceived as a uniquely powerful predictor of adjustment among both boys and girls while peer support was perceived as a uniquely powerful predictor of adjustment among boys (Rueger, Maleki & Demaray, 2010).
1.4 Mental welfare

Mental welfare refers to people's subjective assessment of the quality of their lives, happiness and satisfaction as well as the qualitative assessment of their inner experiences in various domains (Diener, 1984). The concept is similar to those of subjective happiness and welfare, positive affect and satisfaction with life (Diener, 2009). Today the term that is most commonly used to describe the subjective assessment of the quality of life is "subjective mental welfare" (Diener, 1984;2009).
Previous studies on subjective mental welfare dealt mainly with the connection between two components, affective and cognitive. The affective component has to do with everyday experiences and consists of a person's assessment of felt positive and negative affects: excitement, happiness, dejection, etc. Such as assessment is spontaneous and experiential, resulting from a comparison between one's positive and negative feelings (Diener, 1994). High subjective mental welfare is expressed by a high level of positive affect and a low level of negative affect (Bender, 1997). The cognitive component involves the assessment of rational and intellectual aspects of an individual's satisfaction with life, as determined by the perception of a comparison between one's achievements and aspirations (Diener, 1994). The present study will focus on an examination of the affective component, consisting of the assessment of the frequency of positive and negative affects which a student experiences in everyday life.
People with high mental welfare have been found to possess more satisfying relationships and a greater ability to bond to others, help and understand them, to cooperate, to act pro-socially and altruistically and to solve conflicts efficiently. They feel more in control of their lives, cope effectively with stressful situations and set themselves goals in life (Lyubomirsky, King & Diener, 2005).

One's feeling of mental welfare affects the way one copes with distress and stressful situations. Studies have shown that high levels of positive mental welfare can help one cope with challenges by enhancing the individual's social skills (Agbaria & Ronen, 2010). Thus people with positive subjective mental welfare respond faster to negative events and so cope with them more successfully, while people with low mental welfare find it more difficult to cope with stressful situations (Diener & Diener, 1996; Keyes, 2006). There can therefore be no doubt that students who demonstrate a high level of mental welfare will do a better job of coping with the circumstances of their lives and adapt to them more efficiently. This is why it is important to promote students' mental welfare.
To the best of this researcher's knowledge no studies have been conducted specifically on the relationship between mental welfare and social and emotional adjustment among Arab adolescents. There do exist a number of studies that found a correlation between mental welfare and school violence among Arab adolescents (Agbaria et al., 2014); mental welfare was seen as a significant resource that could help Arab adolescents manage complex personal and social situations and choose more adaptive behaviors.

1.5 Number of siblings

Relations among siblings are fundamental and have long-term effects on the personality of children and adolescents and on the success of their relationships in the future. Siblings in a family affect the psychological and social development of both children and adolescents, their psychological autonomy, and children's mental health and behavior (Downey & Condron, 2004). A large number of siblings can be expected to provide more frequent interaction partners at home, which in turn would be expected to have a positive effect on personality and social results, especially with respect to interpersonal skills (Downey & Condron, 2004). Agbaria, Ronen & Hamama (2012) showed that the existence of a number of siblings may contribute to improving mental welfare and to reducing pathological symptoms.

Yucel (2014) focused on personality traits up to and including early puberty. He examined the correlation between the number of siblings and three personality traits: internalization of problematic behavior, perception of self and focus of control. The study found that the number of siblings has only a modest effect on personality traits among young adolescents. Furthermore, a larger number of siblings may have a deleterious effect on their academic achievements, due to the dilution of parental resources (Downey, 2001; Powell et al., 2004).

Other studies analyzed the correlation between the number of siblings and social skills, but without consistent results (Baydar et al., 1997; Blake et al., 1991; Bobbitt-Zeher and Downey, in press; Downey and Condron, 2004; Downey et al., in press and Kitzmann et al., 2002). On the other hand, another research direction stresses the positive contribution which the number of brothers can make towards providing support and improving mental welfare and adaptation through making richer social interactions possible (Dunn, 1993). Encounters among siblings help them acquire more developed critical interpersonal abilities in addition to richer interrelationships (Brody, 2004; Ostrov et al., 2006).
There have been claims that multiple siblings have a negative effect on the development of children and adolescents. A number of studies indicate that one sibling can provide all the fraternal interactions needed to develop social skills and that more siblings, while they may increase the number of interactions will not necessarily contribute to the improvement of social skills. In light of such studies the research hypothesis of the present study is that for Arab adolescents, who live in a society with greater collective elements, multiple siblings will contribute positively towards the development of more positive personality traits. 
To summarize, the present study focused on how self-control, social support, mental welfare and the number of siblings correlate with personal and social adjustment, with a focus on the contribution which these resources make towards improving such adjustment. Adjustment reflects the individuals social and emotional abilities; it includes affective and social awareness in major domains and functions, especially during a period that is of great significance in a student's life.
1.6 Research hypotheses

1.
A positive correlation will be found between self-control and personal and social adjustment, so that self-control will be a positive predictor of variance in personal and social adjustment.

2.
A positive correlation will be found between social support and personal and social adjustment, so that social support will be a positive predictor of variance in personal and social adjustment.
3.
A positive correlation will be found between mental welfare and personal and social adjustment, so that mental welfare will be a positive predictor of variance in personal and social adjustment.
4.
A positive correlation will be found between the number of siblings and personal and social adjustment, so that the number of siblings will be a positive predictor of variance in personal and social adjustment.

2. Research method

2.2 The participants

The population for the present study was selected by means of convenience sampling at twelve secondary schools in the Triangle and North districts with students mostly from middle-class homes. The sample consisted of eight-hundred Arab students, predominantly girls (70.2 percent) and the rest boys (29.8 percent), so the median was "girls". Less than half (40.1 percent) were fifteen years old, a little over half (56.6 percent) were sixteen years old and the rest (3.3 percent) were fifteen-and-a-half years old. The median age for the entire group was sixteen, the average age was 15.58 years with a standard deviation of 0.48. Half the participants (50.7 percent) had three siblings or less, a little under half (42.8 percent) had between four and six siblings and the rest (6.6 percent) had between seven and nine siblings; the median number of siblings for the entire sample was three siblings; the average number of siblings was 3.76, with a standard deviation of 1.60.
2.3 Research tools

1. Personal and social adjustment (Appendix 1): This was measured by means of the California Test of Personality (CTP) (Thorpe, Clarke & Tiegs, 1953), a diagnostic test for children and youths between the ages of eight and eighteen that gives an adjustment profile of the subject. The test addresses two types of adjustment, personal (affective) and social. The components of the category "personal adjustment" are: self-confidence, self-esteem, sense of personal liberty, sense of belonging, tendency towards reservation and signs of sadness. The components of the category "social adjustment" are: social standards, social skills, antisocial tendencies, domestic relationships, school relationships and community relationships. Each one of the categories (both personal and social) consists of forty-eight items formulated as questions with two possible answers (yes/no; yes=1, no=2), for a total of ninety-six questions. A subject's grade for each part is the average number of points for the total in that part. It has been reported that the CTP has been found to correlate strongly (between 0.60 and 0.87) with clinical findings (Thorpe, 1953). The test was adapted for use in Israel by Blitzki (1969), and was subsequently used in a number of studies (Harpaz, 1967; Zaider, 1984; Rosenberg, 1998; Kanj, 2011). The test's reliability in these studies ranged between 0.89 and 0.90 for personal adjustment and between 0.86 and 0.90 on the questionnaire that tested for social adjustment. In Hubal Abbas' (2007) study, for example, a reliability of 0.85 was found for the personal adjustment part of the test and 0.84 for the social adjustment part.

For the present study forty-eight items were chosen, twenty-four for each type of adjustment, out of a desire to make the questionnaire less onerous. The items and dimensions that were chosen were those that were found to have the highest reliability in previous studies on the Arab population, such as Kanj (2011). The category of personal adjustment consisted of three dimensions: self-confidence (questions 1-8): "Do you find it easy to speak before the children in the classroom?", self-esteem (questions 9-16): "Do your parents think that you are talented?" and a sense of belonging (questins 17-24): "Do people want you near them?". The category of social adjustment also consisted of three dimensions: social skill (questions 25-32): "Do you speak with the new children in school?", school relationships (questions 33-40): "Are there many bad children in your school?", and community relationships (questions 41-48): "Do you get invited to play in the neighbor's yard?". 
For the purposes of the present study reliability values were, for overall adjustment α = 0.80, for personal adjustment α = 0.75, for personal adjustment (self-confidence) α = 0.65, for personal adjustment (self-esteem) α = 0.63, for personal adjustment (sense of belonging) α = 0.75; for social adjustment α = 0.70, for social adjustment (social skill) α = 0.60, for social adjustment (school relationships) α = 0.69 and for social adjustment (community relationships) α = 0.65.
2. Positive and Negative Affect Schedule (Appendix 2): PANAS was originally developed for adults by Watson, Clark & Tellegen (1988) and was later adapted for children and adolescents by Laurent et al. (1999). This questionnaire tests mental welfare among adolescents. It contains two verbal scales on which subjects on their own feelings, representing positive or negative affect. The scale for positive affect consists of ten items associated with feelings of vitality and pleasure ("shows interest", "alert", "excited", "happy", "strong", "energetic", "calm", "vital", "active", "proud", "gay", "fearless", "touched", "daring").
The scale for negative affect also contains ten items, indicating subjective distress, anger, fear, guilt and nervousness ("sad", "scared", "ashamed", "despondent", "nervous", "guilty", "worried", "unhappy", "tense", "frightened", "lonely", "insane", "disgusted", "depressed", "bleak"). Subjects receive two grades, one for positive affect (where a high grade indicates high mental welfare) and one for negative affect (where a high grade indicates low mental welfare).
Subjects are asked to assess the extent to which they have experienced such feelings in recent weeks on a scale of five degrees (1 – "very little", 2 – "a little", 3 – "some", 4 – "quite a lot" and 5 – "very much").

Agbaria & Ronen (2010) calculated the Cronbach alpha of both types, with the following results: for positive affect r = 0.80 and for negative affect α = 0.79. In the present study a reliability of α = 0.82 was found for positive affect and α = 0.70 for negative affect.
3. Self-control questionnaire (Appendix 3): This questionnaire was originally developed by Rosenbaum (1980) for the purpose of assessing individual differences in self-control skills. The questionnaire asks subjects to report on the use of cognitions (for example, auto-instructions) and use of problem-solving strategies for coping with emotional and physiological responses. The questionnaire was adapted for children by Rosenbaum and Ronen (see Hamama, 1996), who used thirty-two items expressing various parameters of self-control skills: delaying gratification, overcoming pain, planning ability, use of auto-instruction, etc. Here are some examples of items in the questionnaire: When I am in a bad mood I try to think of good things that can make me happy or things that gave me pleasure in the past", "When I don't know the answer to a question in a test I go on to the next question and try not to let the unanswered question bother me". Subjects are asked to assess each item on a scale of six degrees (-1 – "very untypical of me", -2 – "fairly untypical of me", -3 – "somewhat untypical of me", 1 – "somewhat typical of me", 2 – "typical of me" and 3 – "very typical of me"). The questionnaire is constructed with one factor, so that a high grade indicates a high degree of self-control.

The questionnaire was tested on a scale between -3 and 3 points, referring to the extent to which the subject estimates that the item is typical of him or her. Reverse items: 4, 6, 8, 14, 17, 18, 26, 31, 32.

Psychometric data: The questionnaire has been validated in a number of studies, among them the following: In a test of the questionnaire's reliability for adults and adolescents (e.g., Rosenbaum, 1989) relatively high values of the Cronbach alpha were found (0.85 – 0.87), while lower values were found for children (0.65 – 0.69); the higher a child's age, the higher was the alpha (Hamama, 1996); Agbaria & Ronen (2010) found a high value for the Cronbach alpha coefficient (r = 0.77) for the Arabic version. In the present study the Cronbach alpha was calculated for all subjects together at α = 0.83.

4. Social support: Social support questionnaire
This questionnaire measures characteristics of the support system (support aspect, source density, and availability). The questionnaire consists of twelve items in which subjects report the perceived social support which they receive from various sources (Cohen et al., 1985).  The subject is asked to mark his or her view on a scale of four (from 1 – "very untypical of me" to 4 – "very typical of me"). The higher the score the greater the perceived social support. Reverse items in the social support questionnaire: 1, 2, 7, 8, 11, 12. A higher average score (closer to 4) indicates greater perceived social support while a lower average score (closer to 1) shows lower perceived support. The Arabic version received a high value for the Cronbach alpha coefficient (α = 0.90) in Agbaria (2014). In the present study a value of α = 0.65 was obtained, after item no. 8 was removed.
5. Demographic questionnaire (Appendix 5): Each participant answered a number of questions that elicited general demographic data: age, gender and the number of siblings.
2.4 Research procedure

After obtaining the needed clearances school principals were approached for permission to conduct the study and distribute the questionnaires. Then the parents were asked in writing to give their agreement to having their children participate. After all the parties gave their agreement the researcher went into the classrooms on a normal school day and explained the study's purpose and stressed that the questionnaires would remain anonymous. Ninety percent of the students agreed to participate.

3. Findings
First averages and standard deviations were calculated, as well as maximum and minimum values for adjustment and its components and also for social support, self-control and mental welfare (positive and negative affect), as listed in Table 1.

According to students' reports overall, personal and social adjustment and most adjustment components were perceived as being medium or above, social support was considered high, level of self-control medium, positive affect slightly above medium and negative affect slightly below medium.
Next correlations among the study's variables were calculated, as shown in Table 2. Adjustment and all its components can be seen to be positively correlated with social support, self-control and positive affect, and negatively correlated with negative affect (with the exception of community relationships).

In order to test the research hypotheses a stepwise regression analysis was performed. Hypothesis 1 focused on how personal and social adjustment correlate with self-control. Table 2 shows a statistically significant correlation between self-control and personal adjustment (r = .18, p < .05). In a regression analysis for predicting personal adjustment  (Table 3) it was found that self-control did not contribute in a way that was statistically significant towards explaining variance in that category (B = -.008, SE = .01, β = -.002).
Table 2 also shows a statistically significant positive correlation between self-control and social adjustment (r = .20, p < .05). In a regression analysis for predicting social adjustment (Table 4) it was found that self-control did not contribute in a statistically significant manner towards explaining variance in that category (B = .02, SE = .01, β = .10).

Hypothesis 2 focused on how personal and social adjustment correlate with social support. Table 2 shows a statistically significant correlation between social support and personal adjustment (r = .51, p < .01). In a regression analysis for predicting personal adjustment  (Table 3) it was found that self-control contributed in a way that was statistically significant towards explaining variance in that category (B = .35, SE = .02, β = .13).

Table 2 also shows a statistically significant positive correlation between social support and social adjustment (r = .31, p < .01). In a regression analysis for predicting social adjustment (Table 4) it was found that social support contributed in a statistically significant manner towards explaining variance in that category (B = .08, SE = .03, β = .23).

Hypothesis 3 focused on how personal and social adjustment correlate with mental welfare, tested through positive and negative affects. Table 2 shows a statistically significant correlation between positive affect and personal adjustment (r = .44, p < .01) and a statistically significant negative correlation between negative affect and personal adjustment (r = -.39, p < .01). In a regression analysis for predicting personal adjustment  (Table 3) it was found that positive affect contributed in a way that was statistically significant towards explaining variance in that category (B = .32, SE = .01, β = .05); it was also found that negative affect contributed in a way that was statistically significant towards explaining variance in that category (B = .29, SE = .01, β = .05).
Table 2 also shows a statistically significant positive correlation between positive affect and social adjustment (r = .26, p < .01) and a statistically significant negative correlation between negative affect and personal adjustment (r = -.24, p < .01). In a regression analysis for predicting social adjustment (Table 4) it was found that positive affect did not contribute in a statistically significant manner towards explaining variance in that category (B = .02, SE = .01, β = .14); however negative affect did contribute significantly towards explaining such variance (B = -.05, SE = .01, β = -.21).
Hypothesis 4 focused on how personal and social adjustment correlate with the number of siblings. Table 1 shoes no statistically significant correlation between the number of siblings and personal adjustment (r = -.02, p. > .05). In a regression analysis for predicting personal adjustment  (Table 3) it was found that the number of siblings did not contribute in a way that was statistically significant towards explaining variance in that category (B = -.04, SE = .009, β = -.004).

Table 1 also shows a statistically significant positive correlation between the number of siblings and social adjustment (r = .17, p < .05). In a regression analysis for predicting social adjustment (Table 3) it was found that the number of siblings contributed in a statistically significant manner towards explaining variance in that category (B = .01, SE = .008, β = .16).

4. Discussion

The present study focused on social and personal adjustment of Arab adolescents in Israel. The study's aim was to examine how personal and social adjustment correlate with the personal resources of self-control, mental welfare (positive and negative affect) and social support, especially how these resources contribute to improving social and personal adjustment. The findings emphasize the importance of developmental components and personal resources and point to the contribution of the personal resources of self-control, mental welfare and social support to predicting the level of personal and social adjustment among adolescents. Most of the findings were consistent with those of previous studies elsewhere conducted in various contexts (Dodge et al., 2002; Agbaria, Ronen & Hamama, 2014; Agbaria, 2014).

1. Self-control and social and personal adjustment: The study's findings indicate a positive correlation. In other words, self-control apparently makes a certain contribution towards predicting personal and social adjustment. This hypothesis has thus been partially confirmed, that is, the contribution is partial. This finding is consistent with previous ones (Agbaria, Ronen & Hamama, 2012; Tangney, Baumeister & Boone, 2004) and can be explained as apparently due to the complexity of the concept of adjustment and the multiplicity of variables that are involved in predicting adjustment and can moderate this influence. This finding about a partial contribution of self-control to predicting personal adjustment is consistent with other studies on the contribution of self-control to reducing violence (Agbaria, Ronen & Hamama, 2014), reducing depression (Agbaria, 2013), reducing risky behavior (Abu Raya & Agbaria, in press) and coping with stressful situations (Agbaria, Ronen & Hamama, 2013), all variables that are considered important indices for measuring personal adjustment among adolescents.

Furthermore, the study's findings indicate that self-control promotes positive personal and social adjustment and that self-control is associated with a child's ability to identify significant social clues from which to understand thoughts and intentions, in order to regulate its own feelings and behavior and adapt it to different social responses and situations (Rochat & Striano, 1999). The findings are consistent with Dodge's (1989) social information processing model, according to which children with more self-control are better able to regulate their emotions and control negative feelings, and are also able to plan and think in a more balanced manner. In other words, self-control helps students to cope with different situations (Rosenbaum, 1990, 1998) and contributes to improving their personal and social adjustment, by helping them regulate their feelings.
2. Social support and personal and social adjustment: The study's findings point to a positive correlation between social support and social and personal adjustment, thus validating the second hypothesis. These findings are consistent with previous studies (Steinberg, 2002; Bowlby, 1980) and seem to confirm the important role which the social environment has on the developmental process. Social support contributes to shaping an adolescent's personal identity. The social-emotional function is an important index in the lives of adolescents, one that explains their expectations of support, which stimulates them to invest cognitive and emotional resources and satisfy the need for appreciation and for creating ties that induce caring, security and trust (Dobow, Tisak, Causey, Hryshko & Reid, 1991; Thoits, 1985). It may thus be claimed that the social support which an adolescent receives from family and friends is critical at that age, since it can provide a solution to many issues that are of relevance then (Steinberg, 2002).
The findings are consistent with the literature on social support among Arab adolescents, a variable that may contribute to reducing violent behavior (Agbaria, 2014), reducing risky behavior (Abu Raya & Agbaria, 2014), coping with stressful situations (Agbaria, Ronen & Hamama, 2012), reducing depression (Agbaria, 2013 and improving mental welfare (Abu Raya & Agbaria, 2014). Most of the variables are considered important indices for measuring problems of adjustment among adolescents. In other words, personal and social adjustment is strongly associated with the social support that an individual receives: the greater the support, the better the social and personal adjustment (Srivastva & Barmola, 2012). Social support is an adjustment factor that contributes to the development of adolescents and nourishes social, educational and academic outputs. Good relations with one's parents contribute to a sense of satisfaction and psychological welfare and may be used as measures of personal adjustment. It should be noted that every social support system has its own unique importance. This explanation possibly receives reinforcement from the fact that low levels of support predict lack of social or personal adjustment, in particular during early adolescence. That is, students who build a network of social connections with their peers function better socially than students who suffer from a lack of social support, who are found to lack social adjustment (Wentzel et al., 2004). A sense of closeness and connection can thus provide protection against negative affect. Good relations with one's parents contribute to a feeling of satisfaction and mental welfare and constitute measures for personal adjustment, which also affects social adjustment.
3. Mental welfare and social and personal adjustment: The findings point to a significant positive correlation between positive affect and personal adjustment and to a significant negative correlation between negative affect and personal adjustment. In a regression analysis for predicting personal adjustment it was found that both positive and negative affects are significant for the explanation of variance in that domain. These findings are consistent with studies that show that high levels of positive mental welfare can help one cope, since they motivate individuals' social skills (Agbaria & Ronen, 2010). People with positive subjective mental welfare respond to negative events faster and therefore cope with them better, because high mental welfare motivates one's social skills, helps in coming to a decision and also promotes creative thinking, while people with low mental welfare find it more difficult to cope with stressful situations (Diener & Diener, 1996; Keyes, 2006).

Furthermore, the study's findings show a statistically significant positive correlation between positive affect and social adjustment as well as a statistically significant negative correlation between negative affect and social adjustment. In a stepwise regression analysis for predicting social adjustment it was found that the contribution of positive affect in explaining variance in social adjustment is not statistically significant, but that the contribution of negative affect is significant. In other words, negative affect contributes significantly to students' social adjustment but positive affect is not necessarily a predictor of good social adjustment, despite its contribution to personal adjustment.
The study's findings show a correlation between positive mental welfare and social adjustment, in line with a previous study (Lyubomirsky, King & Diener, 2005) that found that people with high mental welfare had more satisfying relationships, were more capable of becoming attached to others, help them, understand them and cooperate with them, acted in a pro-social and altruistic manner, resolved conflicts efficiently, felt more in control of their lives, coped effectively with stressful situations, and posed aims in life. There can thus be no doubt that students who demonstrate a greater degree of mental welfare will cope better with life's problems and will adjust more efficiently. 
4. Number of siblings and social and personal adjustment: The study's findings show no significant correlation between the number of siblings and personal adjustment. In a regression analysis for predicting personal adjustment it was found that the contribution of the number of siblings to explaining variance in personal adjustment is not statistically significant, in contradiction to other studies that showed a negative effect of the number of siblings on the development of children and adolescents (Powell, & Steelman, 1993), and earlier sociological studies that claimed that children who grew up with fewer siblings did better in school than children with many siblings, who had to compete over parental resources (Downey, 1995, 2001; Powell & Steelman, 1993; Powel et al., 2004; Steelman et al., 2002), that is, more siblings did not contribute to better personal adjustment.
However, a significant correlation was found between the number of siblings and social adjustment: the more brothers an individual has the better his or her social adjustment. In a regression analysis for predicting social adjustment it was found that the number of brothers made a statistically significant contribution towards explaining variance in social adjustment. This finding is consistent with previous studies in the psychological literature that indicate that the number of siblings has a unique effect on social development (Zajonc & Markus, 1975; Yucel, 2014; Downey & Condron, 2004), but contradicts other studies that found a negative or even harmful effect of the number of siblings on the development of children and adolescents (Powell & Steelman, 1993). The findings can be explained by the fact that siblings provide children with their first opportunities for interaction with their age peers. Contact with siblings are an individual's first social experience and with time provide the proper behavioral training that enables one eventually to go out into society with helpful social skills that contribute to positive social adjustment, thanks to the initial interaction with the small group of siblings. The more siblings there are the better the individual is able to develop social skills and abilities. Siblings promote the acquisition of well-developed critical interpersonal abilities in addition to providing rich interactions. Another study considered siblings a resource and argued that the mere presence of multiple siblings helped one acquire interpersonal skills (Downey & Condron, 2004). A large number of siblings was found to recude problems in children's externalization and promoted self-control in a sample of kindergarten children (Downey & Condron, 2004).
Fraternal relations are thus basic and have long-term effects on the personalities of children and adolescents and on their success in future relationships. Siblings within the family system influence children's and adolescents' psychological and social development, their psychological autonomy, their mental health and their behavior.
5. Educational applications

Few studies have so far been conducted on social and personal adjustment among Arab children and adolescents. The presents study focused on Arab adolescents in the tenth grade and how resources contributed to the development of adjustment among them. Internal resources such as self-control and mental welfare, as well as external resources such as social support, contribute to improving social and personal adjustment. The topic is thus of great relevance to the school system. The result indicate that students need sensitive, structured assistance during the transition from middle to secondary school. The study also made a theoretical contribution to previously accumulated data on adjustment among adolescents in school, especially concerning its importance during periods of transition in the lives of adolescents.
The study's practical contribution will be in the development of plans for training and implementing self-control skills, workshops on self-control and the development of social and personal skills, anger management, and alternative thinking on how to cope with various social or inner stimuli. Such programs can contribute to improving adjustment so as to bring about a reduction in violent behavior and in the drop-out rate. It will also help Arab adolescents develop more adaptive behaviors and become integrated into society.
Another practical contribution will in teacher training, through lectures that will make them more aware of the importance of mental welfare among staff, administration, counselors and parents. In addition, workshops can be held for parents, teachers and colleagues on the importance of social support during the period of transition between middle and secondary school and the help it can provide during this time of change. This can give rise to a support group that will accompany adolescents and help them reduce negative feelings which could deleteriously affect their social and cognitive functioning.

6. The study's limitations and proposals for future research

The present study suffers from a number of limitations that restrict its ability to be generalized. First of all it lacks randomness; it is based on a convenience sample from very specific geographical regions: Muslim Arabs from the "Triangle" region. This region contains about 20 percent of Israel's Muslim Arab population (Israel Central Bureau of Statistics, 2009). The sample did not give any representation to Christians, Druze or Bedouins. A further study is thus needed, one that will encompass the various different groups in Arab society. Furthermore, the present study was limited to students in the tenth grade, and so research is needed to obtain data on students of other age groups, especially in middle school.
Secondly, the research was done using a quantitative methodology and on questionnaires to be filled in by the subjects themselves. Such questionnaires are at risk of introducing biases into the findings due to social volition or because of the adolescent desire to express independent and eccentric opinions. In the present study all the research variables consisted of internal components of adolescent personalities. It must be remembered that self-reporting must be treated with care and reflects no more than a tendency. It is therefore recommended to use additional research tools in future, such as questionnaires for teachers and for peers.
Thirdly, the present study was carried out against a background of a relative dearth of research on the Arab population of Israel. This makes it difficult to compare it and its findings to others. Follow-up studies can further elucidate certain findings, give them greater precision and make them clearer. Such studies may shed light on issues that are relevant also to the present study, such as economic status and academic achievement.
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