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Introduction
This chapter focuses on problems encounter Arab EFL undergraduate and postgraduate students in writing their final project, a research article (RA), or research paper (RP). The former is usually required from undergraduate students who write a paper that includes a theoretical part and a practical one. However, postgraduate students, who may also be required to conduct a research study and employ qualitative and quantitative methods, submit the latter.
 	The chapter starts with an overview to challenges face these students when developing an argument and ends with specific examples related to each difficulty. These challenges stem from lack of experience in creating high-quality texts that are logically developed, well written, and cohesively organized. A detailed description and explanation of problems facing these students in paraphrasing, summarizing and synthesizing information from different sources follows. The examples will include the lack of their awareness to the importance of their voice to relate it to the argument of researchers and experts in the field of their researched topic.  After that, the discussion focuses on ignoring the guidelines provided by the Publication Manual of the American Psychological Association (APA), the adopted style in the context of this research, guidelines in terms of in-text citation and reference list at the end of the paper. The discussion includes examples of students’ unsystematic inconsistent citation habits and writing references.  Dealing with these issues, providing remedies, is available in Chapter 8.
Challenges facing EFL students in writing article and research papers
Many studies have shown that writing in English is extremely difficult for EFL students when they are required to produce a high-quality product, as is the case in academic settings (McDonough & Shaw, 2003), especially to international students in English speaking countries, who are most likely have been accustomed to different academic conventions than those applied in Anglophone universities (Braine, 2002). The case must be more acute regarding EFL students who attend local colleges and universities in their countries and are required to produce high quality seminar and research papers in their countries (East, 2005; Lee, 2019; Petric, 2007). Arab EFL undergraduate and graduate students are not an exception; they also struggle when they write a research paper (RA) as a final project (Altikriti, 2022;  (Al-Khasawneh, 2010; Al-Zubaidi, 2012; Rabab’ah & Al-Marshadi, 2013; Qasem & Zayid, 2019).
When EFL university or college students write  academic papers, they not only follow certain rules to express structured and comprehensible content, but also to access information, evaluate the writing of others, synthesize their ideas, and opinions (Al-Fadda, 2012), and to critically review them. They are expected to paraphrase the language of others, summarize their arguments, understanding knowledge of others’ thoughts, and synthesize this knowledge into their own words (Al-Khasawneh, 2010; Al-Mansour, 2015; Al-Zubaidi, 2012). Rabab’ah & Al-Marshadi, 2013)
Furthermore, writing seminar and research papers requires EFL students to generate ideas, organize information, and set writing goals (Smith, 1995) and use vocabulary in abstracting the original text in English the target language (Uso & Palmer, 1998). Students have to employ different mental activities such as thinking, composing, creating ideas, assessing the relationship between these ideas and the main idea of the topic, and organizing these ideas in order of importance (Abushawish, 2009). To produce good quality academic research papers, students should use “an elaborate structure and an extensive range of vocabulary” (Al-Mansour, 2015, p. 95) to develop their thoughts, following certain governing rules and practices of mechanics such as aspects of punctuation, grammar, and spelling since they are used to show clarity of thought and content (Swales, 2005). These aspects are the focus of Chapter 3, and dealing with is part of Chapter 8; so it is not included in this chapter.
Academic writing requires “learners to access the relevant references and evaluate them in order to put the different ideas and opinions together” (Al-Fadda, 2012, p. 2) and develop their own voice (Al- Fadda, 2012; Petric’, 2007). It is challenging for EFL students since they need to learn to write from reading the work of others, putting the borrowed ideas and words into their own words to avoid plagiarism, which is considered as an evidence of intentional fraud (Abasi and Graves, 2008). They are also expected 
Linking scholarly research and work to previous work in the same discipline aims to convince “the general audience of the relevance, validity” (Dontcheva-Navratilova, 2012, p. 9). In addition, they should make an outline, summarize and paraphrase, which adds to the struggles of ESL/EFL learners writing academic texts (Al-Khasawneh & Maher (2010). Therefore, authors endeavor to create a coherent discourse that is considered as a reliable source of knowledge in their filed. To help readers understand their discourse and to limit possible interpretations, scholars as authors of academic research texts use different signals and strategies. 
Several factors such as cognitive, metacognitive (Flower and Hayes, 1984; Graham et al., 2005; Graham and Perin, 2007; Qian, 2007), social, and affective affect the quality of academic texts (Qian, 2007). For example, cognitive abilities enable writers to plan, review and write texts. Metacognitive strategies help them comprehend, interpret, plan, translate, evaluate, monitor, revise and summarize texts (Hayes, 2012). It has been proved that activities which include instruction on text structure, text summarization strategies, and self-regulation strategies have proven to be successful in improving writing quality in high schools (Graham et al., 2012) and at the college level (MacArthur et al., 2015). Combining strategy training of a text structure with a self-monitoring strategy is more helpful to the acquisition of writing skills than single strategy training.
Gu & Brooks (2008) conducted a longitudinal study interviewing ten Chinese students at a UK university and concluded knowledge construction and adopting standard conventions in academic communities requires L2 learners to develop conceptual understanding of knowledge rather than practicing mechanical aspects of citations and referencing. 
Authors are also expected to express their positions in their academic community, which poses another difficulty for nonnative speakers (NNS) of English (Hyland & Milton, 1997; Hyland, 2001; Paltridge & Starfield, 2007). In this regard, Hyland (2001) mentions four types of stance markers: self-mentions, attitude markers, boosters, and hedges. While self-mentions refers to the use of personal pronouns “I” and “we” to present propositional, affective and interpersonal information, attitude markers express author’s attitude, which conveys surprise, agreement, importance, and other attitudes. For example, adverbs like unfortunately, and adjectives like logical, remarkable, are used to signal the writer’s attitude explicitly. To show a confirmed attitude, writers use boosters, adverbs modifying verbs like we obviously do not see, and this seems highly dubious. Hedging is also used to present an opinion. Salager-Meyer (1994 as cited in Hyland, 2005) provides examples of hedging that it is expressed by modals as possibility (may, might), semi-auxiliaries (seem,appear), compound hedges (it may suggest), adverbs (probably), and approximators (somewhat,occasionally). 
Guidelines for writing and publishing research articles were published in style manuals that expect writers to write prescriptive texts using grammatical constructions such as the passive voice and nominalizations, and an objective, impersonal style, aiming to avoid the personal pronouns “I” and “we” (Flowerdew, 2013).  However, personal pronouns could be used to introduce or discuss research methodologies. In addition, it is used to organize arguments and text structures like “In this paragraph we report a comparison between….” and to indicate the attitude of the writer of his/her research results or to connect them with the theoretical literature as in “I argue for or we concur with” (Hyland, 1998, pp. 118-119).
Moravcsik and Murugesan (1975) discussed four sets of contrasting features of citations’ functions: conceptual or operational, evolutionary or juxctapositional, organic or perfunctory, and confirmative or negational. While the first set, conceptual or operational, asks the question if the paper is related either to a concept or theory or to a technique or method, the second set, evolutionary or juxctapositional, verifies if the paper is built on the essentials provided by the reference or it is an alternative to it. Organic or perfunctory refers either to the need of citations for the understanding of the paper or to the acknowledgement of some other work of the same field. The fourth set, confirmative or negational, is used confirm the findings in the paper or to nullify them. The first two sets are related to the connectedness of the scientific development of the paper and the last two to the quality of citations.
	According to Hyland (2000), attribution includes paraphrasing or a quotation, and exemplification necessitates the use of “for example, as this example shows…etc.” To indicate further reference, the writer is expected to indicate that in parenthesis like (See…). Statement of use includes phrases like “In further analysis, I will rely on…etc.” Application is used to make connection between the citation and the writer’s work to emphasize it. To express evaluation, there is a need for using adverbs to clauses that express evaluation. Evaluation could be done in the following ways: Preceding the negative evaluation by positive evaluation (Although I consider …, I think …), expressing criticism directly (The main shortcoming…), referring to another’s work to show weakness in the work of an author. 	
Learning to use citations is a big challenge for students (Davis, 2013; however, very few longitudinal studies have been conducted to examine this issue. Swales (1990) introduces types of citations: integral and non-integral. In the former type, the name of the cited author is included in the sentence, and in the latter, the name of the cited author is placed outside the text either in parenthesis or in footnotes.  While the researcher is emphasized in the first type, the research is stressed in the second.
Petric’s (2007) study compares between eight high-rated master’s theses and low-rated ones written by second language writers from 12 countries-Central and Eastern Europe. Results show that citation use and thesis grade correlated. Acquiring citation strategies helps students to achieve academic success. Attribution was the most commonly sued, which helped writers to present good knowledge of the literature in the topic’s field. However, it appeared more in the low-rated theses, which were descriptive rather than argumentative. In addition, low-rated theses included less complex citation types that require analytical skills and appraised the author instead of appraising the work. However, the authors of the high-rated praised the work and related the subject studies to the extended academic literature, demonstrating analytical ability.
Limited research aimed to explore challenges and difficulties Arab undergraduate students face when conducting their graduation project. If they are found, their focus is on students’ attitudes towards writing research papers. However, recently, an increased number of research studies has investigated the challenges faced by EFL Arab students at the undergraduate and graduate levels writing research papers, seminar papers, theses and dissertations in their original countries, English speaking countries and Malaysia. For example, Qasem & Zayid (2019) conducted a study to explore the challenges that are faced by sixty undergraduate students when writing proposals and research projects in English. They were in their final year in the College of Science and Arts, Al Namas, University of Bisha, Saudi Arabia, who were from Department of English and Department of Computer Science who conducted their research projects in English as Second Language (ESL). Data collection include administering a questionnaire and conducting formal interviews with students and their instructors. Results show that the main challenge of 70% of the participants is writing the research in English. Around 50% prefer to do that in Arabic, their L1. Findings also show that the participants faced difficulties in choosing the topic for research, lacked substantial knowledge of the methodology, demonstrated inability of updated related sources, lacked interest of conducting research, lacked understanding of subject matter, lacked time and research guiding.
Similar results were reported by Al-Qaderi (2016) who examined the challenges facing undergraduate students in Ibb University, Yemen when they write their graduation research projects in English. Besides poor English proficiency and weak academic skills to conduct research, the library is poorly equipped with resources and open access to electronic resources and websites. In addition, the students lack self- motivation for conducting research. Altikriti (2022) who investigated the difficulties and problems that Jordanian undergraduate students of the English language and literature major in the Department of English at Alzaytoonah University of Jordan (ZUJ) reported similar results. Data collection was based on administering a questionnaire that was designed to examine three issues: attitude about writing a research paper, methodology challenges, and background knowledge about research. Forty-five undergraduate students responded. Results revealed that these students lacked the pre-requisite academic skills for writing a RP, including the necessary knowledge of research paper writing process, sources and methodology.
There is a dearth of studies that investigate challenges face EFL Arab Palestinian students from Israel. Just recently, Chaleila & Garra-Alloush (2019) examined the most common types of academic writing errors and the causes of such errors made by 44 undergraduate EFL Palestinian Arab students from Israel, including in-text citations. Results show that only 11.4% of the participants acknowledged the cited source adequately, and 56.8% acknowledged it partially. It means that some students included quotation marks to the used in-text citations without including it in the reference list, and or using a proper citation style.  The remaining 31.8% have used the source without acknowledging it. The researchers attributed these results to the differences between Arabic and English in terms of citation.
Besides the above-mentioned challenges, postgraduate students should be fully aware of the necessary skills and steps to develop an acceptable academic research paper (Wang & Yang, 2012). For example, they should be “engaged in doing the enquiry of finding out about something important to the researched topic, be able to connect their work to the others who previously discussed the same topic and related it to theories in the field, creating a theoretical orientation and developing a methodological approach. In addition, researchers should consider ethical issues” (Monash University, 2014, p.2), receiving the approval of the research authority or center in their universities and the participants in the research, keeping confidentiality, protecting privacy and declaring no conflict of interests.
To identify controversial issues, there is a need for establishing links between sources by comparing and contrasting them to show similarities and differences, especially in the discussion of findings section, confirming or disconfirming them. Mahboob and Ahmed (2016) analyzed the research proposals of 32 postgraduate students in the Department of medicine, Lady Reading Hospital in Pakistan and found that these students face many challenges. For example, they face difficulties in research methodology, formulating research questions and hypotheses, providing the theoretical part, writing the introduction, gathering information, collecting data, setting objectives and citing references. 
Alfakih (2017) summarizes the requirements of the writing process of research papers in the following table.
TABLE 1. The main components of a research proposal and their functions
	Component 
	Subcomponent 
	Function

	1. Cover page 
	---- 
	• Identifying topic, writer, institution and degree

	2. Introduction 
	2.1 Background 
	• Answering WHAT questions, including providing background
information about the context of the study.

	2.2 Need for study/
rationale
	• Answering WHY questions, including persuading the reader that the
study is needed and will be useful/interesting.
	

	2.3 Aim and objectives 
	• Stating clearly and succinctly the aim and objectives of the study.
	

	2.4 Research questions/
hypotheses
	• Formulating research questions/ hypotheses.
	

	2.5 Significance/
expected outcomes
	• Answering SO WHAT questions, including on the significance of the
study and expected outcomes
	

	3. Review of
literature
	---- 
	• Providing a brief review of significant literature and current research in
the field and indicating on which issues/topics the full review will focus

	4. Methodology 
	4.1 Research design 
	• Answering HOW, WHEN, WHERE, and WHO questions, including
outlining and describing the type of information and sources to be used,
the main methods/instruments to be employed and when and where, data
collection and analysis procedures, study subjects or participants, and any
ethical or safety issues identified.

	4.2 Timetable/Plan 
	• Depicting the tasks proposed and the stages/times for their completion.
	

	4.3 Proposed thesis
structure
	• Describing the sequence and focus of each proposed chapter
	

	5. References 
	---- 
	• Listing all publications cited in the proposal, using a suitable academic
referencing style.



Taken from Alfakih (2017). A training program to enhance postgraduate students' research skills in preparing a research proposal in the Field of curriculum and instruction methods of Arabic language, p. 2.
Postgraduate students should be fully aware of the necessary skills and steps to develop an acceptable academic paper (Wang & Yang, 2012). For example, they should be engaged in doing the enquiry of finding out about something important to the researched topic, be able to connect their work to the others who previously discussed the same topic and related it to theories in the field, creating a theoretical orientation and developing a methodological approach. In addition, researchers should consider ethical issues (Monash University, 2014, p.2), making sure that there is no conflict of interests, having confidentiality, protecting participants’ privacy, and obtaining the approval of local research authorities.
By employing a self-monitoring strategy, writers can evaluate their work, produce better texts evaluate the targeted message of the text, and indicate the mismatch between them (Cho et al., 2010). These authors examined the development of self-monitoring skills through self-evaluation and peer feedback and the correlation with writing quality. They found that students with well-developed self-monitoring skills were able to enhance the quality of their writing. Harris et al. (1994) reported similar results. In addition, students achieved higher scores when they monitored their performance. 
Arab ESL/EFL learners have similar struggles to other students from different nationalities. For example, Arab EFL postgraduates in Malaysia lack basic academic literacy skills (Al-Zubaidi, 2012) and experience serious difficulties in dealing with citations (Al-Zubaidi, 2012) or references (Al-Khasawneh,
2010; Al-Zubaidi, 2012);. Rabab’ah & Al-Marshadi, 2013). Arabic speaking learners usually have difficulty in writing because it requires advanced cognitive and linguistic abilities (Al-Zubaidi, 2012).
East (2005) discusses the problems of the lack of acknowledgment of other sources and authors claiming (attribution) that differences according to context, culture, and knowledge; for example, the decision about whether an idea is common knowledge depends on the writer’s familiarity with source on the topic are possible problems. Lee (2019) compared between high-graded and low-graded persuasive essays by 12 international and local undergraduate students in an English for Academic Purposes (EAP) class in an Australian university. Results show that they are significant differences between high and low-rated essays in terms of attributing sources. While high-rated essays included a balanced integration of  authors’ voices and sources’ attribution, low-rated essays contained either too much or too little of attribution, with a lack of awareness of how to attribute and retain an authorial voice.
Recently, this issue started to receive researchers’ attention in other countries in the world. For years, it was examined solely in Anglo-Saxon countries. For instance, Pietersen (2014) analyzed content of RPs of master’s degree students in South Africa and found that these students neither understand the components of the RP nor concentrate on the research question. Manchishi, Ndhlovu and Mwanza (2015) who investigated the common mistakes performed by postgraduate Zambian students when writing RPs reported similar findings. The researches of both studies recommend including the research process and relevant aspects of writing in the EFL writing curriculum and programs at the university level.
Similarly, addressing such an issue started to have momentum in Arab colleges and universities just recently. For instance, Alfakih (2017) examined the impact of a training program on developing seven Saudi postgraduate students' research skills in preparing a research proposal, administering a questionnaire and employing a pretest and posttest exam. Selecting the content and the activities to address the needs of postgraduate students to prepare for writing their RPs was based on related literature review, and materials were posted in the website for the course, and the students were required to read them and do the activities. Comparing the pretest and posttest results show that the participants have improved the required skills for conducting research and writing the paper, indicating the potential of effective instruction on improving the graduate students’ research skills.
Jomaa and Bidin (2017) examined problems faced by EFL Arab doctoral students in an Information Technology department, specifically in citing and integrating information from different sources into the literature review chapter of their PhD proposals. Results show that that these students lacked awareness and had insufficient knowledge about the use of citations in academic writing. They also had limited instruction on using citations during their attendance in academic writing courses, and the only feedback about citing and using citations they received was from their supervisor.  
 	Reviewing literature regarding challenges facing EFL undergraduate as well as graduate students show that they struggle when writing academic research papers in English. They encounter difficulties in paraphrasing and summarizing texts, synthesizing information from different sources, developing texts logically and producing texts cohesively. In many cases, they are accused of plagiarism. Below, all of these problems are described in detail and followed by students’ examples. 
6.1 Paraphrasing
[bookmark: B40][bookmark: B41]Paraphrasing means changing the words of an original text into the writer’s own words. It is characterized by Keck (2006) as an attempt of near copy to the original source except for one or two changes. It involves three kinds of revisions: minor, moderate and substantial. While the former includes incorporating a few lexica changes, the latter includes making several lexical changes. The third category, substantial revision, is more challenging since it requires making many lexical and syntactic changes.  It is one of the most challenging issues for international students (Flowerdew & Li, 2007; Keck, 2006). Evidence from different research studies show that non-native speakers face difficulty “use your own words” due to lack of vocabulary and lack of a sense that they own words in English (Keck, 2006; Pennycook, 1996; Schmidt, 2006).  They are more likely to use a strategy near copying and less likely to achieve a substantial paraphrase of source text compared to native speakers (Keck, 2006).
Howard (1933) describes poor attempts of paraphrasing as patchwriting, which means  (Howard, “copying from a source text and then deleting some words, altering grammatical structures, or plugging in one-for-one synonym-substitutes” (p.233). Patchwriting can be expected as a stage of development of source use, when students do not know how to voice their views clearly, or do not know enough about a subject to do so (Howard, 1995). 
Patchwriting could be at the local level or the global one (Abasi and Akbari, 2008). While the former refers to using close appropriation of vocabulary and grammar, the latter refers to the conceptual level regarding “ineffective appropriation at the level of ideas” (Abasi and Akbari, 2008, p. 271). Recent studies focus on other issues like authorship, voice, attitudes to knowledge and the educational practices, which show that L2 students use patchwriting because they are unaware of its potential consequences (Pecorari and Petric, 2014), or holding naïve conceptions about source texts as unquestionable and see citing as an application of citation rules (Abasi and Graves, 2008).  In an earlier study, Abasi, Akbari and Graves (2006) found that experienced writers expressed text authorship more than inexperienced ones who used a lot of patchwriting, excluding themselves as authors who can argue with other authors, expressing their approval or disapproval.  Authors of  texts that exhibited numerous instances of patchwriting did not perceive themselves as authors who could argue or disagree with other authors. However, the results of Abasi and Akbari (2008) show who investigated inappropriate use of sources of international students and the attitude of 12 professors in a Canadian university show faculty members may encourage patchwriting since they impose unrealistic demands on students, who employ it to cope with these demands. 
Many research studies were conducted to determine the reasons behind patchwriting or students’ transgressive textual appropriation (Abasi and Akbari, 2008), which was also called ‘‘apparent plagiarism” (Currie, 1998), ‘‘textual plagiarism” (Pecorari, 2003), or ‘‘transgressive intertextuality” (Chandrasoma, Thompson, & Pennycook, 2004), aiming to distinguish it from it from plagiarism as an intellectual fraud. Many factors were identified such as language proficiency, task and/ or text difficulty, or topical unfamiliarity (Campbell, 1990; Shi, 2004). Others attributed the difficulties to unfamiliarity with the Western academic culture including perception of plagiarism as a crime (LoCastro & Masuko, 2002; Moon, 2002). Recent studies focused on cultural perceptions and pre-educational experiences perception to gain knowledge and claim text authorship, which is in odd to Western norms (Shi, 2006; Abasi & Graves, 2008). Therefore, they employ coping strategies for academic survival (Currie, 1998; Rinnert & Kobayashi, 2005). Others included the unfamiliarity of academic rules and conventions in high schools (Abasi, Akbari, & Graves, 2006; Flowerdew & Li, 2007; Sherman, 1992). Other studies have stressed the requirements of academic tasks that might be demanding, which are not in match with their background knowledge and language ability that should be taken into consideration (Pennycook, 1994). Al-Zubaidi (2012) attributes these problems to prior school culture that students may have had, giving the example of Arab EFL graduate students in Malaysian universities who more experience memorizing information than criticizing arguments or asking questions. 
6.2 Summarizing
Summarizing a text requires writers to reproduce it, selecting the most important information and deleting unimportant and repeated information. Results of a research study conducted by Hidi and Anersons (1986) show developmental differences between novice and advanced writers. The former summarized texts by deleting and copying, and the latter emphasized the intended message of the text. A recent study conducted by Li (2014) on summary writing texts by undergraduates showed a correlation between summarizing well-structured genres and writing quality. If the text is well structured, the writing quality will be high. In addition, combining cognitive and metacognitive strategy training was also obvious in writing good quality abstracts. In the group that received combined strategy training with the self-monitoring strategy, their abstracts were of higher quality than those who received combined training with the summarization strategy. 
6.3 Synthesizing
Synthesizing sources involves combining the work of other researchers in the same field to provide insights. The author is expected to integrate sources in his/her discussion, especially in the theoretical part and the discussion of the research results, which would help in situating his/her work in relation to available research (Maggin & Chafouleas, 2013). It is more than summarizing ideas and results of other research studies. It requires authors to show how each source contributes to the current discussions, emphasizing agreement and disagreement with other authors. The aim is to draw generalized theoretical as well as practical conclusions across related, accumulated, and analyzed research studies (Rosenthal & DiMatteo, 2001). 
	Synthesis requires “professional judgment, experience and creativity” (Andrews & Harlen, 2006, p. 292). Professional judgment refers to the ability of evaluating and assessing the relativeness of the theories and practices mentioned in the research articles. To synthesize successfully, authors should have experience in not only evaluating the research but also finding a great level of generalization. Creativity as a third element of synthesis requires authors to transform the results of different studies into a unified unit. In advanced level of research papers including theses and dissertations, avoiding systematic bias determines the methodological quality of the study (Shadish, Cook, & Campbell, 2002).
	Andrews and Harlen (2006) mentioned two types of synthesis. Meta-analysis “is a specific tool involving the statistical combination of data” (p. 292) that leads to a quantitative summary of the research findings (Davies et al., 2000). Narrative synthesis is more than summary and directed writing; it draws conclusions on results of analyzed studies, “achieving the best possible account of the research being examined” (Andrews & Harlen, 2006, p. 294). It happens when an author tries to make sense of the relevant evidence existed in different research articles. Creativity happens when results of different related studies are transformed into a unified whole. 
Andrews & Harlen (2006) summarized the main issues in synthesizing research such as having a clear and manageable research question, coping with the difficulty of dealing with immensely different studies, considering the possibility of meta-analysis, expecting unexpected changes of narrative synthesis, considering a synthesis of quantitative and qualitative results, including how to do that, and minimizing bias. 
Synthesizing includes integral citation of the work of others and attribution (acknowledging the words and ideas of other authors (East, 2005), employing reporting verbs that are either evaluative or non-evaluative. While the former indicate the writer’s position relative to the source (such as “argue” or “claim”), the latter indicate the writer’s neutrality to the research such as “state” and “report” (Hyland, 2004; Swales, 1990). 
	Davis (2013) examined the source use of the students who were pursuing their master’s degrees in Business, technology and public relations in the UK, focusing on assignments of three Chinese students using citation, reporting verbs and attributing arguments to other researchers. Data analysis shows that participants started at different points, progressed differently, and did not all reach a competent level. Participants also developed some individual strategies such as relying on a small range of features, over-citation, and copying sections of attributed text, especially internet sources, mentioning that in previous research, it was acceptable to copy texts and attribute them. In addition, results also show a limited range of citation and reporting verbs.
6.4 Plagiarism
Plagiarism is ‘the practice of taking someone else’s work or ideas and passing them off as one’s own’ (Oxford English online dictionary), which is elaborated in academic contexts to specify the intellectual property and discourse authorship (Pecorari and Petric (2014). Park (2003) defines it as “literary theft, stealing (by copying) the words or ideas of someone else and passing them off as one’s own without crediting the source” (p. 472), which is included in academic institutions in English speaking countries as a crime that deserves punishment (Pecorari, 2001). As a result, plagiarism is considered as “a moral transgression and a reflection of moral decay” ((Pecorari and Petric, 2014, p. 271).
	Opposing claims have been heard recently by other researchers who refute accusing L2 students of plagiarism, claiming that students who plagiarize unintentionally may not be familiar with citing rules and conventions, referencing skills and or L2 sources (Casanave, 2012; Pecorari and Petric’, 2014; Pecorari, 2003; Petric’ 2004; Flowerdrew & Li, 2007; Sherman, 1992). Pecorari and Petric (2014) reviewed several research studies regarding plagiarism and concluded that the discussion against plagiarism oversimplifies the students’ task since they encounter a new discourse and they do not have the linguistic ability to write about academic or discipline related topics in English. Therefore, they rely on sources to write about these topics.
Other research studies that discuss other issues that affect the range of plagiarism were reviewed such the role of the electronic media, the potential effect of culture, and methods of instruction that would help learners avoid plagiarism.
Abasi and Graves (2008) investigated institutional plagiarism policies regarding ESL students’ academic writing and their effects on professor-student relationships, explaining difficulties encountered by ESL international students. Most of the interviewed professors consider developing an argued claim to knowledge as the essence of academic writing since ESL students are expected to have authorship and be familiar with the research literature in terms of evaluating the arguments in published sources and critically analyze them without taking them as absolute truth (Hass and Flower, 1988; Spivey and King, 1989). These professors discussed several reasons for inappropriate use of sources such as language competence, time pressure, poor citations practices, unfamiliarity with academic genres, and unfamiliarity with scholars’ discussions and discourse in their fields. In addition, they demonstrated understanding to the difficulties these students encounter, stressing that ESL students do not intend to cheat and citation attributed should be part of the learning process. 
Abasi and Graves (2008) conclude that professors expect the students to have authorship, but the international students rely heavily on borrowing from sources without expressing creativity or author voice due to lack of practice thinking, reading and writing about topics in their fields . They usually cull materials from sources and put them together without developing an argument, marginalizing their voices.
Cultural perceptions of borrowing words and ideas without indicating the original source could be also attributed to cultural differences and prior educational experiences (Abasi & Graves, 2008;  Shi, 2006). For example, Moon (2002) claims that Korean students copy is not a concerned issue because it has been allowed in Korean academic culture, mentioning that the situation is changing. 
The study of Rinnert and Kobayashi (2005) examined the perceptions of Japanese university students concerning plagiarism in L1 academic context in Japan, administering a questionnaire and conducting interviews to generate responses of 605 undergraduate and 110 graduate Japanese students, comparing not only the level of pursued degrees (undergraduate versus graduate students), but also educational majors (science versus liberal arts). It also included a cross-cultural comparison with 76 responses of undergraduate students who are native speakers of English in the US. Results show that Japanese students are not fully aware of citation conventions, comparing to American students. In addition, students majoring in liberal arts (humanities and social sciences) demonstrated more knowledge giving credits to text authors than those who major in science (computer science, engineering and physical science).
However, some researchers debunked the claims of acceptable plagiarism among Asian students. For example, Ha (2006) asserts that plagiarism has identical or even more negative consequences than English in Vietnamese academic settings. Liu (2005) expressed similar perspectives in China towards plagiarism and describing it “as an immoral practice has existed in China for a long time” (p. 235). Tang (2012), an EFL researcher, who claimed that this notion is based on assumptions rather than evidence, heard a similar voice. 
	Another case study conducted by Stapleton (2010) on an advanced second language writing from electronic sources shows that the problematic use of these sources is more acute at the this level. For example, a Chinese student who was pursuing her M.A degree in TESOL, resorted to the Internet to do a 3,000-word assignment, doing non-academic search, using unreliable Internet sources such as forums, and doing cut and paste from the sources. Due to instructor’s warnings, a partial change was noticed in creating her own text. As Stapleton concludes, “new tools and resources come with caveats’ (p. 304).
Al Darwish and Sadeqi (2016) employed a simple questionnaire and a journal writing to 121 female Kuwaiti students who major in English, aiming to understand why they plagiarize. These students passed the first writing course and enrolled in the advanced one. Findings revealed that the participants plagiarize in their writing in English, mainly from the Internet, in order to get good grades and pass the course since most of them have difficulties in expressing themselves in EFL writing and coming up with ideas. Results also show that they are aware of their lack of understanding on how to give credit to sources. In addition, they lack training in citing sources and referencing. They prefer journal writing because they choose the topic of writing.
	
6.5 Producing cohesive texts
As it has been discussed in detail in Chapters 4 and 5, the use of cohesive devices enhances text continuity and semantic unity, which makes it as an important aspect of discourse coherence. Therefore, analyzing indexical devices aims to provide evidence by showing how indexicals with anaphoric and deictic interpretation contribute to discourse coherence. In academic research papers, the frequency of personal pronouns is usually lower than other types of texts (Biber et al. 1999), which could be attributed to the perception that academic research is empirical and objective (Hyland, 2001a and Harwood, 2005) that is in agreement with most academic manuals that emphasize avoiding personal references (Bennett 2009, Flowerdew, 2013). However, including personal pronouns in research article is used for maintaining the relationship between the writer and the reader and allowing the author to include his voice (Flowerdew, 2013).
Dontcheva-Navratilova (2012) investigated the role of indexical devices in fostering discourse coherence in  a corpus of twelve research articles in the field of linguistics, considering mainly the potential of personal pronouns and demonstratives to create cohesive links based on anaphoric and deictic reference to enhance discourse coherence that leads to topic organization and continuity of referents. The targeted pronouns were (I/me/my, you/your, he/him/his, she/her, it/its, we/us/our) and demonstratives (this/these and that/those). The researcher employed a combined method of qualitative and quantitative for data collection and analysis from a corpus of twelve research articles; six are single authored and six co-authored that were published in the journal Applied Linguistics between 2000 and 2010. Results show that the interpretation of personal pronouns and demonstratives fostered creating cohesive links that enhanced coherence in terms of referent continuity and topic organization in the discourse. For example, it has been noticed that the author-reference pronouns I and we helped in creating cohesive chains throughout the texts. The former was used when the article has a single author and the latter for having more than one author. In addition, the repeated occurrences of these pronouns were found mainly in abstracts, introductions and conclusions. 
	The study conducted by Povolná (2012) aimed to explore whether there is a cross-cultural variation in the use of certain text-organizers which are also called discourse markers (DM) in academic texts. These DM mainly express semantic relations such as apposition (namely, for example, for instance ), result/ reference (as a consequence, now, for this reason, in that case), contrast/ concession (however, still, nevertheless with the assumption that these markers enhance the interaction between authors and readers. The researcher analyzed two corpora of research articles; the first corpora includes research articles written by native speakers of English (Anglo American), and the second written by non-native speakers of English wrote one, mainly from the Czech Republic in Central Europe. The research studies mentioned in chapter 5 (Modhesh, 2012;  Fareh (2014); Ibnian (2017); Aldera (2016) regarding producing cohesive texts show that it is one of the difficulties Arab students face when writing in English. 
It could be concluded that writing research articles and papers by Arab EFL undergraduate and postgraduate students is very challenging. Due to the lack of experience, they struggle in producing high-quality texts that meet the academic requirements, skills and conventions. Many of them find it difficult to paraphrase, summarize and synthesize information from different sources; therefore, they resort to patchwriting and plagiarism as the easiest and fastest way, discussing issues from different sources. Including their voices as authors and relating them to the research of other scholars poses another difficulty. Not to mention citing others, ignoring the (APA) guidelines for including authors in texts and in the reference list. 
Based on the discussion of difficulties encounter Arab EFL students in writing their papers, the texts and errors of undergraduate and graduate students are analyzed in the following section.
Analysis of the writing of the undergraduate students
	At the undergraduate level, these students attend a semesterial course in their second year of B. Ed studies, majoring in EFL, that prepares the students to write their final project, a research paper (RA) about a topic. They are expected to submit a paper of seven to ten pages. Besides the introduction, which introduces the topic and the reason for choosing it, the first three to four pages are dedicated to literature review, which is followed by the practical section, where they write about their experience. Since I teach the pedagogical course, Didactic Seminar, and the academic writing course, I recommend topics related to education in general, linguistics and EFL pedagogy in particular. After analyzing the content of articles, modelling paraphrasing, summarizing and synthesizing information from different sources, the students practice paraphrasing, summarizing, and synthesizing in and outside of class gradually, following the process approach. Instruction and practice include the use of reported verbs and unbiased language, author’s voice and stand besides norms of in text- citations. Students submit drafts in stages and receive my feedback. Despite that, the first drafts of the assignments of (paraphrasing, summarizing, and synthesizing) and the first draft of the theoretical part. Despite this training, plagiarism characterizes the first drafts. Some students simply copy the paragraph that should be paraphrased or the two paragraphs that should be summarized. The advanced students use patchwriting, replacing one or two key words only. Despite constant feedback, modelling and error analysis in class, the first draft of the theoretical part includes a lot of plagiarism.
In addition to plagiarism, most of the students focus on one author, and their samples look like a summary of one article rather than a discussion about the topic including the perspectives of different authors. In many cases, their drafts like a list of unconnected ideas. If they provide more than one source, they usually ignore the importance of linking between the ideas and discussions provided by different scholars. Including their voices seems to be the hardest. Although they are reminded in each draft to do that, the majority do not include their voices or positions.  It seems that they have not internalized the rules of integral and non-integral in text-citation.
The following sample is taken from the first draft of the first page in the theoretical part. 

1. In the book A Course in Language Teaching Penny Ur resumes learner differences in these main categories: “Learner populations differ according to various parameters: whether the learners are beginner, intermediate or advanced; whether they are young children, adolescent or adult; their objectives in learning the language, and how they are motivated; whether their environment outside the classroom is target-language or mother-tongue; how heterogeneous or homogenous the class is; the size of the group; and many more.” (Ur 1991: p.273)
Age and educational level: At primary school the students are divided into class according to the group of age, so we do not need to deal with the topic of younger and older learners and the different approach to them. As these learners are approximately of the same age, these students should have somehow similar view of the world and their knowledge. 
Attitude to the language: The attitude that a student should have to the foreign language is a perception of values. Some of the students are achieving much more because their attitude towards studying is higher than of the other ones. The student’s attitude may be closely connected to the motivation.
Language knowledge: The main observed difference among the learners is the amount of language they know. But also the knowledge itself may have the roots in all sorts of other reasons besides ability. It could be for example previous studying of the foreign language, teacher’s attitude, the motivation from the side of the teacher, etc.  Some of the students know more - more vocabulary, pronunciation, grammar, etc. but the others are not so successful. 
The writer of this sample violates many rules. First, she mentions the full name of the author in the first sentence without mentioning the year of publication. Second, including the source at the end of the long quotation does not follow the guidelines of the APA style which was practiced in class and emphasized having a comma after the family name, and a comma separates between the year of publication and the page number. There is no need to include the letter “p”,  which indicates the number of the page in the source should not be included. Third, the full stop at the end of the sentence should be placed after bracket. 
In this sample, the writer almost mentioned nothing using her own words, and the word “resume” is not the right choice, which confuses the reader. In the other paragraphs, the student simply copied information from the book, relying on one source only. Neither reported verbs nor discourse markers are used to develop an argument, connect it to other sources, and organize it logically to have a coherent text.
The author of this sample was one of the advanced students in class. 
2. 1.1 What is vocabulary?
Vocabulary is the list of words or their combinations that a person or a group of people of a particular language needs in order to communicate with each other (Hatch & Brown, 1995; Katerina Joklova, 2009; Jorge Leonardo, 2011).
1.2 Types of vocabulary
	Leonardo (2011) states that vocabulary usually grows and evolves with age and interests as an essential tool for communication for acquiring knowledge. He divides vocabulary into four types:
1.2.1 Reading vocabulary: It includes all the words a person can recognize when reading. This is generally the largest type of vocabulary because a reader tends to be exposed to more words by reading than by listening. 
1.2.2 Listening vocabulary: Similarly, listening vocabulary means all the words a person can recognize when listening to others. People may still understand words they were not exposed to before using cues such as tone, gestures, the topic of discussion and the social context of the conversation.
1.2.3 Speaking vocabulary: This type of vocabulary includes all the words a person uses in speech, and it is likely to be part of the listening vocabulary. 
1.2.4 Writing vocabulary: Words are used in various forms of writing (formal and informal). Many written words do not commonly appear in speech; writers generally use a limited set of words when communicating; for example, if there are a number of synonyms, a writer will have his own preference as to which of them to use, or, he is unlikely to use technical vocabulary related to a subject in which he has no knowledge or interest.
Similarly, this sample violates rules of citations. The first paragraph includes patchwriting, more than total plagiarism. The writer changed some words to define vocabulary using some sources. However, including the full names of authors does not match with the guidelines that require writers to include the last name of the author in text-citation. Similar to the first sample, the student relied on one source to define the topic “vocabulary” in detail, using the descriptive style rather than the required argumentative style.  

The following sample discusses the concept of giving homework assignments in schools.

3.Until the 20th century homework was scarcely perceived as an issue (Gill and Schlossman, 2004).
In addition, in the beginning of the 20th century, educators were convinced that homework  can discipline minds for students (Marzano and Pickering,2007).
However, then a growing concern started to grow about the disadvantages of homework.
For instance, a claim that homework risks childrens' health was supported by medical researches.  Gill and Schlossman, 2004).
The sample shows not only violation of in-text citations, having the citation outside the boundary of the sentence, but also of paragraph structure. The student wrote each argument separately, which makes the paragraph to be a list of ideas more than a paragraph. There is no argument here that reflects the controversy of giving homework in schools. Despite the use of transition words, the text is not coherent since it includes neither examples or details to explain the claims of the scholars regarding the importance or lack of importance of homework assignments.  The writer did not succeed to develop an argument, showing the two perspectives. In addition, author’s voice is absent here.
The following sample discusses motivation as a crucial factor for students’ success.
4. There are particular factors that enhance students' motivation. One of these factors is the intrinsic and extrinsic motivation. Individuals who are motivated intrinsically tend to develop high regard for learning course information, without the use of external rewards or reinforcement.  Otherwise, individuals who are motivated extrinsically rely solely on rewards and desirable results for their motivation. (Tohidi, Jabbari, 2011 & Vero, Puka, 2017 &Williams, Williams, 2011)
Similarly, besides committing in-texts violations and patchwriting, the writer did not develop an argument regarding enhancing students’ motivation successfully. For example, there is no “and” or “&” between the last names of the authors for the same source. In addition, the student used “&” instead of the semicolon “;” to separate between the different authors. The concepts of intrinsic and extrinsic motivation are neither  well-developed, nor supported by explanations and examples. Moreover, it lacks the author’s position.  
1. The topic of the RA was including human values in EFL instruction.
Hassim and Chaibi believe that “values are expressions of the absolute truths a community holds.” (p. 28)

This sample shows that the student did not use integral and non-integral in-text citation properly. The publication year does not follow the last names of the authors. In addition, the page number appears after the end of the sentence. 
Analysis of postgraduate students’ writing
I have been an adviser for EFL postgraduate students who pursue their M. Ed in different teacher training colleges in Israel; submitting a research paper is one of the requirements for graduating. It is important to note that training in writing research papers using different sources and conducting research is limited. Besides the regular writing classes that focus on paragraph and essay development, they attend a workshop of four meetings to expose them to the whole area of conducing research. The guidelines for developing the final project, RA, are posted in the website of the course. Students are encouraged and reminded to read and follow them systematically. Recently, the students in M. Ed programs are required to employ not only qualitative methods for conducting their research, but also quantitative ones. The process of submitting the final draft of the RA includes submitting the proposal, drafts of the theoretical part, and drafts of the practical part, as it is needed. After approving these drafts, the student submits the whole paper, which is subject to revisions too.
The following scripts are from the research papers written by postgraduate students, who major in EFL.

1. A significant amount of literature explored the potential of computer technology regarding teaching and learning languages more effectively (Egbert, Hanson-Smith 1999). Numerous experimental studies comparing computer assisted instruction with traditional teacher-directed instruction have been conducted in the past decades (Wu, Yen &Marek, 2011). However, little research was conducted to explore the effect of computer assisted instruction on learning reading strategies. 


2. What is more? Craig (2003) states that the use of text messages does not threat the improvement of literacy among teenage students. In fact, he describes this language as phonetic replacement which is one of the most noticeable elements of instant messaging; For example, when using phonetic replacements, nouns such as “everyone” become“every1,” and prepositions such as “to” become “2.” For Craig this process is considered a word play which has an important effect in the development of advanced literacy. When learners send text messaging, they learn how words are tied together to express ideas, and, thus, they internalize many phases of language play (Craig, 2003). Besides, Tagg, C., Baron, A., & Rayson, P. (2012) claim that not only text messaging language follows most of the orthographic patterns of language, but also it contributes to the social relations of users. 

3. Providing support and motivating students in education is essential especially when learning a new foreign language, English. Whereas Ellis (year) states that “motivation is more of an effective than a cognitive factor and, even more so than learning style, is adaptable. It is the second of the “big two” individual factors, accounting for only slightly less of the variance in learners’ achievement scores than language aptitude”, In addition, Ortega (2009) says that "motivation involves the attitudes and affective states that influence the degree of effort that learners make to learn a second language” (p.75). Furthermore, Lightbown and Spada (year) define motivation in second language learning as a complex phenomenon. “It has been defined in terms of two factors: on the one hand, learners' communicative needs, and, on the other, their attitudes towards the second language community.”(p. 63)

4. According to Masgoret and Gardner (2003), “although the research cannot prove that positive attitudes and motivation cause success in learning, there is ample evidence that positive motivation is associated with a willingness to keep learning.”(p. 63). Similarly, Lightbown & Spada (year) claimed that although no ample researches has directly studied how pedagogy interacts with motivation in second language classroom, great work has been done within the field of educational psychology. (Lightbown & Spada, 2006, p. 65).

In addition to plagiarism and other language problems, these samples show the inconsistency in in-text citations. While in the first example, the writer included first and last names of authors, in the second sample, followed the guidelines of in-text citation once, and immediately violated these rules in the following paragraph mentioning the initials of the authors and their last names.
The third example shows that the writer followed the guidelines partially by mentioning the name of the author, but not the year of publication. In addition, the inconsistency is reflected in integral-and non-integral, mentioning the source after the end of the sentence. In the second sentence, the quotations marks are not included to indicate the direct quote. Moreover, despite the students’ attempts to use transition words, still, the discourse is not coherent since they did not use stance markers such as self-mentions, attitude markers, boosters, and hedges to express their own positions in their academic community.
The following script appears in the discussion section of the paper. 

5. In order to improve the learning motivation of EFL tertiary students, speciﬁc teaching strategies are recommended. Strategies such as creating a supportive and nonthreatening learning environment, maximizing learners’ participation and language practice, enhancing the cohesiveness and positive interdependence of learning groups as well as facilitating learner autonomy (Busser & Walter 2013; Dörnyei 1997, 2001; Jacobs & Goh 2007; Liu 2007; Ning 2011). 

Despite synthesizing information from different sources, the author neither connected between the different relevant pieces of information nor provided specific examples of these strategies, and how they could maximize learning, leaving that to the reader. 
The following two samples focus on one author or two.
		
6. Studies examining the reasons for the difficulties of acquiring English as an L2 suggested that children learning English are influences by their own native language, through what the literature referred to as negative transfer (Saiegh-Haddad and Geva, 2010).  The idea of linguistic transfer first appeared as a key concept in the Contrastive Analysis Hypothesis (Lado, 1957; cited in Saiegh-Haddad and Geva, 2010). Based on this hypothesis, it is possible  to explain, and even predict, which features of L2 will cause difficulties  to the L2 learner based on linguistic analysis of the structure of the L2 and the learner native language; Arabic. Saiegh-Haddad and Geva (2010) reported about the difficulties in mastering certain aspect of L2 because of the interference of L1.  They argued that when the transfer occurs in similarly structured languages, the transfer is a positive one, easing on the learner to acquire the L2. However, if the L2 and L1 are structured differently, such as the case of Arabic (L1) and English (L2), negative transfer occurs from L1 to L2, resulting in interference. 
Contrastive Analysis (CA) is a theory that is primarily concerned with the influence of learners’ native language on the acquisition process of a FL or a SL (Ara, 2021). Through comparing the native language of the learners and the target language (TL), it is possible to identify potential errors.  CA makes it possible for teachers and researchers to focus on which areas in the native language that is the source of learners’’ errors (Gass, et al., 2013).  
The underlying assumption of the theory is that the already established learning habits of the learners would interfere with forming new habits in the target language. According to Ara (2021), a transfer takes place when the learners try to apply the rules and forms of their native language to the language that they are trying to acquire, or to the target language.  She adds that if there is similarities between the two languages (TL and NL) positive transfer will happen.  However, negative transfer or interference will occur if some of the forms and grammatical structures in both languages are not similar. Ara (2020) postulates that the negative transfer is the source of majority of the errors committed by the learners.
In the above two samples, the students focused on one or maximum two authors for discussing negative transfer in the first paragraph and contrastive analysis in the second. The writers neither discussed the topics nor provided different perspectives. These paragraphs are like a list of definitions and summaries. Despite synthesizing information from different sources, the author neither connected between the different relevant pieces of information nor provided specific examples of these strategies, and how they could maximize learning, leaving that to the reader. 
Inconsistency in writing the list of references
Discussion
The provided samples of students’ writing show that undergraduate and post graduate students face many obstacles in writing RAs and RPs in terms of developing arguments, discussing relevant claims and contributions of other researchers, related their studies to his/her research topic and stating his/her position. They struggle when paraphrasing information from other sources, analyzing the work of others and synthesizing relevant discussions from different sources. Not to mention linking between their research studies with others’ and stating their voice. Inconsistency in writing the list of references has been also witnessed in their papers. Besides these difficulties, postgraduate students lack the ability of formulating research questions and hypothesis.
	Plagiarism was obvious in their writing. Many of them resorted to plagiarism since they struggle in paraphrasing information written by others in English. They resort to plagiarism since the whole concept of writing a research paper is new to them. They have never been expected to do that in high school or at the college. They are not familiar with the process itself including citing rules, referencing skills and including information from different sources. Students’ reflections and my observations are supported by the discussions of Casanave, 2012; Pecorari and Petric’, 2014; Pecorari, 2003; Petric’ 2004; Flowerdrew & Li, 2007; and Sherman, 1992. It also could be attributed to the influence of their culture (Al-Zubaidi, 2012) and previous educational experiences, which focus on memorizing information than criticizing arguments or asking questions.
The above scripts show inconsistency in providing integral and non-integral citations. The last name of the cited author was mentioned sometimes following the guidelines and other times either the first name or its initial preceded it. In some cases, the year of publication did not follow the last name of the author. In other cases, the page number of the quoted sentences or paraphrases was not included. Some writers included the references after the full stop that indicates the end of the sentence. 
 	To develop an argument, writers are expected to use different sources, paraphrase the relevant discussions and synthesize them; in contrast, text analysis also shows that students tend to rely on one or two sources for developing an argument, which reduces the academic quality of their papers.
Students are inconsistent in attributing the sources systematically, following the guidelines mentioned in academic writing manuals and by Hyland (2000), which require writers to paraphrase relevant information from sources or quote directly from the text using quotation marks and exemplify them. The majority of the undergraduate and graduate students tend to plagiarize more than paraphrase. In addition, the more advanced learners use patchwriting more than paraphrasing. The theoretical sections in the RAs looked like a list of points rather than a development of arguments and discussions of researched topics. The writers rarely used exemplifications like “for example, as this example shows…etc”, indicated further reference like “See…for further explanation”, or for further analysis “I will rely on…for further analysis”. Expressing evaluation of other’s work mentioning strengths and weaknesses and expressing criticism almost do not exist in their RPs. The former includes clauses like “Although I consider …, I think …”, the latter includes “The main shortcoming…”.  The difficulties in attributing sources correlate to some extent with the results of Lee’s (2019) research, which shows that more skilled writers included a balanced integration of  authors’ voices and sources’ attribution. In contrast, less skilled writers who provided either too much or too little of attribution, exhibiting a lack of awareness of how to attribute and retain an authorial voice.
The students’ scripts did not include their positions as authors. It seems that they lack the ability to do declare authorship. Such difficulty among nonnative speakers (NNS) of English was mentioned by (Hyland & Milton, 1997; Hyland, 2001; Paltridge & Starfield, 2007), specifically the four types of stance markers: self-mentions, attitude markers, boosters and hedges. While the first marker refers to the use of personal pronouns “I” and “we”, the second, attitude markers expresses writers’ attitudes in terms of agreeing or disagreeing with the cited author  like “definitely” or “unfortunately”. Writers use boosters as “obviously” “highly” to confirm an attitude and hedges as “more likely, may, might” to present an opinion.  
It could be concluded that Palestinian Arab EFL from Israel struggle in writing RPs like other international students who pursue their degrees in English-speaking countries and in their own countries, following the writing conventions and guidelines in terms paraphrasing, summarizing, synthesizing, citing and writing references (Al-Zubaidi, 2012) or references (Al-Khasawneh & Maher, 2010; Al-Zubaidi, 2012). Rabab’ah & Al-Marshadi, 2013; Alfakih, 2017). They lack the necessary language proficiency skills as well as the academic skills to conduct research. In addition, the discussed problems above do not differ from those mentioned by Altikriti (2022) who investigated problems facing undergraduate Jordanian students, Qasem & Zayid (2019) (Yemini students), and Alfakih (2017) (Saudi postgraduate students) showed that Arab students lacked the pre-requisite academic skills for writing a RP, including the necessary knowledge of research paper writing process, sources and methodology. 
Conclusion:
This chapter discusses challenges face Arab EFL students, undergraduate as well as postgraduate, when writing their research papers in English. Analysis of students’ samples shows that they encounter many difficulties in the process of writing a RA or RP. They lack deep understanding of the process itself. Besides problems in paraphrasing, summarizing and synthesizing information from different sources acknowledging other researchers and scholars and including their voice, they are unfamiliar with rules of citation and writing a list of references. Postgraduate students are neither able to formulate a research question nor a hypothesis. 
Plagiarism poses another serious problem. While most of them, especially those who pursue their bachelor degrees, plagiarize, others who demonstrate better English proficiency use patchwriting. They are not fully aware of the process itself. In addition, they lack the necessary skills of integral and non-integral citation, referencing using the right reported verbs, and including a list of sources at the end of the paper.
It could be concluded that Palestinian Arab EFL undergraduate students lack the academic skills to develop academic arguments, support them, include their voices, express authorship, and relate them to their research. Similarly, graduate students are not aware of the process of conducting research, the importance of formulating a research question, adopting methodology, reviewing literature, reporting results and relating them to previous research. Therefore, EFL programs should revise their curricula to include courses to train students to write RAs and RPs. 
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