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Introduction
The focus of this chapter is on the influence of Islam as the religion of Arabic EFL students and their first culture. It starts with a discussion about the relationship between language and culture, indicating the importance of considering it as a factor that affects learning and teaching writing in English as an additional language. Discussing the influence of Islam, the religion of the students, and the Arabic follows. Transferring prior learning experiences in writing in English comes after. Later, errors that stem from Islam, Arabic culture and prior learning experiences are analyzed and categorized. Each category includes examples of errors, which are taken from students’ samples.
The relationship between language and culture 
Language reflects the culture of its speakers in terms of beliefs, customs, historical and cultural background as well as their style of life and way of thinking. It also reflects the social changes in the same culture. Since language and culture are inseparable, learning to communicate in a new language requires developing an awareness of how the culture interrelates with language whenever it is used (Scarino and Liddicoat, 2013). However, knowledge of culture is a neglected component of language learning and teaching (Abu Rass, 2011; Al-Khatib, 2017; Jiang, 2010; Ye, 2013).
Since languages have different cultural traits and standards, learning another language requires adequate knowledge of the cultural patterns and modes of thinking of its speakers to communicate well with native speakers and to express them appropriately in the target language. Lack of knowledge of cultural features will result in bad communication and many mistakes. Kaplan (1966) was among the first researchers who addressed cultural influence on second language learning. He compared English rhetoric and some other languages and analyzed some paragraphs written by native speakers of Arabic, Korean, Russian, and Spanish learners of English. He mentioned that this comparison has not been made to criticize the rhetoric in some languages, but to indicate the importance of acquainting English teachers and instructors with differences in paragraph development and structure in English and the first languages of the learners. He stated, “Rhetoric, then, is not universal either, but varies from culture to culture and even from time to time within a given culture. It is affected by canons of taste within a given culture at a given time” (p.2). Every culture has its own specific conventions that are different from the conventions of other cultures. In order to achieve cross-cultural communication and avoid miscommunication, writing teachers should understand the different composing conventions of different cultures (El-daly, 2012) because cultural conventions “dictate the choice of linguistic and structural aspects of discourse"(Purves, 1988, p.5).	
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Figure 1 Diagram on cross-cultural differences in paragraph organization (adapted from
Kaplan 1966).
Hall (1966, 1976, 1983) discusses three interrelated dimensions of culture: time, space and context, assuming that monochromic cultures are low-context, and their members need information; in contrast, polychromic cultures are high-context, and their members are preprogrammed to a large extent, creating culture-specific context. Zahrana (1995) examined how the American culture and the Arab culture view the role of language, the structure of persuasive messages, and communicating effectively with their audiences, attributing the distinctions to cultural, historical, and social factors, labeling the American culture as high-context (HC) and the Arabic culture as low-context (LC).  According to Hall (1976), “HC transactions feature pre-programmed information that is in the receiver and in the setting, with only minimal information in the transmitted message. LC transactions are the reverse” (p. 101), which shows how members of different cultures might perceive similar messages in different ways. Following Hall’s (1976) discussion, the meaning in high-context cultures is implicit in the context, and it is the responsibility of the reader to figure out the writer’s intentions and messages.
Recently, cultural differences as a cause for negative transfer have caught the attention of some researchers from different countries and they have started researching that, attributing the causes to different thinking modes (Bai & Qin, 2018; Jiang, 2010; Zhou, 2016) and religious belief (Abu Rass, 2011; Al-Khatib, 1994; Qaddumi, 1995; Bai & Qin, 2018).  Transferring the cultural modes and patterns of the learners’ culture is another issue that had been addressed in learning a second language, and it started to gain more momentum lately. L1 interference occurs not only on grammar and vocabulary, but also in culture and thinking modes (Jiang, 2001). Ye (2013) who did a survey of 200 English compositions found that 73% of the mistakes in the students’ compositions are linked to the influence of their native culture. Ye divided the mistakes caused by the influence of the mother culture into four categories: poor diction; Chinese thinking patterns; mixture of sentence structures; incoherence in statements. 
In another study, Bennui (2008) employed the contrastive analysis approach to investigate the influence of the Thai rhetorical, stylistic and cultural patterns of writing on the organization of the 28 third-year English-minor Thai students’ written paragraphs and discourse in English. At the discourse level, Thai students tend to use repetitions, extensive use of lists, no use of conclusions, and a personal style. The results also show that Thai students tend to use features of the Thai style of writing such as wordiness or redundancy style of Thai writing.
In general, human values are defined as the main beliefs that people use for determining what is right or wrong, good or bad, fair or unfair in different situations in varying cultures, societies, and religions (Baba, 2011).  Historical developments of countries and societies affect their values, beliefs, and attitudes. For example, since Chinese people have experienced a long period of superstation and had been controlled by Confucian idealism, they still look at the authority as sacred and emphasize self-control, which is contrary to western societies that emphasize individualism and personal freedom. While Entirety and Synthesis are forms of Chinese thinking patterns, logic and rationality characterize the western’s way of thinking (Bai & Qin, 2018).  In addition, “Chinese thought pattern is imaginative, subjective, synthetic, group-oriented, concrete, non-systematic and cyclical; western thought pattern is abstract, objective, analytic, egocentric, conceptualized, systematic, and linear” (Zhou, 2016, p. 1877). The ties among the group members in collective societies are strong while in societies that value individualism and personal freedom, the ties between individuals are loose (Hofsted, 2005). In addition, the former emphasizes group goals and the latter personal goals. The Chinese pattern of thinking is circling while Westerners are straightforward (Zhou, 2016) and direct (Ye, 2013). As a result, Chinese students when writing English compositions fail to put the main point at the beginning, and support it by supporting details (Ye, 2013). In contrast, they employ indirect ways of expressing their ideas in writing, paying little attention to logical reasoning. While English writing “prefers deduction and places emphasis on originality and personalization” (Ye, 2013, p.37), the writer presents his ideas using his/ her own words after making the main idea clear, but Chinese writers tend to generalize and to present the main idea at the end of their writing samples. Since Chinese writers are not familiar with the English features of writing and the differences between English and Chinese, they don’t pay enough attention to the organization of their writing in English, which might sound logically confusing, and unnatural (Houston, 1994). In contrast, English writing accents logical reasoning, clear organization, coherence and unity (Ye, 2013). 
For example, Liu (2008) examined the effect of L1 on the English writing of Chinese students as an L2 from three aspects: traditions of Chinese and English writing, language switches in the writing process, and language transfer. The effect of Chinese traditions appears on rhetorical indirectness, which is used for maintaining harmony and avoiding impoliteness. As a result, the writing of Chinese students “appears vague and indirect to create solidarity between the speaker and the hearer” (Liu, 2008, p. 50). Like other writers of English from different linguistic and cultural backgrounds, Chinese messages are implicit (Ye, 2013), and they are usually left “to readers to interpret the content, understand the deeper meanings and appreciate the artistic beauty” of the compositions (Timina, 2013, p.3). In addition, the level of creativity of Chinese students of English is limited since they borrow the ideas of others from textbooks. Moreover, they rarely express their opinions in their compositions (Smerdov, 2011). According to Chen (2006) (as cited in Timina, 2013), Chinese students tend to use proverbs, maxims, and fixed expressions in their writing; in contrast, English writers use their own ideas, words, and expressions. Since they can’t avoid transferring their modes of thinking and reasoning, their compositions are Chinese-style (Ye, 2013).
 El-daly (2012) conducted a research study to understand how Arabic and Spanish speakers narrate in English and the effect of their first cultures on their narration. The subjects were ten graduate students from two linguistic and cultural backgrounds: Arabic and Spanish, who were graduate studies in different majors at the University of Pittsburg in the United States. The researcher asked them to write a narration in English and interviewed them individually. The questions required them to describe how they approached the narration; how they started the essay, developed their ideas, ended the essays, and if there was any effect of their first culture on their narrations. Data analysis shows that the students were aware of using their L1 in their writing; for example, one subject said that his language added “beauty” to his narration; therefore, he used certain expressions that may sound good although it might be at the expense of the meaning. Another subject mentioned that he repeated some structures and sentences because he inherited this habit from his writing in Arabic. He added that despite the fact that he had been in the U.S for an extended period, he still does not stop thinking in Arabic and translates it into English. 
However, one subject rejected the idea of first language and culture transfer in his narration in English. The Spanish subjects’ explanations did not have a common ground and expressed different opinions. For instance, while Spanish subject (1) stated that Spanish and American cultures are similar, subject (2) said the opposite. The former indicated that the effect of her native culture was in terms of choosing the topic that represented the emotional side of her personality. The latter denied any effect of his first language on his narration since her wrote about something personal and wrote what he remembered. While subject (3) rejected the idea of first language interference totally, subject (4) indicated the effect of her culture specifically in choosing her story, but she tried not to sound like a Spanish speaker. The researcher explained the Spanish-speaking subjects’ responses as a way not to reveal their identities as Hispanic, unlike the Arab subjects who used their first language and cultural modes of thinking intentionally.
	Like other EFL learners, Muslim Arab students’ culture and modes of thinking differ from those of the target culture. The cultural differences between the two language communities may account for part of the errors committed in academic writing in the foreign language. To be proficient writers in English, Arab EFL learners have to adopt the style of English by being acquainted with the culture, rhetoric, and the linguistic structures of English (Al-Khatib, 2017). Cultural differences between English and Arabic pose another challenge for Arab students writing in English (Al-Khatib, 2017;Alkubaidi, 2019; Elachachi, 2015; Kaplan, 1966, Koch, 1983; Zaharna, 1995).  
Kaplan’s research on contrastive rhetoric in 1966 showed that Arab students transfer not only features of Arabic, but also cultural patterns. Later, Ostler (1987) reached the same conclusion, claiming that  EFL Arabic-speaking students may show a full command of English grammatical patterns and idioms; however, still, their essays sound foreign in English, and ESL teachers can identify their essays despite that they do not include grammatical mistakes. He also attributes the results to socio-cultural factors, mainly the influence of classical Arabic, the language of the Qur’an, the holy book of Muslims. Arabs believe that the Qur’an “was made to Muhammed exclusively in Arabic directly from God through the intermediary archangel Gabriel (Kaplan, 1967, p. 11), which was transcribed into a written format (Al-Qathani, 2006). They adopt its stylistics and style, refusing to develop literate characteristics in their writing either in their first language or second (Ostler, 1987). However, Ayish (2003) challenges the dichotomy in perceiving the Arab Muslim culture, claiming that Arab-Islamic sociocultural traditions derive from two sources: secular and religious. The former refers to the pre-Islamic era or to the interaction with foreign cultures by Arab Muslims, and the latter stems from God and the Sunna, which includes the sayings and practices of Prophet Muhammd.  It could be concluded that a new group of scholars in the Arab world call for looking at the Arabic culture not as a single culture, but a diverse one (Zahrana (2009).  Despite the controversy regarding the influence of Islam on the Arabic culture, it can be seen that some of the challenges of Arab students writing in academic English can be attributed to the influence of Islam and other cultural factors. Religious and cultural transfer is likely to happen when students learn to write in English as a second or foreign language because their behave	ior is influenced by their first culture: the first culture saturates the L2 writing experience and influences its product as well. 

7.1 Influence of Islam as the students’ main religion 
Religious beliefs could be another reason for cultural transfer and a cause of students’ mistakes in writing in English. Arabic culture is highly influenced by Islam, which is based on the main principle of unity of belief in God and the prophet Muhammad (Abu Rass, 1994 & 2011). Therefore, Arab students have the tendency to use dichotomy: solutions to problems are black or white, right or wrong. In other words, there is no room for doubt or compromise. Questioning the norms or the ultimate truth is rare in the Arabic culture. 
Arab learners of English transfer not only the Arabic literary style in their writing, but also their religious beliefs and culture (Abu Rass, 2011; Qaddumi, 1995). For example, the unity of belief in God is unquestionable and unfillable. Al-Khatib (1994) cites Abdulati (1975) who claims that "the authenticity of the Qura'n for Moslems is beyond doubt" (12). Muslims usually accept principles covered in the Qura'n as Divine truth and reject others that differ from the Qura'nic principles and teachings, which embrace all aspects of life. Feghali (1997) cites Glisenan (1983) who claims that swearing oaths on the Qura`n and the Prophet Muhammad are part of the Arabic discourse. "Belief in God has direct and ultimate control of all that happens" (Nydell, 1987, 34). Abu Rass (1994) indicated that the Arabic culture is highly influenced by Islam, which is based on the main principle of unity of belief in God and the prophet Muhammad. As a result, Arab students have the tendency to use dichotomy: solutions to problems are black or white, right or wrong. In other words, there is no room for doubt or compromise. Questioning the norms or the ultimate truth is rare in the Arabic culture. The writer assumes that the reader is in complete agreement with him because of cultural consensus. In addition, they tend to follow one path only, complying with the spirit and morality of the society. This is reflected in Arab students’ writing that lacks any room for doubt (Derrick & Gmuca, 1985), expecting readers to agree with them on what they write.  
Qaddumi (1995) illustrates the manifestation of religious beliefs on hospitality, making deals and contracts by offering drinks such as coffee and tea without asking the guests and assuming that guests will accept without hesitation. Such interaction is carried out under the assumption that it has been dictated by God and requires no explanation. These types of interaction show that Muslim Arab learners of English seem to draw on cultural beliefs in their writing (Abu Rass, 2011; Qaddumi, 1995). In addition, when Muslim Arabs make appointments or contracts, they usually say "Insha Allah", which means with God willing - only God knows the future and is the only one who will determine whether the contract or deal will be carried out. Similarly, often the name of God is placed at the top of pieces of writing, thus attributing everything to God’s will (Al-Khatib, 2001).
Belief in God is unquestioned and the Quran, the holy book of Muslims, is undoubtful. As Nydell (1987) described it: "Belief in God has direct and ultimate control of all that happens" (p. 34). Similarly, Abdulati (1975) claims that "the authenticity of the Qura'n for Moslems is beyond doubt" (12). Moslems usually accept principles covered in the Qura'n as Divine truth and reject others that differ from the Qura'nic principles and teachings, which embrace all aspects of life. Such cultural beliefs affect the writing of EFL Arab writers who often assume readers will not only agree with them on what they write but also not to express any doubt of it (Derrick & Gmuca, 1985).
	To support their arguments, usually Arab students quote verses from the Qura`n, the holy book, sayings of Prophet Muhammad (Ahadeeth) as well as declarations by prominent leaders or Islamic scholars (Abu Rass, 1994). "Repeated words, phrases and rhythms move others to belief, rather than the "quasilogical" style of Western logic, where interlocutors use ideas to persuade" (Feghali, 1997. 361). Johnstone (1989) suggests that persuasion is most often employed in cultural settings "in which religion is central, settings in which truth is brought to light rather than created out of human rationality" (p. 151). Therefore, Arabic speaking students of English tend to copy verses from the Qura`n, as a text given by God, to convince their readers because they believe that the text is infallible in content and literary style. As a result of following the style of the Qura`n, presenting different perspectives for argumentation doesn’t exist in the Arabic prose. Students are not expected to challenge what is socially validated, especially if it is mentioned in the Qura`n. For example, male and female segregation should not be questioned because it is mentioned explicitly in the Qura`n. 
Religious interference also occurs at higher levels. For instance, Al-Qahtani (2006) analyzed research article introductions written by Arab scholars and those by American native English speakers using the CARS model (Create a Research Space). He found cultural and religious influences on the Arab authors’ introductions that neither reflect any of the CARS model principles nor the topic discussed in the article. They include the Islamic opening statements that used in different contexts and discourses such as delivering formal speeches, writing letters, and expressing acknowledgments. In addition, the use the Holy Qur’an and the prophet, including the phrase “peace be upon” in the text is common. Moreover, they express acknowledgements and prayers for those who helped them at the end of the introduction.
Repetition is a major feature of Arabic (Koch, 1983; Johnstone, 1989, 1991) that is considered as a tool to reinforce one’s thoughts (Lahlali, 2012) and a persuasive tool that has an emotional impact on the reader (Koch, 1983; Lahali, 2012). Arab students tend to use presentation and repetition as rhetorical patterns of Arabic for the sake of persuasion (Johnstone, 1991). Presentation is used when the truth is available and followed by repetition, repeating the same thing many times; however, s/he needs to provide the proof when there is doubt about the truth. Arabic speakers also argue by "repeating arguments, paraphrasing them and doubling them"(Koch, 1983, p.500).
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Figure 2 The Relationship among the approaches used in studies on
L1 interference (Bennui, 2008, p.75)
Johnstone (1989) justifies her argument to cultural traits, claiming that such kind of rhetoric is dominant in hierarchical societies, where religion is dominant and truths are matters of the collective rather than the individual like Arab societies. She further argues that truth in such cultures is not developed by human rationality, but it is brought to light by saying and repeating things like missionaries. 
7.2 Influence of Arabic culture
As early as 1966, Kaplan conducted his seminal research as the field of contrastive rhetoric has developed and investigated the influence of L1 on L2 writing, indicating that "Rhetoric . . . is not universal . . ., but varies from culture to culture. . ." (p. 2). Cultural differences between English and Arabic pose another challenge for Arab students writing in English (Elachachi, 2015; Kaplan, 2001 & 2017). 
The argument of Almuhailib (2019) regarding Arabic prose in the pre-Islamic era and when Islamic era started contradicts the claims of Sai`adeddin (1989) and Shaikhulislami & Makhlouf (2000). He claims that poetry was a dominant rhetoric of Arabic in the pre-Islamic era, which was replaced by the Quran, the holy book of Muslims when the Islamic era started. Since Arabs kept a nomadic lifestyle and environment that time, Arabic written rhetoric was not developed. Koch (1983) added that Arab written rhetoric had been influenced by oral characteristics. Culture has a strong influence on students’ knowledge and style of writing (Hyland, 2003) and even on choosing a topic for writing in English (Almuhailib, 2019). According to Shukri (2014), topics related to family and religion in class discussions in Saudi Arabia might be taboo. In this regard, he reported that Saudi students refused to speak about certain topics from Western culture due to their loyalty to Islam. They also viewed Western ideas about open-mindedness and freedom of speech negatively. Therefore, teachers should be aware of the negative responses of students to topics that might cause a conflict with their cultural values (El-Araby, 1983). However, all cultures are evolving in a way that what was previously taboo could be a normal topic in recent times in Saudi Arabia. In addition, topics such as religion, politics, status, and sex would not be allowed in Saudi classes. Moreover, Saudi students interpret privacy differently. 
 Cultural contrasts between the Arabic-speaking and the English-speaking communities affect the rhetorical organization of texts as manifested by the ways in which cohesive devices are used (Phillips 2017). For example, English-speaking communities as more literate, individualistic, low contact, and writer-responsible, with cohesion being text-based, specified, change-oriented, and non-additive, and with repetition and exaggeration for the sake of persuasion being part of written products; by contrast, Arabic-speaking communities culturally tend to be more oral, collectivist, high-contact, and reader-responsible. For them, cohesion is context-based, generalized, repetition-oriented, and additive (Phillips, 2017).
Harfmann (2004) who analyzed 20 school essays in Arabic and compared them to 20 essays in German reported similar results regarding Arab students’ writings attributing that to transferring oral features of the first language. Arab applied linguists like Sai`adeddin (1989) and Shaikhulislami and Makhlouf (2000) also employed contrastive rhetoric, taking a defensive attitude and even having an angry emotional mode to the claims of western linguists regarding Arabic, claiming that the latter failed to understand the real reasons for oral features in written Arabic (Al-Qathani, 2006). For example, Sai`adeddin (1989) claimed that the use of oral features expresses closeness and intimacy with the readers that the literate mode would not do that. He also claims that the development of scientific and formal texts was linear since the eleventh century. In addition, Shaikhulislami and Makhlouf (2000) refute the claims of western applied linguists claiming that Arab students’ writings were linear when they had enough time to write. Moreover, they blamed the audio-lingual, method, which emphasizes oral skills that it is still commonly used in the Arab world. It could be concluded that Arabic used to be like other oral languages that reflect traditional societies that use repetition, parallelism, and other linguistic features of oral societies. When the environment became rich in print and the population became more literate in the 20th century, these oral features have disappeared. 
Another cultural potential influential factor on the writing of Arabic-speaking students is the upbringing of children in many Arab families. For example, Ahmed (2010) claims of upbringing Arab children in Egypt, which stems from the Arabic culture. He describes them as passive watchers who are not given the opportunity to argue with their authoritative teachers or negotiate meaning with them. Therefore, they are inhibited to include their voices or explain things to readers.
Arab culture adheres and promotes collectivism rather than individualism (Abu-Saad et al. 2020; Feghali, 1997; Phillips, 2017; Prowse and Goddard, 2010; Sagy et al., 2002; Smith, 2005; Zahrana, 1995)). "The loyalty to one's extended family and larger "in-group" takes precedence over individual needs on goals" (Feghali, 1997, p. 352). Therefore, Arabic speakers are more group oriented and tend to use pronouns that express collectiveness such as "we" and "us". However, Ayish (2003) challenges this dichotomist perspective, claiming that individuality is expressed within the social group, emphasizing that there is a difference between individualism and individuality. Condon & Yousef (1975) add that individuality poses a strong resistance against conformity and group pressure. 	
Smith (2005) conducted a study to examine the influence of audience and context on rhetorical choices by Arab and Chinese students who were required to write two letters: one for a home
country professor, the other for an American professor. Results show that Arab students express solidarity by the use of “we” and “their”, reflecting their group orientation and unity with their classmates. They also referred to God constantly. As one of the study participants stated, “In Arabic, you can relate everything back to God—In English you shouldn’t do that, but in Arabic, you can do anything” (Smith, 2005, p. 90). In addition, native speakers of English highly value individual achievements rather than kin relationships, family statuses, or affiliations (Zahrana, 1995).
	Collective students’ orientation is in-line with other data from the Arab world (Prowse and Goddard, 2010) as well as Palestinian Arab students from Israel.  Abu-Saad et al. (2020) found that Palestinian Arabs beginning teachers in Israel, similar to the subjects in this research, and unlike their Jewish counterparts, value collectivism over individualism. Sagy et al. (2001) reported similar results among Palestinian Arab students, claiming that collectivism was most expressed through an ‘in-group-collectivist orientation’ with ‘isolationism in values’ (p. 25). 
Culturally, Arab students usually rely heavily on personal relationships, which affects negatively the students’ educational progress because they prefer spending time with family and friends rather than doing their homework assignments. McKay (1992) reported similar observations regarding Saudi college students and Prowse & Goddard (2010) about Qatari students. Such a preference is common in the Arab world including Palestinian Arabs in Israel.
Anglo-American academic writing is expected to be explicit and direct (Hinkel, 1997), and linear (Gillet, 2015); however, Based on the views of other researchers and educators, indirectness is a feature of the writing of people who have been raised in Confucian, Taoist, and Buddhist societies. Hinkel (1997) concluded that Chinese, Korean, Japanese, and Indonesian students “utilized rhetorical questions and tags, disclaimers and denials, vagueness and ambiguity, repetition, several types of hedges, ambiguous pronouns, and the passive voice in greater frequencies than NSs did” (Hinkel, 1997, p. 361). The four indirectness features and repeated patterns were subordination, vague determiners, delayed claims, and unnecessary use of adjectives. Other studies were conducted in different parts of the world examining indirectness in Spanish (Bennett & Muresan, 2016), Irani (Eslami, Shakir & Rakhshandehroo, 2018) and Costa Rican (Vargas Vásquez & Coudin, 2017) and found similar results. 
Zahrana (1995) considers English-speaking societies as rich in print and “literate” while Arabic-speaking societies as “oral.” (p. 244).  It means that the former’s features are the following: directness, accuracy, and authenticity, and the latter’s characteristics are vagueness, emotionality, symbolism, and indirectness. Regarding the role of language in both communities, the former prefers legal documentation and record preservation, and the latter focuses on poetry, imagery, repetition, and exaggerations, which indicates that Arab writers prefer symbolism and emotional reasoning. Such tendency makes their writing to be ornamental and intuitive. In addition, they use rich and expressive language is another characteristic of elaboration among Arabic speakers (Feghali, 1997). Therefore, writing in English requires writers to be accurate, concrete, and evidence-based. While the native speakers of American English use the language for information transmission, Arabic-speaking people use the language to create social experiences. 
Al-Khatib (2001) analyzed personal letters in English written by Arab Jordanian students, which showed that the students transferred the Arabic style of writing personal letters into English in terms of length and indirectness. He states "the introductions are lengthy in terms of questioning (not concise) and are not to the point" (Al-Khatib, 2001, p. 188). In addition, they might include questions about the addressee's health, personal life and family. In contrast, the British people do not include such questions in their personal letters. Al-Khatib concludes that the style of writing letters by these subjects is clearly affected by their sociolinguistic backgrounds without taking into consideration the sociolinguistic of the addressee.	
Al-Khatib (1994) claims that persuasion in Arabic is structural and rule-governed. It is based on three major modes: trustworthiness, argumentation and appeal to emotions. These modes are based on reason and emotions. First, persuaders try to convince the audience by asserting their trustworthy and reliability. Second, they attempt to persuade others by argument providing opinion and supporting it by giving convincing reasons. Third, persuaders may appeal to the audience emotionally. It is usually used through the use of religion and religious devices and the use of proverbs and wisdoms. Religious devices mean the use of some Qura'nic verses. The use of proverbs and wisdoms refers to the sayings and lines of the verse. The study of Al-Khatib (2001) about the effect of Arabic culture on Jordanian students writing personal letters in English reveals that these three modes work together. 	
Another influence on Arabic writers of English is the discourse style of Arabic, characterized by the “use of imagery, metaphors and simile in a beautiful clear manner,” with modern rhetoric in Arabic often more associated with literature and fiction more than academic writing. (Qaddumi, 1995, p. 158). Regarding Arab academic writing in English, early studies such as Kaplan (1966) observed that speakers of Arabic transfer rhetorical patterns from Arabic into their English writing.
Besides repetition, exaggeration and assertion are other two rhetorical patterns of the Arab communicative style. So Arabic speaking students tend to exaggerate and over assert things to be believed and understood (Al-Khatib, 2017) and to avoid simplicity in writing since they consider it as a spoken feature. 
Eladani and Bedri (2017) examined problems facing Sudanese EFL students in writing in English, employing a descriptive analytic method. Data collection included administering a questionnaire to one hundred teachers of English and analyzing expository essays written by ninety Sudanese EFL students. Findings assert Arabic interference as 99% of the respondents of the questionnaire agreed that writing difficulties of Sudanese EFL students of English result from linguistic and cultural differences between English and Arabic. Results regarding cultural interference reveal that 85% of the students used unnecessary repetition in their English texts, (59%) exaggeration, (57%) embellishment, (45.4%) simile and (31%) metonymy. 
3. Prior Learning Experiences 
Educational policies have been rarely considered as one of the factors responsible for learning outcomes in general and demonstration of writing skills in particular (Ezza, 2010). Such factors include the number of students in the classroom, teacher-student ratio, the number of writing courses, course materials and instruction, which are usually outdated.
Prior language learning experiences, as part of learning policies, could pose difficulties for Arab EFL learners to write better in English. For example, Al-Khuweileh and Al Shoumali (2000) conducted a research study to investigate the relationship between poor writing in English and Arabic among 150 students at Jordan University of Science and Technology. The results confirmed the common belief of having a strong association between the level of the students’ writing in their first language and the taught one. It means that poor writing in the mother tongue usually correlates with poor writing in the target language.
Previous learning experiences could also be considered as an influential factor on the writing of Arab students in English. The inculcation method employed in Arab education, in general, is based on rote learning, repetition and memorization, which is observed in the Arab world (Al-Issa (2005) and Sonleitner and Khelifa (2005). Other researchers who teach Arab postgraduate students in Malaysia like Al-Zubaidi (2012) and Ibrahim and Nambiar (2011) mentioned similar notes. Arab students in Israel are not an exception. They are also highly influenced by their prior educational experiences which are based on transmission of material, memorization, copying and rote learning (Abu Rass, 2011; Al-Haj, 1996 ; Eilam, 2002). Alkubaidi (2019) adds that Saudi learners are spoon-fed throughout their educational years, and they memorize writing passages to pass their English course, which pose them a challenge in controlling their learning.  Alkubaidi’s observations are applicable to most Arab students.
Therefore, Arab students are expected to make a shift from being passive learners to active ones,“from total reliance on the teacher to reliance on their own judgment, and from being a repository for rote-memorization of facts to being critical thinkers” (Suliman & Tadors, 2011, p. 402). In other words, they are expected to be able to negotiate meaning, make decisions and rationalize their choices. Such as skill would help them indirectly to explain themselves to readers when they produce texts in English…
Since pre-college educational environments are teacher-centered in this sector, the absolute authority is the teacher's who usually does not encourage students to express their opinions or ask questions (Al-Haj, 1996; Al-Issa, 2005; Eilam, 2002; Sonleitner & Khelifa, 2005). As a result, Arab Muslim students tend to prefer a control-oriented approach over adopting critical and reflective thinking (Al-Issa, 2005), which indirectly affects the clarity of their writing.
The research of Ahmed (2010) is relevant in this context. He examined the EFL Egyptian students’ writing and attributed challenges of sequencing ideas mainly to lack of self-confidence and writing anxiety, citing the influence of the conservative mentality in raising Arab children. He claims that Arab families usually marginalize the voice of their children, which implants a lack of confidence in putting forth opinions. Similarly, it has been found that pre-college Arab teachers, seen as absolute authorities, usually do not encourage students to express their opinions or ask questions (Al-Haj, 1996; Al-Issa, 2005; Eilam, 2002; Sonleitner & Khelifa, 2005). They can also be indifferent to students’ voices in classes, a feature of the inculcation method employed in Arab education, which is based on rote learning, repetition and memorization (Al-Issa, 2005; Sonleitner and Khelifa 2005). The following researchers who teach Arab postgraduate students in Malaysia mentioned similar features (Al-Zubaidi, 2012; Ibrahim & Nambiar 2011). It is not surprising that Ahmed (2010) describes children as passive watchers who are not given the opportunity to argue with their authoritative teachers or negotiate meaning with them. Moreover, Reid (1989) noted that Arabic speakers believe writing to be a skill "only the gifted possess" (p. 223), thus reserving its practice only to those who prove to have the “gift”. Such educational practices seem to encourage a control-oriented approach over critical and reflective thinking (Al-Issa, 2005), which are often valued in English language writing educational contexts. 
Reviewing literature explores the influence of the first language and culture of Arab EFL learners in addition to their prior learning experiences. They negatively transfer their modes of thinking, native traditions, and values in their process of learning English. The above reviewed research shows that speakers of Arabic negatively transfer their modes of thinking, native traditions, and values in their process of learning English. They also share the following common features of communicative style, which may conflict with other language styles: (a) unity of belief, (b) bi-polarity(c) group orientation, (d) indirectness, (e) non-linearity, (f) emotional appeal, (g), transmission of materials, (f) ornamental language, (g) repetition, and (h) exaggeration for the sake of persuasion. The following section includes analysis of students’ samples of transferring Arabic features in their writing in English.
7.2. 1 Unity of belief
The first category is unity of belief, which means the straight path. There is only one way, one path for Muslims. The following examples illustrate the category of unity of belief. 
1. Reading Al-Quran is the most important habit in our daily life. One reason is that Reading this holy book provides a significant increase in the ability of the brain. In addition, it gives us hope and it builds connection with God. In fact, Al-Quran is a gift for all human kinds because of its wonderful benefits for them. Another reason for the importance of reading Al-Quran is that it is the key to Janna. Prophet Muhammad once said" Whoever reads the Ayat Alkursi at the end of each mandatory prayer, nothing prevents him from entering Paradise except death.” Finally, the most important reason for reading Al-Quran is that it is healing and mercy for all humanity; there is no physical, mental or spiritual illness or discomfort that Al-Quran can not cure. In addition, it helps people get rid of depression and anxiety. In conclusion, not only is reading Al-Quran essential for adults, it is also important for kids; the sooner they start, the better. In fact, Reading Al-Quran provides kids with deeper understanding of Islamic teaching which in turn guide their actions and decisions as they grow up. I recommend everyone to read this holy book to live in a smooth life.
2. Actually I always say that Beit Berl which chose me not me because I was accepted at Haifa University, but as I believe that everything happens to me it is the best thing from Allah. (God)
3. She wants to be "the best English teacher; "the friendly teacher"; she wants to be the closest friend; and "this college is the best one for me. "
The first sample expresses unity of belief. The writer assumes that all Muslim are believers and share with her the same evaluation to the positive effects of the Quran, as the holy book for Muslims. Her claims are supported neither by scientific evidence nor by specific examples. The use of superlatives in the third sample indicates a unity of belief, indicating that there is only one true path to becoming a successful teacher. In addition, it reflects exaggeration and assertion.
7.2.2 Bi-polarity
As a result of unity of belief, a dichotomy is set up for all aspects of life; things belong o one extreme or another. The following are examples of bi-polarity were taken from the first assignment (their expectations as freshmen at the college):

1. I chose beit-berl College because I believe that it can best train teachers to be professional and qualified enough to work at schools and deal with pupils. I heard a lot about the lecturers in the college and I was interesting to meet them and study with them. Besides, I heard that the teachers are so understanding and considerate. They are always ready to help their student and encourage them to excel. Moreover, I like the environment in the college. It is so nice and quiet. I think it’s the perfect place to study in.   The buildings are so clean.  I was also so interesting of the library in Beit Berl . It's one of the biggest libraries in Israel. It’s a great place to look for resources and books. It's also a great place to study in.                 
2. The most important reason is that any one in this world is ambitious for having peace. However, having a personal weapon destroys this comprehensive faith and contributes of making bad phenomena such as violent, murder etc.

3. The third reason was that I didn’t make any shopping during the break, which is a disaster for me especially that I have my mother’s credit card,  that I can shop  freely.

4. He is my first and last love. 

5. For example, I would like to learn how to write without making any mistakes.

6. We as English teachers must to learn and master everything about English such as the writing and reading, so we can benefit our students.

7. I think that Salma, a teacher in my school, is the most pessimist person in the world. 
8. Second, in my perspective teaching is the perfect job for a woman.

The choice of vocabulary in the above mentioned examples reflect the tendency of the students of using dichotomy and assertion in their writing. The words in bold like “best, great place, destroy” and superlatives as “the most pessimist” show the bi-polarity in the writing of the Arab students. They demonstrate the students' belief that there is one way only. They also show the tendency of exaggeration and assertion rather than simplicity.
7.2.3 Group orientation
The following two examples from the first assignment reflect the tendency of collectivism rather than individualism: 		
1. The three main benefits of the computers are getting information, entertainment and communication. First of all the computers allow us to get information and news constantly, we can enter online , read the news and got the information that we need.
The next benefit is the entertainment, we all have a spare time during the day , so we can spend some of it playing games on the computer .
The most important benefit is that we can keep in touch with the world; there is a lot of programs and websites like facebook and messenger, they allow us to communicate with different people from different origins and cultures. Using the computer helps me a lot in my daily life, it's really a very good and benefit invention.
2. It is a tiny device, which enables us holding it every way.
3. I believe that watching movies really benefits us with many aspects of our lives.
4. We can find televisions these days almost in every home, and it has many advantages.
5. Watching movies has a lot of positive benefits on our life and mind, that's not matter what movie's genrar is drama, horror or tragedy.
6. We all agree that sometimes the government makes bad laws and policies.

7. My best friend told me that she want to study at Beit Berl and we always wanted to study together and to live this period of our life together, so this encouraged me to try to register to Beit Berl and if I have the luck they will accept me, I registered at 29-30 of June on the last time and I was always praying to success and to be accepted by them.
These examples show the collective mode of thinking among Arab students. They tend to use the personal pronoun “we” to express a collective need, desire or case. Phrases like “We all share” or “We all agree” reflect such collective way of thinking.  Despite the fact that the topic of the first sample was about the advantages of computers, the writer expressed that using collective pronouns like “we” and “us”.  Only in the conclusion, she mentioned the usefulness of computers for herself as an individual, stating “me” instead of “us”.
7.2.4 Indirectness
Indirectness is another feature of Arabic that is transferred in the writing of Arab students in English. The following examples show how students express themselves and their attitudes indirectly.

1. In fact, everyone has his own ambitions and dreams for the future.
2. There are many reasons why Tybee city is not the most peaceful place to live in it. 
3. There are many reasons why reading is important.
4. I feel that I am proud of myself to do such a great hard work.
5. We all aware of the importance of social media sites in our daily lives and how they have side effects wither it negative or positive effects on us, even our lifestyle, feelings and emotions damage, and especially our actions, which can change from good to bad and perhaps the opposite, it depends on personality of the person himself.

6. Even though many students think that it is not crucial to take writing courses, since they might think that writing is an easy task to be done with only writing whatever they think of on a paper sheet, but the truth it is not.

7. And when someone decide to learn a new language he start by learning the alpha pet of the language and how to write them then he began to write those alphas’ in order to write a word then step by step he become able to put sentences together then he can read those sentences and write paragraphs.

The above examples show the tendency of indirect writing, going around the topic rather than introducing it directly. 
[image: ]
Figure 3. 
Source: Hall (1976). Beyond culture, p. 102.

7.2.5 Nonlinearity
.  The following examples show a non-linear style of writing. The subjects wrote around the topic using the style of Arabic, including a series of clauses and phrases. 

1. People started to prevent their children from using the Internet at a young age for their own protection and so they won’t be exposed to things that the parents don’t know about but there’s other ways to solve this problem, one benefit of having everything in the internet is that you can jam the inappropriate sites from the children and in this way the parents don’t have to prevent internet use in the house and they don’t have to keep an eye on the child all the time.

2. I’m really thrilled to learn how to be a good teacher for the future, for making new friendships that last for life time and to have fun while doing it all but on the other side I’m a bit stressed because it’s my first time experiencing the responsibility of studying for my future career, but for sure It will be an eye opining experience.


3. I been always in love with English language , from my childhood I was only watching English movies and lestining to an English songs, reding an English storie, so I diceded when I grow up I want to learn English and know much more about this subject, the times goes by very quickly and I graduated with great marks in English, so i signed up for bet berl college to be an English teacher so I want to share with you my experience and how I felt being a first year student.

The above examples show cultural preferences of writing around the topic. 

7.2.6 Emotional appeal

Some students systematically write “under the name of God” on the top of their written work. Others may start their quizzes and exams with “God willing, God’s willing, or With the willing of God”. However, in recent years such phrases do not appear frequently in the students’ writing.
			
7.2.7 Transmission of materials
Following the straight path of unity of belief explains Muslims’ tendency of following their instructors and elders rather than constructing knowledge from different sources of materials. They prefer receiving knowledge and advice from their teachers, parents and adults. For example, they are highly influenced by their parents and friends.

1. I started learning in beit berl for many reasons, my parents and references advised me to learn there because of the high education in English section, and that its near to my town which makes it easier for transportation.

2. “You won’t be able to wake up every morning at 6pm “ , 
“ It’s far away from our hometown , it takes 2 to 3 hours in the bus “ , 
that’s how my parents tried to convince me to study at Al-Qasemi college and to stop thinking about Beit Berl college. But the voices in my head pointed at Beit Berl , since my friends who study there have been always telling me that English at their college is special and different and they actually enjoyed studying there , even though  they faced some difficulties in the beginning but they have the courage to get over them and they hosted help and understanding teachers . But those who study English at Al-Qasemi college for example , some of them kept complaining and some moved to other subject. And the funny thing , that my mom also studied there Haha she couldn’t deny how good is the college and to me all the stuffs that they talked about were like an obstacles that I have to get through them and to prove that I can win this challenge .
 I visited more than one college , but I found Beit Berl college is the most appropriate one for me.
3. The first person that gave me the idea to join Beit Berl is my father, he told me that it is the most appropriate place for being a teacher. So I started checking their website, asking people who learned there how the atmosphere is and so on....
Well after all checking I liked the place generally, and because when I ask someone had an extra experience than me he told to join Beit Berl because it’s the right place for teachers, so I applied for enrollment to the college and I got accepted and here I am.
4. After I graduated high school I prepared a list of all the universities and colleges that I wanted to apply to , and choosing Beit Berl wasn't an easy decision to make . But the good reputation that Beiet Berl has effected me  a lot , the conditions were reasonable , and most importantly I spoke to previous student of the college which they encouraged me to take this step
5. I feel comfortable here much than other educational institutions and the teachers here with high educational degrees which means that they will give us their best and through their experiences we will learn and reach high levels. 
6. However, if you like watching TV, I advise you to reduce it as much as you can.


These examples show the way of thinking of Arab students who believe in being receptive rather than constructive. They also reflect the influence of parents and friends on the students’ crucial choice of their future profession. Most of them choose the teaching profession to satisfy their parents’ wishes. They also feel the need to consult with their friends, which indicates the importance of social relations. In addition, by the use of “I advise you” instead of “I recommend you”, the writer felt close to the audience to express her advice, reflecting her cultural mode of thinking of closeness.
7.2.2 Ornamental language
The following samples reflect the tendency of using ornamental or embellishing language for the sake of expressing their attitudes and persuasion.
1. I hope that this fabulous course stays as we used to and ….
2. So I decided to learn English to help my community to rise up, and to respect this beautiful language
3. for example , having a teacher from Chicago is a fabulous thing, 
4. fortunately we will obtain a lot of benefits, like catching the accent and the beautiful correct English.
5. I wish myself and my colleges success and a joyful year.

7.2.8 Repetition and exaggeration for the sake of persuasion 
Arab students tend to write long and expanded English sentences with repetition of content and form. In Arabic, repeating ideas and phrases is used for the sake of persuasion. Repetition is presented by writing more synonyms in the same sentence to convey emphasis. For example, the following paragraphs show fewer language problems, but they include a lot of first cultural transfer in terms of repetition and exaggeration. 
	
Moving to another country
1. There are many marvelous places on this earth, and I would like to move to another country someday. If I have the opportunity to settle down somewhere in this world I will travel to Australia and stay there forever for the following reasons.
First of all, the weather is mostly sunny, and I enjoy sunny days and the sunshine of summer. Also, the fresh air which makes Australia has one of the lowest air pollution in the world. Second, making a new start for myself and explore the country, by getting a job and build connections and communicate with foreign people I have never dealt with before. Third, the beautiful and large varieties of landscapes are what make Australia unique in my eyes. This is the reason I love visiting the country, not to mention living there. Last and most important reason, get to know myself better and become independent because everything is new and unfamiliar. When I live in a new country, I have the freedom to discover who I am and what my purpose in life especially when I have to observe a lot of things and different perspectives in other culture; the people attitudes and behaviors. The adventures and the experiences that I am going to face will absolutely make me stronger and open minded and I will become a self-reliant because nobody will be there for me. I can imagine how my life will be awesome if this opportunity become true.
			Cup of Coffee
2.  I love drinking coffee each and every day without exceptions for many reasons. First of all, drinking coffee in the early morning helps me forget all of my concerns and worries, thus grants me the pleasure of enjoying each moment of the day to the fullest.
Secondly, coffee strengthens the bond between my father and I. Both he and I      enjoy drinking coffee a lot, and so every now and then we would have a conversation over a cup of coffee at the cafe across from our house.
The most significant reason as to why I love coffee is because it gives me a boost of energy that any other energy drink can’t provide. I read about its benefits on the internet and it is known to be a great provider of energy. Therefore, I like having a cup of coffee whenever I’m sleepy or tired and have something important to do like doing assignments or studying.
			Travelling around the world 
3.  Traveling around the world is my favorite; I really enjoy traveling inside the country and around the world. There are some reasons make me enthusiastic about traveling around the world.
First, traveling around the world makes me feel more comfortable and helps me to forget all my worries. Specifically, after I'm having a hard time or hard work.
Second, I like traveling around the world especially to islands, because I like the natural views and the quiet atmosphere there, and all of these things can help me to relax and feel good. Two years ago I was in Thailand and I had a great time there. In addition, I realized that the climate in Thailand is different than here and this was new information for me.
The last reason that makes me enjoy traveling around the world is getting to know new cultures and to increase my knowledge and my information about the world. For instance, in Japan they have a special way to greet each other and it is a strange way for me, because we are greeting each other by handshake and they are greeting each other by bending.
To sum up, traveling around the world is important to communicate with new people, to hear new languages, and to increase our information about the world.

4. I choose to be English teacher for many reasons. First, I love English so much I think I am so good at English so I decided to do something with it and the best job for me was English teacher.
5.    In conclusion, choose people who make feel happy and comfortable to be yourself with on trips.
6. a magical great place

Discussion:
The analysis of the above mistakes show the influence of the Islamic religious,  Arabic culture and prior learning experiences, which are based on coping strategies such as rote learning and memorization.  Some of the included examples in this chapter are grammatically correct; however, they are culturally inappropriate. The categories of such kind of transfer include unity of belief, bi-polarity, group orientation, indirectness, non-linearity, emotional appeal, transmission of materials, ornamental language, repetition, and exaggeration for the sake of persuasion. 
Although I classified the mistakes in different categories, some of them belong to more than two or three categories. For example, in the first category, which is called unity of belief, the writer not only expressed her belief in the straight path of the holy book, the Qura’an, she also used pronouns, words and phrases that indicate her tendency of group orientation and being emotional. In other examples, group orientation, repetition and non-linearity all appeared in one sentence like.
	The examples of religious transfer are in terms of unity of belief are line with the discussions of Abdulati, 1975; Abu Rass (1994, 2011), Feghali (1997) and Qaddumi, (1995), and the bi-polarity examples correlate with Derrick & Gmuca (1985), and  Kaplan (1966). In addition, the excessive use of the pronouns “we”, “us”, and phrases like “We all agree” reflect group orientation. support the arguments of many scholars such as  Ayish (2013), Feghali (1997), Phillips (1997) and Smith (2005). These scholars claim that the tendency of Arab students to prefer collectivism rather than individualism stems from the Islamic religion and the Arabic culture, which also has a relationship with transmission of materials. As members of a group that has a preference tend to receiving information and knowledge rather than constructing like native speakers of English. The contributions of Ahmed (2010), Al-Haj (1996), Al-Issa (2005), Al-Zubaidi (2012), Eilam (2002), Ibrahim & Namibiar (2011) and Sonleiner & Khalifa (2005) regarding expecting students to be receptive because of the influence of prior educational experiences are relevant here. 
Similarly, the students’ samples include many examples of indirectness and non-linearity, which reflect first language and cultural interference. These examples show how the students go around the topic and try to reach it from different ways, instead of stating it directly as it is expected when writing in English. These results correlate with previous arguments by Al-Khatib (2001); Allen (1970 as cited in Sa’adeddin, 1989) and Zahrana (1995). 
Emotional appeal is another category of first cultural transfer. In some samples, students used phrases like “God’s will” or “with the help of God”, which shows their total reliance on God. These results are in line with the findings of Abu Rass (2011), Al-Khatib (2001) and Qaddumi (1995). Based on the analysis of the accumulated data for this research and my observations, less students use such phrases in recent years. 
Some scholars argue that Arab students use ornamental language (Kaplan, 1966 and Qaddumi, 1995), repetition and exaggeration (Al-Khatib, 2017; Koch, 1983) for the sake of persuasion. Data analysis includes students’ examples that fall in these categories, which indicate that Arab students tend to adopt the style of Arabic of persuasion when they write in English.
Conclusion:
This chapter shows the influence of Islamic religion, Arabic culture and prior experiences on the writing of Arab students in English, which poses another obstacle for these students in acquiring academic writing style and conventions in English. It does not mean that there is a preference to English over Arabic. Arabic is an ancient deep culture; however, when students learn another language, they should express themselves in writing following the norms and conventions of the additional language to communicate effectively with its native speakers.
Until recently, such kind of interference was not considered as another influential factor on second/foreign language learning and teaching. This chapter shows that there is a need for giving  greater attention to cultural aspects including modes of thinking and cultural patterns in learning how to write well in English. Writing instructors should not only be aware of the students’ first language and culture to better understand their mistakes that stem from the first culture, but also to consider them in their instruction to help them write well in English. Students should also be aware first language and culture transfer on their writing to be able to understand such influence and be able to avoid it when they write in English. Raising students’ awareness to the influence of their religion, first culture and their prior learning experiences is explained in detail in Chapter 8.
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