Teacher smile your stress a way!
Teacher's Emotional labor, stress and stress coping strategies in northern Israel 
Preface 
The trigger for this research was one of a personal interest. Soon it became a collective meter. My student, a teacher and mother of four had to write a seminar in one of my curses on the subject of gender in education. She started to search around and complain about the workload, household chores and occupational tasks as well as coping with four small children, being a student, learning etc. her streesfuI workload meet mine. So I suggested examining together the stress issue in a study. So we started from a personal point to a collective meter that is common to women shared teaching profession in the northern Israeli periphery to shade some light on this global phenomena.  
Abstract:
This study seeks to examine the relationship between emotional labor, Stress, and coping strategies with stress among teachers from Israel's northern periphery.
 Hochschild’s (1983) was the firs to address centrally the idea that labour is not divided between the simple dualism of the manual and the mental, but may incorporate important emotional.  One of the main complaints in teacher's conversations at the faculty room indicates the pressure and stress as characteristics immanent in the profession. Teaching requires much emotional work which takes its toll on teachers. Emotional work is usually studied from one of two perspectives, a job or an individual perspective. This study seeks to Open the observation perspective and examine the relationship between Emotional labor, stress and stress coping strategies among teachers in Israel's northern periphery. Emotional labor Pan Direction of the employee's subjective; obviate the accuracy of the facts, of the employed as teachers in Israel's northern periphery.	Comment by יונית ניסים: The Managed Heart: the commercialization of feeling


Purposes of the research
To examine the relationship between emotional labor, work stress and coping strategies with stress among teachers in Israel's northern peripherals. 
Research questions:
 are their any connections between emotional labor, work stress and stress coping strategies among teachers in the northern periphery?
What are the common causes of stress according to teacher's reports?
What are the coping strategies with stress according to those teachers? 
Theoretical Background
Studies on the relationship between emotional intelligence emotional burnout began to appear only at the beginning of this century (Budnik, 2003, Duran, Extremera & Rey, 2004, Chan, 2006). As mentioned in Peter Vlerick & Bart Van de Vena , 2011: "Teaching usually comprises face to face interaction with students. In order to teach well as teachers have to draw students’ attention, they have to motivate their students and they have to ensure the orderly conduct of classes. Most of these teaching aspects require that teachers show certain emotions"(Ogbonna and Harris 2004).	Comment by יונית ניסים: Peter Vlerick & Bart Van de Ven Educational Studies, January 2011 Emotion work and emotional exhaustion in teachers: The job and 
individual perspective.
Several studies suggested that Managing emotions would come at a personal cost. Teachers themselves report that the faking of emotions is stressful. They found evidence of a link between emotional labor and emotional exhaustion (ibid) such findings are in line with the more general idea that emotional job demands may lead to burnout (Maslach 1982).
Teaching is working with the emotional component high and therefore requires affective (Hochschild, 1983) Emotional work is work which the employee must express their feelings in order to be successful in his work. Officials in this type of work reported levels high abrasion, and teaching is one of the professional groups that are high risk. Teachers regularly deal with situations involving emotions and it is very important to develop and nurture their emotional abilities Kremenitzer & Miller, 2008). Although emotions are integral to the work of the teacher and have an impact on seal behavior and motivation teacher, and as a result the efficiency of teaching, made only a limited number of studies in the field (Sutton & Wheatley, 2003). Developing and nurturing emotional intelligence among teachers in general and especially among the younger age teachers, will be done by different tools. These tools will increase the awareness of the components of emotional intelligence among teachers and allow teachers to be more aware of what is happening both them and the children. Increased self-awareness among teachers will also help in imparting awareness and emotional intelligence among children (2008 ,Kremenitzer & Miller). Frame school is not just for training and teaching students, but also for training teachers. The teacher's success depends on his abilities and his sensitivity. Introducing awareness among teachers components of emotional intelligence help to develop these skills (Cherniss, 2000).
Insights into organizational theory emphasize the importance of emotional labor in the professional context. In addition to developing playing techniques, teachers developed a sophisticated emotions are asked to integrate the mixing balance between emotion and professional indifference. As their work of Bolton & Boyd's (2003) showed that the original concept of emotional labor demands excessive contemplation to pay attention to the real integration of emotions work required public sector. This is an essential part of the development in our understanding of emotional involvement at work among teachers because it links the changes in expanding the role of teachers. It follows that managing emotions is something essential due to the fact that it has not yet been identified as an integral part of the features that affect the quality of the there is a notable disconnect between teacher burnout studies and teacher emotion studies. Therefore, this article aims to synthesis and bridge the literature on teacher burnout and the unpleasant emotions involving in teaching. 
Burnout is a syndrome that initially appeared articles through descriptive and qualitative observations by early researches in human services and health care in the mid 1970's. Freudenberger (1974) defined burnout as a loss of motivation and commitment. Maslach (1976) found out that the phenomenon of burnout commonly exists among care- giving and service occupations mostly because of the emotional connection between the provider and the recipient. In the field of education, it has found that the most burnout teachers are the special education ones. In recent decades, Maslach work on burnout has emerged as the dominant framework for studying burnout because of the defining psychological constructs she developed. Nowadays, researchers use the MBI scale, which measures the psychological syndrome of byrnout in three dimensions: emotional exhaustion, cynicism and inefficacy.  

By focusing on the subject of teaching as an emotional work, study targets the reality of being teachers of our time, and sheds light on the question: Why neglected aspect of the profession affects patients and early retirement of workers in the profession
 In this study we are trying to focus our effort on the link between emotional work in teaching and the filing of stress among female teachers. The three key dimensions of this response are “an overwhelming exhaustion, feelings of cynicism and detachment from the job, and a sense of ineffectiveness and lack of accomplishment” (Maslach et al. 2001).  
These facts contradict the hypothesis that Teachers career starts usually with a sense of idealism and lots of enthusiasm. But, after several years the profession of a teacher happens to be a very stressful occupation and many teachers suffer from physical and emotional health problems (Kyriacou, 2001). These problems negatively affect their capacity to teach and their ability to function in the school environment (Travers & Cooper, 1996).  Aremu and Akpochafo (2007) mentioned the fact that without real commitment from teachers, schools cannot achieve their goals. Furthermore, a stressful teacher is Person that would have many difficulties to deal with a multitude tasks requiring in a heterogeneous classroom instruction with 30 students. With bearing all this in mind, it seemed worthwhile to study the subject of work stress among teachers in order to find ways that can reduce the negative effect of the teacher stress on the their students, classrooms and schools, and the teacher themselves. 
It is very important to look at the issue of stress and its causes. We would like to focuses in understanding the complex hardships faced teacher beyond professional matters. The different causes and effects of the stress have to be examined in order to understand the phenomenon of teacher stress. In addition the teacher coping strategies must be examined in order to see which ones seem to work the best. Therefore we decided to conduct a study to find out first-hand the micro issue of emotional labor, and especially that part of the stress among female teachers in the northern Israel as a case study 




1. Work Stress of Teachers
Work stress can be defined as the harmful physical and emotional responses that can be seen when requirements of the job do not suit the capabilities, resources, or needs of the worker.  In situations such as these, stress can result into health problems (Rehman 2008). Specifically teacher stress is defined as the experience of negative, unpleasant emotions, like anxiety, depression or rage, and as stated previously it as an outcome of some parts of their work (Kyriacou, C., 2001). There are studies that show that 20% to 25% of teachers often have the experience of being under great stress (Kyriacou, C., 1998). It seems to be a widespread problem. There are several sources of work stress for teachers. 
2.1 The sources of work stress for teachers
There are several studies that explore sources of work stress in teachers emotional labor:  the heavy workload and time pressure, education reforms, external school review, the pursue for higher education and the managing of the learning and behavior of students (Chan, A.H.S., Chen,  & Chong E.Y.L., 2010). In addition, some studies further report lack of administrative and parental support and overloaded classrooms as sources of teacher stress (Richards, J., 2012). As a result of this work stress is the significant drop in the teacher's ability to function properly. This can lead to a decrease in the teachers work performance. 
2.2. The effects of the work stress of teachers
Work stress of teachers can seriously affect the teacher's health, a negative impact on their students and the learning environment. It is also said that teacher's stress problems might even cause a raise in teaching costs for a school (Chan, A.H.S., Chen,  & Chong E.Y.L., 2010). There is a relationship between stress among teachers and absenteeism, turnover, and early retirement, which in turn has a negative effect on the school climate and results in poor academic and behavior student outcomes (Kipps-Vaughan, D., 2013). So work stress of teachers does not only affect the teacher, but also their students and the school as a whole. Because so many areas are affected by the teachers' stress, it is important to look into the ways the teachers cope with the pressure at work.
0. Stress coping strategies of teachers
Some studies have found that the stress management activities used by teachers include:  sleeping, talking to neighbors and friends, self-relaxing and watching television, exercise and sports (Chan, A.H.S., Chen,  & Chong E.Y.L., 2010). Additional studies found coping strategies to include: talking to good friends and family, use of humor in challenging situations, a positive attitude , seeking times of solitude and exercising ( Richards, J., 2012). Stress coping strategies is an important topic when it comes to teacher stress. According to Richards (2012) in many cases the conditions that cause teachers enormous stress cannot be controlled by the teacher. They, for example, cannot control the number of students placed in their class. But stressed teachers have the power to choose the coping strategies that suit them best and use suggestions of other teachers who are also managing work stress (Richards, J., 2012). 
Research methods:
This is a mixed method research based on a Quantitative research results from a questioner and relevant theoretical base. 
In this research we focused on three components: the sources of the teacher stress, the results of the stress, and the most often used stress management activities of    teachers. To gather information from the teachers on these issues, a survey for teachers was distributed.
The research procedure
An online questioner was sent to teachers from 6 different elementary schools in the northern part of Israel (Kirit Shmona, Metola, kefar Gilady, Tiberius, Misgav) it was sent using Google Drive. From this population 52 teachers have sent their answers in. For all the areas the averages were calculated. The average is based on the five-point response scale. The averages were put in order from highest average to lowest average, in order to get a picture of the most relevant or important issues when it comes to teachers stress.


Research tools
The questioner used in this paper is an adapted survey used by Jan Richards (2012) for her study on teacher stress.  Inventory (TSI; Fimian, M., 1984; Fimian , M,. & Fasteneau, P. 1990) that concentrate on the sources and results of teacher stress . For the question about stress coping strategies, she used questions from the Coping Scale for Adults (CSA; Fredenberg & Lewis, 2000).  We added a personal socio – demographical questioner in order to characterize the different variables. To get a clearer view of the situation in the North of the Upper Galilee these issues are evaluated through a survey that was sent out to teachers in the north of Israel and its surrounding area. The teachers in these schools are mainly (42/52) female; this means that there are significant gender implementation in examine the results and findings. The findings show a representation of the main sources of stress, the results of the work stress and stress management techniques of female teachers in this area. 
We can assume that gender is a factor that plays a role in the perception of work stress.  There are studies that reveal a gender difference in the perception of stress factors and they report that female teachers experience more stress than male teachers (Mantei, R.,1998;  Ravichandran, R. & Rajendran, R., 2007). But on the other hand there are also studies that did not find gender difference in the level of perceived stress (Chan, H.S., Chen, K., & Chong E., 2010).  This research Prefer to examine the teaching profession as a profession characterized by emotional labor for all genders. Emotional labor in teaching is a profession that causes stress. 
1. Methodology
The research focused on three components of teacher stress: the sources of the teacher stress, the results of the stress, and the most often used stress management activities of    teachers. To gather information from the teachers on these issues, a survey for teachers was distributed.


Research p Population: 51 teachers
	Table 1: gender
	
	

	Men
	10
	

	Women
	41
	

	Total
	51
	 


1. Results and Discussion
The survey was answered by 51 teachers.  Their ages were as follows: 
Table 2: Age distribution :   
	Division by age group between men and women??? לא הטבלה הזו
	
	
	
	
	
	
	
	

	age group
	K-5th
	 
	K-8th
	
	K-12th
	 
	6th-8th
	 
	6th-12th
	 
	9th-12th
	 

	women
	20
	
	3
	
	1
	
	9
	90%
	7
	87%
	1
	16%

	men
	3
	
	
	
	
	 
	1
	10%
	1
	13%
	5
	84%

	Total: 51
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	teachers age division between men and women 
	
	
	
	
	
	
	
	

	 
	 
	 
	 
	 
	 
	 
	 
	 
	
	
	
	

	Age
	 30 and under
	31-40
	 
	41-50 
	 
	50 and above
	
	
	
	

	Women
	8
	
	9
	
	15
	
	9
	81%
	
	
	
	

	Men
	2
	
	3
	
	3
	
	2
	19%
	
	
	
	

	Total 51
	10
	 
	12
	 
	18
	 
	11
	 
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	teachers age  percentage division
	
	
	
	
	
	
	
	
	
	

	Age
	30 and under
	31-40
	 
	41-50 
	 
	50 and above
	
	
	
	

	Total 51
	19.60%
	 
	23.52%
	 
	35.29%
	 
	21.56%
	 
	
	
	
	

	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	teachers years of experience division between men and women 
	
	
	
	
	
	
	

	 
	 
	 
	 
	 
	 
	 
	
	
	
	
	
	

	Experience
	1y-5y
	 
	6y-10y
	 
	11y and above
	
	
	
	
	
	

	Women
	10
	
	6
	
	23
	
	
	
	
	
	
	

	Men
	5
	
	1
	
	4
	
	
	
	
	
	
	

	Total 49
	15
	 
	7
	 
	27
	 
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	teachers years of experience percentage division
	
	
	
	
	
	
	
	

	Experience
	1y-5y
	 
	6y-10y
	 
	11y and above
	
	
	
	
	
	

	Total 49
	30.61%
	 
	14.28%
	 
	55.10%
	 
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	teachers extent of religious division between men and women 
	
	
	
	
	
	
	

	Religioun
	religious
	 
	Traditional
	no-religious
	
	
	
	
	
	

	Women
	12
	
	4
	
	24
	
	
	
	
	
	
	

	Men
	6
	
	1
	
	3
	
	
	
	
	
	
	

	Total 50
	18
	 
	5
	 
	27
	 
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	teachers extent of religious percentage division
	
	
	
	
	
	
	
	

	religioun 
	religious
	 
	Traditional
	no-religious
	
	
	
	
	
	

	Total 50
	36.00%
	 
	10.00%
	 
	54.00%
	 
	
	
	
	
	
	


Average age of school teachers in Israel is 41 years; we can see that the study population is higher than the total average. מקור הלמ"ס  
	teachers ethnic origin division between men and women
	
	
	
	

	ethnic origin
	ashkenazi
	ashkenazi-sefaradi
	USSR
	 
	sefaradi
	 

	Women
	16
	
	1
	
	1
	
	5
	

	Men
	4
	
	2
	
	 
	
	3
	

	
	20
	 
	3
	 
	1
	 
	8
	 

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	

	Total 32
	62.50%
	 
	0.09%
	 
	0.03%
	 
	25.00%
	 


Table. distribution by Socioeconomic Class
	Participant
	Low SES Schools
	Middle SES Schools
	High SES Schools

	52
	12
	22
	18






4.1 The sources of work stress for teachers
The sources of stress for teachers in north Israel and the surrounding area are represented in 1.  The average in the table is based on the five point response scale. The averages are ranged from highest average grade until lowest average grade, in order to get an impression of the most important and relevant factors that cause stress for teachers. In the survey the statements about sources of stress were divided in four sub sections: time management, related to work, professional stress and discipline and motivation. In table 1, the sub sections will be shown in brackets after the statement.
Table 1. Top 5 Sources of stress Among Teachers: 
	Northern Israel teachers
	M

	I feel over committed at work, with too many duties and responsibilities. I often take work home
	4.61


	I have little time to relax
	3.21

	The testing and pacing pressure is stressful for me.
	3.19


	My class size is too large
	3.10


	Teaching needy students without enough support is stressful.
	3.03




From the facts represented in table 1, it can be understood that teachers in northern Israel and the surrounding area feel pressured by the fact that they invest a majority of their time, whether it be at school or at home, in order to properly fulfill their work responsibilities.  The second and third mentioned factors of stress show that teachers in the north of Israel and the surrounding area feel that teaching students with study and behavioral problems without the needed support causes them much stress. Overall they seem to invest so much time and efforts into their jobs that they have trouble finding time for leisure. It was surprising to see that the professional stress factors scored rather low, which would mean that teachers feel free to share their opinion. On the other hand, when reading the comments teachers added at the end of the survey, it portrayed that teachers felt that the school management does not take them into account when making decisions. For example one of the teachers said: "The Executive Management makes decisions related to my work, without consulting me". And another mentioned "Each additional task that is imposed on me and that is not written in the annual planning creates additional pressure on the existing tasks".   But most comments had to do with the feeling of stress caused by an overload of tasks and disruptive students. One teacher responded that, "There is a lot of pressure: the pressure of diagnostic tests, requests to write programs, tests of the beginning of the year, the pressure of finishing the study materials, midterm tests, final tests, standardized tests, collecting money or various purposes, lots of paper work, ceremonies and events, crowded classes containing students with a variety of difficulties".   Additionally, " In each class there are several students that disrupt the lessons and don't allow me to conduct the lesson properly". It was interesting and important to see that there were teachers who found it important to mention at the end of the survey, stress factors not connected to the work situations, like: "Stress can only be created when it concerns the health and lives of my close relatives" and "…..The health condition of my own children is another cause of stress.". The teacher is not only a teacher at work; she is also a person with a home front to worry about. 
4.2  The results of the work stress of teachers.
In table 2 the results of the work stress of teachers are examined.
Table 3. Top Five Manifestations of Stress Among Teachers
	Manifestations of Stress
	M

	I feel physically exhausted much of the time.
	2.66

	I am not as idealistic and enthusiastic about teaching as I once was.
	2.56

	I feel overwhelmed with what is expected of me as a teacher and have doubts about my ability to make a difference in students’ lives.
	2.47

	Job stress has negatively affected personal relationships in my life.
	[bookmark: _GoBack]2.05

	I worry a lot about my job security
	1.98


After examining table 3, the factors most mentioned by the teachers as being a result of their stress, were factors affecting their health, such as: physical exhaustion, sleeping problems, headaches, stomach aches and high blood pressure. After these factors, the second most commonly mentioned negative effect was the one had on their personal relationships. The work stress is not restricted within the bounds of school. it also has its backlash on the teachers personal relationship and affects her life after school time.   It was interesting to see that the factor mentioned last was irritation and impatience towards the  students, which makes it look like  that teachers themselves are the first to be affected by the stress, followed by their personal environment and that the students are only the last in line to suffer from the work stress experienced by  the teacher. This could mean that if the work stress of the teacher is being dealt with in time, the students won't have to feel the negative impact of the stress.
4.3 Stress coping strategies of teachers
In table X the answers of teachers concerning their stress coping strategies are reflected.
Table X:  Top Five Coping Strategies Among Teachers
	Coping with Stress
	M

	I have good friends and family who are there for me.
	4.44

	I tend to have a positive attitude no matter what is going on.
	4.26

	I see stress as a problem to be solved, and I believe that I can succeed.
	3.90

	I make time to enjoy a hobby—even when I am busy with school.
	2.95

	I make it a point to eat healthy food, get adequate sleep, and maintain a healthy weight.
	2.84


As seen from the chart above "good friends and family" as a social support are the main coping strategy. "Positive attitude" as a tool of thinking "no meter what is going on" is in the second place of coping strategy. The mining of these answers according to teachers report  is that a supportive social environment combined with positive thinking is the best way to cope with stress as a factor of teaching as an emotional labor .    
Teachers' comments 
When asked in the questioner if they want to add something (an open question) they wrote the following:
In their own words: 
Most of the comments regard to teachers workload, offering for improvement, and organizational issues.  
"Reduce the requirements from the teachers and create different studies approaches that will Increase the students' achievements".
"Give help / assistant to professional teachers and educators that will help them in checking exams, paper work and preparing lessons and give educational assistance to students having difficulties / gifted students".
"Do not teach at 7th -8th hour of the day and Reduce class size".
"Be clear about School procedures, tell teachers and educators exactly what their role is and not to expect from them to do much more than they need.  Let us stay more in school for grading and preparing lessons. Students with learning difficulties who are considered as special education, burst and destroy the lessons should find the suitable educational facility for them. Regular teachers are not trained for dealing with special education students and this can cause to a lot of pressure among the teachers". "Teachers should be more appreciated than they are today and they should be informed about school events enough time ahead. The system should not take an advantage of the teachers at the expense of personal time and threaten them if they complain. Provide solutions for impossible CEO's circulars requirements that do not protect the teachers at all. Teachers' salaries should increase drastically!! But it's not just the system. In general, the Ministry of Education".
"Personal attention for teachers from the management, available emotional help within the school, available as possible help in terms of classroom discipline problems".
"Strengthen and empower the teachers, stand Unity in front of students / parents etc., give the teacher autonomy, for example - to allow the teachers kick out students from class. The school should have a room or a specific space in which a student who was kicked out of class can go safely and there will be something meaningful as well.   Schools should give more breaks, allow plenty more of classes, less students in each class".
"Work in small teams. More redistribution of responsibility among all staff. Allocation of resources for the benefit of the teacher and the students, such as work areas, relaxation room, staying hours will be devoted to the preparation of materials and not for meetings and for replacement".
"Empowerment groups for teachers. Team bonding activities".
"It is important to note that I am a teacher in a small special education classroom. In order to relieve stress, there is a need for more luxurious working conditions for teachers like in a high-tech organization, start from coffee.... and then to the conditions of teachers' room: different rooms equipped with good computers and printers, access to learning aids" .
"Meditation classes in the morning. Lectures for teachers." 	
"Problem solving discussions, raising problematic issues and immediate treatment. Constructive interaction between management and team leaders".
"Monthly "What's up" meeting to find an attentive ear, integration and openness between the professional teachers and homeroom teachers. Distribution of staff by sub-groups. " 
"As a part of the "oz latmura" reform, the teacher stays in school longer, so I think we have to do a kind of social activity \ physical activity in the middle of the day to refresh ourselves".
"Many times people tend to say that the teachers are spoiled and have so many holidays and short working week and so on ... All this is true, but working in front of a class is a very hard work and these holidays are really needed". 

Discussion:
As seen above teachers are Auer to stress, and they have varies stress coping strategies.  The most important factor mentioned is the support of good friends and family, other teachers and the schools management. They give the teacher strength in times of stress. The factors that follow in importance are a positive attitude, the belief of the teacher that problems can be solved and humor. These three factors connect to self-efficacy of the teacher. High self-efficacy plays an important role in the relationship of teacher stress and job performance (Hanif, 2004). It seems to provide the teacher with strength to face the challenges at work. After the factors of support and self-efficacy, teachers mention self-care factors as taking care of a healthy life style and engaging in a hobby as stress coping strategies. They make the teachers feel good and strengthen them.  Sport and physical exercise was not mentioned by the teachers as one of the most important stress coping strategies for them, although it is looked upon as a very important coping strategy in the struggle against stress (Mayo Clinic Staff, 2009).  One can see examples of the teachers' coping strategies in the comments made at an open question in the end of the survey. One teacher responded saying, "One of my coping strategies is the keeping of routines as much as possible". Other teachers talk about how the way they look at things, helps them to cope with teacher stress: "It all depends on your point of view. Think positively, be optimistic." I've learned from my own experience how to cope with stress and how to put everything in perspective. That means that I disconnect myself for a moment to look from the outside and see that the situation is not so bad. The more positively we think, things will find a way to work out in a way, even if it is not the way that was originally planned." Another teacher mentions her extensive teacher experience as a factor in handling work stress. "Experience helps and provides different perspectives…. One learns to look at difficult cases as part of the profession of being a teacher and doesn't consider it as a personal failure. Not taking things personally makes it easier to cope".  All teachers seem to look for ways that suit them to cope with the stress at work. 
1. Conclusion
The profession of teaching is one that demand emotional labor strategies as well as a very stressful one. The teachers that participate in this research feel they are overloaded with duties and responsibilities at work and they often take their work home. Some of them have trouble balancing work life with personal life. At school, they teach in big classes containing several disturbing students with little support. As a result of these difficulties they have problems conducting their lessons as planned. The teachers' work stress factors affect the teachers' health, their direct environment, their performance at school and their students as well. 
The goal of the school is to improve the students' academic achievements. This goal cannot be achieved without healthy and motivated teachers. So addressing the negative work stress in order to help teachers reach their full potential and to teach at their best, the issue of work stress is an important issue. It is an issue that should be handled at a personal and organizational level. Schools should look into ways to relieve stress for their teachers. Maybe there should be more involvement of teachers in decision making at school. Maybe it is worthwhile for the school to offer stress management courses suited to the needs of the teacher, to help the teachers cope with their stress.  Even at government level it is important to take the teachers in consideration while developing new educational programs, because in the end the teachers are the ones who have to do the actual work of guiding their students to their best possible achievements. 
it is important to look further into ways work stress of teachers can be reduced at a personal and organizational level, in order to improve the teachers' health, their performance at school and  the education of their students.  All will benefit.
Although emotional exhaustion is the main component erosion, emotions and regulation of teacher Emotional labor, erosion process has not been studied enough. Only few studies have been devoted to aspects 
Teaching emotional angle of the erosion of teachers. As is known, complexity of work with Students, teachers require intense emotional effort daily. It can be said that the work Emotional, requires workers to feel certain emotions, or at least act as if they indeed feel them during their working interactions. Research indicates that the phenomenon of Emotional dissonance (ie discrepancy between inner feelings and outer emotional expression Symptoms that indicate the approach of emotional exhaustion. Studies show that the erosion of teachers the teacher's emotional state also affect intra-organizational relationships that exist between them and their colleagues and the school administration. School reforms may affect the evil 
The teacher's emotions, especially when they are characterized by conflict, change and of uncertainty Bud reform period is characterized by the need to adapt to rapid changes in the absence of a sense of Efficiency and a clear direction. Setting reforms from above, are among the factors that lead to fatigue Teacher's emotional labor as teachers expressed in  their quotation above. 
This study sought to open a window looking into the emotional triangle composed of emotional work, and dealing with Stress. It is important to listen to the teachers, the aspirations and unique needs to improve the system helps, training, and infrastructure to enable higher quality and beater teaching to reduce stress levels among teachers.
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