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ABSTRACT

Social Emotion and alemotional learning has been identified as important for(SEL) is a key contributor to student well-being, especially. The importance of SEL became particularly evident during the COVID-19 crisis. Howeverpandemic. So far, research on this topicSEL has mostly been conducted in schools,, but has hardly been doneand little is known about SEL in higher education. Second, we examine multifaceted empirical model regarding social emotional learning and the way it affects institutions. Moreover, the effects of SEL on self -efficacy for learning including in a setting of collaborative supported computer learning. have not been studied.  
ThisIn this study is, we aimed to address this gap in knowledge by conducting a quantitative research gap by quantative researchproject in higher education. institutions. Questionnaires were distributed and completed by 258 students who study studying infor bachelor’s and master’s degrees on a multicultural campus,campus. The students came from different cultural backgrounds and were studying various cultures, from academic bachelor and master degrees and from various disciplines filled out questionnaires.  The . Our results suggest that cultural empathy mediates the relationship between social competence and  and emotional stability, and self-efficacy for learning, including technological and collaborative learning. Therefore, students with better emotional stability and social competence have higher cultural empathy, which promotes self-efficacy for learning, as demonstrated by the students’ greater ability for collaborative and technological learning. Studying on multicultural campuses creates many challenges. The effect of cultural empathy on SEL has been well-established. The novelty of our study is the finding that cultural empathy promotes self-efficacy for learning in students in institutions of higher education.   	Comment by Author: Is it one campus or multiple campuses?
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INTRODUCTION
Academic intuitions are facinginstitutions  increasing demands to prepareare increasingly called upon to prepare students for the rapid educational changes in educational and career changes, forenvironments. Students need to be ready to work in fields of expertise and disciplines  that have not yet been createddo not exist yet, for learning technological platforms that have not yet been developed, and to solve social, psychological, cultural and educational problems that have not yet been considered. The socialuse technology platforms that have not yet been developed, and solve social, psychological, cultural, and educational problems that have not been considered. Social, emotional, and intercultural (SEI) competences  competencies are not being addressed explicitly in education systems across Europe (OECD, 2021). Nevertheless, we suggest that the development of these competencescompetencies should be supported and monitored at the planning stages and the policy level and planning. 	Comment by Author: I deleted the acronym SEI because it only appears here and not used again in the document. 
Social The term “social and emotional learning” (SEL) has emerged during ), created in the 1990s. In , has multiple definitions in the research literature there are multiple definitions for SEL with slight variations, but the definitions are very similar. that vary slightly. We focus onchose to use the definition of CASEL assuggested by the Collaborative for Academic, Social, and Emotional Learning (CASEL) because it integrates the main components of SEL and is also cited by Müller et al. (2020)can be used as an applied definition. The Collaborative for Academic, Social, and Emotional Learning (CASEL  (Müller et al., 2020). CASEL (2022) definedefines SEL as the process in by which we acquire the skills for recognizingto recognize and managingmanage emotions, developing caringdevelop care and concerningconcern for others, makingmake responsible decisions, establishingestablish positive relationships, and handlinghandle challenging situations effectively. There areThe five core SEL competencies and each one will be elaborated as follows: are (1) self-awareness;, (2) self-management;, (3) social awareness;, (4) responsible relationship skills, and (5) responsible decision -making, (CASEL 2022). 	Comment by Author: Consider removing the numbers from this list, and just listing the five competencies. 	Comment by Author: As in CASEL 2020 – the word “responsible” appears here. 
The first concept of selfSelf-awareness contains the aspects of relates to identifying emotions, an
having accurate self-perception, recognizing strengths, and developing self-confidence, and self-efficacy. The second concept of selfSelf-management might be operationalized asencompasses impulse control, stress management, self-discipline, self-motivation, goal-setting, and organizational skills. The third concept is socialSocial awareness and it is subdivided into includes perspective perspective-taking, feeling empathy, appreciating diversity, and respect forrespecting others describe the concept of social awareness. The fourth component relationship. Relationship skills, and contains include communication, social engagement, relationship building, and teamwork. The fifth component is responsibleResponsible decision-making includes identifyingrefers to the ability to identify and solvingsolve problems, situation analyze situationssis, reflection, and take ethical responsibility.  	Comment by Author: I think that the emphasis here is on the core competencies and not on their place on the list, and therefore highlighted the title of each competency rather than “the first..” “the second” etc.
It might be better to present the information in this paragraph as a numbered/ or bullet-point list. 

Emotional stability and social competence are part of operationalizedoperational variables of SEL. SEL enhances students’ abilitiesstudents’ ability to regulate their emotions and their social competence.
First, emotional Emotional stability is one of the main individual and psychological features that regulates the personality’s stabilitya person’s resilience to stress driven effects of hard caused by difficult life circumstances. Emotional stability is defined as the ability to preserve calmnessremain calm in stressful, difficult environments and circumstances and to perform properlykeep performing effectively (Leone et al., 2005). 
Emotional stability is linkedassociated with achieving good results in educational fields. It has to dohigher academic achievement. People with high emotional stability can cope with the ability to resist stress-producingstressful situations of educational and work activities, pursuing the effective enactment of a task. This factor influences success of human activity under difficult stress circumstances.in the education and work environments and effectively complete their tasks. Emotional stability is a condition ofcontributes to the successful social-psychological adaptation of students (mainly to the environment of institutions of higher education, which is particularly relevant to first-year students) to studying in a higher educational institution.. Emotional stability in youth is correlated with higher rates of enrolment in higher education Personality’s emotional sphere at the stage of youth correlates to enrolment at a higher educational institution (Serebryakova et al., 2016). 
Second, Social competence’competence refers to the ability of an individual to optimize itstheir social behaviour depending onbehavior in line with  available social information (Taborsky & Oliveira, 2012).  
Intrapersonal competencesAlthough intrapersonal competencies are important essential in all professional fields, even in those where more practical skills are required, but they are especially relevant into the Social Sciencessocial sciences and in professions that involve understanding human beings. Whenhuman behavior. To promote excellence in any profession, we need to foster social competency.  intending to promote excellence in any profession, we need to take this kind of competences into account.
A Higher education is crucial mission of higher education in to society is thein training ofstudents to become professionals in
different fields. All graduate professions require their chosen fields. Higher education institutions impart knowledge and train and enhance  intellectual abilities, and a university
education, by imparting knowledge, trains and improves these intellectual capacities
related to academic achievementstudents’ intellectual abilities in terms of academic requirements and professional proficiency. But apart from the traditional professional skillsproficiencies. However, organizations and companies have started to show a growing interestthat recruit workers are increasingly interested in employing professionals with emotional and social competences.competencies in addition to traditional professional skills. This is an important trend in the context of the changing point of view aboutbecause points of view about what organizations are and the place thatof talent within them are shifting has in them (Boyatzis et al., 1995). Intrapersonal and interpersonal competences are important in all professional fields, even in those where more practical skills are required, but they are especially relevant in the Social Sciences and in professions that involve understanding human beings. When intending to promote excellence in any profession, we need to take this kind of	Comment by Author: The next sentences were deleted because they also appeared in a previous paragraph. 
competences into account.

The SEL ccontribution of SEL toin multiple aspects of educational aspects
A survey conducted by the OECD survey results show found that SEL hads positive effects on a wide array of individual and societal outcomes,  and contexts at the individual and societal leveincluding such as goal-setting, working to one’s potential, resilience, creativity, perseverance, problem- solving, and caring about the welfare of others, and to interact successfully with othersinterpersonal interactions. SEL amplifies enhanced students’ sense of belonging to theat school, while contributing to betterand improved social relationships with peersin  school and  improving student-teacher interactions with teachers. Also students-classmate relations positively related to SEL. In contrast, students who are bulliedBullied students tend to reported lower skill levelss in the domain of emotional regulation and as well as trust. Trust appeared to affect may also have an effect on academic achievement and : trust remained is positively related to math grades among 15-year-olds after accounting for other explanatory variables, such asincluding social status, and gender. Finally, good better students-teachers relationships enhance were associated with greater increased curiosity,  and motivation, and more involvement, which indicate related to studentthe determination to learn and do well at school (OECD, 2021).
[bookmark: _Hlk95993132]Whilst research regarding SEL in higher education is scarce, SEL has been more given attention in school contexts. Interventions to improve SEL skills of school students have been effective in increasing  in schools was found to be effective at improving participants’ SEL skills, such as gains in self-reported resiliencey (Cramer & Castro-Olivo, 2016; Castro-Olivo, Ura, & dAbreu, 2021). So far,  Unfortunately, SEL interventions have not been tested extensively are almost not applied in students in higher education.   
Many researchers who studyaddress SEL in schools view SEL as a, and claim  SEL is the process of developing the self-awareness, self-control, and interpersonal skills  and regard it as that are vital for success at school, work, and work, and life in general success (e.g., Castro Olivo, Ura & dAbreu, 2021). However, weWe argue that SEL is an integral part of human development and is highly relevant and important to higher education. SEL is an integral part of human development and academic education. SEL focuses on many forms of inequity and could enhances educational equality and equity, since it deals with many forms of inequity and contribute strives to empower safety, resilience, and justice in academic intuitionsinstitutions. SEL promotes excellence through due to authentic academia-family-community collaborations between academia, community, and family. Furthermore,ng interactions it aims to  for constructing create learning environments and experiences that contributes to designing designing meaningful curriculum curricula,and instructionpedagogy, and lasting evaluation with long-term benefits (CASEL 2022). Students with SEL skills benefit students academically, professionally, and socially, allowing them to are better able to deal with respond better to challengess and benefit academically, professionally, and socially. SEL promotes self-discipline and, emotional management and has long-term  provides positive and long-term effects on students.
Studies on The field of social emotional learning (SEL) examines how ideas concerning about emotional skills and social competencies have informed educational academic staff. SEL is not solely linkedonly associated with to academic achievements, but also to with the ideals of caring, community, and diversity. These ideals appear to align with But, there is a slight alignment between applied practices that which focus on emotional and behavioral control strategies and these ideals. SEL in The practical application of SEL should not focus on student deficienciesremediation of one's deficits, but be used as should be a way to navigate direct educators toward the relational contexts of classrooms and schools. 	Comment by Author: Is this your opinion or should a reference be added here?
According to the well-establishedtraditional academic views, the differences among students were considered as an obstacles to achieving educational equity and equality (Ladson-Billings, 2006; Au, 2010).  But, nowadays the view is changing towardsHowever, these views are currently changing,  acknowledging ofand the values in of diversity and cultural capital are being acknowledged. Students profile is constantly changing, their cultural background and students with disabilities. In many countries, higher education institutions areis the first place students where students first encounter people who speak different languages and come from different backgrounds, different languages, cultures, and religions., identities meet (Soffer-Vital and Finkelstein, submitted).
Intercultural cCompetence and SEL in aAcademic sSettings 
A meta-analysis by Müller et al. (2020) found that has done a meta analysis and has innovatively pointed out that intercultural competence and social and emotional competencies are not separableinterconnected. Intercultural competence is defined fluidly and as a socially constructed concept defined as: “the ability to communicate effectively and appropriately in intercultural situations based on one’s intercultural knowledge, skills, and attitudes… [although] …just as culture is ever ever-changing, scholars’ opinions on intercultural competence change with time” (Deardorff, 2006, pp. 247–248; 258). There are another interpretations, such as theThe concept of cultural intelligence (Wang et al., 2015), which emphasizes the nexus between mainstream society, anxiety, perceived language discrimination, and marginally coping through family support. These interpretations of intercultural competence represent a transcultural approach that involves multiple, fluid affiliations. 	Comment by Author: Do you mean ‘loosely defined’? I deleted the word ‘fluid’, I am not sure what it means in this context. 	Comment by Author: I don’t understand what you mean by ‘other interpretations’ – do you mean other definitions to intercultural competence? 	Comment by Author: I am not sure that this is correct. The use of the terms ‘definition’ and ‘interpretation’ is a bit confusing. 
The term “Ccultural empathy” relates to  is one of  a person’s attention in to other people,human beings and a sensitivity to their cultures, and mindfulness of their backgrounds, feelings, and beliefs (Ruben, 1976). Students with high cultural empathy manifest demonstrate understanding of others culture and benefit from itand benefit from other cultures. These studentsy tend to be more open-minded, which and have lessreduces rigid biases towards other groups’ behaviors and social tendencies other social groups, their behaviors, and social tendencies. This ends up in opening their state of mind towards those groups (Cheraghi & Karamimehr, 2022). Cultural empathy stems from an roots relies on one's intrigueinterest in and curiosity about other in cultures other individuals culture (Bawa, 2021).
Cultural empathy is one of the intercultural competence skills and . It has been found asis a critical factor for learning (Cheraghi & Karamimehr, 2022). One of the research conclusionsresearch conclusions on cultural empathy is that syllabus designers and authors of books writers should take into considerationconsider the learners’ needs about culturale needs. Academic staff should consider the learners’ own culture and while navigating the target culture criticallyculture while critically navigating the target culture. Studies also emphasize the importance of creating They also emphasize the necessity for a balanced view and critical evaluation of cultures and reassuring students that learning about other cultures does not affect their own cultural affiliation. , and it should be taught with critical evaluation. Therefore, academic staff should teach that learning about one's culture does not mean leaving students' own culture.
Self-efficacy for learning
The term “Sself-efficacy” refers to students’ beliefs in students' their capability toies organizeing and executeing the a courses of action required to accomplish producea given taskaccomplishments. The term   It relates to the level of confidence that students’ confidence  have when performing a certain task, an activity, action or responding to a challenge. Self-efficacy beliefs regulate how people might feel, think, and become motivated, and consequently, how they act and behave. If  students believe that they can achieve the specific outcomes, they will make efforts to make things happentry to produce them. Efficacy beliefs can impact affect students’ becoming commitmentted to accomplishing their anticipated outcomes successfully (Bandura, 1994,  1997).
Higher education suffers from its stress onhas tended to emphasize the individual acquisition of knowledge, Sskills, and competencies (Kirschner, Martens & Strijbos, 2004). It has been found that self-efficacy influenced problem solving accuracy beyond biology background knowledge. Self-efficacy is particularly significant in learning difficult complex subjects, such as the exact sciences, which are,  extremely challenging this is highly important whenfor students who experience study courses with fluctuating levels of fear and anxiety. As the concepts in an academicthe course become increasingly complex, self-efficacy becomes a morean  important variable that influences the potential foraffecting students’ learning ability learning. Several studies have shown that students’ self efficacyself-efficacy is a strong predictor ofstrongly predicts their academic performance. High self-efficacy is connected associated with greater metacognition, and better management of working time, putting greater effort, deeper processing of study material, and the ability to persist for longer persisting longer towhen completinge a task, particularly in the face of obstacles and adversity., High self-efficacy also predicts while showing deeper processing of material and positively predicting students’ content learning and scientificce inquiry skills (Aurah, 2013; Britner, & Pajares, 2006; Pajares, 2005; Pintrich, De Groot, 1990). 	Comment by Author: I am not sure I understand the sentence. Do you mean higher education is limited because it stresses knowledge, skill, and competencies and does not acknowledge the need for SEL? 
Self-efficacy for learning includes cComputer- sSupported cCollaborative lLearning (CSCL). This refers to learning mediated by technologies, where small groups of three3 to five5 students are interacting in order to solve complex problems or are required to design a project (Johnson, Johnson, & Stanne, 2000). In order tTo solve problemsacademic challenges, the group needs to engage in an intense process of close cooperation and negotiation. While CSCL has been found valuable for learning, academic learning has not been found as valuable for learning (Mor, 2001, Salomon, 2002).  	Comment by Author: This part of the sentence is not clear. Do you mean ‘valuable for developing learning skills’? Perhaps replace with “CSCL has shown to be a valuable learning tool, often surpassing the performance of more conventional academic learning”
When using CSCL, has to do with self-efficacy for computers in the sense of learners’ student confidence in their competence inof using computers and other types of technology (computer self-efficacy) can affect the learning outcomes. CSCLThis term relates to the use of technology for teaching and learning, which includes a variety of modalities, tools, and strategies for learning.  and its The effectiveness of CSCL depends on relies on how well theyits efficacy in assisting teachers and students achieve the desired instructional goals (Bernard et al., 2014).
It has been found that there is a pPositive and significant correlations have been found between computer self-efficacy and prior involvement with in online learning, and between academic self-efficacy and prior experience with in online learning, and between academic self-efficacy and students satisfaction. In additionAlso, a positive correlations were found and significant relationship between academic self-efficacy and computer self-efficacy, and between prior experience, and student satisfaction, and also a correlation between computer self-efficacy and student satisfaction in online learning environments (Alqurashi, 2016; Jan, 2015; Womble, 2007). 	Comment by Author: Experience in what?
The importance of SEL became evident during the COVID- 19 in diversified academic intuitions has emerged. Duringpandemic. During this  this crisis, the necessity of including SEL had to be considered in our syllabus designes, learning goals, curriculum, and pedagogy has emerged.. The Covid-19 pandemic has causedcreated gaps in learning capabilities and emphasized accentuated the differences between students. For example, for some students had only limited access to the accessibility of digital tools forin distance learning is limited,. learning Learning styles have changed, and challenged collaborative learning became challenging. On top of the Ddigital divide created by access to digital technology, gaps were created between students with has caused gaps between diverse students which have different levels of digital fluency and different amounts of accessibility to information and communication. In some sectors and cultures, technology is perceived as harmfulTechnology is perceived as harmful in some sectors and cultures and raises conflicts of norms and values. During the Covid- 19 pandemic, has put heavy weight on the necessity for humans to be able to the need to understand and effectively navigate social norms and networks became essential. 	Comment by Author: This paragraph appears to be a personal account of the authors’ experiences during the pandemic. Perhaps it should be explicitly declared somewhere in the paragraph. 
Another variable in self-efficacy for learning is collaborative learning.  (CL). It relates to students working in teams on a task or project under circumstances in which certain criteria are met, including that the team members be held individually accountable for the complete content of the task or project. The definition that is commonly used for collaborative learning in higher education is that CL refers to instruction that involves is students working in teamsteamwork to achieve a common goal., under cCircumstances that include five elementsinfluence its efficacy include: 1. Positive positive interdependence –: Team team members are indebted to depend on one another to accomplish the goals;. 2. Individual individual accountability –: sStudents in a group are held responsible for doing their share of the work and for mastery of the study material to be learned;. 3. Faceface-to-face promotive interaction –: Although although some of the group work may be parceledparceled out and completed individuallydone alone, some of the work must be done interactively (, with students providingpeer one another with feedback and support, stimulating reasoning and conclusionsand contributing to the acquisition of target knowledge and skills), teaching and encouraging one another;. 4. Appropriate appropriate use of collaborative skills –: Students students are encouraged and helped to progress develop and practice trust-building, leadership, decision-making, communication, and conflict management skills. ; 5. Group group processing –: Students students set group goals, occasionally assess what they are doing well as a team, and identify changes they will would make to function more effectively in the future (Felder and Brent, 2007). 	Comment by Author: I think this sentence includes all the information presented in the previous sentence, and therefore I deleted the previous sentence. 
To summarize, mMuch of the existing literature on SEL has focusesd on aspects of  k-12the first 12 years in the education system..  In schools, the social competence and self-efficacy for learning are embedded in the learning-teaching processes. We believe Whilst SEL issues are addressed in studies, there is a need to consider a broader view of SEL view and examine its relevance toin higher education. Specifically, and more importantwe were interested in ly to examininge predictors for learning, such as cultural empathy, . Whilst cultural empathy is important in a broad context, it has not been studied in the context of self-efficacy for learning. 

Hypotheses
1. Social competence (a) and emotional stability (b) are positively associated with self-efficacy for learning (c) and cultural empathy (d).	Comment by Author: I am not familiar with the style of assigning a letter to each variable.	Comment by Author: I have slightly changed the wording of the hypotheses, and used  “positively associated’ to indicate that (a) is higher when (b) is higher (and (a) is lower when (b) is lower).
2. Social competence (a) is positively associated with emotional stability (b). 
3. Cultural empathy (d) is positively associated with self-efficacy for learning (c). 
Cultural empathy (d) mediates the association between social competence (a) and self-efficacy for learning (c), and between emotional stability (b) and self-efficacy for learning (c). 	Comment by Author: Shouldn’t this be a separate hypothesis?
I changed the wording a bit to make it clearer. 
4. Emotional stability (b) and social competence (a) are positively associated with better technological (e) and collaborative (f) learning.
5. Cultural empathy (d) is positively associated with technological (e) and collaborative (f) learning.

METHODOLOGY
Ethical approval for this study was obtained from the Board of Ethics of the one of the largest colleges of in Israel.  Participants were recruited Recruitment was voluntarily and randomized, conducted via mailing lists and social media. 
	Comment by Author: The voluntary recruitment is mentioned again below. 
Participants
 Participants Students from various cultural backgrounds who studystudying toward their bachelor’s or master’s degrees in any discipline on a multicultural campus in multicultural campus, from various cultures, from all academic bachelor and master degrees and from all disciplines were invited to participate in the study. The Sstudents' sample was random, and participation was on voluntevoluntary. er-base, while eachEach sub-group got equal representationwas represented equally. In total, 258 students participated in the study. Pparticipants ranged between 18 to 64 yearstook part (mean age = 32.83, SD = 10.62), ). the age range was between 18 to 64 years. All participants fully completed all the sections of the questionnaires.  	Comment by Author: I don’t understand what ‘random’ means here. There was no randomization step, and all the students completed the same questionaries. Perhaps the sample sourcing was randomized? In which case we may want to write that “the student sample sourcing was randomized, and the participation was voluntary.”  	Comment by Author: I am not sure what this means.
The majority ofMost participants were women (86%), and the main disciplines were education and social studies (65%). Approximately half of the participants were studying for a bachelor’s degree (51%). Approximately 63% of the students were Muslim, and 36% were Jewish. A third of the participants defined themselves as religiously traditional (31%), and 38% as religious. Most participants reported a middle socioeconomic family statuscoming from a middle socioeconomic background (76%). The great majority of participants were born in Israel (98%). The native tongue of aApproximately 63% of the participants was were native Arabic speakers,, and that of 35% of the participants waswere native Hebrew speakers.
Most participants reported they had no disabilities (88%), and among those with disabilities, the most common was learning difficulties (7%). Most participants had a permanent jobwere permanently employed (62%) and were not in an executive position (71%). Approximately 67% of those who had a jobemployed worked in the education or care sector. The years of employment ranged between 1 and 32 years  (years (mean=9.46, SD=8.52). Most of the students (97%) reported that they expect to be able to complete their studies within the given timeframe.
Instruments and Pprocedures
We used An online questionnaires consisting ofin five5 blocks, as detailed below. : Demographics; The Multicultural Personality Questionnaire (MPQ) including two sub-categories, cultural empathy and emotional stability; The social competence; Self-efficacy for learning; Open-ended questionnaire. Except for the demographic block, Tthe presentation order of all other blocks, except the demographic block was randomized, and all statements within these blocks were randomized to preventavoid order effects. 	Comment by Author: This section was written in the future tense. The standard approach is to write the methods in the past tense, because the study has already been completed using the methods described here. 

I deleted these paragraphs because they listed the questionnaires twice. I don’t think this is needed, because the questionnaires are listed below.  
Participants in the study completed a questionnaire consisting of open-ended questions requiring qualitative analysis. These questions will provide data related to the students’ reflections about SEL. Participants will receive a five-part online questionnaire including: demographic questions; The Multicultural Personality Questionnaire (MPQ), including two sub-categories, cultural empathy and emotional stability; the social competence questionnaire; the self-efficacy for learning questionnaire; and an open-ended questionnaire. The presentation of the questions other than demographic will be randomized, and all the statements within these sections will be randomized to prevent order effects. 
1.	A Ddemographic qQuestionnaire: The demographic questions  collected information will ask about gender, age, academic institution, religion (and level of religiousreligiosity level), field of study discipline, and academic degree, family’s socioeconomic status, country of birth, disabilities, workplace (temporary or constantpermanent), executive job (yes/no/other), and years of employment.
2.	The mMulticultural pPersonality qQuestionnaire: (MPQ) (Vvan der Zee & vVan Oudenhoven, 2000) ishas a 91-item, five-factor survey instrument asking participants to reply to questions about personal descriptors by using the phrase following “To what extent do the following statements apply to you?” . Each item is then rated on a 5-point Likert-type scale ranging from 1 (totally not applicable) to 5 (completely applicable). The reliability and validity of the 91-item version of the MPQ haves been tested and confirmed extensively supported (e.g., Vvan der Zee & Vvan Oudenhoven, 2000). Content validity checks of the MPQ were translated into Hebrew, combining both expert item evaluation and focus group discussions. This evaluation indicated that no items needed rewording.
Theis MPQ questionnaire was translated to into Hebrew and validated by Lacher Edenburg (2019), α = 0.83. Content validity checks of the MPQ, combining both expert item evaluation and focus group discussions, were translated into Hebrew. This evaluation indicated that no items needed rewording.
 From Out of all the measures of the MPQ questionnaire, we will studystudied cultural empathy and emotional stability. Content validity checks of the MPQ were translated into Hebrew, combining both expert item evaluation and focus group discussions. This evaluation indicated that no items needed rewording. 
· Cultural empathy (18 items; α = 0.89), in our research content validity checks, alpha Cronbach wasis 0.90 in our content validity checks. Sample items for this factor are: “Finds it hard to empathize with others,” “Enjoys other people's people’s stories,” and “Is able to voice other people’s thoughts.”	Comment by Author: Should it be Cronbach’s alpha?
· Emotional stability (20 items; α = 0.82):, in our research content validity checks, alpha Cronbach wasis 0.77 in our content validity checks in our research sample. Sample items for this factor are: “Considers problems solvable,” “Suffers from conflicts with others,” and “Is not easily hurt.”	Comment by Author: See comment above.
3. 	The sSocial cCompetence qQuestionnaire (Valkenburg & Peter, 2008) is based on a novel 19-item self-report instrument thatto measures social competence through in four social competence dimensions: initiation of (offline) relationships or interactions, supportiveness, assertiveness, and ability to self-disclose. The four dimensions distinguished in advance were empirically verified in an exploratory factor analysis. A second-order confirmatory factor analysis was used to test whether the four hypothesized subscales of our social competence measure are explained by one general social competence factorone general social competence factor explained the four hypothesized subscales of our social competence measure. The questions address examine how participants interacted with others people inover the previous six months. Participants Can they indicate how easy or difficultevaluated their management of each of the situations below has been for them inover the past six months.? 	Comment by Author: Is it novel? It is from 2008.
 The four factors of the social competence questionnaire are:
· Initiation (α = 0.86). e.g., Start a conversation with someone you did not know very well.? 
· Supportiveness (α = 0.83). e.g., Listened carefully to someone who told you about a problem he or she isthey are experiencing.? 
· Self-disclosure (α = 0.83). e.g., Express your feelings to someone else.? 
· Assertiveness (α = 0.86). e.g., Stand up for your rights when someone wronged you.? 
4. 	The Sself-efficacy for learning questionnaire (Mor, 2001, Salomon, 2002) is, based on models by Bandura, 1986; Schunck, 1990; and Pintrich &and De Groot, 1990 models. 
We examined the self-efficacy for the learning variable using 24 statements. 
The questionnaire distinguishes between three dimensions of self-efficacy for learning required for effective functioning: academic learning, learning in a computer environment, and learning alone or in teams. The questionnaire was validated by three expert readers who found that it addressed self-efficacy for learning, and that it distinguished between the three dimensions of self-efficacy examined (α = 0.79).	Comment by Author: Is this remote learning? What is ‘a computer environment’?
5. 	An Oopen-eEnded qQuestionnaire: This  includesd additional questions regarding four academic issues:  The student’s expectation of completing their degree studies on time, their institution’s level in dealingof attention to  with SEL issues, their participation in SEL activities during their degree studies before and after during the COVID-19 pandemic (yes/no), and the extent to which they feel affiliation and belonging to their academic institution. This questionnaire provided information about students’ reflections on SEL and required qualitative analysis.  

Data analysis
Data will bewere analyzed using IBM SPSS version 21. First, we will examined the reliability of the questionnaires by Alpha CronbachCronbach’s alpha. The Kolmogorov-Smirnov test was used to will examine the normal distribution of the main variables. Then, we will examineFor summarization and analysis of the data, we used  descriptive statistics of the research sample and of the main research variables: Ffrequency distribution for categorical variables, and means and SD for quantitative variables.	Comment by Author: Should it be Cronbach’s alpha? 
We will use a Pearson correlation analysis was used to examine analyze the relationships between the main research variables. To examine the relationships between the socio-demographic variables and the main research variables, we used a Pearson/Spearman correlation analysis and an independent sample t-test will be used.	Comment by Author: I am not sure this is consistent with the Results section. 
We will perform a hHierarchical linear regression analysis was performed to predict SEL. , first entering the sSocio-demographic variables were used in the first step ofinto the model, followed by the other independent variables. Baron & Kenny’s (1986) regression model will bewas used for the mediation analysis. We used two-way ANOVA Tto examine the interaction between social efficacy and cultural empathy andon SEL., we will use a two-way ANOVA analysis.  	Comment by Author: I am not sure I understand this sentence. ‘The interaction between…..on SEL…’ does not seem right. Please check that the change from ‘on SEL” to ‘and SEL’ is correct. 

RESULTS
Hypothesis testing
Initially, we used Spearman correlation to test the relations between the study variables. The results are presented in Table 6.	Comment by Author: Shouldn’t the tables be numbered 1, 2, 3 etc.? 
Table 6   Spearman correlation coefficients between the main study variables (N=258)
	
	1
	2
	3
	4

	1. Social competence
	---
	
	
	

	2. Emotional stability
	0.43**
	--
	
	

	3. Cultural empathy
	0.49**
	0.33**
	--
	

	4. Self-efficacy for learning
	0.47**
	0.47**
	0.48**
	--


**p<0.01
According to the data presented in the table, a significant positive correlation was found between social competence and self-efficacy for learning (rs=0.47, p<0.01), indicating that students with higher social competence have higher self-efficacy for learning. A significant positive correlation was also found between emotional stability and self-efficacy for learning (rs=0.47, p<0.01), indicating that students with higher emotional stability have higher self-efficacy for learning. A significant positive correlation was found between social competence and cultural empathy (rs=0.49, p<0.01), indicating that students with higher social competence have higher cultural empathy. A significant positive correlation was also found between emotional stability and cultural empathy (rs=0.33, p<0.01), indicating that students with higher emotional stability have higher cultural empathy. These findings support the first study hypothesis that social competence and emotional stability are positively associated with self-efficacy for learning and cultural empathy.	Comment by Author: General comments about the Results:
1. The text repeats the information presented in the tables. I am not sure it is necessary to repeat all the details and values that the readers can see for themselves in the table. Perhaps a summary of the information would work better. 
2. I don’t think it is necessary to say ‘significant positive correlation’, because if we say ‘there was correlation’ it was obviously significant. 
3. ‘..significant positive correlation was found between social competence and self-efficacy for learning’ and ‘..higher social competence have higher self-efficacy for learning’ are two ways to say exactly the same things. I suggest avoiding this repetition. (This applies to all the following sections of the Results).
We also found a significant positive correlation between social competence and emotional stability (rs=0.43, p<0.01), indicating that students with higher social competence have higher emotional stability. This finding supports the second study hypothesis that social competence is positively associated with emotional stability. 
We found a significant positive correlation between cultural empathy and self-efficacy for learning (rs=0.48, p<0.01), indicating that students with higher cultural empathy have higher self-efficacy for learning. The relation between these two variables was tested bidirectionally; therefore, it is also true that students with higher self-efficacy for learning have higher cultural empathy. This finding supports the third study hypothesis that cultural empathy is positively associated with self-efficacy for learning. 
A prediction model for self-efficacy for learning
We used a hierarchical linear regression model for the prediction ofto predict self-efficacy for learning. In the first step, the model included background demographics that were related to self-efficacy for learning and the two subcategories: technological learning and collaborative learning, as simple effects. In the second step, the predictive variables social competence, emotional stability, and cultural empathy were added to the model. The results are presented in Table 12. 
Table 12  Hierarchical regression analysis for predicting self-efficacy for learning from demographic variables and the main study variables	Comment by Author: I copied the borderline between ‘Age’ and the other variables. I am not sure why it is there. 
	Predictors
	Self-efficacy for learning 
β
	Technological learning 
β
	Collaborative learning
β

	First step
	
	
	

	Religion (Jewish=1)
	0.13
	-
	-

	Age
	0.08
	-
	-

	Degree
	0.16*
	0.19**
	0.24**

	Attention to issues	Comment by Author: In Hebrew the variable is 
עיסוק בנושא
I am not sure this is clear. 
	0.14*
	0.17**
	0.17**

	A sense of belonging
	0.26**
	-
	-

	Socioeconomic 
	0.04
	-
	-

	Second step
	
	
	

	Social competence
	0.22**
	0.04
	0.15*

	Emotional stability
	0.21**
	0.11
	0.05

	Cultural empathy
	0.29**
	0.20**
	0.10


*p<0.05, **p<0.01
Self-efficacy for learning: The regression model for the prediction of self-efficacy for learning was statistically significant (F(9, 255)) = 18.36, p<0.01). The predictive variables explained 40% of the variance in self-efficacy for learning.
As indicated by the regression coefficients in the first step, the variable’s degree, attention to emotional and social issues in the academic institutions, and a sense of belonging contributed significantly to the prediction of self-efficacy for learning. Studying for a higher academic degree, higher greater attention to emotional and social issues in the educational institutions, and a higher sense of belonging to the institutions were associated with higher self-efficacy for learning. These predictive variables explained 17% of the variance in self-efficacy for learning. In the second step, the predictive variables of social competence, emotional stability, and cultural empathy contributed significantly to the prediction of self-efficacy for learning. Higher social competence, emotional stability, and cultural empathy were associated with higher self-efficacy for learning. These predictive variables explained the further 23% of the variance in self-efficacy for learning.	Comment by Author: These two sentences are repetitive and I suggest deleting the part that repeats and leaving only one sentence.  
	Comment by Author: These two sentences are repetitive and I suggest deleting the part that repeats and leaving only one sentence.  
Technological learning:  The regression model for the prediction of technological learning was statistically significant (F(5, 256)) = 7.08, p<0.01). The predictive variables explained 12% of the variance in technological learning. In the first step, the background variables of degree and a sense of belonging to the academic institute contributed significantly to the prediction of technological learning. Studying for a higher academic degree and a higher sense of belonging to the educational institute were was associated with higher technological learning. These predictive variables explained 5% of the variance in technological learning. In the second step, only the cultural empathy variable contributed significantly to the model. Higher cultural empathy was associated with higher technological learning. This predictive variable explained further 7% of the variance in technological learning.	Comment by Author: A general comment: the expressions ‘higher technological learning’ and ‘higher collaborative learning’ appear many times in the article. I was just wondering if perhaps it would be more accurate to write ‘better technological learning’ and ‘better collaborative learning’?? or maybe ‘higher ability for technological/ collaborative learning’?

Collaborative learning:  The regression model for the prediction of collaborative learning was statistically significant (F(5, 256)) = 8.37, p<0.01). The predictive variables explained 14%  of% of the variance in collaborative learning. In the first step, the background variables of degree and attention to emotional and social issues in the educational institution contributed significantly to the prediction of collaborative learning. Studying for a higher academic degree and greater attention to emotional and social issues in the academic institution were associated with higher collaborative learning. These predictive variables explained 9% of the variance in collaborative learning. In the second step, only the social competence variable contributed significantly to the model. Higher social competence was associated with higher collaborative learning. This predictive variable explained further 5% of the variance in collaborative learning.
Mediation analysis
We used a mediation model to test the hypothesis that cultural empathy mediates the association between social competence and self-efficacy for learning, and between emotional stability and self-efficacy for learning. According to the steps for establishing mediation by Baron and Kenny (1986), a partial mediator reduces the association between the independent and the dependent variables, whereas a complete mediator cancels the association between the two variables. The results are presented in Table 13. 
Table 13  Regression13 Regression coefficients for predicting self-efficacy for learning from social competence and cultural empathy
	Predictors
	Coefficients

	
	β
	SE
	B
	t
	R2

	First step
	0.48
	0.02
	0.23
	8.92**
	0.23

	Social competence
	
	
	
	
	

	Second step
	
	
	
	
	

	Social competence
	0.31
	0.02
	0.15
	5.33**
	0.33

	Cultural empathy
	0.35
	0.03
	0.21
	6.07**
	


**p<0.01
The regression model for the prediction of self-efficacy for learning was statistically significant (F(5, 257)) = 68.81, p<0.01). The predictive variables explained 33% of the variance in self-efficacy for learning. In the second step, the association between social competence and self-efficacy for learning was reduced when cultural empathy was included in the model as a mediator variable. The results indicate that cultural empathy is a partial mediator ofpartially mediates the association between social competence and self-efficacy for learning.
Table 14  Regression14 Regression coefficients for predicting self-efficacy for learning from emotional stability and cultural empathy
	Predictors
	Coefficients

	
	β
	SE
	B
	t
	R2

	First step
	0.43
	0.04
	0.32
	7.62**
	0.18

	Emotional stability
	
	
	
	
	

	Second step
	
	
	
	
	

	Emotional stability
	0.29
	0.04
	0.22
	5.46**
	0.33

	Cultural empathy
	0.41
	0.03
	0.24
	7.46**
	


**p<0.01
The regression model for the prediction of self-efficacy for learning was statistically significant (F(5, 257)) = 64.81, p<0.01). The predictive variables explained 33% of the variance in self-efficacy for learning. In the second step, the association between emotional stability and self-efficacy for learning was reduced when cultural empathy was included in the model as a mediator variable. The results indicate that cultural empathy is a partial mediator ofpartially mediates the association between emotional stability and self-efficacy for learning. Our results indicate that cultural empathy mediates the association between social competence and self-efficacy for learning, and between emotional stability and self-efficacy for learning. 
We found a significant positive correlation between emotional stability and technological learning (rs=0.26, p<0.01), and collaborative learning (rs=0.22, p<0.01). Students with higher emotional stability had higher technological and collaborative learning. Because the test is bidirectional, it is also true that higher technological and collaborative learning is associated with higher emotional stability.
We found a significant positive correlation between social competence and technological learning (rs=0.29, p<0.01) and collaborative learning (rs=0.22, p<0.01). Students with higher social competence had higher abilities in technological and collaborative learning. Because the test is bidirectional, it is also true that higher technological and collaborative learning abilities are associated with higher social competence. These findings support the fourth study hypothesis that emotional stability and social competence are positively associated with technological and collaborative learning.
We also found that cultural empathy was significantly and positively correlated with technological learning (rs=0.28, p<0.01) and collaborative learning (rs=0.31, p<0.01). Students with higher cultural empathy had were better athigher technological and collaborative learning. Because the test is bidirectional, it is also true that higher technological and collaborative learning abilities are associated with higher cultural empathy. These findings support the fifth study hypothesis that cultural empathy is positively associated with technological and collaborative learning.
[image: ]An empirical model for multicultural social and emotional learning*	Comment by Author: Perhaps this should be introduced and explained.
* Spearman coefficients are indicated, p<0.01 for all correlations

DISCUSSION
[bookmark: _Hlk106176216][bookmark: _Hlk106176140]The current study examined how social efficacycompetence, and emotional stability, and cultural empathy affect self efficacyself-efficacy for learning. Our Further, we examined how cultural empathy affect self efficacy for learning. Therefore, we studied the proposed theoretical model. proposed that:
Students with higher social competence have higher emotional stability.	Comment by Author: 1. I suggest that you consider the alternative
‘Our theoretical model proposed that:
Social competence is positively associated with emotional stability.
Social competence and emotional stability are positively associated with higher self-efficacy for learning and cultural empathy’ 
2. If you decide to leave the sentence in its current version, please notice that the word ‘higher’ is a bit ambiguous (higher than what?). ‘…students with high social competence have high emotional stability etc.’ might be better.

Students with higher social competence and emotional stability have higher self-efficacy for learning and cultural empathy.
Studying in diverseculturally diverse higher education institutions requires intrapersonal, interpersonal, and task-oriented competencies. Social-emotional competencies are critical for positive development and significantly predict educational and occupational attainment, health, and well-being (Schoon, 2021). 
Adaptation There is thea process of interaction between a personality and the social environment that results in the person’s in adaptiveness, which means effective accustoming adjustment to social the environment by a personality through accepting of its standards of interaction, its system of values, and forms of domain-specific activity as well. We consider theThe level of development of emotional stability is considered as personal attribute that forms formation the basise of social-psychological adaptation (Serebryakova et al., 2016). 
Studies have found There were positive relations a positive association between positive empathy and socio-emotional functioning, and social competence . Positive empathy is related to socio-emotional functioning (Sallquist et al., 2009). Academic sSelf-efficacy for learning contributesd exclusively to the modification ofin students’ general adjustment levels. High academic self-efficacy contributes to the ability of students to navigate navigating challenging situations without experiencing debilitating anxiety or confusion. This high self-efficacy helps studentsthem feel that they have the capabcapableility and competcompetentence in coping to deal with challenging academic situations and solving problems; , and therefore, they these students experience a better academic adjustment (Poyrazli et al., 2002). AlsoIn addition, self-efficacy is related to students’ adjustment. a study of It has been found that international students found that those who were more self-efficacious were more likely to experience better higher cultural empathy (Van Oudenhoven & Van der Zee, 2002).	Comment by Author: If I am not wrong, this is an alternative term for ‘self-efficacy for learning’. If this is true, it would be better to be consistent and use ‘self-efficacy for learning’, as used throughout the article. 	Comment by Author: See comment above.	Comment by Author: Do you mean higher cultural empathy?
[bookmark: _Hlk106177676]Students with higher cultural empathy have higher self-efficacy for learning.
Cultural empathy mediates the association between social competence and self-efficacy for learning, and between emotional stability and self-efficacy for learning.
Cultural empathy is a critical aspect for learning. Our results shed light onindicate the importance of intercultural competence and SEL in diversified higher education intuitioninstitutions. Students in Hhigher education face sets in front of students demands and more demands, increased pressure and often struggle s. Students are struggling with stress, distress, and adjustment difficulties. Stress, maladjustment, and mental health problems are relatively high among this population (Cheraghi & Karamimehr, 2022).	Comment by Author: I deleted the sentence here because it appears again in the opening of one paragraph after the next. 
Cultural empathy has been found in correlationcorrelates with open-mindedness, emotional stability, social initiative, and flexibility, all which all confoundconsidered  multicultural personality traits. These traits emphasize the students' emotionally stability who isStudents who feel secure in their culturale, ethnic, and other identities and are keenly to accepts variety in their personal liveslife tend to and try andto learn about other cultures and interact with people coming from different culturesal backgrounds. One of the aspectsvariable we investigated in our research is collaborative learning in the context of self efficacyself-efficacy for learning. Collaborative learning is related to self-reflectiveness and cognitively flexibility, and requires effectively steering, and dealing assumingwith multiple roles, and operating in different cultural contexts.environments.
Cultural empathy is critical for students in higher education students because it promotes the various skills of learning (OECD, 2021). Cultural empathy promotes learning together usefully and productively among differentin groups and of students of from different ethnic groupsbackgrounds. In multicultural groups, studentsThey also have to realize the biases connected toin their own worldview and tend to actively find outseek information about alternativee worldviews. Students They are also have tomust understand the any influence of integral racism and or undeserved privilege in their personal livesfe, andbe  motivated to participate in social activism, and speaking out against all forms of social injustice (Ponterotto, Utsey, and Pedersen, 2006).
Students with higher emotional stability and social competence have higher technological and collaborative learning.
Students with higher cultural empathy competence have higher technological and collaborative learning.
Mastering a newthe technology promotes one's one’s self-esteem and self-efficacy, whereas while mastery of the facing new pedagogy pedagogies can arouses create uncertainty. When students were asked what was the to name the most significant part of thing their learning experience, they have experienced and learned, they reported replied that it was the learning to use of the computer and only rarely mentioned . Ppedagogy was rarely mention. It is interesting to note that in the students’ experience, computer skills were the main focus rather than the Not knowledge but the computer becomes the focus of the subject. This is , because the computer is was a far more appealing object than a new approach to teachingthan a new teaching approach (Mor, 2001, Salomon, 2002).
Self-efficacy for learning includes technological learning and collaborative learning. 

SinceBecause collaborative learning is influenced by cultural empathy, it affects self efficacyself-efficacy for learning. 
Self-efficacy for learning influences problem solving and is particularly significant in learning difficult complex subjects. In higher education, while moving forward throughas students progress the  through the years of study and degrees,degree level,  academic concepts become gradually more multifaceted. , Therefore, students with higher thus self-efficacy for learning have a greater affects the potential to succeedfor student learning.  Students’ self- efficacy is a strong predictor of their academic performance (Aurah, 2013; Britner, & Pajares, 2006; Pajares, 2005; Pintrich, De Groot, 1990). 	Comment by Author: Complex?
There is a significant positive and significant correlation between computer skills self-efficacy and between academic self-efficacy (Alqurashi, 2016; Jan,, 2015; Womble, 2007).
When working on collaborative projects in academia, higher positive interdependence is related to the self-development of learning abilities, and is achieved through cooperative learning with colleagues. Team members are obligated to be contingenthave to rely on one another to achieve the goals. Students individual accountability in academia develop individual accountability. Students in a group are held responsible for doing their share of the work and for mastery ofmastering the subject material. to be learned Academic studies require face-to-face interaction. While some of the course learned online due the development in learning since the Covid 19, group work may be bundled out and done alone, some must be done interactively, with students supporting each other with mutual feedback, inspiring reasoning and conclusions. Since the Covid-19 pandemic, online teaching has become more common. Students have to complete some of the course work individually, but other parts of the course require students to work interactively in groups. Students support each other through mutual feedback and discuss their reasoning and conclusions when working in groups. 
Appropriate use of collaborative skills:
Students are stimulated and helped to growth and practiceassisted in developing and practicing the skills of trust-building, leadership, decision-making, communication, and conflict management skills. 
The skills of collaborative learning are similar to those of SEL. 
Group processing: Students set group targets, evaluate what they are doing well as a team, and recognize changes they will make to function more effectively in the job market (Felder and Brent, 2007). 
[bookmark: _Hlk106204409]Academic campuses are becoming increasingly multicultural, making cultural empathy more critical than ever. Students with higher cultural empathy have better self-efficacy for learning, partly because collaborative learning, which is a significant component of self-efficacy for learning, is affected by cultural empathy. For example, students of from different cultures who work together on a final course assignment or a presentation would collaborate better if they had higher cultural empathy and thus would increase their self-efficacy for learning. 
Therefore, personal and interpersonal awareness and competence may contribute to navigating new and challenging academic, social, and emotional terrain. Students in higher education may experience concerns and anxiety related to the combination tension between their learning routines and family background and dynamics, steering their maintaining their friendshipsrelationships, and balancing work on academic tasks.and academic demands. The impact of anxiety in reducing academic performance and psychological wellbeing is well documented in researchresearch literature well documented the impact of anxiety in reducing academic performance and psychological wellbeing. SEL has a positive affect onpromotes mental health promotion and can contribute to prevention preventing the development of mental health issues infor students of higher education students (for example, Durlak, 2015).
CONCLUSIONS
“Education systems nowadays strive for a more holistic development of students. This includes more than the development of students’ cognitive skills. It recognizes the importance of students’ psychological well-being and social relations in the school environment” (OECD, 2021, p. 151).
This research shows that SEL promotes students in their learning. Cultural empathy was found to be as  a mediator variable that has to do withfor collaborative learning and, technological learning, which are subcategories  as part of self efficacyself-efficacy for learning. Learning in hHigher education meets studies create many challenges in many perceptions. Mistaken Misguided assumptions of between students about other from different cultures may lead to cultural struggles. Diverse Ssocial traditions, and beliefs may potentially be totally diverse, and it is these diverse variables that makeform potential restraints barriers to cross-cultural collaborative learning. The thought concept of cultural empathy is imperative to multicultural collaborative learning. Hence, hGreaterigher range of  cultural empathy is effective forhelps students to solve problems generated created by different culturescultural differences.  .Emotional stability and social competence are highly predictive important variables for self efficacyself-efficacy of for learning, including collaborative learning and computer self efficacyself-efficacy.
Cultural empathy meditates mediates between social competence and self-efficacy for learningand, emotional stability and self efficacyself-efficacy for learning. Social competence and emotional stability are interrelated and affects self efficacyself-efficacy for learning. The promise of SEL is to foster increased achievement and equity in multicultural education may not be realized unless more work is donethere is a greater effort to connectput the ideals of SEL into practicewith practices of SEL. We have tomust also address the cultural assumptions that are being built intoinherent in contemporary SEL approaches and interventions.
Theoretical and Ppractical Iimplications
Our research shed lightelucidates on the various facets of conceptualization and operationalization of social-emotional competencies and their various facets. As hSince Higher education intuitions are becoming increasingly more and more diverse, and provide education for and as students who come to these academic intuitions come fromof various different cultural backgrounds, , SEL is critical for has become a key component for theirstudent welfare and for teaching and learning processes. Students from diverse cultural backgrounds Generally speaking, culturally diverse students face unique challenges. , Therefore, there is an urgent thus a substantial need exists to develop and implement appropriate SEL interventions. During the first 12 years of educationWhile in school,  there are job holders such asthe school psychologist or, consultant is responsible for caring for student wellbeing. However, because , in higher education there are no equivalatethere are no similar positions in higher education institutions, so it is the responsibility falls to of the academic staff. to implement SEL. Although Aall students need benefit from SEL, but students who come all over the world and from different cultural backgrounds may have particular challenges and a greater need for requiring SEL. 	Comment by Author: Consider using ‘concepts and operation’ instead. 
The effect of cultural empathy on SEL has been established previously. The novelty and contribution of our study is the finding that cultural empathy mediates social competence and self-efficacy for learning, and emotional stability and self-efficacy for learning. 
Limitations and future research directions	Comment by Author: No limitations are mentioned. 
Our research shed lightelucidates on the importance of SEL on self efficacyfor self-efficacy for learning in higher education. However, few studies haveOnly a few studies evaluated the impact of SEL interventions on students from diverse cultural backgrounds (e.g., Durlak, 2015; Castro-Olivo and Merrell, 2012; Vincent and Tobin, 2010). Our research supports the need for use of multiple many SEL interventions for improvingto improve mainstream students' students’ academic achievements and wellness. We suggest that future research will should focus on SEL interventions as part of the learning and teaching processes, included in theing curriculum. SEL should be part of our policies and practices.	Comment by Author: What do you mean by ‘mainstream’?
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