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Title
Arab Students’ Writing in English at the College Level: Challenges and Remedies

Aims and scope
The proposed book addresses problems and challenges that Arab college students in Israel encounter in developing coherent texts in English as a target language. In general, writing is a difficult skill for native speakers and non-native speakers alike, because writers must balance multiple issues, such as content, organization, purpose, audience, vocabulary, and mechanics in terms of punctuation, spelling, and capitalization. Writing is especially difficult for non-native speakers because they are expected to produce written texts that demonstrate mastery of all the above elements in a new language. 
Due to our long experience of teaching academic writing courses to Arab, mainly Muslim, students, and analyzing their written products, we became interested in writing a book that addresses all aspects related to writing in English by Arab students, who face many difficulties in academic writing, such as writing well-developed paragraphs, essays, and research papers in English. The accumulated data is based on the samples collected from thousands of mostly Arab Muslim college students, mainly females; the age of undergraduate students ranges from 18 to 22 and graduate students from 25 to 30. However,  very few are above 30 years old. (some are above 30). These students are from the central part of Israel, the United Arab Emirates, and other Arab countries. The majority of the subjects either pursued or are still pursuing their B.Ed program majoring in teaching English as a Foreign Language (EFL) and their master’s degree in the same field.  In addition, we will send a call for papers to Arab researchers from other Arab countries and non-Arab researchers who conducted research addressing problems facing Arab college students in writing in English to contribute some of their work, which will be included in the book. Reviewing the literature of Arab students’ problems in writing in English in the Arab world shows a commonality of writing problems among Arab college students wherever they live and study.  The sources of errors are inter-language (referring to the first language), intra-language (relating to developmental errors), and the peculiarity of the target language. Researchers in the field conclude that three factors affect Arab students’ difficulties in producing English texts: the linguistics and style of Arabic, their initial cultural interference, and prior educational experiences, which require them to shift from passive to active learners. As EFL writing instructors and researchers, we have noticed similar issues.  Our students tend to write long sentences; repeat themselves, use presentation and elaboration for purposes of persuasion, and use semantic and phonological parallelism. They also demonstrate difficulties with content and organization, vocabulary, language use, and mechanics difficulties in producing syntactically, semantically, and culturally appropriate texts in Arabic. 
Arab learners of English in Israel share many challenges and difficulties with Arab students who either pursue their studies in Arab countries or at institutions where the language of instruction is English. Palestinian Arab students in Israel and in Palestine are not an exception. The use of English is a mark of prestige and quality, as is the case in many other countries. In addition to being a lingua franca, English plays a major role in sectors such as business, education, academia, and access to knowledge. 











































Table of contents:

· Preface
1. Introduction

1.1 Linguistic background
1.2 Cultural background
1.3 Educational background
1.4 Importance of English in Arab countries including Palestine and in Israel

2. Sources of EFL Writing difficulties in general and to Arab students specifically

2.1 Inter-language 
2.2 Intra-language
2.3 Peculiarities of English as a target language
2.4 Contrastive analysis
2.5 Error analysis
    3. Types of errors at the sentence level
3.1 Syntactic errors
	3.1.1 Grammatical (tenses, articles, pronouns, prepositions, 
	singular and plural…etc.)
3.2 Semantic errors (wrong word choice, literal translation, omission or incompletion, redundancy, collocation…etc.)
3.3 Substance errors (capitalization, punctuation, and spelling)


    4. Types of Errors at the paragraph level 
4.1 Topic sentences
	4.1.1 Topic & Comment
4.2 Supporting details
	4.2.1 Examples, reasons, illustrations, facts
4.3 Conclusions
	4.3.1 A restatement of the main points, a related thought, a look to the 
                       future
4.4 Transition words types
	4.4.1 Causation, chronology, combinations, contrast, example, 
                       importance, location, similarity, clarification, concession,
                   conclusion, intensification, purpose, and summary
	
5. Types of Errors at the essay level
	5.1 Essay structures
		 5.1.1       Introductory paragraphs & thesis statements
            		 5.1.2      Body paragraphs
             		 5.1.3     Concluding paragraphs
             5.2 Genres of essays 
		5.2.1     Expository
                           5.2.2     Narration
                           5.2.3     Descriptive
                           5.2.4     Cause and effect
                           5.2.5     Compare and contrast
                           5.2.6     Persuasive
                           5.2.7     Argumentative
             5.3 Coherence and cohesion
		5.3.1     Logic and appropriate organization of sentences
                           5.3.2     Lexical syntax and grammar in sentence formation

6.  Problems in developing academic texts for writing seminar papers at the graduate level
            6.1 Paraphrasing
            6.2 Summarizing
            6.3 Plagiarism
            6.4 Synthesizing
            6.5 Producing coherent texts

7. Cultural transfer and prior educational experiences
            7.1 Influence of Islam as the students' main religion 
            7.2 Influence of Arabic culture
            		7.2.1 Indirectness
                           7.2.2 Nonlinearity
            		7.2.3 Emotional appeal
            		7.2.4 Bi-polarity
            		7.2.5 Transmission of materials
            		7.2.6 Ornamental language
            		7.2.7 Repetition and exaggeration for the sake of persuasion

           7.3 Prior educational experiences
		7.3.1 Memorization
                           7.3.2 Rote learning

8. Methods of teaching and evaluation
           8.1 Adopting the process approach
           8.2 Genre-based approach
                        8.2 Providing feedback
                        8.3 Promoting reflective thinking as part of the evaluation process
                        8.4 Integrating technological tools for teaching and evaluation

Appendix A: Samples of students’ writing
  Index     
  References
Abstracts of chapters
The preface briefly introduces the reader to the book. It provides some insight into why we have become interested in this field and information about the data, paying special attention to the subjects and others who have provided their support in writing this book, the Research Authority at Beit Berl College, and the publishing company. 

Chapter 1 includes a literature review, which discusses writing difficulties that EFL university and college-level learners of English face in general, citing sources from different parts of the world, mainly from Arab countries. It also includes specific difficulties that Arab college learners who are majoring in English in their home countries and others face in pursuing their graduate studies in universities abroad either in English-speaking countries or in other countries with English as a medium of instruction such as Malaysia. Sources of problems, for example, are inter-language, intra-language, the influence of L1, 1st culture, and prior educational experiences, which will show the connection between these errors and their sources to literature review.
Chapter 2 focuses on errors and their types, based on error analysis theory and practices. The analysis of all types of errors at the sentence level is based on the literature review of error analysis that helps writing instructors and learners as well.  Writing instructors would learn more about the complexity of the writing process of their earners, and the learners will be consciously aware of their problems to overcome them. Most Arab students’ errors result from performance mistakes, L1 interference, or false intra-language analogy (Housen and Pierrard, 2005). Therefore, contrastive analysis which has been defined as “an inductive investigative approach based on the distinctive elements in a language” (Glossary of Linguistic Terms, 2004) is a relevant approach in this context. For example, this analysis highlights the similarities and differences of sentence structure between two or more languages. It aims to use contrastive analysis to understand the transfer and shift from one language to another and to compare the foreign language with the L1 in order to adopt methods and techniques to meet the needs of the individual student (Byram, 2000; Gass & Selinker, 2008). 
Chapter 3 focuses on linguistic errors at the sentence level that include syntactic as well as semantic and mechanic errors. Syntactic errors include verb tenses (come yesterday/came yesterday), subject-verb agreement (It give/It gives), modal auxiliary (It’s might/ It might), relative clauses (Ahmad which/ Ahmad who), improper use of articles (old woman/an old woman), prepositions (in purpose/ on purpose), noun modifiers (The girls/ These girl…) and countable and uncountable nouns (womans/women). Mechanical mistakes refer to spelling, capitalization, and punctuation. Other examples include mistakes in consonant clusters (ph=f), word order (subject-verb-object), forming questions (Does he..) and negatives (does not), auxiliaries (is, am, are) , pronouns (he, she, it…), tense (past, present, perfect..)..etc. 
Chapter 4 presents errors related to paragraph development and cohesion in English. Usually Arab students face difficulties in composing paragraphs in terms of providing topic sentences, supporting details, and a conclusion since paragraph development is based on a complex series of parallel constructions, both positive and negative. In addition, compositions often lack organization of thoughts and appropriate linking of ideas, employing the right choice of transition words. In addition, wrapping up the content of their paragraphs by writing a conclusion poses another difficulty because Arab writers assume that understanding their written samples is the responsibility of the reader. This chapter provides possible cultural explanations for such problems.
Chapter 5 focuses on essay structure and development, where the emphasis is on obstacles facing Arab students developing cohesive essays of different genres such as expository, persuasive, compare and contrast, and argumentative. Structural errors are particularly related to the introductory, body, and concluding paragraphs, highlighting the differences among them. Due to the importance of the introductory paragraph, special attention is paid to the topic sentence as well as the thesis statement, which encapsulates the main idea or message of the whole essay. This chapter shows the influence of the L1 stylistics on the writing samples of the students.
Chapter 6 includes challenges Arab students face and errors they make when writing short academic research papers in English in terms of paraphrasing, summarizing information from texts, analyzing the content of articles, and synthesizing information from different sources, in addition to syntactic and semantic errors. This chapter illustrates not only the language difficulties they face but also those that are related to employing higher thinking skills.
Chapter 7 is dedicated to analyzing the influence of Arabic culture (which is based on Islam) on the writing of Arab students in terms of transferring their beliefs and modes of thinking, using dichotomies, addressing the same issue two or three times by repeating things and exaggerating.  In contrast, the English text is expected to be linear, coherent and concise (Sa'adeddin, 1989). The analysis of the effect of Arabic culture includes the following categories: indirectness, emotional appeal, bi-polarity, a transition of the material, ornamental language, redundancy, and exaggeration for the sake of persuasion. I examined the influence of Islam as the first religion of the learners some years ago, and the findings showed how cultural transfer posed another challenge for Arab college students. For example, they tend to repeat things for the sake of persuasion rather than presenting clear-cut proof.
Chapter 8 discusses writing instruction and evaluation in detail. It will include all steps in adopting the process approach, which requires learners to submit multiple drafts for writing and rewriting the assignments. A description of the process will include drafting in terms of writing and rewriting, revising, and editing. The description will also include how integrating reading and writing, and news broadcasts for comprehensible input can help students improve their writing skills. This chapter will also include evaluation techniques and the provision of feedback to help learners consciously improve their writing products. Special attention is paid to employing technological tools for teaching and evaluating the writing samples of the students. This chapter is useful in terms of acquainting readers with skills, methods, techniques, and strategies to help Arab college students understand the sources of their errors and correct them.

Sample
The chapters are not completed to be included. Since some of my previous research, which has been published in three referee journals are the basis for some chapters in the proposed book, they are included in this proposal and appear in pages 10 and 11.

Length
100,000 to 110,000 words
Number of tables: Approximately 20
Number of graphs: Approximately 8

Time Schedule
The book will be completed by the end of 2024.

Market
The book is of interest to researchers of EFL academic writing, writing instructors, EFL educators at the college level, policymakers, and undergraduate and graduate students. For researchers, it will provide insight into the errors made by Arab students in general, since more than 300 million Arabs live in 22 Arab countries. In addition, Arab ethnic minorities live in other countries in the Middle East, such as Turkey, Iran, and Israel. Reviewing the literature of Arab students’ problems in writing in English in the Arab world shows the commonality of these problems among Arab college students wherever they live and study. The book will also address the peculiar situation of Arabs in Israel as members of an ethnic minority group, as they are different linguistically and culturally from the majority of the population in Israel. It will shed light on problems facing other minority groups in the world in terms of English education, mainly writing at the college level, addressing their needs, and providing solutions. 
The analysis of errors will provide writing instructors with a wide spectrum of background information about the sources of these errors, which consequently would help them to be aware of their errors, their sources, and ways of correcting them. In addition, the detailed examples will acquaint teachers with the types of errors they would encounter in the samples of their students. The book will be of interest also to EFL educators at the college level in general, which will help them understand the problems of their Arab students in writing their assignments in English.
Since the book will include all factors that influence the development of Arab students’ writing in English in Israel, it would provide policymakers with empirical knowledge so as to purposefully respond to calls to address the needs of this population and to provide the necessary infrastructure and tools to help these students produce well-developed academic texts in English.
Graduate and undergraduate students will find the content useful since it draws their attention to the types of errors they commit either consciously or subconsciously. The former includes errors made because of carelessness and the later reflects the errors that they are neither aware of nor of their sources. As a result, they would be able to correct themselves and further develop their writing skills. Graduate students will find it particularly useful as guidance for writing required seminar papers and theses at the master’s level.
Exclusivity
I am submitting the proposal to Brill since it is a prestigious international publisher, focusing on issues of Humanities and Social Sciences.
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Three key publications relevant to the proposed book are:
Articles in Refereed Journals


Abu Rass, R. (2015). Challenges face Arab students in writing in English. English Language Teaching, 8 (10), 49–59.

This study aimed to investigate problems facing Palestinian Arab students from Israel who are majoring in teaching English as a Foreign Language (EFL) in developing well-written paragraphs in English. They usually transfer the stylistic features of their first language, Arabic to the target language, English. For example, they tend to write long sentences with coordinating conjunctions, repeat themselves and argue through presentation and elaboration, and often talk around the topic and repeat phrases before stating the main points. The accumulated data show that students face many problems in writing good topic as well as concluding sentences, supporting details by adding examples and reasons and using discourse markers appropriately. 


Abu Rass, R. (2011). Cultural transfer as an obstacle for writing well in English: The case of Arabic speakers writing in English, English Language Teaching, 4 (2), 206–212.                

This paper reviews and strengthens the data on cultural transfer by Arab Muslim students writing in English and adds the significant element of the cultural impact of Islam on such writing. This qualitative study examines the writing of 18 teacher trainees at an Arab language teacher training college in Israel. Results point to a strong cultural influence appearing in the students' writing. It is suggested that greater consideration should be given to the first and the target culture when designing the curricula for writing classes for Arab L1 students in English writing instruction.


Abu Rass, R. (2001). Integrating reading and writing for effective language   
Teaching, FORUM   39 (1), 30–34. http://eca.state.gov/forum/vols/vol39/no1/pto.htm

Writing is a difficult skill for native speakers and nonnative speakers alike, because writers must balance multiple issues such as content, organization, purpose, audience, vocabulary, punctuation, spelling, and mechanics such as capitalization. Writing is especially difficult for nonnative speakers because they are expected to create written products that demonstrate mastery of all the above elements in a new language. In addition, writing has been taught for many years as a product rather than a process. Therefore, teachers emphasize grammar and punctuation rather than decisions about the content and the organization of ideas. My students tell me they have been exposed to the rules of writing and grammar from the outset without developing their ability to express their ideas. Based on the positive findings of previous research with ESL students at the elementary level (Abu Rass 1997; Elley 1991; Ghawi 1996), I designed an integrated reading and writing course for first-year Arab EFL students at Beit Berl College, a four-year teacher training college in Israel. 

In progress: 
Towards coherence: An analysis of theme in the writing of Arab EFL student writing

Following the authors’ observations that their L1 Arabic EFL student-teachers often fail to create coherence in their writing and literature supporting the contributions of cultural, educational and linguistic factors, the purpose of this research is to understand how the students’ use of Theme might contribute to their difficulty. Twenty-two writing samples of eleven students were analyzed for: multiple Themes, marked Themes, and Thematic progression (TP). The use of multiple Themes did not increase, suggesting a lack of sophistication in orienting the reader and creating coherence, yet marked Themes increased significantly, not only facilitating the reading of the texts but also suggesting a developing consciousness of the reader as an audience. The use of coherent TP patterns improved slightly, suggesting slightly better choices in creating coherence. As a result, all three Thematic features examined in this study should be emphasized in writing instruction, especially to L1 Arabic speakers. Further curricular recommendations are also provided.
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