ACRONYM

Weintraub	Part B1	EthicalHistories

[bookmark: _Toc184813408]		

ERC Starting Grant 2025
Research proposal [Part B1]

Ecological framework for Integrating ethics into history education in conflictual context: The Israeli-Palestinian conflict as a case study
EthicalHistories

Cover Page:

· Name of the Principal Investigator (PI): Roy Weintraub 
· Name of the PI's host institution for the project: The Hebrew University of Jerusalem
· Proposal duration in months: 60 months



Historical thinking has become a global standard in history education. Recent research emphasizes the ethical dimension as a key advancement of the historical thinking model, particularly in response to increasing social polarization. This ethical perspective can help teachers address controversial topics and promote essential civic goals, such as democratic skills and dispositions, among students. However, the ethical dimension remains underexplored and only minimally integrated into history education in Europe and worldwide.
This research aims to make a groundbreaking contribution by developing and applying an innovative ecological framework that will map, analyze, and explore the complex relationships between the different that shape the ethical dimension of history education—from curriculum development to teacher training, classroom practices, and students’ understanding.
Through this ecological lens, EthicalHistories will investigate the teaching of the Israeli-Palestinian conflict within public education systems in Israel, both in the Jewish and Arab-Palestinian communities. Beyond the significant research gaps on the teaching of the Israeli-Palestinian conflict in classrooms and the student understanding of it, this conflict provides a unique case for theoretical exploration, offering insights from diverse political, cultural, and psychological contexts within ongoing violent conflict.
EthicalHistories will examine the ethical dimension of Israel’s Jewish and Arab-Palestinian public education systems to develop a comprehensive understanding of how the various ethical aspect of the Israeli-Palestinian conflict can be effectively integrated to foster responsibility, empathy, and reconciliation. Beyond its theoretical innovation, EthicalHistories’ impact will extend to the development of training syllabi, lesson plans, and assessment tools, enabling policymakers, researchers, and educators worldwide to incorporate the ethical dimension into history education across diverse contexts.


Section a: Extended Synopsis of the scientific proposal
a.1. Background and importance
History education is a cornerstone in shaping the worldview of the younger generation. In recent decades, historical thinking has become a standard in both the theory and practice of history education across many European and developed countries worldwide (Monte-Sano & Reisman, 2016; Seixas, 2017; Van Boxtel & Van Drie, 2018; Wineburg, 2018). Recently, research has shifted toward the ethical dimension as a field capable of advancing the historical thinking model. Miles and Gibson (2022) maintain that “in history education, the ethical dimension has been defined in terms of the ability to make reasoned ethical judgments about whether past actions and decisions were justifiable, [...] draw ethical lessons from the past to inform the present, and determine what we owe to victims, heroes, and people from the past” (p. 523). Especially in light of the increasing social polarization in recent years, research has suggested that the ethical dimension can introduce important educational aspects that may be overlooked in a narrowly disciplinary approach, such as meaning-making (Popa, 2020), helping teachers navigate controversial topics (Conrad et al., 2023), and fostering essential civic goals, such as democratic skills and dispositions (Wilke et al., 2023).
Initial studies across diverse educational frameworks and contexts suggest that ethical engagement with controversial historical events can promote values such as democracy, human rights, ethical relationships, and social justice among students. However, despite its great potential, these studies also highlight that the ethical dimension is still underresearched and remains only marginally integrated into the educational process in Europe and globally (Edling, 2020; Gibson et al., 2022; Milligan et al., 2018; Löfström & Myyry, 2017; Weintraub & Gibson, 2024).
The present study aims to address this lacuna by developing and applying an innovative ecological framework to map, analyze, and explore the various facets that shape the ethical dimension of history education. This framework will enable a detailed examination of the complex relationships between the different layers of history education—from policy and curriculum development to teacher training, classroom instruction, and students’ understanding and learning. This will be the first instance in which an ecological perspective is applied to the field of history education. Through this ecological lens, I will investigate the research’s case study: the teaching of the Israeli-Palestinian conflict within public education systems in Israel, both in the Jewish and Arab-Palestinian communities.
The importance of examining the teaching of the Israeli-Palestinian conflict is twofold. First, there is an urgent need for research at both the local and regional levels. Despite the conflict’s profound significance for Israeli and Palestinian societies and the international community, there is a significant research gap regarding how the conflict is actually taught in classrooms or understood by students. The last comprehensive study on Israeli adolescents’ views was conducted in the 1990s (XXX), and its findings are no longer relevant to today’s context. Secondly, beyond its local and regional significance, the ethical dimension of teaching the Israeli-Palestinian conflict presents three unique characteristics that make it particularly fertile ground for international theoretical exploration:
1) The Israeli-Palestinian conflict serves as a case study in the context of a violent and ongoing conflict. Previous studies have solely focused on societies in post-conflict situations, such as New Zealand (Gibson et al., 2022), Finland (Löfström & Myyry, 2017), and Sweden (Ammert et al., 2020). 
2) Israel’s Jewish and Arab-Palestinian education systems allows for an examination of the ethical dimension in history education from not only different perspectives on the conflict but also within diverse political, ideological, and organizational contexts. While history education in the Jewish systems enjoy organizational and ideological autonomy (Weintraub, 2023; Weintraub et al., 2022), the Arab education system operates under much more restrictive conditions (XXX).
3) Israeli society includes diverse religious, cultural, and social groups, both between Jewish and Arab Muslim or Christian communities and within each group. This diversity allows for a deeper examination of the social and personal implications of engaging with the ethical dimension, with initial findings suggesting significant impacts on history education (Weintraub & Gibson, 2024).
The characteristics of teaching the Israeli-Palestinian conflict, which span from the broader geopolitical context to organizational structures and down to the community and individual levels, underscore the importance of applying an ecological framework to guide the investigation around the project’s central research question (CRQ) and they lead to EthicalHistories main objective (MO):

CRQ: How can the ethical dimension of the Israeli-Palestinian conflict be effectively integrated into Jewish and Arab education systems in Israel to foster responsibility, empathy, and reconciliation?

MO: To formulate an ecological theory for integrating ethical dimension in history education.

a.2. Toward a new ecological conceptual framework for history education
Traditionally, research in history education has focused on distinct layers: policy and curriculum, teachers and teaching practices, and student learning and comprehension. Although there is an understanding of the interaction between these layers, a comprehensive theoretical or empirical effort to grasp how history education functions as an integrated system has been lacking. EthicalHistories aims to build on this understanding by employing an ecological conceptual framework that not only addresses these layers but also explores their interconnectedness within political, social, and psychological contexts. Unlike previous studies, this framework will analyze how the interactions among these dimensions contribute to producing the ethical dimension in history education.
The ecological framework of EthicalHistories is informed by several studies in the field of teaching and learning sciences, particularly within mathematics education. These studies conceptualize the learning process as an ecological system—“a complex, interacting system involving multiple elements of different types and levels” (Cobb et al., 2003, p. 9). This ecological perspective underscores that the context in which learning occurs is not simply a collection of activities, conditions, and circumstances that independently affect the process. Rather, it is an interconnected system where all elements influence one another (Cobb et al., 2018; Barron, 2006). 
EthicalHistories will utilize Ehrenfeld’ (2022) three dimensions of ecological perspective – scope, interconnectedness, and temporality – and will expand it beyond professional development to examine all aspects of history education. The scope dimension will investigate the various levels of history education—from the psychological-identity aspects of individuals, through teaching methods in classrooms and teacher training, to the political-ideological factors that shape curricula and official educational materials (Apple, ; Miles;). The interconnectedness dimension will explore the complex relationships between these different levels. For example, it will examine the relationship between students’ historical understanding, teachers’ pedagogical methods, and the formal teaching materials. Additionally, this web of relationships will consider the significant impact of students’ identity characteristics and their group affiliations (Porat, 2006; XXX; XXX, XXXX). The temporality dimension will assess the changes occurring within these complex relationships, as described in the previous dimensions, in light of developments in classrooms, as well as shifts in Israeli society, the security situation, and the intensity of the conflict.

a.3. Literature review and scientific contribution
EthicalHistories builds upon and contributes to theory and research in three areas: 1) difficult histories in history education; 2) ethical judgments in history education; and 3) the teaching of the Israeli-Palestinian conflict in Israel.
a.3.1 Difficult histories in history education
The concept of “difficult histories” evolves from the notion of “difficult knowledge” (Stoddard, 2022). First conceptualized by Deborah Britzman (1998) and later expanded in social studies education by James Garrett (2017), difficult histories refer to educational encounters with traumatic and challenging subjects such as war, genocide, large-scale death, forced destruction, confinement, and dislocation. These topics require individuals to confront uncomfortable existential truths, often resulting in emotional and cognitive discomfort. Teaching difficult history is accompanied by unique socio-psychological challenges, both in terms of teachers’ willingness to engage with controversial topics in the classroom and in the ways these topics can destabilize students’ previous assumptions about the world and human society (Garrett, 2017; Goldberg et al.,; Goldberg, 2017; Gross & Terra, 2019; Pitt & Britzman, 2003; Segall & Garrett, 2013).
Research has emphasized the important role of emotions when examining the process of historical education involving difficult histories, warning against a purely cognitive approach (McCully, 2018; Garrett, 2017). At the same time, especially in the context of violent and ongoing conflict, it is crucial to address the ethical dimension embedded in the difficult past. Otherwise, as Zembylas (2014) warned, teaching difficult history could result in a kind of empty empathy, pity, or sentimentalism. For the pedagogy and curriculum of difficult histories to serve as a means for political transformation, Zembylas argued historical education must engage with these issues ethically.
a.3.2. Ethical judgments in history education
Despite it recognized potential to cultivate essential values and fill students’ lives with meaning (Barton and Litvak, 2004; Seixas & Morton, 2013), the ethical dimension have remained under-researched and under-theorized (Gibson et al., 2022). From a curricular perspective, recent studies reveal that few countries have begun to address explicitly the ethical dimension, and only recently. Even in countries that seek to adopt historical thinking principles, the curricula have not referred explicitly to ethical judgments (Löfström et al., 2020; Gibson et al., 2022; Milligan et al., 2018). At the same time, despite the lack of explicit references to the ethical dimension, several studies have shown that teaching materials actually contain numerous implicit ethical references (Gibson, 2018). In my study with Gibson on the ethical dimension of the represntation of the Nakba we showed, that these implicit ethical references provide a crucial lens for understanding the differences between the education systems in Israel and the ways in which these materials seek to develop students’ understanding (Weintraub & Gibson, 2024). Empirical studies on learning and teaching have shed light on the educational potential of historical ethical judgments, even though this domain remains very limited (Löfström et al., 2020; Ammert, 2020; Gibson, 2014, 2018).
Despite the diverse contexts and aims of the above studies, no comprehensive research has yet explored the various unique aspects of historical ethical judgment within the context of ongoing, violent conflict. Furthermore, research has focused on specific aspects of history education—such as teaching materials, teaching practices, and students’ understanding—but has not examined the ethical dimension from a comprehensive perspective. EthicalHistories will therefore be the first to examine the potential of the ecological approach in helping to overcome the challenges that arise when integrating the ethical dimension, despite its significant educational potential.
a.3.3. The teaching of the Israeli-Palestinian conflict in Israel
In Israel, history education is a complex and multidimensional field. Numerous studies have illustrated the profound transformation the field has undergone—from a monolithic, mobilizing ideological approach around the state establishment period to a fragmented landscape rife with cultural, political, and social struggles (Ben-Amos, 2002; Hofman, 2007; Tal & Naveh, 2023; Weintraub et al., 2022). Over the years, the teaching of the Israeli-Palestinian conflict has been a focal point of intense disputes, including heated parliamentary debates, media polemics, and academic protests (Naveh, 2010, 2017).
Despite the profound significance of the Israeli-Palestinian conflict in Israeli history, there has yet to be a comprehensive study examining all aspects of its teaching. Apart from a few studies that analyzed textbooks published over a decade ago, the only recent research that examined current teaching materials was conducted by myself and Gibson (Weintraub & Gibson, 2024). However, our study focused solely on the teaching of the 1948 War within Jewish education systems. Our findings revealed deep changes in the field over the past decade, highlighting the growing gaps between religious and secular education and underscoring the need for further comprehensive research. Additionally, history curricula in the Arab State Education (ASE) system has received only minimal attention, with no studies addressing its ethical dimension. 
In both Jewish and Arab education systems, there is a significant research gap regarding how teachers actually teach the Israeli-Palestinian conflict and the various perceptions of youth towards it. While several studies have examined the impact of different didactic methods on attitudes toward the conflict, these studies were conducted in conditions of educational intervention outside the regular learning process. In fact, since the international study “Youth and History,” conducted in the mid-1990s, there has been no extensive research systematically examining how Israeli youth understand and perceive the history of the Israeli-Palestinian conflict. By applying its innovative ecological framework, EthicalHistories aims not only to fill these critical research gaps but also to generate new theoretical insights.
a.4. Objectives
Main Objective (MO): To Formulate an Ecological Theory for Integrating the Ethical Dimension in History Education
Drawing on the medical model framework, the EthicalHistories theoretical model is structured around four stages: Diagnosis – Analyzing the existing problems when the ethical dimension is not consciously and explicitly addressed in history education; Etiology – Mapping the different challenges facing the integration of the ethical dimension into various aspects of history education. Prognosis – Identifying the benefits of integrating the ethical dimension into history education. Treatment – Exploring ways to influence the ecological system of history education to foster the ethical dimension across different levels of the system.
To achieve the main objective, the project will rely on three key objectives:
First Objective: To map and analyze the various ways in which the ethical dimension is embodied in curricula, teaching materials, teacher training, and classroom instruction.
Second Objective: To characterize students’ ethical stances and examine how they are related to demographic characteristics, epistemological perceptions, and the ethical dimension of the education system, as well as their teachers’ ethical orientations.
Third Objective: To investigate which ethical pedagogies can foster responsibility, empathy, and reconciliation among teachers and students.
a.5. Research Design
The study is structured around four Working Packages (WPs)—three groups based on different education systems in Israel, each with a distinct ecological history education system, and one theoretical group. Instead of conducting the study along a particular dimension of history education—such as students’ understanding or teachers’ instructional methods within different education systems—this research aims to develop an integrated understanding of the ecological system of each type of public history education in Israel. Despite some similarities, each system represents a fundamentally distinct ecological model. These differences are reflected not only in the structural and organizational aspects of history education but also in the ideological and political contexts, as well as in the processes of socialization shaping the individuals within them (Weintraub, 2020; Weintraub & Gibson, 2024; XXX).
To compare how the ethical dimension is operationalized within different ecological configurations, the three systemic WPs will follow the same research process, which consists of four stages—three stages of analysis and a fourth stage of educational intervention (see Figure 1). At each stage, the theoretical WP will integrate insights from the three other WPs. Thus, in line with the ecological approach, each stage will build on the new insights gained from previous stages, which will also be reflected in the design of the educational intervention
· Working Package 1 – The Jewish State Education (SE)
This group will focus on the ecology of the largest education system in Israel—the Jewish non-religious state education. This system includes about 55% of all public school students in Israel. Despite its non-religious nature, it encompasses students from a wide range of backgrounds. The diversity is apparent both in terms of religious affiliation and socio-geographical location.
· Working Package 2 – The Jewish State Religious Education (SRE)
The second working group will focus on the education system serving the Religious Zionist community. Although this system includes only about 15% of students in public education, it has been one of the most influential forces in Israeli society in recent decades spearheading the settlement enterprise in the occupied territories. Amid the accelerating erosion of the classic Zionist narrative and the dissipation of the European Jews secular hegemony, the Religious Zionist public aspires to become the standard-bearer of all of Zionism, offering a governing and cultural alternative to the prevailing secular-liberal value system (Kimmerling, 2004; Mautner, 2011; Peri et al., 2012; Walzer, 2015).
· Working Package 3 – The Arab State Education (ASE)
The working group on ASE is the most complex and sensitive, serving Arab-Palestinian citizens and about 30% of public school students in Israel. The system includes three religious groups—Muslims (80%), Christians (10%), and Druze (10%)—with the working group focusing primarily on the Muslim population. Attitudes within the Arab community toward the Israeli-Palestinian conflict are diverse and nuanced (XXX).
· Working Package 4 – Theory Building and Intervention Planning
I will lead WP4, which aims to integrate the findings of the previous three WPs. During data collection and analysis, WP4 will establish common standards by facilitating information sharing and joint learning among the WPs. This group will also develop theoretical insights from each stage to guide subsequent research, such as using ethical justifications identified in educational materials (Phase 1) as analytical categories for later analysis. WP4 will also develop an ecological understanding both within and across the different educational systems, examining how the ethical dimension in the public education system interacts with or influences those in the SE and ASE systems.  Based on insights from the initial phases and in preparation for the educational intervention (Phase 4), WP4 will create new teaching materials, teacher seminars, and extracurricular activities. Ultimately, this group will pursue the main objective of EthicalHistories—developing an ecological theory for integrating the ethical dimension into history education within the context of ongoing and violent conflict.
a.5.2. Research instruments
The research instruments in this study are designed to explore the ethical dimension of history education through two primary areas: textual materials and teaching practices, and teachers’ and students’ understanding. For textual materials and teaching practices, data collection will involve systematic textual analysis and teaching practices observations. Along with in-class observations, the textual analysis will examine official curriculum documents, teaching materials (like textbooks and digital programs), and annual matriculation exams to identify ethical judgments and justifications. A two-step conceptual framework I developed with Gibson will guide the analysis, first identifying explicit and implicit ethical judgments and then analyzing the justifications for these judgments (Weintraub & Gibson, 2024).
To investigate teachers’ and students’ understanding, data will be collected through a Comprehensive Historical Ethical Questionnaire (CHEQ) and semi-structured interviews. The questionnaire will assess personal information, historical ethical judgments, historical thinking abilities, and empathy toward those affected by the Israeli-Palestinian conflict. Additionally, semi-structured interviews will delve deeper into participants’ reasoning and understanding of specific historical events. The data analysis will use mixed qualitative and quantitative methods, employing grounded theory and applying Gibson’s framework (2018) to categorize the complexity of ethical positions into basic, intermediate, and sophisticated levels.
The CHEQ will aim to determine whether significant differences exist in ethical judgments regarding the Israeli-Palestinian conflict compared to other ideologically distant events. It will also explore how students’ political, social, and religious backgrounds impact their historical thinking and ethical judgments. Statistical analysis will be used to explore the relationship between the complexity of students’ ethical judgments with their historical thinking proficiency, as assessed by Stanford History Education Group’s rubrics, and identify patterns in the data.
Figure 1. EthicalHistories’ working flow
[image: ]
a.5.3. Reseach Phases
Phase 1: Textual Analysis of Curricula and Teaching Materials
The analysis will focus on three types of textual materials that construct history education in Israel’s public education system: (1) curriculum documents; (2) teaching materials—including textbooks, digital learning programs, and lesson plans; and (3) annual history matriculation exams. As noted earlier, each of the public education systems in Israel (SE, SRE, and ASE) has its own specific textual materials at these three levels.
Phase 2: Teacher Training
After understanding how the government and the educational system aim to shape the ethical dimension of the Israeli-Palestinian conflict, the second phase, conducted during the second academic year, will examine how this is reflected in teacher training. This phase will include observations in teacher training courses, as well as administering the CHEQ to trainee teachers at the beginning and end of their course. Depending on the educational system, each WP will focus on colleges designated for training teachers in that system.
Phase 3: Classroom Teaching and Understanding of Students
In the third academic year, EthicalHistories will investigate the teaching processes in high school classrooms across the three WPs (1, 2, and 3) and how these affect students' ethical perspectives on the Israeli-Palestinian conflict. This phase will involve observations in approximately nine classrooms across the three education systems and will include administering the CHEQ to students at the beginning and end of the year.
Phase 4: Educational Intervention
Based on the insights gathered from the first three phases, WP4 will design and implement an educational intervention to evaluate which teaching approach most effectively enhances students’ ethical understanding of events that are part of an ongoing violent conflict. The intervention will assess the outcomes of two teaching approaches: one emphasizing critical disciplinary principles and the other focusing on explicit ethical discussions.
In line with the ecological approach, the intervention will involve both modifications to teaching materials and didactic methods, as well as extracurricular aspects for both teachers and students. Among other things, EthicalHistories will develop teaching materials specifically for the intervention, which can later be used for teaching the Israeli-Palestinian conflict and for integrating the ethical dimension into teaching other contentious historical narratives.
a.6. Impact and contribution
EthicalHistories represents a major theoretical and empirical leap in the field of history education, particularly regarding its ethical dimension. Consequently, the project is expected to have a direct impact both on a theoretical level and on education systems in Israel-Palestine and in various locations worldwide. Theoretically, EthicalHistories will be groundbreaking in analyzing history education as an ecological system and will provide a framework for integrating the ethical dimension into different contexts around the world. In terms of education systems, the project’s impact will not be limited to academic insights; it will also involve the creation of training syllabi, lesson plans, and assessment tasks that will assist policymakers, researchers, and educators worldwide in incorporating the ethical dimension into history teaching across diverse contexts. 
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· The first study to systematically explore how the context of a protracted, violent conflict shapes the ethical dimensions of history education. 
· It provides the most comprehensive study of how the 1948 War—a pivotal event in the Israeli-Palestinian conflict—is represented in Israeli educational materials, extending beyond textbooks to include current diverse pedagogical resources and digital plans. 
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· By applying Arthur Chapman's international conceptual framework, this study revealed the unique challenges of teaching the Holocaust in a faith-based context.
· It is the first and only study to analyze shifts in Holocaust education within Israel’s Religious Zionist schools, framing these changes as reflections of broader transformations within Israeli society.
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· This is the only study in the last two decades to comprehensively examine how Israeli history education in both secular and religious public schools represents Jews from North Africa and the Middle East. 
· Applying intercultural framework, this research critiques the dominant Eurocentric narrative and exposes the challenges in integrating diverse Jewish histories into the national curriculum. It offers new insights into how marginalized narratives can be included in public state education.
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[IF: 2.3; Scopus: 80%, 294/1543, Education, Q1.]

· This study stands out as one of the few international and comparative studies of history education that examines faith-based systems through a global lens.
·  It offers a unique exploration of the epistemology underlying Israel’s Religious Zionist state education, particularly within redemptionist frameworks. 
· By situating the study within broader global trends, the research highlights the distinct transformations in the religious sector’s approach to history education over the past decade, offering critical insights into how faith and pedagogy interact

Weintraub, R. (2024). Thinking critically about critical thinking in Israel’s State history education. Dapim: Journal for Study and Research in Education, 40, 127–145. [Hebrew]
· This study challenges the dominant paradigm that has shaped Israeli education policy and pedagogy in secular state schools over the past two decades—a singular focus on cognitive skills development. 
· By questioning the prioritization of critical thinking as a purely cognitive tool, this research calls for a broader understanding of how historical consciousness and ethical reflection can be integrated into educational goals. 
· It offers a fresh perspective on the balance between skill development and fostering deeper historical understanding in Israeli education.

These publications demonstrate my diverse research expertise and my capacity to address complex, multifaceted issues within Israeli history education. They illustrate my ability to leverage Israeli history education to drive theoretical innovations that are at the forefront of international research. The breadth and depth of my research reflect my capacity to lead EthicalHistories and make significant contributions to the field.
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ADDITIONAL INFORMATION 

Diverse career paths and major life events

Born during the first intifada, the Israeli-Palestinian conflict has been an inextricable part of my life. My aspiration is that my research and educational contributions will potentially contribute for a safer, more harmonious future for subsequent generations of both Israelis and Palestinians.
I began my academic journey at the age of 15 when I enrolled at the Faculty of Mathematics at Tel Aviv University. I completed the matriculation in mathematics in grades 8 and 9, achieving an average score of 96. This allowed me to start my university studies in 10th grade. Drawn to the complexities of social behavior, I transitioned across to economics. Excelling in my B.A., I served three mandatory military years as a macroeconomics researcher in the Intelligence Directorate. There, I spearheaded a research project that garnered an award from the directorate’s head and I earned the “Outstanding Researcher” award.
By 21, I became a buy-side analyst for a top Israeli hedge fund. I chose this fund due to its high professional standards and the wide range of investments. Unlike a typical analyst focusing on one specific field, my work spanned various areas and markets with fundamentally different characteristics, such as chip manufacturing, shipping, real estate, and retail. I had to quickly learn about complex subject areas and master research methodologies in order to compete with experienced experts in each field. During my two years at the hedge fund, I led investments totaling over 10 million euros. 
While the conditions at the hedge fund, both financially and interpersonally, were excellent, I felt unsatisfied on an internal level. I did not envision a career focused solely on making financial profits. Alongside my work on the financial markets, I volunteered in several settings, including at a refugee assistance center in south Tel Aviv, and mentored a teenager at a boarding school for a year. During this time, I became increasingly aware of the critical importance of educational processes in various frameworks and their significant impact on both personal and social levels.
Pivoting to education, I wanted to address the Israeli-Palestinian conflict. In my graduate studies, I trained as a historian. I delved into Jewish history education, examining its influence on perceptions of Zionism and Palestinians. My M.A. research centered on the Kibbutz Artzi movement’s history teachings, epitomizing the socialist-Marxist strand of the Zionist movement.
In my doctoral work, I broke new ground in an area that had previously not received in-depth and systematic attention: history education in Religious Zionism. I used an international conceptual framework to examine the development of the field, from its roots in the 1930’s to the latest curriculum. Below are excerpts from the reviewers’ comments. Reviewer 1: ‘The richness of the sources and their deep analysis leaves the reader in awe... [I haven’t previously seen] a work of this magnitude in terms of its scope, level of analysis, and innovation, and I hope it will soon be published as a book.’ Reviewer 2: ‘This doctoral work fills many gaps in the field of history education and in the research about the Religious Zionist public and brings interesting and important innovations.’ . During my doctorate, I was awarded the Tami Steinmetz Prize for Peace Research. I plan to adapt it into a book manuscript by the end of 2025.
After establishing a comprehensive understanding – both historically and thematically – of how Jewish state education systems teach history, in my current research, I aimed to examine the historical consciousness of graduates of these education systems. Following my research on ethical historical judgments towards the Nakba in curricula and teaching materials, I developed a comprehensive questionnaire examining this issue from various perspectives. The central issue explored by the questionnaire is the ethical stance towards the 1948 War and other historical dilemmas, but it also examines topics such as historical thinking abilities; epistemological attitudes and religious aspects; and perceptions of the history of Zionism and the Israeli-Palestinian conflict. This project brings to bear my diverse research skills. Alongside the application of principles from the discipline of history, the questionnaire and its analysis apply qualitative and quantitative methods from social science research.
I conducted the first round of data gathering in August and September 2023. After the October 7th and the Gaza war, I conducted another round of data collection – with the same teenagers. Approximately 450 students responded in the first round, and I managed to create 250 paired before-and-after questionnaires. Preliminary analyses indicate that the research contains theoretical findings of international significance and new insights into contemporary trends in Israeli society. Alongside Professor Dan Porat, I successfully secured a multi-year grant from the Israeli Science Fund (ISF) to support this study.
I aim to weave my theoretical insights into practical work in the field of education. Alongside my doctoral pursuits, I led a comprehensive project shaped by a unique collaboration between the School of History and the history education supervisory body in the State Education system, aimed at bringing together and bridging the gap between those in academia generating knowledge of history and intermediaries of this knowledge in the formal education system. Among other aspects, I was responsible for planning and executing seven seminars attended by over 1,700 history teachers from all over the country. The project was highly successful, building a relationship of mutual trust and appreciation with the supervisory team and serving as a model for further collaboration.
In summary, I possess expertise in the field of history education in Israel, with a specific focus on teaching the Israeli-Palestinian conflict. My diverse research capabilities in the humanities and social sciences, along with my strong connections with researchers, policymakers, and leading educators across all educational systems in Israel, make me an ideal candidate to lead EthicalHistories, which aims to address critical theoretical and practical needs both internationally and locally.
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