[bookmark: _GoBack]Chapter 5
Types of Errors at the Essay Level
Introduction
This chapter discusses errors committed by Arab EFL students at the essay level. It starts with different definitions of an essay, followed by its structure, including problems facing Arab students in composing essays. Then it discusses different types of genres such as expository, problem-solution, comparison and contrast, and persuasive essays, which are practiced in the offered writing courses in the context of this study. Analysis of students’ essays follows; it includes error description and explanation. Helping Arab EFL students develop different well-written and organized genres of essays is explained in detail in Chapter 8. 
1. Essay writing
Essay is a type of writing that discusses one topic or issue in several related paragraphs (Oshima & Hogue, 2007; Zemach & Rumisek, 2005; and Langan, 2010) that support a thesis (Connelly, 2013) There are different definitions to an essay. For example, Concise Oxford Dictionary defines it as “a literary composition (usually prose and short) on any subject. Properly speaking, it is a written composition giving expression to one's own personal ideas or opinions on some topic; but the
term usually covers also any written composition, where it expresses personal opinions, or gives information on any given subject, or details of a narrative or description with careful choice of vocabulary and using complex grammatical devices. Nyasimi (2014) defines the “essay is a text or a piece of writing that students creatively compose, either independently, in a group or with the help of a teacher, in response to a writing exercise or task” (p. 17).  
Different authors agree that there are three components of essays: introductory paragraph, body paragraph, and a thesis statement (Oshima & Hogue, 2007; Zemach & Rumisek, 2005; and Langan, 2010). The introductory paragraph introduces the topic or issue in general statements and a thesis. While the general statements include background information about the topic that start from general ideas to specific ones, the thesis statement introduces the main ideas of the essay, where the writer includes his position. Each body has paragraph, a topic sentence, supporting details and a conclusion.
Since the focus of this book is on the five-paragraph essay, which has three main components: introduction, body and conclusion, Nyasimi’s definition is more relevant. The introduction is usually the first paragraph of the essay, telling the reader what to expect in the following paragraphs and leading him/her from general to specific. 
2. Three main components of the essay
Students need help in conceptualizing their ideas to write essays in an organized format (Al-Mansour, 2015; McCune, 2004), which includes an internal division: introduction, body and conclusion (Al-Mansour, 2015). While the introduction introduces the topic, the body explains it and the conclusion wraps it up. Research results show that L1 Arabic students have most difficulty in organizing their ideas in their introductions of expository essays (Bacha, 2018; Bacha, 2002; Mukattash, 2003).
The introduction as well as the body paragraphs start with a topic sentence; however, in the introduction, the topic sentence is a hook that stimulates the reader’s interest and tells him/her about the topic (Zemach & Stafford-Yilmaz (2008). It could a personal experience or idea, a quotation, a question or surprising information. The last sentence of the introduction is the thesis statement, which is the most important sentence in an introduction, which states the specific topic of the essay that would be developed and discussed throughout the different paragraphs of the essay (Oshima & Hogue, 2007). “A strong thesis statement both names the topic and reveals the writer’s opinion about the topic. It should be clear and specific. A thesis statement can also list the supporting ideas, but sometimes these are written in a separate sentence” (Zemach & Stafford-Yilmaz (2008, p. 21).
The introduction should be organized to express the topic, provide some background information and capture the attention of the reader (Abdulqader, 2020).  According to Svobodova et al. (2000), writers are expected to present the topic in general first. Then, they narrow the focus and make a clear thesis statement, which should express the main idea. All supporting ideas that follow should depend on the thesis statement. Therefore, it should be clear, concise and well-stated. 
The body is the main part of the paper, which includes detailed information and illustrations. Each paragraph of the main body should discuss one idea of the theses. Winterowd and Patricia (1985 as cited in Abdulqader, 2020, p. 43).

The purpose of the body is to develop the topic stated in the
introduction by presenting information and illustrations about
it. The body paragraphs should follow a logical organisation,
should include a sufficient number of illustrations, and should
be unified.
Each body paragraph has a clear topic sentence related to the main idea, presents new information about it and includes sufficient illustration.
Similar to single paragraphs, essays have unity and coherence, where cohesive devices or transition signals link the paragraphs together (Wren, 2005).  Bell (1995 as cited in Abdulqader, 2020, p. 43) describes the difficulty of providing a concluding paragraph by the following words.

It is often very hard to construct a concluding paragraph for
your essay. After all, at this point you have probably said
everything you want to say. Your main aim should be to keep
the reader interested to the end. If in doubt, keep the
conclusion brief. While it can be a good idea to suggest a new
approach to the question, this shouldn’t seem as though it’s a
whole argument you forgot to
put in earlier. 
Svobodova et al. (2000) add that the summary of the main points should be written in a different way to give the reader a different perspective on them. They also say that the conclusion could be a restatement of the introduction or an extension of the thesis statement that is logically presented in the body. It also could be a proposed solution to the problem that has been discussed earlier, a compromise between two conflicting points of view or suggestions for further investigations in the issue. Like the concluding sentence in paragraph, the concluding paragraph in the essay wraps it up by summarizing the main points in the body paragraphs or reviewing them.
Moreover, the quality of students’ writing correlates with topic specific background knowledge, writing experiences (El-Mortaji, 2001; Scordaras, 2003), and L2 proficiency (Edelsky, 1982). If they have background knowledge about the topic, the quality of their writing will be high. Prior knowledge and writing experiences are more likely to affect the revisions processes more than other factors. In this regard, some research studies show that Arab students lack such kind of knowledge, which affects the quality of their writing.
Essay writing poses another difficulty to ESL/EFL students worldwide, and EFL Arab students are not an exception. Because producing coherent, cohesive, well-organized texts in English by ESL/EFL learners is a challenging task due to differences in terms of structure, organization, vocabulary and grammar between their native languages and English (Leki, 1991). As mentioned in Chapter 4, research results in Dutch, French, Arabic and Chinese show that L2 learners use L1 writing strategies when writing various genres in L2 to various degrees. Usually lower proficient students depend more on L1 and find it difficult to generate ideas. Regarding content knowledge, the extent of EFL students’ familiarity of the topic affects their ability of generating ideas. However, if they are familiar with the proposed topic, they are more likely to generate ideas about it (Stapa & Abdul Majid, 2006).
	Research studies in different countries worldwide indicate these problems of ESL/EFL learners in writing essays in English. For example, Bennui (2008) analyzed the L1 interference of 28 third-year English-minor Thai students’ paragraphs in the final exam in English at three levels: words, sentences, and discourse, employing contrastive analysis, error analysis, interlanguage analysis, and contrastive rhetoric. Data analysis shows that Thai students would start their essays by stating a rhetorical question and answering it; however, the reader does not realize the writer’s point till the end of the essay. Moreover, they may express their points in the concluding paragraph without being discussed in the introductory paragraph. Lack of coherence in the three pattern essay, introduction, body, and conclusion is evidenced.
Another study was conducted by Fareed et al. (2016) to examine the problems of essay writing of EFL undergraduate Pakistani students, focusing on the factors that affect their writing. In addition to linguistic problems, the students’ essays lacked ideas and paragraph organization and weak structure of organization. Ariyanti and Fitriana (2017) reported similar results of poor quality of essays that lacked ideas and organization of Indonesian EFL university students’ essays.
Problems facing Arab college students composing essays in English were examined by different scholars in different Arab countries (Abdulqader, 2020 (Yemen); Bacha, 2018) Lebanon; Haddad, 2023 (Algeria; Hammad, 2013 (Palestine) indicating similar problems to paragraph and paragraphing discussed in chapter 4. Their essays include long introductions that refer to irrelevant past historical events and content that is not necessarily related to the topic. The sentences are very lengthy and set off by commas. They also transfer features of Arabic, as repetition, parallelism, and lack of variation are features of Arabic prose. In contrast, the introductory paragraph of the essay in English starts with a hook that captures the reader’s attention that is followed by some background information. It ends with a thesis statement that explicitly indicates the main ideas of the entire essay and usually placed at the end of the paragraph. Although some students start their paragraphs with a general statement, they are not aware of the part to be developed in supporting details (Farih, 2014). Moreover, while English discourse is linear, Arabic is circular (Ahmed, 2016).  
Based on Bacha’s (2018) observations, the Lebanese university students usually tend to start their essays with long introductions. Their paragraphs are long “and normally begin by giving a history that may extend from the “beginning of time” or some remarks that are often not relevant to the topic” (p. 17). They are neither coherent nor well-developed. In addition, these students usually do not adequately indicate the main idea of the purpose of the essay; instead of writing directly, they usually write around the topic, including repetition of phrases before the main statement is pronounced (Alsamadani, 2010). In addition, they do not wrap up conclusions restating the main ideas. They also start a new topic in the conclusion. Other researchers and scholars indicated that, claiming that L1 Arabic negative transfer on L2 English texts (Bacha, 2002; Fareh, 2014; Mukattash, 2003; Sa’adeddin, 1989). 
Results of a number of research studies show that Arab students transfer the features of cohesion in Arabic in their essays in English, which results in misuse of certain cohesive ties and textual deviation (Qaddumi, 1995). While Arabic features of cohesion are described as context-based, generalized, repetition-oriented, and additive,  English cohesion is characterized as text-based, specified, change-oriented, and non-additive (Ahmed, 2010). Some scholars like Hinkel (2004) and Olga (2012) argue a cohesive text may not necessarily be coherent whereas a coherent text may not contain
any cohesive device. A text could be coherent when all its parts are connected and the reader can make meaning of it based on his/her background knowledge.
Ahmed (2010) conducted a study at Helwan Faculty of Education, Egypt, administering a questionnaire to one hundred students majoring in English, and their teachers. Results reveal that cohesion and coherence constitute a problem to students. In addition, they find difficulty choosing topics to write essays due to their lack topic prior knowledge. Regarding cohesion, some mentioned facing difficulties using cataphoric and anaphoric reference, ellipsis, substitution and genre related cohesive devices. Similar difficulties in paragraph development were discussed in detail in Chapter 4. 
Modhish (2012) investigated the use of DS (DS) in essays written by 50 Yemini students. Similar to other research results, elaborative DS followed by inferential, contrastive, causative and topic relating markers were used. Findings also show that there is a positive correlation between the number of DS in the essay and the quality of the written texts only when topic relating markers were used. The use of DS does not reflect cohesive texts. Elaborative markers such as “and” is commonly used in spoken as
well as written Arabic, which indicates relying on Arabic DS for producing essays.
Several research studies were conducted to identify problems facing Arab learners in writing essays in English. Fareh (2014) who analyzed five hundred essays of Arab students found that they lack coherence, cohesion, logical relations between sentences and poor paragraph development. Lack of ideas appears as the main difficulty in Ibnian’s (2017) study who analyzed 82 essays of Jordanian EFL students and their responses in the questionnaire. Similarly, the findings of  Aldera’s (2016) analysi shows a lack of logical thought, organization, inter-sentence relations and cohesive devices in the writing of  advanced female learners in the Master’s degree program in the Department of English at Najran University, Saudi Arabia. 
The researcher included analysis of eight essay introductions in terms of topic sentence and body taken from eight students. The following example appears in page 333.
A Good Citizen
The qualities that people should have in order to be considered good
citizens are really ambiguous to some extent. There have been many
controversies regarding this topic. It's a kind of privilege for the society
to have good citizens.
Analyzing the introduction shows that the topic sentence does not focus the topic (citizen) and the attitude expressed in the title (good). In addition, the body of the introduction lacks development and the concluding sentence is not satisfying, which affects negatively the development of the composition. The second example includes neither a topic sentence nor a concluding sentence. The introductory paragraph lacks content. In the third example, the student sways away from the idea of the topic sentence, contrasting characteristics of citizens in the past and present. It also lacks logical development and organization of thought.
It could be concluded that all the introductory paragraphs of the sample compositions lack the basic structure of essays in English. The topic sentences are either inappropriate or lacked. The main ideas are not developed satisfactorily. In addition, the sentences lack cohesion. The body paragraphs of the compositions are not that different. They lack logical development and organizational patterns since there is no connection with information provided by the introductory paragraphs. The students either started with one idea or swayed away into other discussions. 
	Haddad (2023) conducted a study, which aimed to explore the reflection of features of Arabic rhetoric in essays written by advanced EFL Algerian students at the university level and employed a mixed method of qualitative and quantitative method. The researcher used a contrastive rhetoric analysis for analyzing a similar writing task given to 70 students in two groups: 35 major in EFL and another 35 in Arabic. In addition, the researcher conducted interviews with three teachers of written expression in the English Department and with a group of content-subject teachers in the Department of English. The results of contrastive rhetoric analysis showed that the EFL students’ essays in English are far below the conventional standard of essays in English and demonstrate many rhetorical features of Arabic. Analysis of the essays shows that the participants adopted two different internal structures of essays in the two samples, mainly in the use of introductions and conclusions. However, the number of their paragraphs was almost identical. For example, the students majoring in Arabic included more than one concluding paragraph (with a mean of 1.34) comparing to English students (with a mean of 1.02). While not all essays in both included concluding paragraphs, still, students majoring in English did much better in that. While 65.68% of the EFL participants used a concluding paragraph, and only 17.14% of the other group did so.
	Regarding thesis statements, results show that more than half of the number of essays in each group included a thesis statement, 71.42% of essays in English and 54.28% of Arabic. Similarly, while 28.57% of the former group did not include a thesis statement, 54.71 of the latter did not do that. The latter group subjects did not express explicitly or imply implicitly the thesis sentence that would help the reader to figure out the writer’s attitude or opinion from the essay. However, these differences are not statistically significant. In addition, those of the latter group who did not provide a clear and well-focused thesis statement added some questions to their introductory paragraphs and provided an answer for each question in an independent paragraph, introducing some sections by titles and with little linkage between these paragraphs.
	Similarly, students face difficulties in using thesis statements correctly, both groups had a similar frequency of that, 68% of English students and 78.94% of Arabic students. It means that their essays discussed their announced topics in the included thesis statements. However, 64.70% of the EFL group and 60% of the Arabic group who used thesis statements wrote statements that announce the topic, but none of them had a controlling idea. Six essays 35.29% and 4 of the Arabic students (26.66%) included focused thesis statements with a noticeable controlling idea about the topic appeared. Only two (13.33%) of the Arabic group expressed their purpose behind writing the essay in the thesis statements; however, they did that in general terms. 
The term incorrect thesis statements refers to the mismatch between the statement and the content of the essay. It means that the essay does not discuss the suggested topic or the main idea. The results of this category show that 32% of the English students and 21.05% of the Arabic students’ essay statements did not match at all the rest of the essay. In conclusion, almost half of the participants in both groups either did not include a thesis statement at all (28.57% for the English students and 45.71% for the Arabic students), or had an incorrect one that does not match the content of the essays (22.85%for the English students and 11.42% for the Arabic students). The other half, 48.57% of the EFL group and 42.85% of Arabic language group who seemingly used a correct thesis statement did not do that effectively. Most of them just announced the topic without including any position or attitude. In addition, those who included thesis statements with a clear focus did not control the content of the essay because they provided general information about the topic and did not adhere to the expressed thesis statement. Only four participants controlled the content of the essays successfully: three EFL students and one Arabic language student. In conclusion, text analysis showed that learners’ samples lacked logical thought and organization. Besides the lack of essential rules of syntax, their compositions lacked inter-sentence relations and cohesive devices. 
Literature review exposes difficulties faced by Arab EFL students when writing essays in English, which many of them stem from first language interferenc. Besides sentence-level problems in terms of grammar and vocabulary, discussed in Chapter 4, Arab EFL learners struggle to produce logically developed, well-organized essays in different genres, using inter-related sentences and cohesive devices. They are neither familiar with topics for writing nor with content knowledge. As a result, generating ideas poses another challenge for them.
2.1 Analysis of my students’ introductory paragraphs 
The following samples of my students’ introductions are taken from their assignments in the Academic Writing Course III from different years.  

	Bedouin girls should attend colleges
Many Bedouin girls suffer in their lives because of the socio-economic background. Thus, many of them get married after they finish high school, and sometimes even before. But nowadays, Arabs say " education is a woman's weapon" which means a woman needs education to improve her life. So, studying at a college has many advantages that help every Bedouin girl to have a better future career in terms of accessibility, right education and to get socially engaged easily.
Looking at this introductory paragraph indicates that the topic sentence matches neither with the title nor with the rest of the paragraph. While the title is about the need for Bedouin girls to attend colleges of higher education, the topic sentence discusses a new topic. It also lacks logical development and organization. Idea shift is obvious in this paragraph. The writer sways from one idea to other. In addition, the use of DS is in appropriate, using the conjunctions “but” and “so” instead of DS “however” and “therefore”.  The writer included a thesis statement. However, it lacks connection with the previous sentences and clarity. The writer did not show how education would improve the lives of Bedouin women. In addition, the concepts of “accessibility”, “right education” and “get socially engaged easily” are neither related to the previous sentence nor clear to the reader.
Why is traveling important?
Nowadays, people have fears with travelling to other countries. First of all, they might be afraid of wasting their money on traveling because traveling to somewhere else requires money due to the plane tickets, hotels and other activities. Second of all, many people have fear of flying which means that they have anxiety caused by flying because of the highest of the plane from the land. Furthermore, people usually meet people from their same culture they don’t exposed to another cultures because they could be afraid of that they won't know how to speak or in which way to speak to strangers. However, it is essential that people travel from time to time because travelling important for humans in terms of self-exploring, creating new relations and relieving stress.
Similarly, the topic sentences in this introductory paragraph does not match with the title. While the title is about the importance of travelling abroad, the topic sentence discusses a new topic, which is fears that travelers have when they travel. There is no logical developed of ideas that lead to a thesis statement, which suddenly states the importance of travelling. The use of DS is acceptable except the use of “however”, which appears at the beginning of the thesis statement. There is no need to include DS in the thesis statement. 
Exams
Exams should be banned. The exam is a general method to evaluate students' grades. However, it doesn't represent the ability of the pupils very well. Therefore, the administration of the school should replace the exam. Among these reasons are mental, psychological, and physical effects. 
In this sample, relevant information does not follow the topic sentence. There is a shift from banning exams to defining them. In addition, there is no explanation why exams do not reflect students’ abilities and performance. Immediately, the fourth sentence includes a partial solution, replacing exams without offering other options for evaluating pupils. The thesis statement is unclear and includes two concepts, reasons and effects. This introductory paragraph is brief, lacks logical thought. However, the use of DS is appropriate.
Is the Coronavirus Dangerous?
Coronavirus is a virus that causes illness ranging from the common cold to more severe diseases. Coronavirus disease or (COVID-19) is a new strain that was discovered in 2019 and has not been previously identified to humans. At the moment, it has spread to almost 70 locations internationally. This virus is very dangerous since it is evolving incredibly fast, it is much more severe than an ordinary flu and older people are at a great risk of dying from it.
This sample is similar to the other samples in many ways. First, the topic sentence does not reflect the title accurately. It could be a good background information sentence that follows the topic sentence. The danger of coronavirus suddenly appears in the thesis statement. Only fast spreading of the virus preceded the thesis statement. It also lacks syntactic parallelism, including two sentences together. The use of “at the moment” is inappropriate too. “Now” is more appropriate here. In addition, “evolving” is a wrong word choice in this context, which should be replaced by “spreading”. 
4. Genres of essays
There are different genres of essays such as expository essays, descriptive essays, comparison essays, persuasive essays, cause/effect essays, comparison-contrast essays and problem-solution essays. However, the focus of this chapter is explanatory essays, problem-solution essays, comparison-contrast essays and persuasive essays.	
4.1 Expository essays
An expository or explanatory essay intends to give information to reader by presenting all relevant information without favoring any particular view and focusing on objective information such as facts for explaining a particular topic, process or a set of ideas. It aims in helping students build knowledge and understanding (Abdulqader, 2020). Therefore, it should include details that are related to the topic only in to develop the main idea to avoid a lack of focus. Although the aim of expository writing is to inform and to explain, including personal experiences is acceptable to avoid lifeless and dull essays (Abdulqader, 2020).
Hammad (2013) conducted a study to examine problems faced by EFL Palestinian
EFL university students' in essay writing, employing researcher made instruments: an EFL essay-writing test, an open question questionnaire, and semi structured interviews. The first two instruments were giving to 60 EFL students at Al-Aqsa University in Gaza, the third instrument, an open question questionnaire, was answered by three English writing instructors. Data analysis shows that students face different problems writing essays in English. Besides problems using the right grammatical patterns and vocabulary items, their essays lacked content, logical order and sequence of ideas (cohesion and coherence), essay organization, academic style and proofreading. In addition, they used word-for academic style, lack of content, and lack of proofreading. However, students got high scores in the content category, which was attributed to their familiarity of the required topic: personal hobbies.
Bacha (2018) conducted a research study employing a mixed method of qualitative analysis and quantitative measures, aiming to investigate possible causes of L1 Arabic students (Lebanese) expository essays in English. Besides analyzing the content in terms of organization of ideas, vocabulary, grammar and sentence structure, the researcher administered a questionnaire, asking about the same categories and their perceptions of their abilities developing expository essays. Findings reveal a high correlation between holistic essay scores and content analysis in all researched aspects. However, results from the student questionnaire show that they highly value their abilities in writing essays, denying L1 interference, which was reflected in neither the holistic essay scores nor content analysis results. Content analysis shows that the students did not include clear thesis statements, which results in ill-organized essays and ill-developed ideas. In addition, they did not include clear topic sentences and evidence to support their ideas. The three essential parts of an introduction, topic sentence, supporting details and conclusion, are not cohesively connected. In addition, the sentence structure is weak, and the essay sounds as it is spoken, including little or no academic feature. Bacha concludes that negative transfer is reflected in their introductory sentences, which are too general and irrelevant, their conclusions that do not wrap up the essays adequately and their thesis statements, which introduce the ideas in the body paragraphs.
The following samples were written in different stages. At the beginning, the students were required to write the introduction and the conclusion and to develop an outline. In the second draft, they were required to follow my comments revising the content and editing the mistakes of these two paragraphs and to add a body paragraph. In the third time, they have also to add two body paragraphs. To evaluate the students’ writing accurately, the first time written paragraphs were taken from the three drafts.
Friendship
	Having strong friendships is one of the most important aspects of life. Friends are like an alternative to our family members, especially when we are distant from them. Many people do their best to look for friends whatever it takes. Having friends is beneficial because friends help us cope with problems, good for our health and improve our self-confidence. 
	First, friends could be the best supporters for people in solving problems. Problem comes without invitation, so nobody could avoid it. In such circumstances including serious illness, divorce or loss of a job, friends could be the best supporters for people to solve problems. By expressing sympathy and giving advice, friends will help each other and bring a way out from the problems. Friends are cooperative in order to help each other throughout life problems.
Second, having friends is good for one's health and helps him/her live longer. Friends can share each other problems and events that make them happy or sad. Therefore, having friends reduces bodily stress, which leads to reduced blood pressure and a lower heart rate. Moreover, it have been proven that friends help people live longer, possibly due to the healthy influences they have on one's daily behaviors. Friends can help people stop smoking, eat better and these all are key components for longevity. 
Finally, having friends enhances self-esteem. Sometimes the biggest deterrent to accomplish one's goals is thinking that he/she can't. Friends see strengths in each other, which the person himself is not able to recognize and give the encouragement to try something new or do something better. Thus, friends give each other self-confidence to go through life.
To conclude, friendship is important. Humans are social creatures, who need friends to accompany their life. Having good friends could help people overcome their troubles, have a good health and enhance their self-esteem. That is why having good friends is beneficial.
This sample of an expository essay lacks essential relevant information. Specific examples are not included. The introductory paragraph has a topic sentence and a thesis statement, but it lacks focus. Immediately, it shifts to explain having strong friendships, not the concept of friendship. The following two sentences introduce other ideas. In addition, the topic sentence does not define the concept of friendship. The introductory paragraph includes many different ideas that are not well-developed and connected that could lead directly to the thesis statement. The thesis statement is good, but it lacks parallelism. While the first and the third phrases are verbal phrases, the second one is a noun phrase.  The essay includes DS that indicate sequential order like “first, second, and finally” in addition to frame markers like “to conclude”. However, not all of the used DS indicated the right relationship between the ideas. For example, in the second body paragraph, the relationship between the second and the third sentences. The third sentence that started with the discourse marker “Therefore” is not clear enough. The writer should have added more information to clarify the meaning and the causes that lead to the use of this marker. The essay also includes grammatical and lexical mistakes. Besides the mistake of parallelism, the use of “have” with the pronoun “it” is incorrect. It should be “it has”. Using the word “cooperative” to explain the extent of support friends provide is inappropriate. The word “supportive” is more appropriate in this context.
   	On-line courses
There are many advantages for taking on-line courses. The first advantage is lower total costs. Online courses can be more affordable than other colleges. For example, there are no commuting costs.
The second advantage is online courses are more comfortable learning. There are no physical class sessions, lectures and other materials are electronically sent to the students. Students will not fight traffic, find parking spaces.
The third advantage is flexibility. Online courses give students the opportunity to plan their study time around the rest of their day, instead of the other way around. Students can study and work when they are at their peak energy.
At the end, I think online courses are much easier for students, and I highly recommend this way of learning.
While the students were required to write this essay in three drafts, this student submitted it at once. The introductory paragraph lacks a thesis statement and sounds like any other body paragraph. It discusses affordability as one of the advantages of online courses. The ideas also lack explanation and elaboration. For example, the writer did not explain the idea of being at peak energy. There is no summary of points in the conclusion, which introduces a new topic. The essay includes signals to express advantages, not DM that show the relationships between ideas. In addition, the essay includes some linguistic mistakes.
4.2 Problem-solution essays 
Lapham (2023) defines a problem-solution essay as an essay that discusses a certain problem and provides possible solutions. It usually requires writers to do some research before they start the process of writing. The primary thrust of a problem-solution essay is usually either an argument for a specific solution to a problem, or a strong case for the urgent need to solve a problem.  Zemach and Stafford-Yilmaz (2008) add that the thesis statement in problem-solution essays usually proposes a solution without giving details, leading naturally to the body of the essay. While the introduction introduces the problem, the problem paragraphs explain it clearly, emphasizing that it is not a personal issue, but a problem that may affect the public (Nordquist, 1995). Therefore, writers should avoid the use of personal pronouns like “I” and “you”. In the solution paragraphs, the writer offers a concrete solution to the problem, explaining its advantage comparing to other solutions. If the solution requires taking a series of steps, the writer should present them in a logical order. The conclusion stresses the importance of the problem and the offered solution(s). 

	There are two types of structures for problem-solution essays (Zemach and Stafford-Yilmaz, 2008). The first type presents the problem in the introductory paragraph, and each body paragraph provides another way to solve the problem. In contrast, after presenting the problem, the first body paragraph provides a detailed description to the solution and how it works. The other body paragraphs provide more information about the possible solution. For example, one may give reasons for proposing this specific solution; another may include the advantages for such a solution, and the third may compare it to a more common solution.

Smartphones’ Addiction
Today, smartphones are the main focus in many people's lives; slowly, smartphones have become the obsession of young people, which has become gradually normal among older people too; As a result, socializing, which is human's most important activity, is less practiced! However, the problem can still be reduced by limiting time of using technological devices, limiting the places and finding other sources for various activities. 
	 
Limiting time is a very important step to decrease the use of smartphones. First, people have to limit their time of using smartphones during the day; most people today use their phones at any time they want without paying attention to the time or situation, so, this step requires people to have enough motivation to convince themselves of which is the right time to turn their phones on. 
When people have that motivation, they can now set for themselves the right times they can use their phones; deciding the time a person can use his phone is not that difficult. Also, it depends on the person's behavior and personality; for example, when Y is talking to X, X should be aware enough to know that this is not the right time to use his phone. 
In addition, people have to know that using their phones at night is unhealthy for their eyes  and it disturbs sleep; in most cases today, people lose track of time while surfing online on their phone, which often leads to less sleep and also, damaging their eyesight without being aware of it.
Second, designating special places for smartphones use is the second step to decrease the use of smartphones. Parents as well as students should know that using a smartphone at school will most likely affect them negatively, they may end up having bad grades, addition to make the student less socializing less with his classmates, so parents should help their kids to understand the negativity of using their phones at school.
Other than school, people should limit their use of phones at gatherings; today, people can be considered rude by simply using their phones, for example. If X is using his phone all the time while he's in a family gathering, other family members may think that he's not interested enough in spending time with them; so the person should pay more attention to the people around him rather than his phone.
The last and most important step is finding other sources for the different activities. people use their smartphones for different activities while these same activities can be done via other sources, rather than using the phone to look for information, people can find information in different books and encyclopedia; this is one of the ways to decrease the use of smartphones. 
People can also find other sources to play games, instead of downloading apps on their phones and using them for hours, they can play video games on their consoles either at home or game centers. 
And the most important use that can be decreased is talking to other people via the phone, most people nowadays talk to their friends on their phones more than real life, to decrease such a problem which is the main effect on socializing, people should hang out more and spend time together more.
In conclusion, there are several ways to solve the smartphones addiction problem which is spreading among people and has become more severe; people should start to take action before smartphones' addiction becomes the normal way of living.
Following the instructions for writing this assignment, the essay should include five paragraphs: an introduction, three body paragraphs and a conclusion. However, this essay includes seven paragraph, splitting the body paragraphs to discuss each point separately. The presentation of the problem in the topic sentence is inadequate. It is not clear why smartphones could be a problem today. In addition, the link between the first sentence and the third is not clear. It does not show how it leads to less socializing. The use of the DMs “As a result” and “however” is inappropriate. Although the thesis statement is linguistically parallel, semantically is not fully clear, especially the second point. The idea of limiting places is vague. In addition, the use of the word “sources” in the third point is wrong. The right word choice in this context is “types”.
The first body paragraph discusses the first possible solution. However, it includes redundancy. It repeats the ideas mentioned in the introductory paragraph. Similarly, the effect of motivation is repeated in the first body paragraph without indicating its purpose and effect. Mentioning using smartphones at night and at gatherings obstructs the flow of ideas.  The last solution does not fit with the explanation in the last body paragraph. Reading the third offered solution in the introduction gives the reader to understand offering other activities to occupy users of smartphones. However, the third body paragraph discusses using other sources such as books and encyclopedia for seeking information. Lack of ideas and organization is clear in this essay.  The use of DMs is fairly good although some are inappropriate, including the use of the conjunction “And” at the beginning of the sentence. As other examples of essays, it includes many language mistakes.

Bullying 
In our schools, bullying is one of the major problems that students face almost 	 day. It adversely affects students' learning because they will feel disconnected from school, which causes to a lot of school absences, and loss of motivation for learning. Also, bullying has a big impact on schools' climate. For example, it develops an environment of fear and disrespect and makes students feel insecure, and hate school. Thus, to prevent and reduce this widespread phenomenon, there is a need to take these solutions into considerations.
Teachers should create a comfortable classroom environment. For example, at least one of the teachers should dedicate ten minutes of his lesson to make a small activity, such as small discussion with the students or showing them a short video about kindness and empathy. Hence, students will understand the importance of being kind to others, and it decreases the bullying cases at the schools. Also, making one lesson per week that requires the students to work in groups, which makes them have the chance to communicate and to know more about each other. As a result, the students will create new friendships with others and creates a classroom atmosphere full of love and respect. However, the most important feature that prevents bullying is that teachers should treat pupils with kindness and empathy.
Parents should help their child to avoid bullying. When parents feel that their child revealed to bullying, they, immediately, should head and talk to the school principal about the situation, because some research studies show that school administrators, such as principals, can play an essential role in bullying prevention.  Also, parents should encourage their children to get involved in school activities. While encouraging the children to take part in activities, interests, and hobbies they like, it will give them a chance to have fun and meet others with the same interests. Therefore, they can build confidence and friendships that protect them from bullying. Moreover, each parent has the chance to prevent bullying from the root by having small conversations with their kids about how to treat others. For example, teaching their children that treating others with kindness makes them great persons in everyone's eyes and brings people closer to you.
Unfortunately, according to several research studies, 64% of students who are bullied do not report it. Thus, victims should have enough awareness and strength to deal with the physical and verbal bullying in schools. For example, pupils who experienced or witness bullying cases should not feel frightened and keep silent, though they should report this unacceptable phenomenon to their parents and teachers. In addition, students who are exposed to bullying must not stay alone. For instance, they can go to the bathroom with a friend, or they could have lunch in a group.  
Students who still face bullying will suffer, be insecure and have permanent anxiety feelings. As a result of that and according to UCLA Case Study, they will suffer from headaches, stomach pains, and trouble sleeping besides the drop in their educational level. If there was nobody to deal with this phenomenon, the situation of the students will worsen, which might lead them to commit suicide. Therefore, both parents and teachers should stop bullying by spreading kindness and educating the students that bullying is not an acceptable behavior.   
The topic sentence presents the problem, gives some background information about it, and discusses some consequences. However, the thesis statement sounds like a general statement. The possible solutions are not mentioned despite using the demonstrative reference “these”. The use of the DM is good; however, placing the DM “thus” as the initial of the thesis statement is not appropriate. The first and the second body paragraphs include solutions; however, the third body paragraph discusses the problem of bullying and its consequences on pupils again, adopting the zig-zag way of writing. In addition, the topic sentence in this paragraph is inappropriate. It includes specific information and a percentage of students who experience bullying and do not report about it. The concluding paragraph summarizes the problems, their consequences and the possible solutions. However, there is no clear relationship between physical consequences and psychological solutions. In addition, the essay includes many linguistic mistakes and lacks consistency indenting five spaces at the beginning of each paragraph.
4.3 Comparison-contrast essays
A compare and contrast essay examines two or more topics, objects, people, or ideas, indicating their similarities and differences (Oshima & Hogue, 2007; Zemach & Stafford-Yilmaz (2008). The essay, in comparison, organizes and develops the similar points and in contrast, it explores the dissimilarities. In addition, the body paragraphs are organized in two ways: subject by subject or point-by-point (Connelly, 2013). In the subject-by-subject organization, the body paragraphs are divided into two sections: the first section introduces the topics and controlling ideas of the first subject, which is followed by the second subject. In the second type of organization, point by point, the essay includes a series of comparisons and contrasts that show certain similarities and differences.
	Toba et al. (2019) investigated problems face Indonesian EFL students’ comparison and contrast essay, employed a mixed method of data collection. These instruments are an essay-writing test, an open-ended questionnaire and an interview. Findings showed that these students encounter problems in content and organization in addition to errors of semantics, syntactic and mechanics.

Traveling alone or with other people
All travelers need to make the decision of traveling alone or with other people. In fact, there's a big difference between traveling alone without a partnership, and traveling with people such as your family, cousins, or friends. When traveling alone instead of traveling with a tour group you can meet more strange people, be self-reliant, and have more chances to recognize unfamiliar places.
Firstly, one of the major distinctions between traveling alone and traveling with a tour group is meeting people you haven't met before. Thus, being a solo traveler makes it much easier to interact with the local people and make some new friendships. Furthermore, the locals are much more interested in what someone traveling on his or her own is doing in their country and are more likely to help him/her out. Consequently, a solo traveler may recognize and mix with people he/she haven't met them before.
Even more importantly is that you, as a solo traveler, can go and discover exciting places around the world. Therefore, it can lead you to have a more enjoyable and brave experience. In addition, your reflections on the trip will make you realize all the things which you learned there, the friendships you made, the difficulties you faced, and the challenges you overcame. The whole experience can be more amazing because you can focus on the things that excite you and visit places that interest you.
The most important advantage of travelling alone is having more chances to recognize new unfamiliar places. When you travel alone, you get the opportunity to plan your own route and the places you want to visit. When you travel with other people, often you have to compromise going to some places so that everyone is happy about it. Traveling on your own means that you get to choose the extra activities you want to do and plan your trip in a way that benefits you without following a particular plan that may not be suitable for you.
By the way of conclusion, traveling alone or traveling in group is quite different in terms of meeting unfamiliar people, being more responsible, and visiting places by your own choice. But we cannot deny the fact that traveling with a group has its advantages, and that many people prefer to travel with a group. It is totally based on the particular interests of each traveler to take into account what kinds of travelling are entirely appropriate for them.		
This comparison-contrast essay does not follow the structure of such type of essays. It neither introduces the topics and controlling ideas of the first subject followed by the second subject nor the point by point comparing and contrasting similarities and differences. In other words, there is neither comparison nor contrast in this essay. The focus in on traveling alone. 
The content lacks elaboration. It lacks examples, facts, quotes and other kinds of evidence to show the differences between the types of travelling to reach the conclusion, which includes new information. For example, the content of the body paragraph does not include any information about the advantages of traveling with others. In the first part of the concluding sentence, the writer summarized the advantages of traveling alone and moved to the advantages of traveling with a group, which are not mentioned in the essay. 
The other writing problems in the introductory paragraph are similar to those discussed before. The topic sentence does not fully fit with the topic. Instead of writing about the experience itself directly, the writer shifted the direction to making decisions about traveling either alone or with a group and overgeneralized using “all” to express group-oriented pattern of thinking, transferring the Arabic cultural thought patterns. In addition, the paragraph does not include enough information to lead to the thesis statement, which is good and goes in line with the characteristics of a good thesis statement. In addition, the first body paragraph lacks a topic sentence. The second body paragraph does not have a topic sentence, but it has a concluding one. It includes general ideas about challenges and friendships, which was the focus of the firs body paragraph and are not in match with the focus of the paragraph, which is discovering places. The writer started including new things without providing any further information about the exciting places that the travel would visit. In terms of organization, the use of DS show that the student is aware and able of using them partially. For example, the concluding sentence starts with the inappropriate discourse marker, “consequently”, to the context. In addition, the use of “By the way of conclusion” at the beginning of the concluding paragraph is strange. The use of the coordinator “but” is not acceptable. Moreover, the word “advantages” that belongs to traveling with others appears for the first time in the conclusion. Furthermore, the use of “entirely, totally, and more likely” does not fit with the characteristics of compare-contrast essays DS. Sometimes, the writer uses hedging and boosting to express hesitance and certainty. The essay does not include DS that express comparison and contrast like “however” and “in contrast”. 
There is no consistent indention of five spaces at the beginning of each paragraph. It also includes semantic problems such as describing an experience using the wrong right choice “brave”. The use of the personal reference “you” reduces the objectivity of the Living near the city center or in the suburbs 
Living in the city center or in the suburb
Choosing whether to live near the city center or in the suburbs is a major decision that many people face in life. They may feel tempted to move closer to work to save time or to the peace of the suburbs to start a family. These days, people face so many types of pressures in their lives. Whether financial pressures, social pressures or psychological pressures. Therefore, they absolutely need a quiet and peaceful environment to relax at least when they are at home. Living in the suburbs enable people to have more privacy, more safety and a quite environment.   
The suburbs can offer people more privacy compared to city living. There are less people and wider open spaces in the suburbs, which may provide more privacy for residents and less congestion. Moreover, in the suburbs, homes may include a lawn and a private yard. Kids and pets have the space to roam and enjoy the controlled bit of great outdoors.
Typically, suburban areas have lower crime rates than cities. Cities are safer today than they have been in decades, but most still have higher crime rates than the surrounding suburbs. It is also more common to see gated communities in the suburbs. For many people, safety is a top concern, particularly for those that have children and family.
For many citizens, light and noise pollution diminishes their quality of life. Noisy environments can lead to stress, increased blood pressure and sleep disturbances. In addition, light pollution contributes to sleep disturbances. A suburban home offers respite from the horns, sirens and city lights.
As cities continue to grow, the suburbs are no longer what they used to be in the past. Families nowadays are reaping the benefits of suburban living. In an age where life became full of stress and struggles, the suburbs can be the best choice for a greater quality of life and a much happier environment when compared to the stresses and pressures of city living.
Similar to the analysis of the first essay, the structure of the paragraphs does not match with the structure of comparison-contrast essay. The focus is on one subject, living in the suburb. In the two first topic sentences, the writer discussed ideas related to living in the suburb clearly. In contrast, the third body paragraph includes information about noise pollution and its effects. It is not clear to the writer that living in the city center may cause noise pollution. No DS are used to show the comparison and contrast relations in the paragraphs.
The introductory paragraph has a topic sentence, supporting details and a thesis statement. However, there is no logical connection between the topic sentence and the content of the sentences. Apart from the second sentence, which provides some background information, none of the following sentences is relevant to the topic or the topic sentence. There is a shift of ideas. The following sentences discuss a new idea, which is types of pressures that people face that would lead them to live in the suburbs without mentioning a word about the contrasting idea.  
4.4 Persuasive essays
A persuasive essay is a type of essay that attempts to convince readers to a particular point of view and to change their mind regarding it (Intaraprawat, 2002). It could be in the form of academic writing and personal writing. Persuasive essays begin with a question that the writer provides answers throughout the essay either for or against it. A personal essay writer makes a statement and support it with a combination of data, research, and anecdotal experience. To convince readers, the writer provides not only supporting evidence, but also counterarguments (Zemach & Stafford-Yilmaz (2008).  The structure of argumentative essays includes different patterns, according to Maccoun, (1983, as cited in Hatch, 1992). The first pattern starts with an introduction, reason, refutation, and conclusion. It could be a zig-zag solution, adopting either pro-con or con-pro, according to The second pattern starts with a counterargument that might be the reader’s position, followed by the writer’s claims and support. The third pattern includes one argument without providing opposing ideas. It means that it does not include any refutation. The fourth type combines some viewpoints selected by the writer who accepts only some.
The aim of writing a persuasive essay is to convince the reader to believe in something, to change his/her mind about it or to do it. Writers present their topics and support them by reasons and examples. Writing persuasive essays requires writers to develop critical thinking skills, enable them to evaluate the reasons to be provided and choose the most effective ones (Abdulqader, 2020). Other scholars refer to persuasive essays as argumentative ones, which are organized around a clear thesis, which discusses a controversial topic or issue, aiming to persuade readers to accept or agree with the writer’s point of view (Intraraprawat, 2002). According to Crusius and Channell (2000, as cited in Saito, 2010), writing a persuasive or argumentative essay requires writers to make a claim (thesis) and to support by evidence and reasons, providing logical arguments and refuting possible counter-arguments, using the simple present tense since it discusses the factual. 
	Different studies like Rahimi (2011) in Iran and Liu and Braine (2005) in China were conducted to examine the use of discourse devices in persuasive/ argumentative essays. Rahimi’s study (2011) aimed to examine the frequency and kind of DS employed by Iranian EFL learners in argumentative and expository essay and the differences of these devices in the two types of essays. Findings showed that elaborative devices like “and”, “also”, and “moreover”, and “or” were the most frequent ones in both genres, with a higher frequency of “and”. In contrast, contrastive and conclusive markers were the least used, with a higher frequency in argumentative than in expository essays. The researcher concluded that the use of DS is not an indicator for quality writing by Iranian undergraduate EFL students.
Similarly, the study of Liu and Braine (2005) investigated the use of cohesive devices in argumentative essays produced by Chinese undergraduate students. Results show that these students used a variety of lexical devices that fall in three categories as they appear in their essays: lexical, referential and conjunctive. However, they encountered difficulty using these devices accurately and effectively. (reference, conjunction, and lexical cohesion). The results also demonstrated that the composition scores co-varied significantly with the total number of cohesive devices, with a high correlation with lexical devices. 
	The results of the above-mentioned studies showed that EFL learners still use restricted cohesive devices, mainly elaborative, referential and contrastive inappropriately and ineffectively. To examine the use of devices markers for composing good persuasive/ argumentative essays, other researchers focused on metadiscourse. Metadiscourse are words or phrases that help writers organize texts, express attitudes, provide evidence, making sure the flow of ideas, which intend to help the reader process and understand texts besides being essential elements for persuasive and argumentative discourse (Hyland, 2005 and 2015). Following the analysis of Halliday’s (1994), Social Functional Language (SFL), language serves three functions-ideational, interpersonal, and textual to help language users communicate in different social contexts and for particular social purposes. Interactional DS for persuasive and argumentative essays include hedges, boosters, attitude markers, engagement markers and self-mentions. The following table is taken from Hyland (2015), which explains the use of these markers for persuasion and argumentation.
TABLE 1 A Model of Metadiscourse in Academic Texts
	Category 
	Function 
	Examples

	Interactional resources involve the reader in the argument
	
	

	Hedges 
	Withhold writer's full commitment to proposition 
	might/perhaps/possible/about

	Boosters 
	Emphasize force or writer's certainty in proposition 
	in fact/definitely/it is clear that

	Attitude markers 
	Express writer's attitude to proposition 
	unfortunately/I agree/surprisingly

	Engagement markers 
	Explicitly refer to or build relationship with reader 
	consider/note that/you can see that

	Self-mentions
	Explicit reference to author(s)
	I/we/my/our


Figure 1, Taken from Hyland (2015) Metadiscourse. 

Simin and Tavangar (2009) conducted a research study to look at the writing of Iranian EFL from a pragmatic perspective, specifically examining the use of metadiscourse. The researchers analyzed the samples of essays written argumentative topics by ninety Iranian EFL students for a period of one semester, who were divided  into three proficiency groups: upper-Intermediate, intermediate, and lower-Intermediate. Results show that there is a strong correlation between the level of students’ proficiency in English and their use of metadiscourse. It means the more the student is proficient, the more he uses metadiscourse. In addition, it could be inferred that  explicit instruction of metadiscourse markets has a positive effect on the correct use of metadiscourse.
Abdel Kader (2019) conducted a study to investigate the type and frequency of DS (DMs) used by Saudi EFL university learners in their argumentative writing, seeking to examine the relationship between use of DMs and writing quality. The researcher employed qualitative and quantitative methods to analyze the essays of 48 undergraduate students majoring in English at AL-Imam Muhammad Ibn Saud Islamic University. Data analysis showed that elaborative DMs (“and , above all, after all, also”) ranked the first, followed by inferential (so, because, as a result) and contrastive markers (so, because of that, as a result), which was used the least. Findings also indicated that the subjects relied on certain markers of each type, overusing “and,” “because,” “so” and “but.” However, none of the topic relating markers (in contrast, on the other hand) was used in the essays. Results also revealed that the learners’ overall use of DMs had no positive correlation with the quality of their writing. However, their use of contrastive DMs correlated positively with the quality of their essays. 
The students followed the pattern of the persuasive essay that starts with a counterargument to the argument of the writer, anticipating the likely response of the reader that is mentioned by Zemach and Stafford-Yilmaz (2008). The writer presents his/her argument and supports it in the sentences that follow.
The Adoption of Children 
Adoption is a great opportunity for couples who are not able to have children. There are many different reasons why people choose to adopt children. One reason is infertility. Another reason is that some people have medical problems that would make the pregnancy more difficult than usual. In addition, others do not want to pass a certain genetic problem into other generations. As a result, these couples tend to adopt children to have their own child to love and care for.  However, other people think that adoption is a dangerous thing to do since the adopter brings to his life a strange person who could hurt him or take advantage of him. Nevertheless, adoption is wonderful since it gives a chance for couples who cannot conceive a biological child, gives the child a loving home and helps a same-sex couple who wants to become parents. 
Adoption gives the couples who can't have a biological child the opportunity to achieve their dream and have one. One of the most common reasons why people adopt is that they can't have a biological child. Some couples In many cases, they have tried to have a child the natural way and struggled through months or even years of infertility treatments that have ultimately failed. Therefore, they decide to pursue adoption as a different way to become parents. However, while others believe that this is a dangerous thing to do, I believe that it is a very magnificent thing for both the couples and the child because they are achieving a dream of them and giving a child the chance of a better life.
Another reason why adoption is great is that it gives the child a loving home. Some couples choose to adopt a child whether the adoption is domestically or internationally just so they can give this child a better life condition. Furthermore, prospective adoptive parents recognize that there are many children who don’t have the safe, loving and supportive home environments they need. As a result, they choose to adopt the child Knowing that they can provide the family that this child needs. 
The most important reason why adoption is great is the chance that it gives to the same-sex couple who wants to have a child. Clearly, couples from this type cannot have genetically related children naturally so they resort t adoption. Couples from this type who desire to have a child of a certain sex adoption allows them to expand their family in the way they desire. 
In conclusion, adoption can change the life of a couple or a child in need. Adoption gives hope to couples who can't have a biological child. Adaption says that everyone can have their own child even if you are unable to conceive one yourself. 
To strengthen the writer’s position, the persuasive essay topic sentences should include a counterargument, but the writer of this essay chose the opposite. All essay paragraphs started with an argument that supports the claims. The counterargument in the introductory paragraph appears before the thesis statement, which starts with the adversative DS “nevertheless”. It also appears before the last sentence in the first body paragraph. The content and the organization of this essay are in line with the thesis statement. However, the essay provides only reasons to convince the reader using signals such as “the first reason is and the most important reason is”. Neither hedging nor boosting is used here to convince the reader of the importance of adoption. The use of DS is limited to adversative “however, nevertheless, and causal “as a result”.
The following persuasive essay was taken from another academic year. The students were required to write a whole persuasive essay all at once after practicing essay writing step by step and developing an outline for three essays during the semester. 
On-line courses
The disadvantages of on-line courses overweight their advantage. In recent years colleges and universities became using computers and internet in their educational system. In now days, they start offering on-line courses for the students. Therefore, courses can be available for all students around the world. In another hand, on-line courses could have some disadvantages in terms of money, health, and participation.
Some people claim that on-line courses less expensive than regular courses. But, on-line courses need to own computers and other devices that are very expensive. For example, they must buy a microphone for their computers.  In addition student may face some technical problems. Also, they must be connected to the internet.
It's true that on-line courses help students to earn time by getting rid of traffic jam, long distances, dressing up and other things. But, on line courses require to site too long in front of computers screen which might cause health problems. For example, headache, back pain, neck pain, and poor vision. In addition, when students go to the regular course they have to walk which is very healthy.
Although, students can contact and ask questions to their lecturers by massages, they can't participate fully, they can't express their thoughts and they can't discuss or have conversation. Also in regular courses students meet with their classmates thus they can share their ideas and help each other in order to understand the material.
On-line courses became very use in the educational world. But, on-line course can't replace the regular one. On-line courses must be made for specific student. For example for the students who are old, work, or who live far away from universities. 
The structure of the essay does not reflect the persuasive type of essays. For example, topic sentences of the paragraphs do not include a counterargument, except the topic sentence of the first body paragraph. The introductory paragraph starts with contrasting between advantages and disadvantages. The background information sentences do not lead to the thesis statement adequately. Some information is missing to connect between the topic sentence and the thesis statement. In addition, there is a misuse in the DM at the beginning of the thesis statement; first, it should be “On the other hand”, and second, DM should not be included in the initial position of the thesis statement. 
The relationship between online courses and costs is explained fairly in the first body paragraph; however, the ideas in the third paragraph that discuss health consequences to online courses are not logically connected. The writer jumps from one idea to another, employing conjunctions like “but”, “and” and “also” that connect between sentences. The essay lacks hedgers like “might”, perhaps and boosters as “in fact” that show the relationships between ideas in persuasive essays. 
The ideas are neither clear nor supported by evidence. The writing is indirect, and the author tries to reach the same point from different angles, transferring the features of Arabic of indirectness. The essay includes many grammatical, lexical and mechanic mistakes.

5. Discussion
Essay analysis shows that Arab students encounter several problems in developing different types of essays. The samples of paragraphs and essays provided in this chapter are in line with the arguments of many researchers who investigated problems facing Arab students in writing essays (Abdulqader, 2020; Bacha, 2018; Haddad, 2023; Hammad, 2013, Aldera, 2019). For example, many topic sentences are long; while some of them do not reflect the title, others are not general statements that should include a topic and a controlling idea.
In addition, the paragraphs lack idea development, relevant content and adequate organization. Other examples show that students start a new topic in the concluding paragraphs. Textual deviation, which was mentioned by Qaddumi (1995), is observed in some paragraphs, where the writer introduces new ideas that have not mentioned before.  Results also show transferring the features of Arabic language and cultural modes of thinking. Data analysis shows enough evidence of transferring features of Arabic language prose such as repetition, indirectness, circularity, lack of parallelism and lack of  variation. These findings correlate with the findings and discussions of some Arab scholars like (Abu Rass, 2015; Ahmed, 2016; Al-Khatib, 2001; Almehmadi, 2012; Derrick-Mescua and Gmuca, 1985;; Johnstone, 1987; Kaplan, 1966; Sa'adeddin's, 1989).
Many paragraphs and essays are not coherent. In addition, these students usually do not adequately indicate the main idea of the purpose of the essay; instead of writing directly, they usually write around the topic, including repetition of phrases before expressing the main statement. The claims of (Alsamadani, 2010) confirm this finding. In addition, the essays reflect weakness in the use of DM that represent the relationships between the discussed ideas. For example, they did not use hedges, boosters, attitude and engagement markers in persuasive-argumentative essays as they should. The findings of Bacha (2018), Fareh (2014), and Modhesh (2012) support these results.
Most of the problems stem from negative transfer, transferring features of Arabic like repetition, indirectness, use of a series of clauses, circularity of organization reflected in repetition of the same ideas and frequency of paraphrasing. These results correlate with the findings of different scholars from the twentieth century until the twenty first century such as In addition, the claims of Ahmed (2016) and Qaddumi (1995) support the research results concerning starting a new topic in the conclusion.
In addition, all samples included problems in syntax, semantics and mechanic, which had been discussed in detail in chapter four. Moreover, there is no consistency in indenting the first sentence of each paragraph.
Conclusion
	This chapter discusses problems facing Arab EFL students writing five-paragraph essays in terms generating and developing ideas, organizing them logically, choosing the appropriate transition words and cohesive devices to link between ideas.
In addition to problems that stem from the first language that have been discussed in Chapters 3 and 4 such as lengthy sentences, excessive use of commas, repetition, parallelism, and lack of variation, Arab EFL students find it difficult to write essays appropriately. Many of them tend not to follow the structure of five-paragraph essays in English, starting their essays with an introductory paragraph that begins with a topic sentence and ends with a thesis statement. They write very long introductions, referring to history, which are not necessarily relevant to the topic. In addition, indicating the purpose of the essay is not indicated adequately, the topic is discussed neither linearly nor logically, and the conclusion is not wrapped properly. Many even start a new topic in the conclusion. 
The included examples of students’ essays show that they also transfer the use of cohesive devices in Arabic that express addition, generalization, and repetition, which cause text deviation and lack of coherence in their writing in English. Besides poor paragraph development, their samples lacked logical order of thoughts and academic style. 
The analysis of their essays of different genres of essays reveals unfamiliarity of specific feature of essays. While many of their expository essays lack the relevant details, focus, and objectivity, problem-solution essays reflect inconsistency and inappropriateness in providing solutions. In some paragraphs, the problems is discussed, but the solution is not offered. In others, the solution does not match with the problem.
Similarly, the sample of comparison-contrast essays demonstrate two problems: lack of adequate structure discussing the two topics and lack comparing in terms of providing similarities and contrasting, providing differences. There is inconsistency in providing a counterargument in the topic sentence. One sample has the counterargument almost at the end of the introductory paragraph, and the second did not include it. The two essays lack hedges and booster as devices for persuasion.
Chapter 8 provides detailed instruction, aiming to acquaint EFL Arab students with the necessary knowledge and tools for writing different essay genres in English. 
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