Concerted Cultivation and the Accomplishment of Natural Growth
The terms concerted cultivation and the accomplishment of natural growth are a pair of concepts coined by sociologist Annette Lareau to refer to two distinct modes of childrearing characteristic of American middle and working-class parents. Though developed in a specific context, these two terms have gained theoretical importance for understanding the links between parenting practices and class reproduction. The two modes of childrearing shed light on  how social class shapes the everyday dynamics of children's and parents' lives and, in turn, how modes of childrearing contribute to ensuring children's future educational and class advantage.
Lareau’s seminal studies (2000; 2003) focused on American black and white middle- and working-class parents. Using interviews and intensive observation, she and her research team followed the families at home, in the community, and in interaction with schools and other institutions. The studies found that the way that parents raise their children follows a class-based cultural logic or pattern of practices, overriding racial differences, even as parents may not be consciously aware they are doing so. 
Middle-class parents practice what is termed concerted cultivation - they take pains to foster their individual child's abilities, talents and social skills. Concerted cultivation is carried out on three levels: childrearing in the home, interaction with schools, and organized activities for children - all leading to skills in interacting with adults on an equal basis and a strong sense of entitlement. Parents practising concerted cultivation reason with their children, stimulating their cognitive development and their ability to express an opinion. They organize their children's lives around extracurricular activities that can stimulate and enrich burgeoning talents and skills and that can foster social interaction skills. They closely monitor what goes on at school, and may often intervene on their child's behalf to ensure s/he is getting the special attention her/his needs and talents demand. Concerted cultivation is intense, demanding and focused on each individual child; hence it may undermine a thriving and pleasurable family life. However, the skills acquired, together with a strong sense of entitlement, constitute what Pierre Bourdieu called "cultural capital" – the know-how and behavior that enables children to achieve in school and make the social connections necessary to become part of the middle-class. 
 By contrast, working-class parents practice a mode of childrearing termed accomplishment of natural growth. In this mode, parents view children's development as a natural progression and are concerned to provide their children with a loving, safe and comfortable environment in which they can develop with a relative degree of autonomy and self -direction. Typically, children enjoy extensive leisure time in which play is child-initiated and interactions with members of the extended family are frequent. Among working-class families, talk is viewed as a means to organize daily life, rather than a skill to be cultivated in itself. In these households, talk includes the use of directives, in response to which children are expected to comply.  Among working-class families, boundaries between adults and children are clearly demarcated both by ways of speaking and the division between child-focused leisure and the adult world. This mode of childrearing fosters autonomy among children over the use of their time and leisure, as well as strong family ties; yet it also results in a sense of constraint in interactions with people of authority in institutional positions.  
These distinct modes of childrearing have implications for children's daily lives and for their future class status. Concerted cultivation shapes children's lives as structured, demanding, and often hectic, but also varied and resource-rich, including professionals focused on them as individuals. This mode of childrearing is crucial in transferring class advantage to middle-class children. Concerted cultivation exposes middle-class children to the resources of enrichment activities and special treatment at school, and equips them with social competence that they themselves can put towards furthering even greater access to advantages as they progress along their educational careers. The skills that middle-class children develop – interacting with adults, advocating for one's opinion, perseverance on the playing field, demanding what one feels one is entitled too – constitute cultural capital valued by American and other Western neo-liberal societies, which put a premium on autonomy, self-realization, and individual achievement. 
Though initially developed in the US context, the concept of concerted cultivation has rung true for middle-class populations across the western world, and has received a great deal of scholarly attention. According to Lareau's original conceptualization, concerted cultivation and the accomplishment of natural growth constitute a conceptual pair, implying that they must be compared and juxtaposed, in order to understand the relative, complementary, or opposing roles of these logics of childrearing in the reproduction of social advantage.  However, while there has been much research into the childrearing practices associated with concerted cultivation, there is a dearth of research on the accomplishment of natural growth. As a result, we know very little about how this parenting practice shapes children’s lives and futures, and about whether and how parents of different social classes, ethnicity and race, practice the accomplishment of natural growth in different contexts and in different aspects of their parenting. 
Concerted cultivation as a classed practice?
As noted above, concerted cultivation and the accomplishment of natural growth were conceptualized to characterize how modes of childrearing may contribute to the reproduction of class. Further studies sought to test this claim empirically, and for the most part focused on concerted cultivation. This research addressed three main issues: whether and to what degree concerted cultivation is a classed practice, how children activate its advantages, and whether and how it differs over various contexts. 
Regarding the first issue, empirical studies asked whether middle-class parents only implement concerted cultivation, whether their use of it correlated with student achievement, and whether its use by other parents could have similar results (XXX). These studies operationalized concerted cultivation into measurable practices - children's participation in enrichment activities, parents' participation in parent-teacher meetings, number of books at home, etc. – and measured class advantage by student achievements. Studies found that while concerted cultivation correlates with achievement, it is not the only factor that explains the effects of class on achievement. Furthermore, though concerted cultivation is primarily linked to the middle-class, it is often put into use by parents from other groups. Studies also show that other factors, such as the number of children at home, mother's employment, and speaking a language other than English also factor into parents' modes of childrearing. Studies also revealed that concerted cultivation practices – such as attending parent-teacher conferences or even enrolling children in enrichment activities - do not have the same effect on student achievement for students of parents from different ethnic or class groups; the effect of concerted cultivation is also dependent upon one's positioning in the educational institution by class and race. In this understanding, while both middle and working-class parents may adhere to the cultural logic of concerted cultivation, some are in a structurally better position to enjoy its advantages that than others. 
Children's applications of concerted cultivation
The link between concerted cultivation and the reproduction of class advantage depends on children themselves responding to their parents' childrearing efforts, and putting to use the social skills promoted by this mode of childrearing.  Only a handful of studies have looked at whether concerted cultivation influences children's approaches to learning, their use of linguistic skills, and how they interact with teachers or other adults in positions of authority (XXXX). Again, these studies focus on concerted cultivation and do not examine the implementation of skills fostered through the accomplishment of natural growth. A small corpus of studies has focused on how young adults use skills inculcated through concerted cultivation to maneuver through higher educational institutions (XXX). Middle-class students demonstrate more ability to follow the 'rules of the game' of higher education regarding both application and acceptance and getting through college. Prior to college, they develop social networks and gain work experience through extra-curricular leadership and internships. Once in college, they feel entitled to ask for help in manoeuvring bureaucracy, and when problems do arise, seek out people and resources that help them attend to their needs. These studies indicate that concerted cultivation matters not only during childhood, but continues to matter throughout their educational trajectory as children grow up. 
Variation over contexts
Concerted cultivation is apparent across many cultural contexts; indeed it is a central feature of a widespread perception of proper middle-class parenting. Concerted cultivation reflects a growing perception that children are 'at risk' in their daily lives, and so it is the responsibility of parents to ensure children are monitored and guided towards positive outcomes in all aspects of their lives. Various studies of middle-class parents in the UK, Norway, Italy, Israel, and Korea, to name a few, have traced practices that reflect this logic of childrearing, though the meanings parents attach to these practices vary (XXXXX). Take for example, the practice of encouraging children's participation in enrichment activities - US parents encourage activities as a way of preparing children with the competitive edge to get into college; the anxiety over future college admission drives this practice (XXX). Italian parents encourage activities as part of the world of children and downplay performance and competition (XXX). Among middle-class Israeli mothers, Russian-immigrant mothers encourage participation as a means for developing a "multi-lateral person", central in their Russian view of childrearing, while native-born mothers emphasized the value of participation for the development of sociability – a value central to Israeli conceptions of the importance of the collective (XXXX). Thus, while concerted cultivation has a basic form across contexts that reflects ideals of middle-class parenting, its aims, means, and ends may vary according to a society's specific institutional context and cultural ideas about proper development. 
Applications for teaching
So what can teachers take from these terms?  Since the logic of childrearing relates to aspects of children’s education, it is important that educators understand these terms. While it may seem entirely natural that parents are concerned with cultivating their children’s cognitive and social development, as we have seen, this assumption of naturalness hides a powerful disparity that privileges middle-class ideas of parenting and childhood. Expectations on the part of schools are often aligned with a type of logic of childrearing that is characteristic of a particular class. Against this background, the understanding of the two terms concerted cultivation and the accomplishment of natural growth - and particularly what they tell us about parenting, education and the reproduction of class advantage - is crucial. 
Expectations regarding what is viewed as the proper mode of childrearing pertain to three aspects of children's schooling: the organization of home-life, parents’ interactions with school, and children's behaviour and attitudes at school.
The organization of home life
 Schools expect families to be organized in such a way as to support children's schooling and accord value to concerted cultivation over the accomplishment of natural growth. This is even though the accomplishment of natural growth fosters autonomy and independence - ways of being that are being given increasing value in an era of "helicopter parenting" in which children are seen to be over-coddled. Teachers might consider how to appreciate what other ways of family life contribute to a child’s development and allow for different ways of the organization of family life. Rather than viewing these different logics of childrearing through the lens of "deficit" (with the assumption that if social groups marginalized by class and/or culture had the cultural capital to act in ways deemed more appropriate, they would do so), teachers might consider how these differences are involved in the reproduction of social advantage and disadvantage. 
It is also worth considering that the dominant logic of childrearing requires of parents extensive knowledge, resources of time, money, information, and social support. Moreover, these modes of childrearing are deeply interwoven with and develop in response to changing requirements and expectations of what parents can and should be doing in relation to their children’s education and the demands produced by educational institutions. Studies show that most of this burden falls on women - recent decades have seen the ‘transformation of women’s domestic labour to include extensive educational work in the home’ (Reay, 2005a, 113). It behoves teachers to be aware of the resources parents and women in particular may, or may not have, at their disposal. 
Parents’ interactions with school 
In the current educational climate, researchers, policy makers and educational practitioners share the view that parental involvement is crucial in supporting children's educational trajectories and a positive factor in their educational outcomes. Hence, teachers are faced not only with the complex task of catering to pupils' learning, social and emotional needs, but also with the expectation to involve parents in the daily business of schooling and education. While families from a variety of class and cultural backgrounds share aspirations for children's success at school, as well as a clear recognition of the role of educational achievement for children's social and economic mobility, still middle-class parents are at a distinct advantage in terms of the cultural capital which they bring to bear on home-school interactions.  Studies of the links between social class, parenting style and teacher-parent interactions found that middle and working classes differ in the extent and mode of intervention in educational decisions (Lareau, 1989; Lareau and Horvat, 1999, Barg 2019), and modes of interaction and speech styles when dealing with teachers (Lareau and Calarco, 2012). Studies also show that teachers show more positive attitudes towards middle-class parents than towards working-class parents (Reay 1998a; Vincent and Ball, 2007).  
Children's behavior and attitudes at school 
Despite the dearth of research, there is some evidence that children's ability to transfer skills learned at home to the school environment starts at a very young age. Strieb's (xxxx) study of preschoolers' use of linguistic styles in the classroom revealed that young children perform class behavior learned at home, creating class disparities in teachers' attention, opportunities to practice linguistic and verbal skills, and opportunities to practice negotiation and leadership skills. Specific cultural capital that originates in a specific class home environment is positively viewed by teachers as the desired way of being a student, unconsciously diverting teachers' resources to children who perform this way. Though it may be hard for teachers to realize how much of their resources of care and attention are given to such children, teachers must make efforts to cater to children who do not bring this particular capital with them to the classroom.
Hence, teachers must be aware that they may inadvertently and inappropriately privilege children who have the advantage of concerted cultivation at home. Teachers work within a powerful social nexus in which the logic of childrearing is reinforced in schools, thus according further privilege to the privileged and contributing to reproducing class advantage. 
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