Why are social context, interpersonal relationships, and emotional well-being important to student learning?
Principle 13: Learning is situated within multiple social contexts. 
EXPLANATION
Learners are a part of families, peer groups, and classrooms that are situated in larger social contexts of schools, neighborhoods, communities, and society. All of these contexts are influenced by culture, including shared language, beliefs, values, and behavioral norms. Furthermore, these layers of context interact with each other (e.g., schools and families). Appreciating the potential influence of these contexts on learners can enhance the effectiveness of instruction and communication across contexts (e.g., between teachers and parents).
[bookmark: bookmark48]RELEVANCE FOR TEACHERS
Teachers who are aware of the potential influence
of the classroom's social context on learners and the
teaching-learning process can facilitate effective interpersonal relationships and communication with and
between students and thereby affect learning:
· The more teachers know about the cultural
backgrounds of students and how differences in
values, beliefs, language, and behavioral expectations can influence student behavior, including interpersonal dynamics, the better they will
be able to facilitate effective teaching-learning
interactions in their classrooms. For example, for students whose culture is more collectivist than individualistic, teachers can enhance learning experiences through more frequent use of cooperative learning activities.
· Teachers can relate the curriculum to students' cultural backgrounds—for example, through incorporating local history into social studies lessons or gearing science toward local health problems.
Given potential variations in cultural experiences, it is critical that the teacher facilitate a “classroom culture” that ensures shared meanings, values, beliefs, and behavioral expectations and provides a safe and secure environment for all students.
• Establishing connections with families and local communities can help enhance understanding of student cultural experiences and facilitate shared understandings about learning. Family involvement facilitates student learning, so creating opportunities for family and community involvement in the work of the classroom is vital.
• Seeking opportunities to participate in the local community (e.g., attending local cultural events) can help connect the relevance of learning to students' everyday lives and enhance teachers' understanding of the cultural background and experiences of their students. 

Principle 14 Interpersonal relationships and communication are critical to both the teaching-learning process and the social-emotional development of students.
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EXPLANATION
The teaching-learning process in preK-12 classrooms is inherently interpersonal, encompassing both teacher-student and peer connections. These relationships are essential for facilitating healthy social-emotional development of students. Given their social
nature, classrooms provide a critical context for teaching social skills such as communication and respect for others. Developing successful relationships with peers and adults is highly dependent on one's ability to communicate thoughts and feelings through verbal and nonverbal behavior.[footnoteRef:1] [1: 	See also http://www.apa.org/education/k12/relationships.aspx.] 
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RELEVANCE FOR TEACHERS
Given the interpersonal nature of preK-12 teaching and learning, teachers should attend to the relational aspects of the classroom:
· A safe and secure environment, both physical and social, and shared classroom culture (e.g., ensuring that everyone in the classroom is clear about relevant vocabulary, values, and norms) provide the foundation for healthy teacher-student and peer relationships.
· Teachers can provide clear behavioral expectations related to social interactions (e.g., respect for others, use of clear communication, nonviolent conflict resolution) and opportunities for all students to experience successful social exchanges.
· Not only can teachers establish cooperative and supportive classroom norms but it is also critical that teachers set clear injunctions against bullying in any form.
• Opportunities to learn effective social skills should include planned instruction and opportunities for practice and feedback. These social skills include cooperation/collaboration, perspective taking and seeking, respect for others' views, constructive feedback, interpersonal problem solving, and conflict resolution.

• Teachers are responsible for ensuring that a positive social climate is maintained, promoting peaceful resolution of student conflicts, and intervening early should bullying occur.
One of the foundational skills for the more complex interactions described above is the development of clear and thoughtful communication. Effective student communication requires teaching and practice of component skills. Teachers may incorporate lessons in communication basics as part of the routine curriculum. For example, they might incorporate specific skills into a lesson (such as how to ask relevant questions) and provide opportunities to apply those skills, such as during cooperative learning. In addition, teachers can:

• Prompt students to elaborate on their responses.
• Engage in give-and-take with other students during discussions.
• Seek clarification from others.
• Listen carefully to others.
• Read nonverbal cues.
• Provide opportunities for students to practice communication in both academic and social contexts.
• Provide feedback to enhance skill development.
• Model effective verbal and nonverbal communication by using active listening, matching facial expression with verbal messages, using questions effectively, providing elaboration in response to student questions, and seeking student perspectives.


Principle 18 Formative and summative assessments are both
important and useful but require different approaches and interpretations.
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EXPLANATION
Formative assessments are used to guide and shape classroom instruction directly. Summative assessments are used to produce an overall judgment of student learning progress or the effectiveness of educational programs. Formative assessments take place before or during instruction, can be “on the fly,” and have the explicit purpose of improving current learning. Summative assessments measure learning at a particular point, usually at the end of a unit of study, semester, or academic year, and by design provide limited opportunities to influence current learning activities.
The approach used to collect information is likely to differ between the two types of assessment as well, given their different purposes. Formative assessments, in the service of achieving learning goals, are more likely to incorporate learning progressions and include discussion, collaboration, self- and peer assessment, and descriptive feedback. Summative assessments, given their purpose of evaluating progress against a bench mark, are more likely to be high-stakes, standardized large-scale assessments that evaluate individual work to yield an overall score or performance-level designation.
Both formative and summative assessments can be developed by teachers or those outside of the class-room—for example, by a testing company on behalf of a state agency. In general, however, formative assessments are more likely to be developed by teachers, and large-scale, high-stakes assessments are more likely to be developed by an external organization. Overall,
the goal of both types of assessments is fundamentally the same—to produce valid, fair, useful, and reliable sources of information.
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Employing formative assessments can result in important increases in student learning when teachers:
• Clearly communicate to students the purposes of each lesson.
• Use lessons and other classroom experiences to collect evidence on student learning.
• Use this evidence to help understand what students know and promptly redirect students as needed.
Teachers can improve the effectiveness of formative
assessments when they:
• Focus systematically on setting goals for their students.
• Determine whether students have met these goals.
• Consider how to improve their instruction in the future.
• Keep the length of time between the formative assessment and subsequent interventions relatively short; this is when effects on student learning will be strongest.
Teachers can make better use of both formative and summative assessments when they understand basic concepts related to educational measurement. Teachers can also use assessment data to evaluate their own instruction to consider whether they adequately covered the material they intended to cover and whether they were effective in meeting their instructional goals. Teachers will also want to ensure that their assessments align with overall learning goals to elicit questions in different ways to assess students' level of knowledge.
Principle 19 provides a discussion of the importance of validity and fairness in assessments and how they affect the appropriateness of inferences that may be made from test results. Furthermore, it is important to consider the length of the test when making important or irrevocable decisions, since test length is one factor related to the reliability, or consistency, of test results. Principle 20 describes how the meaning of assessment outcomes depends on clear, appropriate, and fair interpretation of test results.


Principle 19 Students' skills, knowledge, and abilities are best measured with assessment processes grounded in psychological science with well-defined standards for quality and fairness.
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PreK-12 teachers and leaders are working in an era when assessments are a constant topic of discussion and debate. It is important to remember, however, that there are clear standards for judging the quality of assessments of any type. This is true of both formative and summative assessment (see the Standards for Educational and Psychological Testing; AERA, APA, & NCME, 2014). Assessments that are both reliable and valid help test score users make appropriate inferences about students' knowledge, skills, and bilities.
The validity of an assessment can be thought of in relation to four essential questions:
· How much of what you want to measure is actually being measured?
· How much of what you did not intend to measure is actually being measured?
· What are the intended and unintended consequences of the assessment?
· What evidence do you have to support your answers to the first three questions?
The validity of an assessment tool is not simply a number. It is a judgment, over time and across a variety of situations, about the inferences that can be drawn from test data, including the intended or unintended consequences of using the test. For example, test users need to be able to infer from a test score that it accurately reflects student learning and not other factors. For this to be true, the test must be validated for the purpose and population for which it is being used. Further, individual test takers must be motivated to show what they can actually do. Otherwise, school personnel cannot tell if student learning is being measured or if what is being measured is the degree of effort put into taking the test. 
Fairness is a component of validity. Valid assessment requires saying clearly what an assessment is and is not supposed to measure and requires evidence of this for all test takers. Tests showing real, relevant differences are fair; tests showing differences that are unrelated to the purpose of the test are not.
Reliability of an assessment is also a key factor. A reliable assessment is one whose results are consistent indicators of student knowledge, skills, and abilities. Scores should not be affected by chance factors associated with, for example, student motivation or interest as it relates to a given set of test questions, variations in testing conditions, or other things that are not part of what test givers intend to measure. In general, longer tests are more reliable than shorter tests.
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RELEVANCE FOR TEACHERS
Whenever teachers give an assessment, it is best to consider its strengths and limitations with respect to what they hope it will tell them about their students' learning. Teachers can apply strategies to improve the reliability of their assessments and be cognizant of why some assessments will be more reliable than others.
Ways in which teachers can improve the quality of the assessments they use include:
• Carefully aligning assessments with what is taught.
• Using a sufficient number of questions overall and variety of questions and types of questions on the same topic.
• Using item analysis to target questions that are too hard or too easy and are not providing sufficient differentiation in knowledge (e.g., 100% of students answered correctly).
• Being mindful that tests that are valid for one use or setting may not be valid for another.
• Basing high-stakes decisions on multiple measures instead of a single test.
• Monitoring outcomes to determine whether there are consistent discrepancies across performance or outcomes of students from different cultural groups. For example, are some subgroups of students routinely overrepresented in certain types of programming (e.g., special education)?
Principle 20 Making sense of assessment data depends on clear, appropriate, and fair interpretation. 
EXPLANATION
The meaning of assessment outcomes depends on clear, appropriate, and fair interpretation. Scores from any assessment should generally be used only for the specific purposes for which they were designed. For example, tests intended to rank order students for a competition may be valid, fair, and useful for that purpose, but at the same time these tests would likely be misleading for determining the strengths and weaknesses of each individual student's mastery of material in a particular subject-matter area.
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Effective teaching depends heavily on teachers being informed consumers of educational research, effective interpreters of data for classroom use, and good communicators with students and their families about assessment data and decisions that affect students. Teachers can weigh curriculum and assessment choices to evaluate whether those resources are supported by research evidence and are suitable for use with diverse learners.
To effectively interpret assessment data, teachers should address the following about any assessment they use:
• What was the assessment intended to measure?
• What comparisons are the assessment data based on? Are students being compared to one another? Or, instead, are students' responses being directly compared to samples of acceptable and unacceptable responses that the teacher or others have
provided?
• What are the criteria for cut-points or standards? Are the students' scores being classified using a standard or cut-point, such as a pass/fail category, letter grades, or some other indicator of satisfactory/unsatisfactory performance?
Data gathered from any assessment are best interpreted in light of their suitability for addressing specific questions about students or educational programs, their appropriateness for individuals from a variety of different backgrounds and educational circumstances, and the intended and unintended consequences that result from using the assessment. Because both higher- and lower-stakes tests can have significant impact on students, it is important to make careful interpretations of the results of either type of test.
[bookmark: _GoBack]Awareness of the strengths and limitations of any assessment is critical. Such awareness also enables teachers to communicate caveats, such as the imperfect reliability of scores (see more on this in Principle 19) and the importance of using multiple sources of evidence for high-stakes decisions.
