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Introduction
In the last decade cultural and ethnic diversity is a growing trend due to global migration (Castles et al., 2013; Favell, 2015; Wang, 2018). This is one of the reasons why the phenomenon of parents from different minority groups is expanding. Bronfenbrenner's ecological theory (Bronfenbrenner, 1979) emphasizes the importance of understanding the child's development in the context his family and school systems, and the mutual relations between them. Other theorists such as Bourdieu (Bourdieu, 1989) and Coleman (Coleman, 1988) emphasize the importance of the social and cultural capital of the family as a significant resource available to the child. However, little has been written about the subject in a comprehensive and integrative way (Phoenix & Husain, 2007). For this reason, we have dedicated part of this special issue to parenting in the context of minority groups. 
Parenting Adolescents 
Adolescents are in a developmental stage characterized by many physiological, emotional, social and cognitive changes, as part of the process of transition from childhood to adulthood. This process is accompanied by opportunities for personal development but often also involves crises and challenges. The adolescent is engaged in developing autonomy and independence from authority figures and building a different and good relationship with them, building his own identity, and establishing meaningful social relationships (Erikson, 1993). The transition from dependence on parents to personal independence is essential for the development of adolescents but is sometimes accompanied by dangers, Alongside cognitive and emotional difficulties (Shechtman & Busharian, 2015).
This process affects the family and the relationship between adolescents and their parents undergoes a number of changes: there is a need to redraw the relationship between the adolescent and the parent, while providing greater autonomy and participation in the decision-making. At the same time, the adolescent still needs the support of his parents for his well-being (Cheung & Pomerantz, 2015; Lohman & Matjasko, 2009). Cognitive changes in the adolescent cause him to recognize the limitations of his parents, which can cause various conflicts (Eisenberg et al., 2008).  
In scaffolding independence, the adolescent needs his parents' support. The parent, on his part - a delicate balance must be created between continued monitoring and creation a kind of safety net for his child to initiate, autonomy in decision making and the formation of the adolescent's identity (Lohman & Matjasko, 2008).
Minority Parents 
In this brief review, we refer to parents from minority groups (MP) - parents with a common socio-cultural background or with a common language or religion, which are different from the dominant community, the majority community in the society in which they reside. (Isik et al., 2018). 
Parenting among minority groups can vary widely based on cultural and individual differences (Nauck & Lotter, 2015; Shih et al., 2019; Volodina et al., 2020). However, some common themes among minority groups may include a focus on cultural values, traditions, and identity, as well as a need to navigate and negotiate cultural differences within their families and within the broader society.
Several studies dealing with MP present the challenges they face - of stress and risk that may undermine the stability of the family, its identity and well-being (Berry, 1992; Kim et al., 2006; Lerner, Kertes & Zilber, 2005). At the same time, there are studies that identify diverse strategies and resources that MP mobilize to cope with these challenges and present a parental approach that indicates the new opportunities and meanings of the new situation (following emigration) (Foner, 1997; Kim, 2009; Strier & Roer-Strier, 2010 ). Slutsky (1979) point that migration process radicalizes a previous situation – families that were cohesive become more cohesive while families with internal rifts disintegrate more.
MP like any parent, are dominant in several main arenas: in daily contact with their child and in the school arena. Challenging circumstances may lead the parents to contact with social service providers.
Parent-Child Relationships in Minority Families
Minority group parents of adolescents may face a range of challenges in raising their children (Farago et al., 2019; Fitzgerald et al., 2019) that may affect the way they raise their children , including discrimination and prejudice based on their race, ethnicity, religion, or other aspects of their identity that may create challenges for parents in finding employment, housing, that may affect their financial and time resources necessary to support their families;  barriers to accessing quality education, and healthcare for their children , that may impact their childrens' development and well-being; cultural differences and conflicting values and expectations between their own cultural norms and those of the larger society that may elaborate conflicts with their children during adolescence, as adolescents may begin to question and challenge their parents' values and beliefs as they develop their own identities (Costigan & Dokis, 2006; Spiegler & Hewstone, 2019); and stress and trauma due to their minority status that may impact their parenting practices and the well-being of their children, especially during the adolescent years when children are more susceptible to stress and anxiety (Saleem et al., 2020). 
At the same time, studies indicate that MP (especially mothers) from diverse socio-demographic background no less involved than the majority groups in the education of their children in the domestic arena (Hayes, 2011), and feel obligated to support them in forming an independent identity, emotionally, and performing household and school chores. MP feel obligated to protect their children and help them cope with the difficulties of discrimination and other difficulties. Parents were aware that sometimes their social resources were limited and mobilized resources in their immediate vicinity, neighbors and relatives to help their children if necessary (Cousins & Mickelson, 2011).
Parenting practice, role reversal 
The influence of parenting styles on the development of adolescents from minority groups (MA) was examined by several researchers. Baumrind (1967) identifies three main parenting styles: authoritative, authoritarian and permissive. Parents with an authoritarian parenting style incorporate high demands from their child, but also warm, communicative, and committed to the care of their children; Authoritative parents tend to be tyrannical, with high demands from their child and less warm; whereas parents in a permissive parenting style do not set clear boundaries or high demands on their children, but they are warm and respond to their needs.
Parenting style affect differently among different ethnic groups (Nauck & Lotter, 2015; Phoenix & Jusain, 2007), but it seems that authoritarian parenting style brings more positive outcomes among MA–for self-esteem, higher achievements, and social competence, while authoritative parenting style - for lower self-esteem and sometimes aggression. These negative effects were milder among different minority groups (such as African-American, Mexican, Asian, Turkish, Vietnamese, or Latino parents),  And in some studies, sometimes it found that authoritarian parenting style lead to a higher functioning in the academic field. One explanation is that in some ethnic communities the children grow up with intense interactions with the extended family adults (Ruiz et al., 2002). Other explanations were that different ethnic groups have different social values and cultural norms, or live in a different or dangerous environmental context,  requiring a different parental behavior; or that the researchers' interpretation is inaccurate (Phoenix & Jusain, 2007).
Adaptation of children to new culture is usually faster than their parents, who are more likely to adhere to values of the culture of origin (Sluzki, 1979). It may lead to friction between parents and children. In some families there is a situation of "role reversal" (Oznobishin & Kurman, 2009), in which children help in the household, advise their parents on a variety of issues, take care of their siblings and the support emotional the family (Roer-Strier & Kurman,  2009). This situation may prejudice parental authority and may explain fathers' lack of involvement in family activities. 
Few studies focused to immigrant fathers (Phoenix & Husain, 2007; Strier & Roer-Strier, 2010). Studies of immigrant fathers point to the special challenge faced by immigrant fathers, following the rapid integration of children into educational frameworks and women into the labor market. A situation that may pose a threat to their status, family stability, and lead to a decline in self-esteem due to unemployment, poverty and loss of social status. These situations may lead to a decline in the status of fathers in the family and difficulty in implementing the role of father (Shimoni et al., 2003; Segin-Hasid & Walsh, 2019 ). 
Alongside, studies indicates that immigration may provide fathers with better social and economic conditions to perform their duties, and present voices of the fathers who consider immigration as an opportunity to provide new meanings to their role as fathers, find new strengths following the overcoming of new challenges (Strier & Roer-Strier, 2005; Strier & Roer-Strier, 2006, 2010). Fathers who were involved in family activities reported that they felt obligated to raise their children in the new country and for the most part managed to acclimatize well after immigration (Strier & Roer-Strier, 2005; Segin-Hasid & Walsh, 2019). Researchers recommend replacing the patronizing programs dealing with improving parental skills with culturally sensitive programs that help fathers achieve basic conditions for their functioning, such as integrating into adequate employment, improving language skills, and reducing the need to deal with discrimination and exclusion (Strier & Roer-Strier, 2010).  
Minority Parents, School and Academic Achievements
Academic achievements
Parents from different minority groups attach great importance to the education of their children and perceive it as an opportunity for social mobility (Goldsmith & Kurpius, 2018; Ryan et al., 2010). Parents encouragement to achieve academic success has a positive effect on their children' motivation to invest in learning and leads to a higher academic achievement and to an understanding that investing in studies leads to high achievements (Usher & Kober, 2012). In the context of minority groups, it is also important to acquire the academic vocabulary of the majority group in order to achieve high academic achievements (Volodina et al., 2020). Not all parents have socio-economic resources to help their children following language barriers, less leisure resources, and a lack of awareness and knowledge of how to be involved in their children's studies (Cousins & Mickelson, 2011; Kao & Turney, 2009; Tang, 2015). For example, the lesser choice of students from minority groups to study STEM subjects is may influenced by the lack of familiarity and encouragement from parents and role models in their immediate environment (Lopez, 2018). 
Gaps in academic achievement of MA led to examine the factors contributing to the motivation to invest in studies, which is positively related to a high achievements (Kusurkar et al., 2013). Studies show that MP make a significant contribution to their children's level of motivation to invest in their studies (Isik et al., 2019).
Among the main factors identified as contributing to motivation were family obligation to support their children (Perreira et al., 2010); Family support, including showing warmth, monitoring his investment in studies, contact with school staff and the absence of neglect of the child (Van Houtte & Stevens 2010; Hill & Wang, 2015); Parental values, their education expectations, perception of the education system and the degree of importance they attach to studies (Wood et al., 2011); Family background, including the parents' academic achievements, their occupation and location in an urban area and non-growth in a single-parent family ; and socio-economic status of the parents, including income level and higher social status (Wood et al.,  2011; Perreira et al., 2010). 
At this age there is great importance to foster educational aspiration and academic socialization of MA by his parents. During identity building process, it is not always clear to MA the connection between academic achievements and the adolescent's future plans and dreams, especially when their parents do not have an academic education. They find it difficult to connect investment and high academic achievements with the realization/fulfillment of their academic and occupational dreams in the future. Assimilating the need to obtain an academic degree contributes to a high level of academic achievement among MA and reduces the extent of school dropouts (Hill, 2022; Hill & Torres, 2010; Shechtman & Busharian, 2015 ). 
However, it seems that among some minority groups these relationships are more moderate. It is possible that parents feel that these academic expectations are more "realistic" due to their limited academic and economic support resources (Pinquart & Ebeling, 2020), due to parents' lack of trust in teachers, or due to the level of achievement of their children (Yamamoto & Holloway, 2010). Additional studies identify less impact of high educational and employment resources of MP on the achievements of their children, as Assari termed it "Minorities' Diminished Returns – MDR" (Assari et al., 2020; Assari & Caldwell, 2019). Among the explanations for this trend are the structural barriers in society and schools. Researchers call for increased awareness of these barriers among school staff. 
Minority Parents-school connections
Parents' involvement has a significant positive impact on adolescent's development, in the educational, social and emotional spheres (Kim, 2020; Shechtman & Busharian, 2015). The involvement of parents varies according to the characteristics of the adolescent, his family, school staff and the context in which it takes place (Shechtman & Busharian, 2015). The connection between MP and school staff is of great importance, as it blurs the differences between them and thus helps the adolescent to bridge/navigate between home and school cultures. This relationship needs to be based on the trust between the parents and the school staff (Bryk & Schneider, 2003). 
Parental involvement has different intensity and patterns between various minority groups. The prevailing social and cultural context leads to that MP tend to be less involved than parents from the majority groups (Robinson & Harris, 2014). The least social and economic resources affect the ability of parents to establish useful communication with school staff, to advocate for their children, influence the curriculum, ensure the focus and fulfillment of their children's learning, and help them advance in their studies (Hill & Tyson, 2009).  Differences between school and family cultures can create misunderstanding between parents and teachers. in the absence of "cultural capital" that corresponds to school culture (DeCastro-Ambrosetti & Cho, 2005; Vang, 2006), These differences may lead teachers to feel a lack of involvement or interest on the part of parents in their children education and which leads to a lack of appreciation and a decrease in trust between them. Parents, on the other hand, sometimes feel unwelcome in school, perceive the teacher as an authority, and feel less comfortable being involved due to a lack of familiarity with the contents and limitations of language and level of education (Turney & Kao, 2009). These differences have intensified in recent years due to the expanding use of online communication, as some MP are less accustomed to it (Conus & Fahrni, 2019).
At the same time, findings indicate that even parents without language resources or familiarity with possible study tracks, with different levels of education, who consistently directed their children and had an optimistic outlook towards graduation from academia, influenced their children's level of achievements. Parent's support of school staff also had a positive effect on MA's integration into the school (Raleigh & Kao, 2010; Hayes, 2011).
Some studies raise awareness to structural and socio-psychological barriers that exist in schools that may lead parents from minority groups to avoid involvement in the school, including the perception of teachers of their abilities and the effectiveness of their involvement in the school, and the degree of openness of the school's and teaching staff's policy towards them (Conus & Fahrni, 2019; Hornby & Blackwell, 2018; Kim, 2009).
Various reviews point to the need for school staff to take the initiative and encourage MP to be involved, and to adapt communication style tailored to MP their specific characteristics, needs and constrains (Hill, 2022; Conus & Fahrni, 2019).  Variety of strategies were identified to make it easier for MP to be involved in school activities and tighten their relationships with school staff (Shechtman & Nusharian, 2015; Jeynes, 2012), including fostering parents' resources and community leadership and expanding their knowledge of curriculum and school, so that they can support their child's advancement.  Studies indicate working in small groups, encouraging the learning of the local language, transmitting a preliminary orientation in the mother tongue and encouraging them to play a significant role in school activities - lead to an increase in parental school involvement, conversations with teachers, visits and volunteering of parents at school (Hill, 2010; Hill & Tyson, 2009; Palti, 2014; Hornby & Blackwell, 2018). 
Ethnic Identity Formation 
Ethnic identity formation is a central process among MA. Ethnic socialization includes cultural socialization and preparation for bias in others' attitudes and distrust towards other ethnic groups (Daga & Raval, 2018). It includes exposure to cultural rituals, traditions and parents' messages about social construction in the context of minority groups (their race and personal experiences in this context). Adolescents' interactions with their parents in the process of ethnic-cultural socialization of great importance and has a constructive impact on psychological adaptation and positive mental health of the MA (Nelson et al., 2018). Some parents consider this process as serving as a defense against negative experiences of their children, such as discrimination or racism (Hughes et al., 2006), and leads to a better psychological adaptation, since the emerging identity generates a sense of continuity of the self and meaning in life. Teenagers connect with their parents' ethnic heritage and feel part of a cultural group (Verkuyten, 2016).
MP from different groups reported mainly investing in strengthening their children's familiarity with the cultural heritage of their community, and on a smaller scale bypreparing their natives for bias towards them, in order to help them cope with racial discrimination (Hughes et al., 2006). Parents who experienced many adjustment difficulties were more concerned with racial inequality. Messages on this subject reinforced feelings of distrust and frustration in adolescents (Daga & Raval,  2018).
Studies focused on the development of ethnic identity among Asian American and the Model Minority experience, based on the perception that this group is particularly successful in the academic, social and professional spheres (Pew Research Center, 2012). It creates pressure on the children and their parents to meet these expectations (which are not always realistic) and presents them as not needing institutional support (Shih et al., 2019).  Studies indicate the internalization of young Asian Americans these expectations and that their parents set high standards for their children - to reach a high level of achievement or to learn STEM studies (Park, 2008). The model reinforces in children an achievement orientation and a sense of pride in their ethnic group, but at the same time it raises difficulties for those who are unable to meet these expectations and sometimes accompanied by emotional stress and distress as a result and even a sense of alienation from parents (McGee et al.  2017; Daga & Raval, 2018). A similar trend has also been identified among immigrant youth from the Former Soviet Union to Israel and their parents (Latzinnik, 2005). 
Studies link parents' acculturation strategy to their children's adaptation. Berry (1997) defined four types of acculturation that deal with the extent in which the migrant is involved in the dominant culture / or preserve the culture of his origin: Assimilation, when the immigrant does not maintain his cultural identity and accepts the dominant; Separative, when the immigrant maintains his cultural identity and avoids contact with the dominant` Integrative, when the immigrant maintains his identity but also accepts and integrates the dominant culture, and Marginative, when the immigrant does not want to maintain his cultural identity or the dominant culture. 
When MP adopt a acculturation strategy that does not match the dominant culture, it puts pressure on the children. The integrative acculturation strategy of parents is associated with the good adaptation of the children at school, high academic achievements and fewer behavioral problems; while the marginative strategy is the least effective (Trickett & Birman, 2005). In some communities living in neighborhoods with homogeneous ethnic population concentrations, the separative style and the preservation of parental values contribute to strengthening of personal and group appreciation and proper development of the children (Atzaba‐Poriaet al.  2004). Parents' perception/appreciation of the absorbing culture also influences the parenting style they adopt. A sequence of parenting styles has been identified that range from parents who see the absorbing culture as more advanced and are more inclined to the cuckoo model (which relies on other sources to take care of its children, such as socialization agents of the absorbing society). Families that perceive the absorbing culture as inferior, tend to behave according to the kangaroo model (which protects and keeps the children near it) (Roer-Strier, 1996).
Minority Parents and risk behaviors among their children
Studies indicate that a higher proportion of children from minority groups are involved in risk behaviors, including alcohol use, cigarette smoking, and aggressive or delinquent behavior (Assari et al., 2019; Connell et al., 2010; Griffin et al., 2000).
Several risk and resilience factors have been identified as associated with risk behaviors among MA. A stable and cohesive family background, two-parent family composition (Latzinnik, 2005), family norms of family dinner and participation in family activities, parental supervision and less time at home without adult supervision (Mesman et al., 2012); as well as belonging to a community of collectivist culture that emphasizes the commitment of families to help each other, have been identified as reducing risk behaviors (Griffin et al., 2000; Latzinnik, 2005; Connell et al., 2010 ). The tendency of parents to accept risk behavior of MA and the drinking of parents increases the tendency to risk behaviors among these teenagers (Connell et al., 2010).  
Belonging to a minority group also increases the risk of coping with mental health difficulties among MA (Alegria et al., 1010; Bahk et al., 2017). Studies (Lee et al., 2019; Park et al., 2016) point to a number of family resilience and risk factors that may affect mental health problems among MA, including sociodemographic characteristics (income and education level, mastery of the local language, and non-residence with parents or prolonged separation from the family); the circumstances of emigration (experience of cultural tension and social discrimination of the parent, and successful integration of the parents in the absorbing country); and the quality of the family bond and the degree of family cohesion, and the support and communication in the family (an open and less authoritative parenting style is associated with good mental health). Here, too, studies point to a milder effect of parents' higher level of education on the protection of their children (Assari et al., 2019) and attribute this to social barriers in the daily lives of families from minority groups. 
Minority Parents and The Social Services
There has been a growing perception that when working with MA, the intervention must also be planned and carried out at the family level (Roer-Strier, 2016; Nadan et al., 2018). Accordingly, the environment in which the teenager grows up is of great importance in the planning and implementation of the intervention, based on resilience approach that focuses on the resources of the individual and the context in which he grows up, and the understanding that the individual is a social creature. Studies in recent years point to the intersection of intersectionality and the transition from the conception of a single category of ethnicity to the reality of different dimensions that create intersections between categories and combinations of different identities in practice (NASW, 2015).
The political perspective critically indicate that some minority families are socially excluded, and the discourse between service provider and a minority family, from a different social context/fabric, pose a challenge for both. There is a call to switch to a contextually tailored approach, in which the service provider is not an expert but an apprentice, who learns the context of the adolescent and his parents based on an open dialogue, acceptance and recognition of the family's strengths, through joint study of the family, its identity, contexts, and recognition of differences. Family challenges are not attributed to problems or pathology of the family, but due to the intercultural transition or discrimination. The dialogue creates a partnership with the parents and together though mapping the support systems available to her, in order to mobilize them to support the family. Service provider focuses on coordinating the systems and preparing an intervention plan in cooperation with the family and the formal and informal support systems (Kim, 2009; Nadan et al., 2018; Roer-Strier, 2016). Moreover, the role of the service provider is not only to solve specific problems, but also to represent the challenges of families in the service in which he works and to work to change exclusionary contexts (Guilfoyle, 2005). This role requires special training for service providers based on cultural tolerance and an opportunity to become familiar with critical and reflective approaches (McDowell & Jeris, 2004; Nadan, 2017. Implementation of this concept poses challenges to the educational and social services system.
Future Directions  
In the global world, the trend of population migration continues to expand (Natarajan et al., 2022; World Migration Report, 2022), although there are several conflicting trends: one is a broad migration trend from Asian and African countries to Western countries. These migrants sometimes arrive without economic resources, from a different culture, and usually out of constraint. At the same time, there is a trend of migrant workers, not from the field of basic services but from academic, sciences and high-tech fields, with economic, educational and employment resources, who voluntarily emigrate to countries that are culturally similar to them. The latter may be less in need of assistance from social services.  
The trend that emerges as a common thread from the variety of studies is that MP are a significant economic, social and emotional resource for their children and a critical factor of their resilience. Recent years studies calling on service providers to help MP exhaust their resources, to work with them in partnership to strengthen protection and promote their children. These parents will accompany their children at various junctures throughout their lives and are a key factor in their success. It is important that service providers who work with MA and their parents expand their skills in this area and attentive to these families. We hope that the study will expand professional knowledge identifying best practices that supporting and promoting parents and their children.  
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