Chapter 4
1.Types of Errors at the paragraph level
11. Paragraph and paragraphing
A paragraph is a group of sentences that develop one topic and are related to each other. “It is as a sequence of structurally related sentences” (Stern, 1976, p. 225). Similarly, Warriner (1988) defines it as “a group of closely related sentences (p.43)”, and Oshima and Hogue (1999) “a basic unit of organization  in writing in which a group of some related sentences develops one main idea” (p.17).  Other scholars have similar definitions. For example, Philline (2015) defines it as a self-contained unit of discourse that deals with a particular point or a single idea, consists of sentences that are closely related to each other that develop one point. Earlier, Bailey (2011) defines it “as a group of sentences that deal with a single (p.78)”. The content of the paragraph should not go beyond the main idea mentioned in the sentence (Reeves and Leventhal (2012). The length of the paragraph varies according to the type of the text; however, it should not be less than four sentences (Bailey, 2011). “It is marked off by indentation at the beginning, pauses of various lengths and a break in the dot at the end” (Ahmed, 2019, p. 129). Based on these definitions, it could be concluded that a paragraph consists of several sentences related to one topic or idea.  According to Owusu (2020), paragraphs have different functions such giving adequate focus to the aspects of the writer’s message and facilitating identification of ideas.
Paragraphing is an essential element in the writing process (El-Rufai and Salim, 2015), which gives the reader a direction for developing the ideas, grouping and organizing them (Zinsser, 2006), and it helps the reader to get insight into a text (Coe, 1988). “Well-structured paragraphs help the reader understand the topic more easily by dividing up the argument into convenient sections” (Bailey, 2011, p. 77). Every paragraph should have one developed idea that it is stated in the opening sentence of the paragraph, which should be developed using a variety of ways and using connectives to unify the content (Emerson, 2005). O’Donnell and Paiva (1993) emphasized presenting the ideas in the paragraph in a logical order using transitional words or connecting words to
indicate the relationship between ideas.
2.The structure of English paragraphs
Paragraphs in English constitute of three main parts: topic sentence, supporting sentences and a conclusion (Ahmed, 2016; Reeves and Leventhal, 2012).

2.1 Topic Sentence
The topic sentence is a general statement that includes a topic and a controlling idea. While the topic is the subject of the paragraph, the controlling idea limits the aspect that is explored in the paragraph. Mayers (2006) The topic sentence outlines the main idea of a paragraph and “implies its purpose to explain, narrate, compare, describe, tell cause or effect, demonstrate or argue or tell steps in a process” (Alice and Mayers, 2005, p. 5). The topic sentence names the topic of the paragraph and limits it to one or two areas (Oshima and Hogue, 2006). However, most contemporary scholars limit it to one area. It also indicates the purpose of the paragraph to the reader. The controlling idea should not be general; it should express the specific idea to be explored (Alice and Mayers, 2005), who provided the following two examples.
“Smoking is bad”. The idea in this sentence is too general be a good topic sentence)
“Smoking advertisements are a harmful influence on children”.
In the same page, they also included examples to show comparison and to tell cause and effect.
1) “My sister’s personality is completely different from mine. (show comparison)”
 2) “Smoking results in thousands of smoking-related deaths each year. (tell cause and effect)”(Alice and Mayers, 2005, p.5).
It is usually at the beginning of the paragraph; however, it could be sometimes in other positions such as in the middle or at the end of the paragraph (Ahmed, 2019; Bailey, 2013; Driscoll and Brizee, 2010; Warriner, 1988). However, Emerson (2005) stresses the need for placing the topic sentence at the beginning of the paragraph because it sets the scene for the reader (Reeves and Leventhal, 2012). Alice and Mayers (2005) recommend the following paragraph formatting: leaving one-inch margins on the left and right side of the page, indenting the first sentence, having a little space between the series of sentences and using double-spacing.

2. 2 Supporting Sentences
Supporting sentences or details follow the topic sentence to provide further explanation and support it, providing specific information (Alice and Patricia, 2005; Hogue, 2008; Warriner, 1988). They also develop it by providing reasons, examples, facts, statistics, and quotations (Ahmed, 2019, Emerson, 2005); Forlini et al., 1987); Reeves and Leventhal, 2012); definitions, restatements and summaries (Bailey, 2011), and incidents (Forlini et al.,1987) to make paragraphs understandable and easy to read. While examples show specific instances of a general idea, reasons defend the opinion presented in the topic sentence (Forlini et al.,1987). The authors add that incidents refer to giving a brief story or some events to illustrate the main idea. In sum, supporting sentences could narrate, describe, show examples and reasons, or illustrate an incident. 
Graham and Perin (2007) stress the need for using standard written English in terms of including appropriate vocabulary, correct spelling, capitalization and sentence structure. They also emphasize the need for planning paragraphing in order to have a well-organized piece of writing. Paragraph organization is essential for comprehending the texts. The lack of organization in paragraphs makes them difficult to be comprehended (Owusu, 2020).
2.3 The Concluding Sentence
The concluding sentence ends the paragraph, reviews the topic sentence and gives some a final thought about it. It wraps up the content of the paragaph, giving it a sense of completeness (Warriner, 1988). It could be expressed in many forms (Rumsek, 2003 and …, 2005): a restatement of the main idea (Warriner,1988, a summary of the points mentioned in the paragraph (Rustipa, 2016) ,or repeating the topic sentence in different words. It indicates the end of the paragraph, summarizes the
main points of the paragraph, and gives the final comment on the topic, allowing the reader to think about the most important ideas mentioned in the paragraph (Rustipa, 2016). It is important to restate the main idea using synonyms (Owusu, 2020). According to Strauch (2005), there are five types of conclusions: 1) a restatement of the main ideas of the paragraph, 2) a summary its main points, 3) a look to the future, 4) a related thought that grows out of the body, 5) a combination of several types of conclusions. According to Hogue (2007), including conclusion signals such as “in brief”, “in short”, “in conclusion” “to summarize” or “to sum up” makes the paragraph good.
3. Elements of a paragraph
Three main elements that determine the quality of the paragraph, which are unity, coherence (Driscoll & Brizee, 2010; Forlini et al., 1987;Oshima and Hogue, 2000; Reid, 2000; Salakpi, 2020; Sekyi-Baidoo, 2003; Warriner, 1988; Wyrick, 1999) and completeness (Driscoll and Brizee, 2010; Sekyi-Baidoo, 2003). A paragraph is complete when 
the supporting sentences fully explain the topic sentence, including the minor supporting sentences it
needs to explain each major supporting sentence (Reid, 2000). So the paragraph is complete when it has a structure, which is completely developed.
3.1 Unity
Unity refers to the need for having a topic sentence in every paragraph that all other sentences evolve around it (Oshima and Hogue, 1999; Strunk and White, 2000). “Every sentence in a paragraph should be directly related to the main idea”(Warriner, 1988, p.48). Each sentence must relate to the theme. If any sentence does not support the topic sentence, it breaks the paragraph’s unity. To achieve unity, the supporting sentences must develop and support the main idea in the topic sentence (Ahmad, 2019; Forline et al., 1987). Paragraph unity could not be achieved if the supporting details are irrelevant to the topic sentence. In addition, paragraphs should be logical to the reader (Reid, 2000).
3.2 Coherence
The second element is coherence; it occurs when a series of sentences develop the main idea (Adelstein and Pival (1980). To convey meaning successfully, the writer has to reinforce the main idea. In addition, the ideas should be clearly ordered and smoothly connected (Warriner, 1988), which makes the paragraph comprehensible (Driscoll & Brizee, 2010).  Coherence is important to deliver the intended message. Holding the sentences together and moving from one sentence to another should be done logically and smoothly to achieve coherence (Oshima and Hogue, 1999). To achieve coherence, Oshima and Hogue (2006) suggest the following four ways: Repeating key nouns, using consistent pronouns, using transition signals to link ideas and arranging ideas in logical order. Coherence requires writers employing appropriate transitional words (Strunk  and White 2000; Wyrick, 1999) and using verb tenses consistently (Salakpi, 2020).  The use of connectors called transitional words or phrases that link one sentence to another achieves coherence Wyrick (1999). The ideas in a coherent text stick together and one idea leads to the other in a logical way.
Coherence also requires logical arrangement of ideas. To have comprehensible academic texts, writers should arrange their ideas in a logical manner. Coherence is achieved by having sequential arrangement of sentences (McCrimmon, 1967 and (Moe, 1979) and the background knowledge of the reader or the hearer (Brown and Yule, 1983). Types of order include time or sequence, order of importance, order of contrast and comparison, order of problem and order of position or place (Hogue, 2007). While the time order relates to chronological sequence of events, sequence refers to spatial arrangement or pattern, which allows readers to visualize what is being described. The third type of idea arrangement, importance, refers to discussing the ideas in terms of their importance. Contrast deals with ordering ideas by contrasting or comparing them. Ordering the problem requires writers to provide a solution. Writers are expected to discuss their ideas from the least important to the most important idea, leaving an impression of the importance of the last idea, opinion or point on the reader. In conclusion, coherence refers particularly to the logical connectedness of the ideas presented in the paragraph, manifested by the use of transition words or phrases, which are used to expose relationships among ideas such as  (first, second, furthermore, on the other hand, for example, and in conclusion). 
Cohesion refers to the way words and expressions are connected using cohesive devices. “It is a semantic one; it refers to the relations of meaning that exist within the text, and that define it as a text (Halliday and Hasan, 1976, p.4),” and it is based on five headings -reference, substitution, ellipsis, conjunction, and lexical cohesion. While reference cohesion includes personal pronouns, demonstrative reference and comparative reference, substitution and ellipses refer to grammatical cohesion and are of three types: nominal, verbal and clausal. Conjunction involves the use of conjunctive ties, and it is mainly grammatical with a lexical component (Halliday and Hasan, 1976). Lexical cohesion involves the use of the vocabulary items in repetition, synonymy, antonymy and collocation.
Hardy and Leuchtmann (1996) refer to cohesion as “expressions of continuity that exist between one part of the text and another, specifically reference, substitution and lexical cohesion” (p. 237). Philline (2015) relate it to the grammatical as well as lexical relationships between the different elements of a text. Bailey (2011) defines cohesion as “joining a text together with reference words (e.g. he, theirs, the former) and conjunctions (e.g. but, then) so that the whole text is clear and readable” including reference, ellipsis, substitution, conjunctions and lexical cohesion (p. 115). They link the ideas together and remind the reader of what preceded and what will follow (Koutraci (2017).
Repeating keywords in a paragraph is a tool for achieving coherence since it keeps the focus of the text. Avoiding the repetition of nouns, noun phrases or names and using pronouns instead is another way for creating a coherent paragraph since it helps writers to keep the flow of the sentences and the binding of a paragraph (Oshima and Hogue, 2006; Koutraki, 2015). The use of pronouns must be done constantly, matching it with the person and the number throughout the paragraph. It means if the word “tourists” is mentioned, the repeated pronoun should be “they”. Thus, using pronouns constantly and systematically helps writers keep the flow of the sentences.
3.3 Completeness
Completeness as the third element for having a good paragraph means that the paragraph should include enough information to develop the topic sentence expressed in the supporting sentences and the concluding sentence (Reid, 2000; Rosen and Behrens, 1997). It means that further explanation, evidence, and details should be provided to explain the controlling idea of the paragraph and to substantiate the claims (Rosen and Behrens, 1997). 
	Numerous researchers investigated problems facing EFL college students in developing paragraphs in English. For example, Owusu (2020) analyzed the paragraphs of 30 students of Ghana Baptistand Christian Service University Colleges to determine the factors related to students’ problems in constructing paragraphs, comparing them to samples written by native speakers. Data analysis shows that only 26.7% included inadequate topic sentences. However, the majority of the students (76.7%) supported the topic sentences adequately. In contrast, only 7 (23.3%) provided wrong supporting sentences. In terms of concluding sentences, 7 (23.3%) succeeded to conclude their paragraphs appropriately, 19 (63.4%) could not do that, and 4 (13.3%) provided faulty concluding sentences. The main flows were in providing concluding sentences and achieving coherence. Similarly, the research participants did not do well on sentence coherence and completeness. 
	Rustipa (2016) analyzed paragraph structure and development among Indonesian students at Stikubank University (UNISBANK) in their third semester of their studies. The researcher numbered the sentences for easy identification of topic sentences, supporting sentences and the conclusion. Results reveal that the students have problems in structuring and developing their paragraphs completely. Thirty percent of the students do not conclude their paragraphs; only 33% of them developed their paragraphs completely.
Similarly, Khansir et.al. (2013) analyzed the paragraphs written by EFL undergraduate Iranian learners in terms of topic sentence, supporting sentence, supporting details and closing sentence. The number of the committed errors was 209 in the pre-test and 81 in the post-test, which shows a significant improvement in paragraph writing by Iranian students. For example, the number of errors in the category of topic sentences was 47 (52.2%) in the pre-test and 15 (16.7%) in the post-test. Similar results were reported in concluding the paragraph. While 54 (60%) errors were committed in the concluding sentence category, the number decreased to 22 which is (24.4%) in the post-test. Findings also show that the research participants faced difficulties in providing supporting details; however, they committed a few number of mistakes in providing a supporting sentence. 
Mc Daniel(1994) and Thep-Ackrapong (2005) mention similar problems among Thai students regarding the lack of expressing the topic sentence. They use literal translation of Thai words into English. Unlike English, which requires starting each paragraph with a topic sentence, elaboration and example, Thai language allows beginning with a rhetorical question and answering it (Thep-Ackrapong (2005); as a result, readers cannot see the point of the author until the end of the text.
Dipolog-Ubanan (2016) investigated common paragraph errors that Chinese students commit in the English Language Communication (ELC) at UCSI in Kuala Lumpor, Malaysia. Besides analyzing the paragraphs of 30 Chinese students, the researcher interviewed 10 of them. Findings show that Chinese students have the tendency of translating from their L1 into English when they write in English. These results correlate with the claims of other scholars and researchers who like Liu (2008) and Wang and Wen (2002) who claim that first language interference is the main cause for Chinese mistakes in writing. For instance, Chinese traditions, rhetorical indirectness for the sake of keeping harmony and avoiding impoliteness affect the writing of Chinese students in English, which makes it vague to the reader. In addition, the writer leaves interpreting the content and understanding its deeper meanings to the reader (Timina, 2013). Smerdov (2011 as cited in Dipolog-Ubanan (2016) claims that the level of originality and creativity of Chinese writers in English is minimal. They rely heavily on direct citations from books. In addition, their use proverbs, maxims and fixed expressions is easily noted in their writing (Chen, 2006, cited in Timina, 2013). Findings of research studies that investigated problems faced by Arab college students in writing and developing their paragraphs showed similar results.	
4. Problems Arab students face in writing and developing paragraphs in English
Similar to Chinese students and like other areas of language learning, Arab students usually tend to transfer the stylistic features of Arabic paragraphs to English paragraphs in terms of form and content. For example, they tend to write long sentences with coordinating conjunctions (Abu Rass, 2015; Al-Khatib, 2001), repeat themselves and argue through presentation and elaboration, using a series of parallel coordinate clauses (Almehmadi, 2012); Derrick-Mescua and Gmuca, 1985). Repeating ideas, words and phrases as a common strategy in Arabic is “a powerful persuasive strategy and an essential cohesive strategy (Johnstone, 1987, p.120)”. Sa'adeddin's (1989) explaines this feature to aurally developed texts in Arabic, which often display a higher degree of repetition and redundancy. In addition, they often talk around the topic and repeat phrases before stating the main points (Alsamadani, 2010; Al-Radwan, 2012; Kaplan, 1966; and Youzbashi, 2016), including irrelevant information. They also face many problems in writing good topic as well as concluding sentences, supporting details, providing examples, supplying reasons and using discourse markers, choosing the right coordinators and transition words (Abu Rass, 2015). Findings of research conducted by Abu Rass (2015, Al-Radwan) (2012), Eladani and Bedri (2017) and Kaplan (1966) confirm these claims of employing repetition and redundancy by Arab students in writing in English. 
Unlike English, which starts with a general statement, a topic sentence that is supported by specific details, the Arabic language does not require that. Since indirectness is another feature of Arabic stylistics, their topic sentences, especially at the beginning of their academic studies’ journey, are usually long and indirect.   Moreover, it was indicated that Arab university students tend to follow certain techniques in their written English that make their writing incoherent such as including a broad statement in the opening sections of their essays before introducing the topic sentence. As in other Semitic languages, “paragraph development is based on a complex series of parallel constructions, both positive and negative” (Kaplan, 1966, p.6). In English, the degree of subordination rather than coordination indicates maturity in the writing style. Kaplan concludes that it is not enough to master the grammar of English in order to write good compositions and papers. There is a need for mastering the logic of English too. 
To write well in English, it is not enough to “learn the basic structure of words, grammar and sentences, but also that of discourse” (Weins Abu-Ali, 1993, p.6). According to Aziz (as cited in Weins Abu-Ali, 1993), the most common pattern of paragraph structure in Arabic is the use of Themes and Rhemes. The Theme of the previous paragraph is more likely to be the Theme of the subsequent one, where the Rheme of the previous paragraph is used as the Theme of the subsequent paragraph. In addition, Arabic paragraphs are usually longer, favoring an “equal-level thematic pattern” (Weins Abu-Ali, 1933, p.33). In addition, Themes don’t usually appear in initial positions. However, they are marked internally and externally. “Inter-propositional connectives are used as theme-marking devices and used to signal logical relations in Arabic texts” (p. 33). According to Bar-Lev (1986), the frequent use of coordinating conjunctions is similar in Arabic and American English. Fareh (as cited in Weins Abu-Ali, 1993) found similarities in the structure of paragraphs in Arabic and English, claiming that both tend to use a mono-level thematic pattern. In addition, theme location in parallel paragraphs is the same. Moreover, they use attention-drawing devices and comparative expressions in the same way. However, collocations are more frequently used in Arabic paragraphs than in English ones.
Self-involvement statements is another feature of Arab students’ writing in English. Chafe (1982) explained that as involvement and detachment. Involvement occurs frequently in speaking when the communicator does not have enough time to plan his utterances; as a result, s/he uses first and second person pronouns very frequently to express empathy, which results in fuzziness. Sa'adeddin (1998) explains the high use of this feature by Arab students as a way to express solidarity and to create friendliness, warmth and self-confidence.
Paragraph development in terms of including a topic sentence, a concluding one and supporting details is another challenge for Arab college students. Many researchers investigated paragraph development among Arab college students either in different Arab countries or in other countries, where Arab students pursue their degrees in higher education institutes such as Malaysia who reported similar findings regarding facing difficulties in writing appropriate topic sentences (Ahmad, 2010 (Egyptian students); Abu Rass, 2015 (Palestinian students); Alfaki, 2015 (Sudanese students; Al-zahrani, 2018 (Saudi students).  In addition, Arab students tend to memorize paragraphs instead of learning strategies for developing paragraphs (Abu Radwan, 2012; Abusharakh, 2012).  
Elchachi (2015) investigated the writing of 16 EFL Algerian students from the University of Tlemcen (Algeria) adds that Algerian students may use English grammar accurately and could write correct sentences; however, writing a cohesive clear paragraph is challenging for them since Arabic and English have different rhetorical styles. Another research was conducted by Eladani and Bedri (2017) who employed a descriptive analytic method to analyze the writing of EFL Sudanese students, administering a questionnaire to one hundred teachers of English language.. Results show that students had a difficulty stating the topic sentence clearly in their paragraphs. The results of the teachers’ questionnaire also show that most Sudanese students (76%) lack the controlling idea of the whole text. Their findings confirm Arabic interference since 99% of the respondents of the questionnaire agreed that Sudanese EFL students of English writing difficulties stemmed from the differences in writing techniques between English and Arabic
The results of Ahamed (2016) who identified and analyzed the writing errors of 20 Saudi EFL university students of College of Science & Arts, Tanumah at King Khalid University showed that 70% percentage of students did not use transitional words, and 90% of students did not write a conclusion.  The results suggest that students do not feel the need for wrapping up the paragraph by providing a conclusion. The lack or inadequate conclusions in the paragraphs of Arab students could be attributed to the influence of Arabic language because in Arabic a conclusion should bring something new where in English it should match with the topic sentence (Ahamed, 2016).  He adds that the circular structure in English (with the topic sentence of the same idea in the conclusion) is foreign to Arabic essay where the conclusion has to bring something new. In many cases, they also provide an unrelated conclusion. Earlier, Qaddumi (1985) reported similar results.
Ahmed (2010) reviewed several research studies regarding cohesion that revealed that Arab students tend to include a broad statement before introducing the topic sentence, which makes their paragraphs incoherent. Moreover, they overuse coordinate sentences and misuse topic sentences, which makes their writing incoherent and unacceptable quality. Furthermore, they face difficulty in using cataphoric and anaphoric reference, ellipsis, substitution, and genre related cohesive ties. While cataphoric reference refers to something mentioned in the text, anaphoric refers to something that has been already mentioned. Ahmed associates the students’ problems in writing to several reasons such as lack of topic-specific knowledge and the level of the students’ proficiency in English, claiming that students who demonstrate a low level of English proficiency pay more attention to language issues rather than to composing meaning. 
Abu Radwan (2012) analyzed written text collected from 16 graduate students of three groups: six (6) Native-English speakers (NES), five (5) Native-Arabic speakers advanced ESL learners (NASA) and five (5) Native-Arabic speakers intermediate (NASI) ESL learners, focusing on four main rhetorical features in Arabic. These stylistics features are: “(1) Loose packaging of information reflected in the frequent use of coordination and lack of subordination; (2) Overuse of the definite article "the"; (3) Circularity of organization reflected in repetition of the same ideas and frequency of paraphrasing; (4) High frequency of personal-involvement pronouns and statements” (Abu Radwan, 2012, p. 374). Findings also show a high frequency of self-involvement statement by this specific group. In sum, this group used these features more than the other groups. In contrast, the writing of advanced group of Arab students (ANSA) demonstrated a similar pattern of the writing of native speakers of English, which suggests that their L2 proficiency allowed them to use features of English rhetoric without going back to their L1.
Using transition signals that include transitional words and phrases, which are also called linking words or linking adverbials, to link between ideas is one of the most commonly used ways to establish coherence in a paragraph (Al-Khreshes, 2011; Barry, 2014; Koutraki, 2015; Oshima and Hogue, 2006). Using coordinating conjunctions such as “and” and “as” appropriately poses another serious challenge for Arab students in writing in English since they use them excessively because they are parallel to “wa” and “fa” in Arabic. In addition, they usually express messages implicitly in long clauses with excessive use of “and”, “also”, “which” and “that”, which leads to lack of cohesiveness in English. The results of the study conducted by Al-Khreshes (2011) who analyzed the writing samples of 120 Jordanian students that included 426 errors showed that Arab students are highly influenced by their first language, preferring the use of coordination rather than subordination. Barry (2014) reported similar results who analyzed writing samples of 38 Saudi students, 32 males and six females who attended a pre-academic program at Oakland University in Michigan, showing problems in different categories like use of conjunctions, use of conventions of English expression and word order. 
Saud (2016) investigated the misuse of cohesive devices. By Saudi female students. The data collected through an achievement test. A sample of 50 Saudi female third-year English major students at King Khaled University was asked to write essays in English. The essays were assessed by the researcher and analyzed using Halliday and Hasan's (2014) model. The analysis of the data investigated the relationship between the use of the cohesive devices and the writing score. It found out that good students used more cohesive devices in their writings compared with weak students, with a preference to reference followed by conjunction, then lexical. The least frequent ones were substitution and ellipsis. With regard to conjunction, although students use them frequently; however, they prefer only those commonly used items such as "and, but, or, after, also, or and so on”, whereas the items furthermore, in addition, moreover, besides, nevertheless, seldom occur.
Similar results regarding the least frequent use of cohesive devices groups substitution and ellipsis were reported by Abusharakh (2012) when he investigated problems and difficulties of cohesion and coherence of junior college Palestinian in the writing of argumentative, whose levels were considered as advanced, intermediate, and low. For data analysis, the researcher followed Halliday and Hasan’s cohesion theory, Grice’s maxim for evaluating coherence, and Oshima and Hogue’s criteria for achieving coherence. Results show that the three groups tend to use lexical devices with overuse of reiteration by the intermediate and low levels, whose writing was also highly influenced by their first language. Negative interference was obvious in the writing of intermediate and low levels, which impedes cohesion and coherence. In addition, the subjects rarely used cohesive devices like substitution and ellipses at the three levels. Data analysis also shows that the use of cohesive devices not necessarily achieves coherence, especially by intermediate and low level students who do not have the ability to connect between the ideas.
The aim of the study by Youzbashi (2016) is to investigate the use of cohesive devices in the compositions of Syrian undergraduate English majors at Tishreen University, Syria, employing mixed methods including contrastive analysis method, comparison of the products of EFL and Arabic language students on a similar task written respectively in English and Arabic. Three referees, who have extensive experience in the field of EFL written composition, evaluated the quality of their essays. Results reveal that paragraph writing of many EFL students was still far below the conventional paragraph. Students used many rhetorical features of Arabic language writing in their compositions in English such as agreeing on the made point by the reader, repetition, and providing a series of parallel coordinate clauses.
In addition, lexical cohesion is the most frequently used type of cohesion in the students’ essays. Results also showed statistically significant results regarding the relationship between cohesion and coherence in the students’ essays. It means the more the students employed cohesive devices in their essays, the more these essays became coherent, which suggests increasing the holistic coherence quality of the students writing. 
Conjunction seems to have the main contribution on building this correlation between cohesion and coherence, specifically the use of additive, causal and temporal conjunctions, organizing the chronological order of thoughts. The use of conjunctive cohesive devices helps the reader to move from one idea to another smoothly. High correlation was also found in the use of lexical cohesion and coherence, which helped in making their essays more coherent.
Ahmed (2019) investigated errors of unity and coherence in a paragraph written by the Saudi students at the College of Science and Arts in Tanumah, King Khalid University, employing testing and interviewing students. Findings reveal that students committed errors in unity and coherences. Their ideas were ineffectively organized, and their content lacked transitional markers. They also misused cohesive markers. Besides first language interference, their EFL insufficient knowledge about paragraph unity and coherence are the sources of errors of unity and coherence.
Completeness poses another challenge for Arab college students since frequent digression from the topic to new topics is witnessed in Arabic prose and texts (Kaplan, 1966). Breaking in the middle of an idea or starting a new idea in the same paragraph are common features of paragraphs written by Arab students.
Another major problem in Arab students’ writing is the degree of explicitness and implicitness of the stylistics (Mohamed as cited in Mohamed & Omar, 2000). It means that they try to avoid conveying their messages explicitly. Moreover, they assume that understanding writers’ messages is the responsibility of the reader (Derrick-Mescua and Gmuca, 1985). Arabic is a reader-responsible language. This claim is support by the findings of contrastive analysis by (Almehmedi, 2012 and Mohamed and Omer, 2000). Results show that the responsibility to understand the text lies with the reader.
Cultural transfer poses another challenge for Arab students in writing in English since they tend to transfer their first modes and patterns of thinking in their first language. More details and examples of cultural transfer will be included in chapter seven.
5. Data analysis
5.1 Topic sentences

TABLE 1
	Inappropriate topic sentences

	
1. I think of my close friend Hannah is my best friend even a sister because we grew up together, and we are almost the same age. 

2. In order to teach English in the most efficient way, I believe that I must learn writing in the best way.  


3. In my opinion, taking writing courses is not only important for learning English well, but it's also important to have it as a life skill.



	4. We all agree that sometimes the government makes bad laws and policies.


	5. Five months ago I got married and I moved to my husband's house, and there was a cement factory next to our house making noise.



6. When it comes to a writing course, as a student who's studying to become an English teacher it is an essential to take it for plenty of reasons.


7. My family started a business in Turkey five years ago, and we started to visit Turkey a lot, but then my parents decided to go live there for a couple of years. 


	8. Having an older sibling is wonderful, I have one brother older than me, He is so nice to me and he care a lot about me since I am his younger sister.

9. People were not ready for the pandemic; it took the governments a while to put the people under the fact that there will be a lockdown.

10. In my first year as a student I was a little nervous, but it is common for students to feel nervous in the first day.

11. In our Arab community, most of the pupils have difficulties learning English, maybe because it’s our third language or because teachers in the schools don’t give the English subject good attention, and I think both of the reasons affects in our pupils.


	12. It is said that a person cannot choose his/her family, and if that is true – then it is even truer about one's mother! Let me tell you about my own dear mother, Mieko.

	13. English for me is not just a language, its more than that, it’s a part of me, and it’s the thing that I really love.



In the first two sentences, the writers chose to start the topic sentence with the pronoun “I”, adding the verbs “think” and “believe”, emphasizing self-involvement. In the third sentence, the writer started the topic sentence with an introductory phrase, In my opinion, stressing self-involvement. In the fourth sentence, the student started the topic sentence with the pronoun “we”, talking on behalf of others. The use of the pronoun we in sentence four is inappropriate in this context. It seems that the writer transferred not only the style of Arabic, but also the mode of thinking since Arabs have a collective mentality.

In sentences five to seven, the writers included specific details to the topic sentence, which makes them lengthy. The first part of the sentences (8-11) could be good topic sentences; however, the writers chose to add more unnecessary details to explain the controlling ideas, which should be part of the supporting details. Long topic sentences also appear in sentences 12 and 13. While the long introduction in sentence 12 provides details the reader about the writer’s mother in sentence number 12, it emphasizes the importance of English to the writer by expressing that repeatedly. In addition, the student used a friendly style in sentence 12 by stating, “Let me tell you.” 


5.2 Supporting details
TABLE 2
	Examples of inappropriate supporting details

	1. The worldwide spread of the internet has yet to cease, and so certain parties and individuals have begun taking steps to suppress or hold the spread of certain information, the majority of people refer to this as censorship, examples of it are as follows.

2. A nervous experience I had 2 days ago, My mom and I went to visit my mom's friend Manal, While we were sitting, Manal's husband got out of the room shouting at her, His Action was very aggressive, So me and my mom were surprised, He was yelling loudly and Claims that Manal should arrange his wardrobe for him.

3. At that time, when I saw that the child felt safe, I asked him as he knew what his mother's phone number was, so he told me yes, after I called her, she was crying, I told her hello, my name is Jasmine, your son is with me that he is safe, don't worry, just tell me where you are and I'm sati, she told me that she is in the Sultan Ahmed area told her that I am coming.

4. After my parents took me to the hospital, I was not feeling my leg, I was crying a lot because of the pain, and the doctor said that I have to put on a plaster cast on my leg. When I heard him, I was scared because it was the first time that I broke my leg, but at the same time, I started to enjoy it, due to I will be spoiled like how my brother was.


5. The second day begun and bad luck begun with it, most of taxi drivers ignored us when we called for them, every restaurant we went in has some weird atmosphere towards us I felt really uncomfortable.




	6. For instance, Writing courses help students  by doing their assignments. So it would be easier for them, To realize some of their mistakes that they are not aware of; Also correcting themselves.

7. Even though many students think that it is not crucial to take writing courses, since they might think that writing is an easy task to be done with only writing whatever they think of on a paper sheet, but the truth it is not.

8. At first, I said no then they forced me to go with them and if I don’t cooperate they will bring more police, my father start screaming at them and they told him to step away, then they toked me to an investigating room alone.






In sentences 1 to 5, a series of clauses supports the topic sentence instead of providing examples and reasons. They lack signals to indicate examples and to add details. In addition, they lack logical connections. In sentence 4, the supporting sentence is not well organized. All sentences that describe his action should be grouped together. Being surprised should be moved to have a flow of related ideas.
The use of the transition word at the beginning of the sentence illustrates the sequence of the events in sentences 6, 7 and 8. However, the idea is not clear enough since the writers expressed what happened in a series of sentences without connecting them logically.
5.3 Conclusions
TABLE 3
	Examples of inappropriate conclusions

	1. To make my goal happen I worked on it so much I didn't take knowing and  loving English for granted I watched a lot of good English movies read a lot of books and even write sometimes , and English  music never left my ear.


	2. The last reason is, to deliver my main idea I should know how to structure the text or paragraph to make it easy for the reader to comprehend everything is mentioned.

3. Traveling and getting to know new places, that is beautiful at all times and weather conditions, but it has another special beauty and utmost ease in the summer.

4. I hope one day I can be a little bit more than her just because I always wanted to seem more a calm person especially around strange people.

5. Do your best to add anything that benefits your body and soul to have a better and much comfortable future.  



	6. I am a secretive person, but my mother is my only refuge, she taught me a lot of things about life, and I trust her without even thinking about anything, she is my blessed gift from God.


	7. In conclusion, fast food is not good for our bodies and can lead to health problems, that's why I think its best if we raise awareness regarding to the matter.


8. In conclusion, energy drinks are harmful to health because they may cause weight gain, trouble sleeping, and even cause heart problems. So stay away from energy drinks, don't drink them, and stay healthy!


9. In summary I have just the good and positive ideas about Bet-Berl college.


	Everything that student need is existed.  when I am going to the College, I know that I feel pretty good, so I can make a lot of amazing things at my English classes.

Of course, I wanted to learn English because I like the language, and I wanted to be a good speaker with the help of my great teachers that I met at the college that I found them just what I expected them to be.                                                                     


	10. In addition, I chose Beit Berl College because, it’s close from my town, it has a good reputation and also the admission requirements were appropriate to me.

11. Finally, we all know without doubt about its teaching stuff holding PhD degrees and lots year of experience.  



None of the above concluding sentences matches with any type of conclusions. To conclude the content of a paragraph in English, the writer should choose one of the following: 1) restating the main idea, 2) summarizing the main points, 3) providing a look to the future, 4) including a related thought that grows out of the body, 5) combining several types of conclusions.
In the first concluding sentence, the writer focused on one goal out of three. She tried to summarize what had been mentioned before, but the concluding sentence lacks focus. In sentence 3, the writer mixes different topics together. Instead of wrapping up the topic in the third sentence, travelling, the student added more unnecessary explanations to it, which could serve as supporting details. In sentence four, the use of “I hope one day” is inappropriate. Sentence 5 sounds like preaching more than a conclusion.
While the sixth conclusion is very lengthy and includes too many details that some of them do not even appear in the text, the seventh sentence could be a good conclusion if the writer knew how to combine both ideas together. Despite using cohesive devices like “in conclusion” in sentence (7) and “in summary” in sentence (8), these sentences could not be considered as good concluding ones. In sentence (7), the first part of the sentence summarizes the harms of energy drinks, but the second part sounds as preaching. Instead of emphasizing the harms of drinking energy drinks, the writer felt the need for preaching. In sentence (8), the sentence sounds like a slogan rather, providing general terms as “good” and “positive”. Again, conclusion number ten is more general than specific. The student failed to link between the availability of services and the amazing things she can do. The use of “of course” in sentence (11) is inappropriate in this concluding sentence. The student here lacked the ability of linking between the specific things she mentioned about her desire to learn English and the reasons for considering her lectures as great. The second part of the sentence sounds like a slogan. The use of the cohesive device “in addition” in sentence (12) is inappropriate. In conclusions, "to sum up”, “to conclude” or “in summary” and in conclusion” are the appropriate cohesive devices to be used. While the first part is specific, the second is more general. The writer could not connect between the three things she mentioned about studying at the college. Example 13 shows that neither the cohesive device, “finally”, nor the sentence concludes the paragraph. Besides having good lecturers, there should be other two reasons for choosing to study at Beit Berl College.  
	Analyzing the samples of conclusions shows that Arab students find it difficult to provide concluding sentences in English. Negative transfer could be the main reason for that. Many students, especially in the first assignments, do not provide concluding sentences at all. In addition, some of them start a new topic like the sample in sentence (4). While some conclusions are general ideas rather than specific, others sound like preaching. Using the phrase, “I hope one day”  is also inappropriate in a concluding sentence.	
The analysis of students’ problems in paragraph development follows Halliday and Hasan (1976) classification, and the subdivisions follow the divisions of Ramasawmy (2004) and Bahaziq (2016).

5.4 Transition words types

TABLE 4
	Grammatical Cohesion
	
	

	Reference
	Personal pronouns




Demonstrative reference



Comparative reference
	I, my, you, he, she, it, they, we, our, yours, their,
us,…etc.


this, that, these, those, then, now, them, those




	Conjunction


	a. Additive





b. Adversative




c. Causal



d. Temporal




      e. Continuative

	and, or, furthermore, similarly, in addition, moreover,
besides...etc".

"but, however, on the other hand, never the less, yet,
etc"


"so, consequently, for this reason, it follows from this, etc."

"then, after that, an hour later, finally, at last, etc"



"after all".

	Lexical Cohesion
	Collocation

Anatomy

Synonymy

Repetition
	

	Substitution
	

	



	Ellipsis
	Omission of an item

Nominal


Verbal



Clausal
	

there is one there


do, does



the manager said so






TABLE 5
	Grammatical Cohesion
	

	Reference
Personal pronouns








	I think English is a very cool and great language ever since I was little.
I think I have the qualifications to study this foreign language.
I believe that it will open up more work opportunities for me.
As he said to me this surprised him, but I think you have to learn, to live with them and enjoy traveling.


Technology today keeps changing for the better but it also has some negative sides, Despite that we still see technology as a main thing in life because we rely on it for almost everything and also because it makes things easier.
I enjoy meeting people from different cultures, and being their friends is so nice and the trip gives me the chance to try new things we don't have in our country.
I hope that this fabulous course stays as we used to have it.
We can find televisions these days almost in every home, and it has many advantages.


The world has evolved from our intelligence , and nowadays if you want to work you should write CV as well as introductory text.  
Healthy eating can bring you a healthier life.
Moreover, writing can help you with your pronunciation of word.

At the first glance, she looks like a quiet polite innocent person, who has never been in a fight.
Something else I would mention about her, that she is very affectionate. For instance when she sees homeless children in the street without hesitation she helps them. 
 
In addition, I can’t forget my fourth grade English teacher, thanks to her I loved English, she taught us in wonderful way she was friendly.

I spent two years of my life battling cancer I remember the first day they told me that I have cancer the doctors sat me down me and my family and told us that I have cancer.
When I was young my father bought for us two rabbits, they were so fluffy. 



	Demonstrative reference

	For example, drinking energizers like XL-Blue, etc.. cause damage health for the people. According to the research that happened that this drinking caused diseases to the body Another example of it harms on the financial aspect is that these drinks are expensive.
.

This year was difficult, and this experience was difficult for me.


I have recently thought about studying one semester in an American university, and that is for three reasons. Indirectness

On top of these reasons comes the staff.
However, today I have learned all these important rules and information.


This year was difficult, and this experience was difficult for me.

I have recently thought about studying one semester in an American university, and that is for three reasons. Indirectness


Now I write my ideas organized on a very limited time.
Now I finished learning in high school. 


	Comparative reference
	



Analyzing the accumulated data of linguistic cohesion shows that the personal pronoun “I”, besides “you” and “we” are very commonly used. Students, especially at the early stages of studying English at the college, use these pronouns excessively. In addition, they express their opinions by using “think”, “believe” or “hope”. In many cases, they use the wrong reference. While the subject is “I”, the reference is “we”. Similarly, the singular reference “it” refers to the noun “televisions”. In addition, “you” and “your” are excessively used. For example, when the student writes about the advantage of travelling, s/he uses “you” instead of “travelers or tourists”. Data analysis also shows that Arab students
use pronouns and possessive pronouns like “they” or “her” without referring to a specific point.

TABLE 6
	Conjunctions

likewise, furthermore, in addition

thus, therefore, because,








	
Second, this college is the closest to my hometown so I could go and return home in a short time, and because I can't sleep out of home.
  When you decide to learn something neither in college or university you have to do a research about the subject you want to learn and to find the best place who can give you the information and the best experience. So you can start your profession with confidence, that you took every skill you will need in your future career.       

I love kids and I can deal well with them, I can also deal well with working under pressure. So, all these things made me sure of what I want to become – a teacher. 

Because there is no summer breaks or exams break and students will not have a yearly schedule that they have to follow
Recently, students are more tending for studying abroad. Because, the admissions process in foreign countries is easier. Despite the fact, that a lot of parents opposed the idea.
Because of that they end up committing suicide.
First, because I get a praise from the teachers and cute comments from the pupils that I taught them in the elementary school.
First of all, because it shows us a different manner of life style from a different culture.
First, because the pizza was full of hot cheese, ketchup, vegetables and a lot of olives. Everything I like in eating pizza.

Finally, because my best actor "Brad Pitt" was there.

Because, first of all, I love it, so I know that I’m going to be teaching something that I love, plus, I’m very good at English since junior high school.
Even though I missed it, but I'm glad that chapter of my life is closed.

Although every thing in their city is modern such as clothes, houses market, but they still different.



Getting my driver’s license was an exciting venture and life changing experience, but it is also a big responsibility. On the one hand…on the other hand
     

	Additive

	And I hope that I made the right decision.    
A
nd fear showed on my face, I lost a little girl away from her family.

And when someone decide to learn a new language he start by learning the alpha pet of the language and how to write them then he began to write those alphas’ in order to write a word then step by step he become able to put sentences together then he can read those sentences and write paragraphs.

It is useful and I can take it to any place that I go to with me and use it wherever I am.

I believe that if the person loves what he is doing he will succeed in it, and I love English and I believe that I will be a great teacher. 

I drove fine also in front of the elementary school.

In addition, responsibility prevents me to be late and also makes me a serious person.
I notice that without studying and also B.A certificate I can't have a good job.
I drove fine also infront of the elementary school , and I parked the car as it should.
The pupils enjoyed and liked my activities, also the teacher.

I lost my thoughts and my concentration , also it affected my comfort level.

The educational atmosphere is so comfortable for me, also this college had the best lecturers.

My family and I had just finished doing renovations at home, also me and my sisters completed all of our exams at that time, and so it was a tough time for all of us.

Technology today keeps changing for the better but it also has some negative sides, Despite that we still see technology as a main thing in life because we rely on it for almost everything and also because it makes things easier.



	adversative

	
But, my mother stood by me for six months and helped me with every step to challenge my fears and difficulties.
But that didn’t stop me.
I think that is an additional reason but I don’t care about money that much but I care more about my comfort in my career.
We used to have a lot of fun to gather but after we finished high school our meetings became less and less, but we tried to keep in touch as hard as we can but it still difficult.
Choosing what I want to be when I grow up didn't came just from the fact that I love  English and teaching  but it also came because throughout all my three stages from elementary school to high school I have noticed that half of my classmates had trouble with English.


	Causal

	So I hope someday I will become that teacher that brings back that passion for learning English and maybe even make them a better teachers than me.
So, I hope it will be a good choice for me. 


We as English teachers must learn and master everything about English such as the writing and reading, so we can benefit our students.
I did not want to waste my time waiting to become twenty to be accepted  at  the university. So I started searching an appropriate educational institute. Therefore,


One more example is the noise of the factories in my city, so the people who live close to the industrial zone suffer from the noise that done by the factories. Therefore,


	
Temporal

	Another example, this course demanding to bring article every week. After that we solve the question about it.
This environment relieves us after leaving the long lectures.
After becoming a teacher I’ll achieve my second goal, it’s about building my family, getting married, and have kids. I would like to get married after finishing studying in college and being graduated. Also, let my children study and became good and successful people who have a family and a great job.
Therefore, in 2015, and after a lot of confusion, I finally made up my mind to purchase and learn English.

After two hours I remembered that I should turn off the oven when the meal disappeared.

Add to that English is an international language spread and common to all the peoples. Then I was so interesting and curious to study this subject.


At the hospital, I was shaking and couldn't handle myself. Eventually, the doctors gave her the exact treatment she needed. 
Finally I hope I'll succeed on this department and achieve what I want to be a great teacher.         



	Continuative

	It was before seven months, and I remember I was very nervous that day, and excited in the same time because it was my first driving test. Seven months ago

Before the test, I took a driving lesson to prepare myself from the mental and the physical side. Before taking the test,





	The samples show that Arab students not only use the additive conjunction “and” excessively they also place them as sentence initials inappropriately, which is not acceptable in English. The additive conjunction “also” is used as a transition word that links between ideas in English; however, Arab students use it for adding nouns and adjective phrases. 
Although many students use causal conjunctions, still, they do not use them adequately. All of the sentences that include the subordinate coordinator “because” are incomplete. The writers did not complete their thoughts by adding the effect of the reasons. In addition, the use of “so” and “but” in the adversative category is not acceptable in English. Moreover, some samples also show that they do not distinguish between contexts. For example, the transition “as a result” is inappropriate in sentence. In this context, “Due to” would be a better choice here. All above sentences that include “so” reflect the inappropriate use of the causal “so”. It connects between two simple sentences to show a cause and its effect in English. However, Arab students place it as an initial position of the sentence using it instead of “as a result” and “therefore”.
Similar to the coordinator “and”, “but” is overused and placed as the initial in the sentence, which is not acceptable in English. In addition, it is used to illustrate the relationships between the ideas presented appearing more than once. Instead of using “in fact” in the above sentence to stress the fact they tried to keep in touch, she used “but”, and the third “but” could be replaced with “although” to sound better in English. Moreover, some sentences show that students do not precede “but it also” with the “not only” as it is Getting my driver’s license was an exciting venture and life changing experience, but it is also a big responsibility. Using the comparative conjunctions “On the one hand”, and “on the other hand” shows the relationship between the two ideas much better than using “but”. 
The temporal conjunction “after”, “then” and finally are used to show a sequence of time events, but none of the sentences reflect that. The conjunction “after” is used wrongly. It should be “two hours later”.
To show the continuity of events, the writer used the sentence “It was before seven moths”, instead of the introductory phrase “seven months ago”, which is more acceptable in English.
Besides the above examples of references, repeating the subject was also noticed among some students. 
Others deleted the subject when they linked between two sentences using “but” and “also”.


TABLE 7
Lexical devices
	Collocation



	After the train stopped I got out from it and I felt dizzy and some pain in my head. Got off


Then I ran quickly to her even I didn’t wear my shoes. Barefoot

  



	Anatomy



	In recent years the Internet entered our lives in one way or another and became necessary for simplifying needs and social lives, but with all the many benefits, it has brought a lot of negatives.

The computer is the most necessary thing that must be in every home. It's have a lot of advantages, however, it also has disadvantages.

One might say that there are many advantages of mobile phones, but you will find downsides too and there are a lot.

In addition to all the positives I mentioned, there is also a very high percentage of negatives

	Synonymy

	My family were there supporting me, and giving me some faith and strength to trust myself. 

We had a great time and rode some really scary and fast roller coasters, which was stupid thing for me to do because I get dizzy and faint from fast coasters. 
  A situation of fear and panic happened to me two years ago in the vacation with my friends.

One day I woke up feeling tired and sleepy but I didn't care and headed out to get him to work.

I was very excited and happy to finally get to see the attractions that I always wanted to see.

Third type of bullying is physical bullying involves hurting or hitting someone's body.



	Repetition

	My last main reason for happiness is that happiness makes me a better person.
One more reason is big cats are strong. Strong is always charming.
For example our neighbor has a dog that is always barking. His barking is so loud and whenever someone passes by their house the dog attacts the gate and starts barking.

Another instance of noise pollution in our neighborhood is the little kids in the neighborhood. The little kids are really loud and they are always screaming and crying, and their parents can be heard yelling at them often.
       
Disease that baby may have, raped women, poverty and pregnancy among teenagers are strong reasons that give legitimacy to abortion, and of course we can find many other reasons that allow abortion.


To give another example, there is a new phone coming up which is called the iPhone x. This phone is so intelligent because it can respond to a tap, a voice, and even a glance

 The other reason is the big Bazaar. In this Bazaar there are many interesting stores and things to see, everything you think of is there.  
 
For instance, in the past they used to hold their baby and shake him until he sleeps, but nowadays they can put their baby on a modern bed which moves by itself and shakes the baby until he falls asleep.

Maybe he or she can’t do anything because of the high speed, in other words the high speed prevents the driver from acting and skipping the problem quickly, then the results will be bad.



	The samples of lexical devices indicate first language interference. For example, 	the sentences in the collocation category show that the students used translation from their language. Instead of using the compound verb “get off” the car, the writer translated the action from L1 and wrote“got out of it”. In addition, their attempts to use synonyms indicate repetition. 

TABLE 8
	Substitution


	Although many people are against abortion, many women choose this operation for their unwanted pregnancy.

The most important goal for me to achieve, is to buy the car that I love which is Camaro. I love the car Camaro from my childhood. It is my dream car.


In almost all religions, a woman is not permitted to have an abortion. If they do, their religions will punish them.



I've experiences while I had to teach my brothers or some kids something new. They always seemed happy when I did so




TABLE 9
	Ellipsis
Omission of an item





	One might say that there are many advantages of mobile phones, but you will find downsides too and there are a lot.

I recommend everyone to have a computer, but to know how to use it in the correct way. 

Second, the movie contains variety of nature and places scenes; also has different people actors and variety of their generation. 


	Verbal

	

	Clausal

	For many students, going to college far away from their hometown doesn’t make an obstacle but for me it does because I have other responsibilities that require a lot of my time and one of them is my daughter. 





The least used cohesive devices are substitution and ellipsis. Only the most advanced students were able to use substitution; however, the samples show that they haven’t fully mastered its use, including the write tense in the second sentence. In the first sentence, the student used the passive voice, “is not permitted to have” and in the following sentence, she used the present simple “If they do”. In the second example, the auxiliary “had” in “I had to teach” is followed by the past simple “did, which causes a lack of cohesion. 

6. Discussion and conclusions

Data analysis shows that providing a good topic sentence, supporting details, using the appropriate signals and cohesive devices, and including a concluding sentence by Arab students in English is a big challenge. Most of the problems stem from negative transfer, transferring features of Arabic like repetition, indirectness, use of a series of clauses, circularity of organization reflected in repetition of the same ideas and frequency of paraphrasing. These results correlate with the findings of different scholars from the twentieth century until the twenty first century such as (Abu Rass, 2015; Ahmed, 2016; Al-Khatib, 2001; Almehmadi, 2012; Derrick-Mescua and Gmuca, 1985;; Johnstone, 1987; Kaplan, 1966; Sa'adeddin's, 1989). In addition, the claims of Ahmed (2016) and Qaddumi (1995) support the research results concerning starting a new topic in the conclusion.
The results regarding talking around the topic and repeating phrases before stating the main points are in line with the arguments of Alsamadani, 2010; Al-Radwan, 2012; Kaplan, 1966; and Youzbashi, 2016), including irrelevant information (Abu Rass, 2015; Al-Radwan, 2012; Eladani and Bedri, 2017 and Kaplan, 1966).
Results also show high frequency of self-involvement expressed by the excessive use of the pronouns “I” and “we”, especially among students whose level of English is low. The explanation of Sa'adeddin (1998) to the high use of this feature by Arab students as a way for expressing solidarity and creating friendliness is relevant here. Findings also show lose packaging of information reflected in the overuse of coordination and lack of subordination, which are features of Arabic that transferred in the writing of students. Examples of these features are the excessive, inappropriate use of the additive conjunction “and” and the adversative one “but”. The results of Abu Radwan, 2012; Al-Khreshes,2011; Koutraki, 2015; Oshima and Hogue, 2006) support these findings. Omitting the subject in their sentences could be an example of informality, transferring the spoken style in their writing.
	Regarding cohesive devices, data analysis shows that the most common devices used by Arab students are reference, conjunction and lexical, and the least frequent ones are substitution and ellipsis as Abusharakh (2012) and Saud (2016) reported earlier. Comparative references are almost not used by Arab students. The samples in the lexical category of synonyms and repetition also indicate repetition. The use of the anatomy category is also limited. It includes only advantages and disadvantages, positives and negatives.
Results also show that Arab students tend to convey their messages implicitly, avoiding explicitness in their writing and assuming that understanding writers’ messages is the responsibility of the reader. These results correlate with the findings of contrastive analysis ((Almehmedi, 2012;Derrick-Mescua and Gmuca, 1985; Mohamed and Omer, 2000 ). These results go in line with many research studies regarding transferring nor only the stylistics of Arabic in the writing of Arab students, but also their modes of thinking that stem from the Arabic-Islamic culture, which promotes collectivism and unity. Therefore, some concluding sentences sound like preaching, which is a feature of Arabic language used by religious leaders. In addition, the use of “we” stems from the cultural modes of pattern and collective mentality of Arabs. You can find more examples about the influence of the Arabic-Islamic culture in chapter 7.
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