PLANO INDEPENDENT SCHOOL DISTRICT

DEPARTMENT OF SPECIAL EDUCATION SERVICES
2700 WEST 15TH STREET
PLANO, TX 75075
469-752-8700

FULL INDIVIDUAL EVALUATION
DETERMINATION OF DISABILITY AND EDUCATIONAL NEED
DATE OF REPORT: 10-30-2019

Initial Evaluation

NAME: Samuel Axel BIRTH DATE: 10-16-2012 AGE: 6—7 years ID: 401639
CAMPUS: Hightower Elementary  GENDER: Male GRADE: 1st

REASON FOR EVALUATION

Samuel was referred for a full individual evaluation by his parents because of concerns with his behavior,
social skills, and ability to interact with his peers. Samuel has received accommodations through 504 for ADHD
and ODD since Kindergarten. The Campus 504 Commitiee reviewed data that demonstrated Samuel was
provided appropriate instruction in reading and mathematics within the general education settings delivered by
qualified personnel. After implemented accomodations for academics and behavior, the 504 Committee
reviewed the intervention data collected and determined that an evaluation was warranted to consider the
possibility of an educational eligibility for Special Education services. The purpose of this individual evaluation
is to assist in identifying whether Samuel has a disability that requires special education services and to
identify specific learning and behavioral competencies for the purposes of educational planning. All test results
should be interpreted in light of Samuel’s cultural, experiential, and linguistic background.

SOURCES OF INFORMATION
Sarmuel’s profile includes information from the following sources:
Parent Information / interview
Teacher information
Medical Information
Oral And Written Language Scales, Second Edition (OWLS-2)
Goldman-Fristoe Test of Articulation, Second Edition (GFTA-2)
Informal Pragmatics Assessment
Behavior Assessment System for Chiidren, Third Edition (BASC-3):
Parent Report Form
Teacher Report Form
Autism Spectrum Rating Scale (ASRS):
Parent Report Form
Teacher Report Form
Autism Diagnostic Observation Schedule, Second Edition (ADOS-2):
Module 3
Observations:
Classroom
Wechsler Intelligence Scale for Children, Fifth Edition (WISC-V)
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Adaptive Behavior Assessment System, Third Edition (ABAS-3):
Parent Rating Form
Teacher Rating Form

Woechsler Individual Achievement Test, Third Edition (WIAT-3)

SOCIOLOGICAL INFORMATION
Information from parents was reviewed to determine if family and environmental situations might be influencing
Samuel's educational performance.

Samuel lives with his parents; Eric and Saler Axel as well.astwo younger siblings. Parents report that Engiish
is the language spoken in the home and predominantly by Samuel. Mr. Axel is fluent in Hebrew and Samuel is
learning Hebrew but is not yet flient or consistently.used. The family enjoys biking,church, watching television,
playing games, Legos, dressing up in costumes, going hiking, vacations, eating, dinner together,
cooking/baking, and arts and crafts. When not in.sehool Samuel enjoys biking around the neighborhood, arts
and craftspbuilding Legos with his brother, and reading books about Science.

No significant changes in Samuel’s life over the last three years were reported. However Samuel's siblings are
three and two years old.

Samuel has a good record of school attendance.

The following general education supports-have been provided in order to supporteducational growth:
o General Education, Classroom with Accommodations

Tiered Interventions for behavior

Plano ‘Academic.and Creative Education (PACE)

Parent Teacher Conferences

Section 504 plan

* & 0 @&

MEDICAL INFORMATION

On the parent information parents-indicated that.Samuel had previously been evaluated by Children’s Hospital
in Dallas in'2019 and Center for Social Success in Dallas in 2018:Heo no written evaluationreports were
provided. A letter wasyreceived from Dr.(S M dated iay 2, 2019, indicating
that Samuel has ADHD and ODD. A copy of this letter can be found in Samuel’s special education file.

PHYSICAL EVALUATION
Physical Factors that might affect Samuel’s ability to profit from the educational process were reviewed.

Samuel passed a hearing and vision screening conducted by the school nurse on 8-22-2018; and there are no
current concerns about his auditory or visual acuity.

Samuel's health and developmental history indicates the following: No concerns or complications were
reported with pregnancy. Samuel was reported to meet developmental milestones early or on time. Samuel
was reported to begin talking early, all other milestones were within expected time frames. No significant
illnesses or accidents were reported.

Parents and teachers report the Samuel’'s gross and fine motor skills are not areas of concern. However,

Samuel’s handwriting is legible but he uses poorly formed letters, his writing is large, with much pressure and
scribbling out letters/mistakes; additionally he appears to fatigue quickly when writing.
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Samuel currently has physical/health condition of ADHD and ODD, reported by parents, that may impact his
educational performance. He is currently prescribed Adzenys 15mg (for ADHD), Fluoxetine 10mg (for
outbursts), and Mirtazapine 15mg (for sleep) medication.

LANGUAGE / COMMUNICATION EVALUATION

The Home Language Survey indicates that Samuel's only language for speaking, reading,and writing is
English; therefore, testing was conducted in English. Use of oral speech is Samuel's best method of
communication.

Evaluation of communication skills was conducted through formal and informal testing to provide information
for the ARDAEP committee by Emma Waisner, Speech-L.anguage Pathologist.

Samuel’'s parents, Saler and Eric, reported at home Samuel demonstrates communication strengths in the
following areas:

Ability to interact with a variety of people for a variety of purposes

Speech can be understood by peers and adulis

Asks for help/clarification when needed

Uses and understands the same vocabulary and grammar as peers

Tells stories in a complete sequence

Samuel's parents reported at home Samuel demonstrates communication challenges in the following areas:
Communicating appropriately during social interactions

Expressing wants/needsfideas functionally when frustrated or anxious

Demonstrates difficulty with transitions/change

Controlling impulses

Samuel's teacher, Jackie Guida, reported communication strengths in the following areas:
Asks for help and/or clarification when needed

Uses and understands grade level vocabulary

Uses grade level grammar to communicate

Tells stories in a complete sequence

Samuel’s teacher reported communication challenges in the following areas:
Expresses wants/needs/ideas functionally within the classroom
Communicating appropriately during social interactions
Demonstrates difficulty regulating emotions

Working cooperatively with others

FORMAL EVALUATION OF LANGUAGE
ORAL AND WRITTEN LANGUAGE SCALES, SECOND EDITION (OWLS-2)

The OWLS-2 is a standardized assessment of language and communication skills. It is designed for students 5;0 to 21;11 years of age.
The standard scores are based on a mean of 100 with a standard deviation of 15.

Date Administered__: _1_0/1 7/201 9

Listening Comprehension
items are presented verbally and pictorially and responses are given primarily by pointing on multiple choice 102
items.

Oral Expression 111
ltems are presented verbally and pictorially and responses are given verbally.
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Oral Language 106

Description of performance on this test -
Samuel performed within the expected range for his age and gender in both receptive language and
expressive language.

FORMAL EVALUATION OF ARTICULATION
GOLDMAN FRISTOE TEST OF ARTICULATION. THIRD EDITION {GFTA-3)

The GFTA-3 is a standardized assessment of a student's articulation of consonants in singlewords and in sentences for students 2,0 to
21411 years,of age.

Date Administered: 10/17/2019

Sounds-in-Words 21 1

Description of performance on this test -

Samuel's speech is characterized by substitutions of the /th/ for /s/ and /z/ sounds commonly referred to as a
frontal lisp. Samuel also substitutes w/l such as /pwate/ for /plate/. These sound errors occur in all positions of
words and blends throughout conversational levels.

Pragmatic Language Assessment
Samuel's pragmatic language skills were assessed through informal means including parent and teacher

report, review of records, and examiner observation. Samuel was observed during lunch, during transitions,
and during recess to obtain information regarding his pragmatic/social interactions.

When observed at lunch, Samuel showed awareness of the examiner entering the area by watching her and
giving visual attention. Samuel ate his lunch independently. He appeared to be distracted by others in the
lunchroom. He sat perched on his chair looking around the room for several minutes. Eventually he turned and
faced forward and began eating his lunch. Samuel was not cbserved to interact with any peers at his table.
When it was time to leave, he independently followed the lunchroom routine to throw away his trash and line

up.

When the examiner approached the playground to observe Samuel at recess, he was speaking with his
teacher about how a girl at lunch was eating mashed potatoes at his table and that the smell made him feel
sick and he needed to go to the nurse because he was going to “throw up”. He began pointing at the girt in line
and continued talking about the smell for several minutes. The teacher was able to redirect Samuel by asking,
“who are you going to play with at recess?”, and he finally ran off to play. He began playing with another
student by digging in the dirt and collecting acorns to then replant as trees. Other students became interested
in their game and decided to join. At first Samuel was excited to explain the game to the other kids but as more
students joined in he said, “Everybody out of here!” When none of the students left, he moved to another area
of the playground to continue his game. For the rest of recess Samuel was observed playing beside others
instead of with them.

ASSISTIVE TE%NOLOGY EV%ATION
After considering Samuel’s present levels of educationa! performance (including visual, auditory, physical and

communication needs), it has been determined th nt does not require Assistive Technology devices
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and/or services in order to progress in the general education curriculum and/or to advance appropriately
toward attaining annual goals.

SOCIAL { EMOTIONAL / BEHAVIORAL EVALUATION

Evaluation of social, emotional, and behavioral factors were conducted to provide an understanding of
behavior and how it may impact learning using formal and informal measures such as observations, interviews,
and review of data. Additional information regarding Samuel's home life and experiences were collected to
help identify potential learning differences that may impact the educational environment.

Parent Information / |nterview
Samuel's parents participated in an interview as well as provided input on the parent information form as part
of this evaluation.

Parents indicated that Samuel has always been an active child and demonstrated impuisive behaviors. He is
unable to sit still, transition well, or calm down independently. At the age of three, he was identified as having
ADHD and begun medication around four years of age. This past summer Samuel was identified as exhibiting
ODD behaviors by a doctor at Children’s Hospital. Samuel participated in an outpatient program through
Children's everyday for about a month.

Samuel’'s parents reported concerns with his impulsivity, difficulty calming down, difficulty with transitions,
meltdowns and aggression. Samuel is reported to be enjoy engaging in conversations about topics he loves.
He is reported to be kind to his siblings and friends, trying to make them happy. Samuel typically socializes
with older children and aduits. He is reported to get along better with older children as he is able to relate to
them better. Samuel was reported to see the world in black and white, which makes changes in routines and
transitions very hard and meltdowns almost inevitable.

Regarding communication, Samuel was reported to begin talking in sentences around 11 months old. Parents
reported that Samuel seems to talk mostly for himself and to tell others what he knows. Currently, this includes
numbers, Beyblades, dinosaurs, and space. It was noted that Samuel is better able to engage in reciprocal
conversations and be patient, wait his turn to talk, when he is on his medication. He does have a difficult time
having conversations with his siblings. When asked about his day, Samuel will list his grievances first and then
provide a general description of the rest of the day. To end conversations Samuel will often loop back to
previously discussed items. He will say, “can’t remember” as a way to not share or continue the conversations
when asked questions. When Samuel is asked a question that he wants to answer, Samuel will often over
share information.

Parents reported that Samuel's behavioral difficulties peaked around four years of age, aligning with the birth
of his siblings. Samuel has made comments about wishing he was dead or wanting to kill himself. This typically
happens when he feels badly about his actions or impulsive behavior. These comments are not regular and
have decreased by parent report. The tantrums at their peak were daily occurrence that could last hours, since
this past summer, after working with Children’s Hospital, the tantrums have decreased to about five minutes
long. Samuel is reported to generaily follow rules at home but has much more difficult when he is not on his
medication. Parents are continuing to use strategies that were shared with them at Children’s to help Samuel's
behaviors when he is not on medication. The parents reported that they feel like they are better able to help
avoid reaching a tantum through planning and helping to prepare Samuel before changes happen.

Samuel is reported to show a range of emotions but has difficuity identifying emotions in himself. He is
beginning to identify frustration and when he needs to calm down. When Samuel is hurt or sick, he can be
dramatic and valetudinarian. He will also personalize the hurt of others to himself. Parents feel that he is able
to identify emotions in them, but not subtle emotions or emotions in his siblings.
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Samuel is reported to get along well with his parents, and have normal sibling relationships. He adores his
baby sister and is becoming closer to his brother. Samuel is reported to typically interact with adults while out
in the community. He likes asking questions and telling adults about things he knows. Parents are working with
Samue! on stranger danger. He enjoys playing chess and will often use that as a way to begin an interaction
with others. Samuel is reported io have difficulty with social cues when in groups. Samuel is reported to play
with friends but have difficulty shift the play to things that the other child may want to do or incorporating the
other child’s ideas. Parents feel that at this time Samuel is well liked by his peers and they are not concerned
about friendships as he often finds children who have similar interests as he does to interact with.

In regards to sensory responses, Samuel is reported to eat a variety of foods but they must be warmed. He will
overstuff his mouth when eating, and has an aversion to plastic utensils due to a single incident of a fork
breaking. Samuel went through a period where he loved firefighters and insisted that all his clothing was red.
This has passed. He was reported to line up things and create “museums” or displays of things that can not be
moved or touched. This can be difficult due to younger siblings and where Samuel creates the displays within
the home. Samuel is sensitive to sunlight and will insist on wearing sunglasses while outside. Samuel is
reported to hate loud noises, with the exception of the television and electronics which he wants very loud. He
also does not like crowded or busy places. At times Samuel will also comment about things smeliing funny or
bad that others are not noticing. Parents reported a lack of fear in regards to heights and strangers. They have
noticed some unusual body movements with Samuel’s hands and body posture.

Samuel was potty trained at 2% years but fully regressed at age 4 to aimost needing diapers. At that time,
parents felt that ADHD was keeping Samuel from recognizing and being aware of his body and needing to go
to the bathroom, subsequently medication was begun. They believe that the ADHD medication has helped
some but that Samuel is still impulsive. Parents did not report any concerns with general adaptive skills or
hygiene at this time. They report that Samuel is able to take care of bathing, teeth brushing, and dressing. He
is able to complete morning and after school routines.

Samuel's parents reported no concerns with academic skills at this time. He loves math and numbers, and is
currently interested in infinity. Samuel currently loves learning and school. However, when Samuel perceives
that the learning is “below” his ability or if he thinks others will not like his ideas then he struggles. Samuel's
strengths were reported as very excited and inquisitive about subjects which are of interest. He loves art,
science, and math. Samuel will spend hours at home independently extending his learning. Parents also
shared that Samuel is a very creative and affable child. They are concerned about his behaviors and hope that
with assistance Samuel can find more success. They see great potential in their son.

OBSERVATIONS
Classroom Observations: Samuel was observed by Taylor Howard, LSSP, across muitiple settings with the
following behaviors observed and impressions given:
¢ Very active and impulsive throughout observation
o Struggles to stay in his seat and prone to wandering the classroom
o Up and down in seat and fidgeting otherwise
o Can engage with instruction and track teacher across the classroom
m Typicalily blurts out responses to questions and needs prompting for hand raising
e Needs frequent redirection for minor behaviors such as talking out or being off task
o Often needs multiple prompts to gain compliance with teacher proximity most effective
m Interspersed calling of his name helps maintain attention to tasks
o Rarely directly defiant but arguing his perspective when given nonpreferred redirects
o Poor personal space was noted especially when there is something he deems exciting
o Needs to have additional space from peers after multiple redirects about touching their things
e Socially, Samuel superficially initiates with peers and adults
o Often begins talking rapidly before has attention of others
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o Misses social cue when others are disinterested
o Exchanges not typically reciprocal with most including information about his preferred interests
o Eye contact inconsistent but better with adults
m Responsive to teacher prompts for eye contact when engaged
e Makes requests of teacher and peers though often does not wait for their response
o Continues speaking at times when others have walked away
o Limited attempts at repairing the failed exchange before moving on
o Most extended conversational exchanges were only related to academic tasks or his interest in space
o Social overture included asking if peer knew about a space object
o [finterest is given, excessive sharing of information on these subjects was initiated
e Atypical behaviors observed included:
o Frequently putting his hands in his mouth or chewing his nails
Rigid posture and perching in his seat
Finger mannerisms such as posturing and twisting
Vocalizing to himself and potentially narrating activities
Stammering speech

o © O ©

Evaluation of social, emotional, and behavioral factors was conducted by Taylor Howard, Licensed Specialist in
School Psychology using observation, review of information, obtained from parent(s) and teacher(s) and the
foliowing instruments:

BEHAVIOR ASSESSMENT SYSTEM FOR CHILDREN - THIRD EDITION (BASC-3)

The Behavior Assessment System for Children - Third Edition (BASC-3) is a multidimensional system designed to facilitate the
differential diagnosis and classification of a variety of emotional and behavioral problems. Results help to identify emotional and
behavioral factors which may be contributing to difficulties at school. The Parent Rating Scales (PRS) and Teacher Rating Scales (TRS)
were administered to provide comprehensive depiction of both adaptive and problem behaviors in the home and school settings.

3

Somatization
Study Skilts
Cammunications
Adtivities of
Daily Living

Functional

Hyperagtivity
Sncial Shills

Aggression
Conduct
Depressian
Attention
Problems
Learning
Froblems
Adaptabiiity

Anxiety

[ amthdraveat

T Score

S @ Raterd i09.at
* Raler 2 72 652 &1 &7 1} 64 66 67 £3

__Percentile

+Rater2 97 86 93

@ = Rater i: TRS-C, 09/03/201%, Raler: Jackie Gulda
4 = Rater 2: PRS-C, 08/05/2019, Raler: Eric/Saler Axel
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Results of the BASC-3 completed by parents and teacher indicated that Samuel's behavioral, emotional, and
adaptive skill profile can be variable across the home and school settings though concern was noted across
both settings. The majority of ratings in the school settings were in the clinically significant range while parent
ratings were largely in the at-risk range. Of note, the F index on teacher form was in the caution range while
indicators of consistency were within normal limits. While an elevated F index can be indicative of a negative
response set and intentionally elevated scores, a review of individual items suggest that these ratings reflect
Samuel's true behavioral needs in the school setting though exireme elevation should be interpreted with
caution.

Regarding broad externalizing behaviors, parent ratings were in the at-risk range while teacher ratings were in
the clinically significant range across measures of hyperactivity, aggression, and conduct problems. Both raters
indicated clinical significant elevation for hyperactivity while only teacher indicated clinical elevation for the
conduct problems domain. Across these domains, both raters reported that Samue! can struggle with impulse
control, argumentativeness, defiant or oppositional behaviors, threatening others, and general compliance with
requests. For the attention problems domain, both raters indicated that Samuel can have a shortened attention
span, is easily distracted, and has limited concentration. )

Regarding internalizing behaviors, teacher report included marked elevation across domains measuring
anxiety, depression, and somatization while parent ratings did not exceed the at-risk range. A review of
individual items across these domains suggest that both raters indicate a similar pattern of behaviors though
frequency and severity is much higher in the school setting. For the anxiety domain, both raters indicated that
Samuel can be easily stressed and worries about what others think. However, clinical indicators of anxiety,
stuch as experiencing panic attacks, fixating on mistakes, and exhibiting physical distress related to anxiety
were limited to the school setting. For the depression domain, all raters indicated that Samuel can shift moods
rapidly, appears easily upset, and can be generally irritable. Both raters also indicated that Samuel sometimes
engages in negative self-talk with parent ratings also indicating infrequent suicidal ideation.

Ratings across the behavior symptoms index, especially those related to atypicality and withdrawal, were
highly variable across settings with teacher report indicative of clinically significant concern while parent ratings
were in the average range. However, all raters {more frequent in the school setting) reported that Samuel can
seem out of touch with reality, behaves in a strange manner, confuses real and make believe, and choose to
isolate himself. For his adaptive skill profile, parent ratings across all domains were in the average range while
teacher indicated significant difficulty with adaptability and at-risk concern for the social skills domain. Primary
concerns identified by teacher included difficulty transitioning and negative reaction to changes in routine while
both raters noted that it can be difficult to calm Samuel when he is angry.

THE AUTISM SPECTRUM RATING SCALE {(ASRS)

The Autism Specirum Rating Scale (ASRS) was designed to measure behaviors associated with Autism Spectrum Disorders (ASD).
The measure was developed for children belween the ages 2 and 18, and assess communication skills, deficits in attention, and
problems engaging both peers and adults in social interactions.

Respondent (Date Completed): Parents - 9/5/2019
Teacher 9/3/2019

Parents Teacher

| (Classification) |

(Classification

)

Total Score 58 (Average) 70 (Very Elevated)

Samuel Axel Page 8 of 23 FIE dated 10-30-3019



Social/Communication
the extent to which the child uses verbal and nonverbal communication appropriately {o initiate, engage 48 (Average) 55 (AVel’age)
in, and maintain social contact

Unusual Behaviors
the child's level of lolerance for changes in routine, engagement in apparently purposeless and 59 (Average) 76 (Vel’y Elevated)

stereotypical behaviors, and ovetreaction fo certain sensory experiences

Self-Regulation ,
indicates how well the youth manages his behavior and thoughts’ maintains focus, and resists 62 (Sllg hﬂy Elevated) 66 (E}evated)

distraction

Peer Socialization
ehlld's willingness and capacity 1o successfully engage in aclivities that develop and maintain 49 (Average) 73 (Vel'y E Ievated)

relationships with athar children

Adult Socialization

child's willingness and capacity to successfully engage in activities that develop and maintain 64 (Sllg ht!y Eievated) 58 (Average)
relationships with adults

Social/Emotional Reciprocity 54 (Average) 60 (Slightly Elevated)
child's ability to pravide an appropriate emolional respanse to ansther person In a socla! situation

Atypical Language N ‘ 52 (Average) 64 (Slightly Elevated)
the axtant to which the child is able to utilize speken communication in a structured and conventional way

Stereotypy _ y 54 (Average) 77 (Very Elevated)
the extent to which the child engages in apparently purposeless and repelitive behaviors

Behavioral Rigidity _ - , 64 (Slightly Elevated) | 82 (Very Elevated)
the extent to which the child tolerates changes in his environmenl, routinas, activities, or behaviors

Sensory Sensitivity 3 64 (Slightly Elevated) 68 (Elevated)
child’s level of tolerance for certain experiences sensed through touch, sound, vision, smell, or taste

Attention

the extent to which the child is able to appropriately focus attention on ane thing while ignoring other 55 ( Average) 62 (S||ghﬂy E |evated)
things, as well as how weil the child manages his behavior and thoughts, maintains focus, and resists

distraction

Results of the ASRS completed by parent and teacher indicated that Samuel's presentation of behaviors
related to an autism spectrum disorder were variable across the home and school settings with behaviors
manifesting much more frequently or intensely at school compared to home. This included clinical elevation by
teacher for the total autism indicator while parent ratings were in the average range. For the content scales of
social/communication, unusual behaviors, and self-regulation, both raters indicated elevation for the
self-regulation domain, and neither indicated elevation for the social/communication domains. Teacher report
also included elevation for the unusual behaviors domain. While ratings for the social/communication domain
were subclinical in nature, both raters indicated that Samuel struggles with eye contact, misses social cues,
and can struggle with emotional reciprocity. For the unusual behaviors domain, both raters indicated that
Samuel can fixate on small details, can perseverate on keeping items with him, has restricted interests, can be
cognitively or behaviorally rigid, and presents with sensory differences. For the self-regulation domain, problem
behaviors identified by both raters included being easily distracted, impulsivity in social interactions, and
excessive fidgeting behaviors.

AUTISM DIAGNOSTIC OBSERVATION SCHEDULE, SECOND EDITION (ADOS-2)

The ADOS-2 consists of standard activities that provide the examiner with opportunities to observe behaviors that are directly relevant
to the diagnosis of ASD at different developmental levels and chronaological ages. The ADOS-2 incorporates the use of planned social
activities, referred to as presses that provide standard contexts in which social interactions, communication, and particular types of
behaviors are likely to appear. Each ADOS-2 module comprises social-communication sequences that combine a series of
unstructured and structured situations; each situation provides a different combination of presses for particular social behaviors. The
ADOS-2 has five modules, the modules are labeled T, 1, 2, 3, and 4. Each module has its own protocol, which contains a schedule of
activities at a particular developmental and language level, ranging from 12 months of age and no expressive language to verbally
fluent adults. Only one of the five modules is administered and interpreted for an individual at any given point in time.

Samuel Axel Page 9 of 23 FIE dated 10-30-3019



Samuel was administered Module 3 given that this module is for use with verbally fluent children and young
adolescents (usually under 16 years of age). Observations and findings from the ADOS-2 are provided below.

in the area of Language and Communication, Samuel used formal language and grammatically correct
sentences, which included the use of multiple clauses. Samuel’s speech pattern was somewhat odd. His
infonation could be characterized as slightly nasal and pitchy. Samuel sounded breathy and was noted to take
breaths at inappropriate times throughout the sentence instead of waiting for appropriate and natural pauses.
Some stammering was also noted. Samuel engaged in echoing of words/phrases one time for processing. He
frequently used the words inappropriate, horrible, and to be honest when responding fo questions or
commenting. He does spontaneously offer information about his own thoughts and experiences on several
occasions. When the examiner mentioned he was not from Texas, Samuel asked him how he got to Texas and
where he was before. When asked to relate a familiar sequence, Samuel provided a cohesive explanation.
When providing accounts about personal experiences Samuel provided jumbled accounts and did not
complete his stories. Samuel often used exaggerated gestures such as head nods and raised eyebrows
throughout conversation.

In the area of Reciprocal Social Interactions, Samuel struggles to use soccially modulated eye contact during
social exchanges such that eye contact was either not utilized or sustained too intensely. Across a variety of
preferred and nonpreferred tasks, Samuel did not exhibit a range of facial expressions as he typically had a flat
affect or emoting was negative when expression shifted. However, he was abie to direct his more exaggerated
negative affective states. Though Samuel enjoyed some activities and his own actions in general, shared
enjoyment was not observed to occur. During visually cued tasks or stories, Samuel was unable to identify
facial expressions or emotional intent of others despite multiple attempts or cues. When describing emotions in
himself, his understanding was limited to relating them to receiving, or not receiving, preferred tangible items or
experiences. For his social relationships, Samuel was able to label friends and indicate a simplistic,
play-based understanding of friendship. However, he struggles o describe friendship beyond play and was
unable to describe appropriate social problem solving. He had particular difficulty describing sibling
relationships such that his descriptions implied his younger brother having control over his behaviors. While
Samuel did frequently seek out attention from the examiner, these overtures were typically only information
seeking for himself,unrelated to context, or condescending in nature. He did typically provide a response to
examiner overtures, but these were also often condescending in nature and did not facilitate extended,
reciprocal interactions beyond his preferred interests. As such, rapport was difficult to establish and
modification of tasks in the ADOS-2 was required.

In the area of Play, Stereotyped Behaviors and Restricted Interests, Samuel had marked difficulty engaging
in creative role play with the examiner no matter how much latitude was allowed for expectations. When the
examiner attempted to introduce abstract concepts in this setting, Samuel responded with increased
condescension and refusal. He indicated that he refuses to play anything that is not educational in nature.
Throughout administration, Samuel engaged in a variety of repetitive and sensory seeking behaviors which
included perching in his seat, rubbing his hands together, visual inspection, fixation on spinning items, side
gazing, and facial grimacing. Though not consistently observed, some finger twisting and picking often
associated with an autism spectrum disorder were observed. He also presented with a restricted interest in
outer space such that many of his social overtures and responses included references to this. While not
explicitly compulsive in nature, Samuel was also fixated on being correct such that he sometimes belittied
adults in the room or become noticeably escalated when it was suggested that someone might know more
than he does about something. Though it was unclear if his intent was to harm himself and not persistent, on
one occasion when frustrated, Samuel pinched his arm and hit himself in the head. His activity level was
generally age appropriate though he did have difficulty remaining seated in his chair at times. He did not
display overt indicators of anxiety during administration.

Overall, Samuel’'s scores on Module 3 algorithm were consistent with an ADOS-2 classification of High
Evidence of an Autism Spectrum Disorder.
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INTELLECTUAL EVALUATION

An intellectual evaluation provides an estimate of learning which includes the ability to adapt, achieve, solve
problems, interpret incoming stimuli, and accumulate knowledge; however, much more is involved in a
person’s intelligence, such as drive and incentive.

Current Formal Evaluation
Current formal evaluation was conducted by Whitney Smith, MEd, Educational Diagnostician. The following
tests were administered:

WECHSLER INTELLIGENCE SCALE FOR CHILDREN-V (WISC-V)

The WISC-V is an individually administered intelligence test. The Full Scale IQ composite score is a global estimate of the individual's
general intellectual functioning. It is comprised of four composite scores: The WISC-V provides composite scores that represent
intellectual functioning in five specified cognitive domains; Verbal Comprehension, Visual Spatial, Fluid Reasoning, Working Memory,
and Processing Speed as well as a composite score that represents General Ability Index (GA).

The composite [Q scores have a mean of 100 and a standard deviation of 15. Each subtest has a mean of 10 with a standard deviation
of 3.

Date Admlnzstered 9-9- 2019 & 10 3 2019
:Verbal Comprehensnon Subtests o

esrive

Slmllarlties _ -~ 17 Extremely ngh
The child is read two words that represent common objects or concepts and describes how they are similar,
Vocabulary 16 Extremely High

For piclure items tha chitd names the depicted object; for verbat erns the child defines the word that is read atoud

Blockbes,g.n” i SEERa S Conlae 13 : Veryngh .

The child views a model and/or piclure and uses two-colored blecks to recreate the design within a time fimit,

Visual Puzzles

The chikl views a completed puzzle and selects three responses options that when cornbined reconstruct the puzzle within a time limit

Fluld Reasoning Subtests

Matrix Reasoning 18 Extremely High

The chikl views an incomplete matrix or series and selecls the response oplion that completes the matrix
Figure Weights 13 Very High

The child views a scale with missing waight(s) and selects ihe response eplion that kesps the scale balanced, within a time Ernit

| Descnptlv

Rigit Span 8 Average
The child is read a sequence of numbers and recalls the numbers in the same arder

s Digit Span Forward 14 Veary Hich

e Digit Span Backward 3 Average

e Digit Span Sequence 7 Low Average
Picture Span 12 High Average

The chitd views a page with ane or more pictures of nameable objects then selects the picture{s} in sequential order
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| Descriptive

Coding g Average

The chitd works within a time limil %o copy symbals that correspond with simple geometric shapes or numbers.

Symbol Search .
tha child 1o scan a search group and Indicale whether the target symbol(s} matches any of ihe symbels in the search group within & 1 7 EXtT@me]y H Igh
specific_time limit

Subtests used to derive the FSIQ are bolded, secondary subtests are in (parentheses),

Verbal Comprehension 136 125-141 Extremely High

Visual Spatial 129 119-134 Very High
Fluid Reasoning 131 122-136 Extremely High
Working Memory 100 02-108 Average
Processing Speed 116 106-123 High Average
Full Scale 1Q (FSIQ) 125 118-130 Very High

Nonverbal 126 118-131 Very High

General Inteliectual Ability 134 127-138 Extremely High
Cognitive Proficiency 11 103-117 High Average
Interpretation -

The WISC-V was used to assess Samuel's current intellectual functioning. His overall FullScale 1Q (FSIQ)
score fell in the Very High range when compared to other children his age (FSIQ = 125). Language skills
appeared to be one of Samuel's strongest areas of functioning. He showed exceptional performance on the
Verbal Comprehension Index (VCI = 136). Performance on verbal comprehension tasks was particularly strong
compared to his performance on processing speed (PSI = 116) tasks. Although his working memory
performance was variable, overall he showed age-appropriate performance on working memory tasks, which
measure concentration and mental control. However, this was an area of weakness relative to his overall level
of ability (WMI = 100). When compared to his visual spatial (VS| = 129), fluid reasoning (FRI = 131), and
processing speed (PSI = 116) performance, working memory skills emerged as an area for further
development. Samuel's fluid reasoning skills were exceptional for his age (FRI = 131), and were a relative
strength. On the Nonverbal Index (NVi), a measure of general intellectual ability that minimizes expressive
language demands, his performance was Very High for his age (NVI = 126). He scored in the Extremely High
range on the General Ability Index {(GAl), which provides an estimate of general intellectual ability that is less
reliant on working memory and processing speed relative to the FSIQ (GAl = 134). Performance on the
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Cognitive Proficiency Index (CPI), which captures the efficiency with which he processes information, was
comparatively low, falling in the High Average range (CPI = 111).

ADAPTIVE BEHAVIOR EVALUATION

Adaptive Behavior is defined as performance of the day-to-day activities necessary to take care of oneself and
get along with others. It is age-based and is defined by the expectations and standards of others. Adaptive
behavior represented the typical performance rather that the ability of the individual -- what a person actually
does as opposed to what a person is capable of doing.

Current Formal Evaluation
Adaptive behavior was evaluated formally by Whitney Smith MEd, Educational Diagnostician using
observation, review of information obtained from parent(s}) and teacher(s) and the following instrument(s).

ADAPTIVE BEHAVIOR ASSESSMENT SYSTEM, THIRD EDITION (ABAS-3)

The ABAS-3 is a comprehensive, norm-referenced assessment of adaptive skills needed to effectively and independently care for
oneself, respond to others, and meet environmental demands at home, school, work, and the community. Adaptive skill areas have a
scaled score mean of 10 and a standard deviation of 3, composite scores are based upon a mean of 100 and a standard deviation of
15,

Respondent (Date). Eric & Saler Axel, Parents (9-5-2019)
Jackie Guida, 15t Grade Teacher (9-3-2019)

i D00l LISSCIIPHoN

Communication 10 Average

Speach, language, and listaning skills neadad for communication with other people.

Community Use 7 Below Average 13 | Above Average

|8kilis needed for functioning and perferming important befiaviors in the cammunily.

Functional Academics

Basic skills that form the foundation for reading, writing, mathematics, and other skills nseded 9 AVefage 9 AVei'aQe

lfor dalty, independent functioning.

Home/School Living 8 Average 5 Low

ISkills needed for basic care of a home or living setting or a school or classroam setting,

Health and Safety 11 Average 9 Average

Skitls heeded for protecling health and responding to iliness and injury.

Leisure _ _ - 10 Average 7 Below Average
|Skills needed for engaging in and planning leisure and recreational activities.

Self-Care 10 Average 8 Average

ISkills needed for persanal care.

Self-Direction o 8 Average 6 Below Average
ISkills neadad for independence, responsibility, and self-cantrol.

Social _ , 8 Average 6 Below Average
S_kl!ls__r_\ge._d_egi fqr. |.nt_e_ra_c.t.|?g_ seeially and getling a_lan with other peaple e e : I . N

A v
Average Average
Social Domain Average 86 Below Average
Practical Domain Average 91 Average

General Adaptive Composite (GCA) 93 Average 89 Below Average

Conceptual' Domain

interpretation of scaled scores reveals the following:

The ABAS-3 addresses 9 adaptive skill areas, covering 3 domains. The General Adaptive Composite score
(GAC) summarizes performance across all skill areas. Samuel obtained GCA scores of 93 (parent) and 89
(teacher), his true scores are likely to fall within the range of 89-97 (parent) and 86-92 (teacher) at a 95% level
of confidence. Parent rating indicated a slight concern in Samuel's ability to function and get around in the
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community, however, teacher indicate no concerns in that area at school. Teacher rating did indicate some
concerns with Samuel's level of functioning within the school, including organization, having necessary
materials, and taking care of personal possessions. As well as slight concerns, at school, with engaging in play
and planning recreational activities, abilities are to make independent choices, exhibit self-control and take
responsibility when appropriate, and interacting socially, initiate and maintain friendships, express and
recognize emotions, and assist others when needed. Samuel may require some interventions to assist with
generalization of adaptive skills across settings.

EDUCATIONAL PERFORMANCE EVALUATION
Evaluation of educational performance level and learning competencies was conducted through formal and
informal testing to determine Samuel’s ability to progress in the general curriculum,

The followingiinformation was obtained from Samuel’s general education records. Some scores should
be viewed with caution as testing.accommodations may not be allowed.

MEASURE OF ACADEMIC PROGRESS (MAP)

The MAP is a computer based achievement test used by the district to measure.and monitor student progress. MAP test performance
is described by a number called RIT score which has a range from 95-300. The scoresiare not specific to a grade level but are
continuously making it possible touse RIT scores to follow a student's educational growth.from year to year.

Reading _ Mathematics

Ovr St St2 83 s Cve S 5t2 513 Si4
19--F {01) 191 * 159 192 182 - 192 197 ¥ 203 204 189 142
18-18-5 [KG) 186 183 184 - 188 187 193 * 181 147 190 192
18-18-W (KG} Hi 183 193 183 177 182 ¥ 185 185 176 170
18-19-F IKG) 178 ¢ i73 193 166 163 1 129 184 173 176
Motes: Stle Foundational Language Skilis: Vocabulary 511 NumericalRepresentations & Relationships

342 Multiple Genres Stz Computations & Algebraic Relationzhips

513 : Author's Purpose and Craft 513 0 Geometry & Measuremant

Std : Data Analysis & hlonetary Transactions

280 280

260 760
240 240
720 220

200 200

180 180

160 164

40

120

WS g T @ e E A
LA S
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TEXAS PRIMARY READING INVENTORY (TPRI) - KINDERGARTEN:

Tha Texas Primary Reading Inventory (TPRI) is an early reading assessment designed.te-comply with-thesrequirements. of TEC
§28.006 by facilitating a teacher's capacity to: a) identify students at risk for reading difficulties in kindergarten, first grade, and second

grade.
Grade : KG Year: 2018
BOY MOY EQY

Screening Statua D D
Bock and Print Awareness 8 5 &
Phonsmic Awareness

Rhyming F T £ 1
Blend Word Parts 5 5 il
Biend Phonemes 5 § [
Delink Sounds 5 § 5
Dl Final Sounds 5 f 5
Graphophonemic Knowfedge

Lir Name [dent - 26 26 25
Lirte Sound Link 10 10 10
Recadf Detaifs 2 3 3
Link [Dataiis 3 2 2
infar Word Meaning 1 1 i
Tolal ListCom & (1] [
Word Reading

Wotd Read 10

Diagnostic Tests

Primary Spelling Inventory

Feature Pomts ks | .”'.Seel.ltngmstage_. |

Readlng Record 1 e

Level G | 'Accura'cy ' 96%
Comprehension, 60% Fluency Level 3

Foundatlona'_' Readlng Sklil:s'_::_"!.._'

Upper-Case Letters S | Lower-case Letters

Letier Sounds 8 |HighFrequency Words _

Cdrﬁpeeitio.n Score - |3 - [Type

Number and_'___"?tperat :":_ns

Read Write and Represent numbers o 120

Compare numbers to 100 using > < or =

Order a set of numbers up to 120

Make ten withitwo or moresnumbers

Use basic facts strategies to add and subtractwithin 20

number sentences

Exptain and-solve addition and subtraction problems to 20 using objects, models,

Add two or three numbers

=
S
S
S
S
S
S

Algebralc Reasomng f

Count forward and backward between 1 and 120 form any glven number -

Count by twos, fives, and tens to 120
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PE Cltlzenshlp

Art Citizenship

Music Citizenship
Listen attentively
Exhibits self-control
Works independently

PE Content
Art Content
Music Content
Follows directions
Use and care for materials
Put forth best efforf
Works cooperatively with
others

0 |ojo|o|olv|n]
B |(wln|jn|n|nln|:

Completes work on time

Teacher information

According to Ms. Guida, Samuel’'s 1st grade classroom feacher, his academic performance can be described
as follows: Ms. Guida reports no concerns with Samuel’s reading, writing and math. He currently receives
breaks as needed for his behavior and teachers assist Samuel with problem solving strategies for social
difficulties. Samuel is able to complete and turn in assignments, take notes, respond to questions, participate in
classroom discussions, monitor his work for errors, and come to class prepared for instruction. At times he has
difficulty with initiating learning tasks independently, requesting assistance when it is needed, finishing
assignments within the given time frame, following directions independently, and demonstrating organizational
skills. Samuel has notable difficulty with persevering through frustrations and requiring more one on one
attention than is expected.

In the area of Reading, Samuel is reported to be above grade level expectations in overall basic reading skills,
such as identifying letters by name and sound, sounding out words, guessing words from clues, and decoding
skills. In the area of Reading Comprehension, Samuel is above grade level expectations in vocabulary,
answering factual questions, identifying the main idea and supporting details, and summarizing stories. He is
on grade level with understanding the author's purpose, understanding idioms and figurative language,
sequencing information, answering questions about a story he has read and independently comprehending
read material.

In the area of Writing, Samuel is reported to be on grade level. He is able to use grammar, punctuation,
spelling, write sentences, and use vocabulary within grade level expectations at this time. Samuel’s
handwriting is reported to be within expectations as well, as it is legible, letters are spacing is consistent, he is
able to copy, and complete writing assignments within the expected time. No concerns were noted with
Samuel’s fine motor skills.

In the area of Math, Samuel is reported to be working above grade level in calculation skills, such as
one-to-one correspondence, counting, adding and subtracting one digit numbers, understanding place value,
and understanding math symbols to perform computations correctly. With math reasoning, Samuel is working
above expectations with understanding general math concepts, recognizing shapes, understanding time
concepts, and basic money terms. He is working on grade level with using manipulatives to solve problems.

Current Formal Evaluation
Current formal evaluation was conducted by Whitney Smith MEd, Educational Diagnostician.

WECHSLER INDIVIDUAL ACHIEVEMENT TEST Il (WIAT lil)

The WIAT-Il is a comprehensive, individually administered test for assessing academic achievement. The composite scores have a
mean of 100 and a standard deviation of 15. Each sublest has a mean of 10 with a standard deviation of 3.

Date Admlnlstered 10- 3—2019 10 23 2019 ’iO 24—2019 _

| score | Description

SubtestISubtest Compon"'

Early Readmg Skllls )
examine asked to name lefters of the alphabet, identify and generate rhyming words, identify words with the 113 High Average
same beginning and ending sounds, blend sounds, match sounds with letters and letter blends, and match
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wrilten words with pictures that iliustrate their meaning

Reading Comprehension
tudent reads passages aloud or sitently under un-timed conditions, and then asked to answer open-ended 115 ngh Average
questions about each one

Math Problem Solving '
student solves un-timed math problems related to basic skills (counting, identifying shapes, etc.), everyday 122 Very High
applications (lime, money, word problems, etc.), geometry, and algebra

Alphabet Writing Fluency

examine was asked fo write as many letters of the aiphabet in any order, in cursive of prirt, in uppercase of lowercase letters within a thirty second 106 Average
tima limit
Sentence Composition 115 High Average
confains two components
e  Sentence Combining; student combines the information from two fo three sentences into a single 108 Avarane
senfence that means the same thing ¢ FVEIEGe
e  Sentence Building; student writes meaningful sentences using target words 118 Above Averane
Word Reading 110 -
High Avera
student reads aloud a list of increasingly difficult words 9 ge
Numerical Operations 139 Extremely High

student is asked fo solve un-timed written math computafion problems

Interpretation -

Portions of the WIAT-Ill were used to assess Samuel's current academic functioning. Samuel exhibited a
notable strength in his ability to solve written math problems (Numerical Operation = 139) as well as
understand and use everyday knowledge to solve math problems (Math Problem Solving = 122). Overall
Samuel’'s reading skills and reading comprehension were above expectations and also an area of strength
(Early Reading Skills = 113, Word Reading = 110, Reading Comprehension = 115). Samuel exhibited a
personal area of weakness in comparison to his other skills in his ability to write quickly (Alphabet Writing
Fluency = 106) and on topic (Sentence Combining = 108). When provided the needed information to write
Samuel was able to do so above expectations (Sentence Building = 118). However, Samuel’'s overall writing
skills are still within expectations for a student his age.

Based on formal assessment results -

in the area of Reading, Samuel is able to identify letters by name and by sound. He can identify (read) basic
sight words and high frequency words as well as familiar words. He has difficulty using letter sound knowledge
to sound out unfamiliar words. When reading, Samuel’s literal comprehension skills are very strong, however
he has difficulty with interpreting the thoughts, feelings, motivations, and intentions of the characters.

In the area of Math, Samuel is able to accurately complete one digit addition and subtraction, and one digit
multiplication. He has difficulty with regrouping two digit numbers to accurately solve multi-digit addition and
subtraction problems. He is beginning to understand the concept of division but is not yet consistently able to
accurately solve division problems. Samuel is able to identify shapes, interpret pictographs, gain information
from a calendar, and tell time to the hour. He needs instruction on interpreting number lines, identifying place
value, and adding mixed groups of coins.

In the area of Writing, Samue! is able to write all his letters legibly, but they are poorly formed. His writing is
often large and he uses a significant amount of pressure when writing. Samuel is inconsistently using
conventions of writing such as capitals and punctuation. He does not use spacing between words and letters to
help with legibility. Samuel does not readily complete written tasks and often engages in avoidant behaviors
when asked to write.

DETERMINATION OF DYSLEXIA

According to the state of Texas law, “dyslexia” means a disorder of constitutional origin manifested by a
difficulty in learning to read, write, or spell, despite conventional instruction, adequate intelligence, and
sociocultural opportunity. Added by Acts 1995, 74th Leg., ch.260, § 1, eff. May 30, 1995.
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Based on the formal and informal data collected and reported in this evaluation Samuel does not present with
a profile that is characteristic of a child with dyslexia. Thus the identification of dyslexia is not being made at
this time.

IN-HOME & COMMUNITY AND PARENT & FAMILY TRAINING NEEDS ASSESSMENT

A Parent Interview /Needs Assessment was conducted as part of this current Full and Individual Evaluation.
The evaluation was completed through informal means which included: observation(s), teacher consultation,
review of educational records and parent interview/questionnaire to determine eligibility for In-Home Training
andfor Parent Training services in the areas of behavior, communication, social skills, and/or self-help skills in
the home or community setting.

Parent/Family Training is designed to provide the family with skills/techniques needed in order to help the child
become successful in the homef/community setting. This may include information regarding resources.

in-Home/Community Training is designed to assist the student with strategies that facilitate maintenance and
generalization of IEP skills learned at school to the home and/or community setting. Training should shift from
trainer to parent to facilitate long term maintenance.

Based on the data, Samuel's abilities in the areas of communication, behavior, and adaptive care skills are
better developed in the home setting than the school setting. While school staff indicated that Samuel presents
with significant impulsivity, social skills, and behavior regulation deficits, concerns in the home setting were not
as well established. As Samuel receives special education supports and successful strategies are
implemented in his IEP, school personnel should share these with parents in an efffort to have consistency
across settings. At this time, parent and/or in home training are not recommended.

A review of all formal and informal data indicates that Samuel does not meet eligibility criteria for the related
service of PARENT TRAINING or IN-HOME TRAINING at this time.

EVALUATION SUMMARY

Samuel is a 7 year old student currently enrolled at Hightower elementary school, in the 1st grade. Samuel
was referred for a Full Individual Evaluation due to communication, behavior, social interaction, and/or adaptive
behavior concerns that could be consistent with a category of eligibility warranting special education supports.

Based on history of academic performance, cognitive profile, formal achievement testing, state/district
assessments, informal classroom data, observations, and parent information, the following can be surmised in
regards to Samuel’s need for specially designed instruction.

Based on review of all data obtained in the area of language and communication, Samuel's
articulation/pragmatic skills are below the expected range. Samuel's speech is characterized by substitutions of
the /th/ for /s/ and fz/ sounds and /w/ for /l/. Samuel also demonstrates some difficulty with his pragmatic skills which
impacts his ability to have successful social interactions with both peers and adults. Samuel would benefit from
speech therapy services to improve his articulation/pragmatic abilities.

Samuel's intellectual ability, as measured by the WISC-V, appears to be in the very high range. Samuel
exhibited personal strengths in his ability to verbalize meaningful concepts, think about verbal information, and
express himself using words (Verbal Comprehension} and a well-developed ability to abstract conceptual
information from visual details and to effectively apply that knowledge (Fluid Reasoning). Samuel exhibited a
personal area of weakness in his ability to register, maintain, and manipulate visual and auditory information in
conscious awareness, which requires attention and concentration, as well as visual and auditory discrimination
(Working Memory).

Samuel's adaptive behavior was formally assessed using the ABAS-3 completed by his mother and general
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education teacher. Results indicate deficits in the following areas of adaptive behavior; Parent rating indicated
a slight concern in community use; his teacher indicated concern with school living, and slight concern with
leisure skills, self-direction and social skills. Samuel may require some interventions to assist with
generalization of adaptive skills across settings.

To better understand Samuel’s current achievement level, he was also administered portions of the WIAT-III.
Results indicated average to extremely high academic abilities. Samuel exhibited a personal area of strength in
mathematical skills and a personal area of weakness in writing fluency tasks. At this time there are no
academic concerns as Samuel is working at and above age and grade level expectations.

The present evaluation took into consideration all teacher and parent reports and ratings, multiple observations
of Samuel in different settings, review of educational records, and administration of the ADOS-2. Ali pieces of
information were weighed equally in coming to a diagnostic profile of Samuel. Per parent report, Samuel has
been diagnosed with the conditions of ADHD, Oppositional Defiant Disorder (ODD), and the possibility of an
autism spectrum disorder had been suggested by private practitioners. Results of this evaluation indicate that
he presents with a constellation of symptoms, currently and by history, indicative of communication patterns,
social interaction deficits, sensory sensitivities, restricted interests, and stereotyped behaviors that are
consistent with an Autism Spectrum Disorder. On the ADOS-2, Samuel scored in the high evidence of an
Autism Spectrum Disorder range with deficits identified related to social communication, social and emotional
reciprocity, restricted interests, sensory needs, and repetitive behaviors. Additionally, report by parents and
school personnel of hs current difficulties understanding social nuance and cues, difficulty interacting with
same-~age peers, and poor social problem solving skills are consistent with an Autism Spectrum Disorder. His
regulation difficulties including sensory seeking behaviors and exhibition of restricted interests are disruptive to
his social functioning. While Samuel intellectually understands some facets of emotional and social functioning,
he struggles to apply them to real situations such that his social functioning suffers. His social problem solving
skills were limited as he struggles with perspective taking and understanding how his behaviors impact others.
In the classroom, he can be impulsive and frequently engages in negative attention seeking behaviors when
interacting with peers and teachers rather than using prosocial skills to attain positive attention. He requires
significant redirection and at a much higher frequency than his peers in order to regulate his behavior and
progress through academic assignments despite possessing necessary skills for these tasks in isolation.
Based on the preponderance of data, it is recommended that Samuel receive special education services as a
student with an Autism Spectrum Disorder.

Regarding the potential additional eligibilities of an Other Health Impairment and an Emotional Disturbance,
Samuel's currently presentation of educational need can be captured as part of an Autism Spectrum Disorder
and social communication difficulty. While he does present with difficulty regulating his attention and
impulsivity, these skill deficits are often subsumed as part of an Autism Spectrum Disorder rather than a
separate condition. In Samuel's case, his educational records and achievement festing suggests that
difficulties related to ADHD are not impeding his ability to learn and progress curricularly. For behaviors related
to his diagnosis of Oppositional Defiant Disorder and general mood and/or behavior regulation needs,
Samuel's presentation in the school currently manifests maore frequently as difficulty with impulsivity, difficuity
reading social cues, and difficulty with perspective taking related to Autism rather than an Emotional
Disturbance. However, some mood disturbances, related to decreased self-esteem and indicators of
depression, and disruptive behaviors were evident in evaluation data though these did not present beyond
expectations of Autism. Should Samuel’s presentation of mood regulation difficulty or explosive behaviors
increase markedly beyond current presentation despite the advent of targeted intervention supports, further
consideration should be given an eligibility of an Emotional Disturbance.

Social, emotional, and behavioral factors may inflience Samuel’s learning or affect his educational placement

or programming. If the adaptations recommended below are not successful, a Functional Behavior
Assessment is recommended.

Samuel Axel Page 19 of 23 FIE dated 10-30-3019




It is recommended that Samuel be eligible for special education services as a child with Autism and a Speech
Impairment based on the assessment results reported in this Full and Individual Evaluation (FIE).

JION OF DISABILITY(IES)

ent data contai within-the report supports the finding of the IDEA condition(s) listed
mittee meml;*need o review all assessment information to determine if Samuel is
ation services,

below. The
eligible for special

Autism Spectrum Disorder
in accordance with 34 CFR, §300.8(c)(1}): Samueha developmental disability that significantly affects both

verbal/nonverbal communication and social interaction, which.is_currently adversely affecting his_education
services. . Other. characteristics..evident. thatpare asstent in repetitive
activities, stereotyped movements, resistance to environmental change, changes in daily routines, andfor
unusual responses o sensory experiences.

Emotional Disturbance
Samuel does not demonstrate characteristics of emotional disturbance as defined by Texas Education Agency
guidelines.

Speech Impairment

Evaluation 'of strengths, emerging skills; and-areas for growthiinilanguage and. communication skills indicates
that Samuel exhibits an articulation disorder and.a,social communication disorder which adversely affects his
educational performance in the following.ways: It impacts the ability of the student to accomplish some of the
Listening Speaking TexasEssential Knowledge and Skills.

Other Health Impairment
Samuel has been diagnosed with ADHD, however, at this time this_condition does not appear to adversely

affect his educational performance beyond expectations based upon anidentified Autism _Spectrum Disorder.
Refer to the attached report from Scott-Woods MD, PA, alicensed physician, on 5-2-2019, for further
information.

According to federal and state guidelines, eligibility for special education services requires
identification of a disability and need for services that can only be provided by special education.

4
As specified above, Samue idered by the ARD / IEP committee as a student with the
following disability(ies):

Autism Spectrum Disorder
Speech Impairment

RECOMMENDATIONS
The ARD.commitiee should review and select the appropriate accommodations and placement based on
information gathered for thisreport. Support in the least restrictive setting.is recommended.

Behavioral Supports and Interventions:
e Provide Samuel with social skills instruction targeting development of the following skills:
o Expected versus unexpected behaviors
o Social problem solving during conflict
o Predicting social and emotional responses of others
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As much as is possible, Samuel needs his day to be structured and predictable. Use of visual
supports, such as a visual schedule (that he can check and thereby be more independent), a checklist
or work board for independent classroom work, and written reminders can be helpful.

If things are to be changed on a given day it will help for Samuel to be forewarned about the change in
plans.

Use first-then statements to establish clear behavioral expectations

Provide movement/sensory breaks proactively throughout his day

Provide frequent reminders of classroom rules and expectations with fresh reminders after each
transition

Make only one request at a time. Wait until Samuel has complsted what you have asked before making
the next request,

Teach Samuel school appropriate coping skills to use when he gets frustrated by his peers or when he
is not satisfied with his own performance

Provide Samuel with appropriate peer models in the general education setting to cue him for
appropriate behavior and engagement

Establish eye contact with Samuel prior to giving essential instructions or new material to ensure that
he is ready to listen carefully.

It is important to continually check in with Samuel to make sure he understands directions. You can
have Samuel repeat back instructions in his own words to ensure comprehension.

Allow Samuel to request to leave the general education classroom for a break in the special education
classroom as needed related to frustration or emotionality.

Instructional Recommendations:

Teachers and family are encouraged to assist Samuel by participating in activities designed to teach
sequential reasoning skills. For example, ask him to identify what happened before and after an event
in a story. While sequential reasoning skills are important for literacy, they also are useful when learning
mathematics and science.

Samuel could benefit from increased opportunities at home to improve his visual spatial abilities. Such
activities may involve visual-motor skills, for example cutiing, pasting, tracing, and coloring.

When working with the student on visual-motor activities or handwriting, provide ample positive
reinforcement for effort as well as for improvement or quality of the product.

When learning new information, Samuel may benefit from using mnemonic devices or visual imagery to
help him remember information. These strategies include mental pictures (using imagery and
visualizations) and first-letter cues (to remember the words in a series or statement).

Samuel may benefit from "chunking” information, a strategy in which pieces of information are grouped
together into larger chunks so that fewer pieces of information need to be remembered. For example,
the seven digits of a telephone number can be grouped into four numbers: 555-5678 becomes five,
fifty-five, fifty-six, seventy-eight.

Samue! is encouraged to practice weekly spelling and sight-vocabulary words by using different
modalities. For example, he could use a computer, chalkboard, or plastic magnetic letters to work on
these skills.

When students are copying homework assignments from the board, check to see if the student is
having difficulty. He is likely to be slow in finishing, have more difficulty than other students with the
actual writing, write illegibly, or forget to write some or all of it.

A}Autism Supplement should be completed as part of the ARD meeting.

The school staff will want to inform the parents/guardians of appropriate training opportunities offered
by Plano i1SD.

Information about the National Autism Association of North Texas should be shared with parents/guardians in
order that they may participate in meetings with other parents and professionals.
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National Autism Association of North Texas
http://naa-nt.org
Meets first Tuesday of the month from 7:00 to 9:00 PM
St. Andrew Methodist church-Festival Hall (2nd Floor)
1401 Mira Vista, Plano, Texas

Autism Society of America
www.autism-society.org
7910 Woodmont Ave., Suite 300
Bethesda, MD 20814-3067

Samuel's parents/guardians should contact LifePath Systems, which is a non-profit organization which
provides quality services to adults and chiidren in the area or autism, intellectual disability, mental heaith and
early childhood intervention. Services often have a very long waiting list so it is important that Samuel get on
the waiting list early. The intake number is 972-727-9133. The student’s social security and Medicaid
information (if applicabie) will need to be available when you call.

With the diagnosis of autism or a cognitive disability your child may be eligible for Supplemental Security
Income (SSl). You may contact social security's toll free number at 1-800-772-1213 to find out if your child is
eligible.

Community Living Assistance and Support Services (CLASS) is a program designed to help people with
disabilities live, work, and play in the community. Class is sponsored by the Texas Department of Human
Services. If eligible, services may include: physical, occupational, and speech therapy; nursing services; job
training; daily living skills; special communication devices; psychological counseling; home modification, like
wheelchair ramps and lifts or special kitchens; personal assistance with daily activities and temporary
caregivers when the primary caregivers need time away. There is a long waiting list for this program so it is
important to call early to get on the list. The toll free number is 1-877-438-5658.

Community Resources for Children and Families
American Association of Intellectual Disabilities (AAID)

1-800-367-6724
WWW.CPWI.COM

ARC of Dallas
2114 Anson Rd., Dallas Texas 75235
214-634-9810
www.thearcdallas.org

Assistance Center of Collin County (Social and Leadership activities; education and family services
provided for people with developmental disabitities)

900 E. 18th Street, Plano Texas 75074

972-422-1850

Texas Department of Mental Health and Intellectual Disabilities (Services for all persons with
mental/developmental disabilities which may include in-home support/education, employment training, respite
care, supported living assistance, equipment and adapted environmental needs, counseling and limited
medical assistance.)

909 W. 45th Street, Austin Texas 78756

1-888-404-1511
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ASSURANCES

This report is respectfully submitted for review by the ARD/IEP Committee. Based on the information available

for this report, the findings and judgments expressed are believed to be an accurate educational profile of the

student. The evaluation team assures the following:

1. That the testing, evaluation materials, and procedures used for the purposes of evaluation were selected
and administered so as not to be racially or culturally discriminatory;

2. That the tests and other evaluation materials used are technically sound and have been validated for the
specific purpose for which they were used;

3. That tests were selected and administered so as best to ensure that if a test was administered to a child
with impaired sensory, manual, or speaking skills, the test results accurately reflect the student's aptitude or
achievement level or other factors the test purports to measure, rather than reflecting the student's
impaired sensory, manual, or speaking skills (unless those skills are the factors that the test purports to
measure);

4, That the tests and other evaluation materials were administered by trained personnel in conformation with
the instructions provided by their producers;

5. That the evaluation provides relevant information that directly assists persons in determining the
educational need of the child; and

6. That information has been drawn from a variety of sources including aptitude and achievement tests;
parent input, teacher recommendations, physical condition, social or cuitural background,and adaptive
behavior.

Taylor Howard=MS, 1.SS
Licensed Specialist in School Psychology

Whitney Smitty MEd,R
Educational Diagnostician

Coplim

Emma Waisner, SLP-CCC
Speech-Language Pathologist
Hightower Elementary
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