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Abstract 	
Cultural heritage is a contested public arena where societies negotiate the meanings of their pasts in shaping their futures. It becomes even more contested when representing recent pasts involving communities in conflict or post-conflict, as it may influence how such conflicts are portrayed, remembered and taught. Based on a scoping review of peer-reviewed studies published between 2010 and 2025, we analyze and discuss the research literature on cultural heritage education in conflict and post-conflict contexts. Our findings indicate that heritage education in these settings is perceived by policymakers, educators, and heritage experts as a transformative educational tool. It is understood to have the potential to influence learners’ perceptions of conflicts and, more importantly, facilitate identity formation and critical thinking. Our analysis reveals that heritage education plays a varied role shaped by political agendas, serving both reconciliation efforts and the cultivation of national and patriotic sentiments. This study contributes to heritage education research by moving beyond commonly assumed dichotomies such as national versus local, inclusive versus exclusive, and top-down versus bottom-up approaches, and instead conceptualizes these dimensions as existing along a continuum ranging from empowering to propagandistic practices.
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1. Introduction
Cultural heritage might refer to material remnants of the past or a representation of the past, such as historical buildings, monuments, museums, archeological sites, and memorials. However, cultural heritage may also apply to non-material practices, such as festivals and ceremonies. Moreover, heritage varies in size and shape. It can refer to a whole landscape or a single stone, natural or constructed (Harrison, 2013). But besides the objects themselves and the meaning they hold, cultural heritage can also refer to how various agencies and societies constitute the past in the present. This notion can provide insights into the ways communities relate to, construct, and, in the context of this article, teach and study their history and culture. The process in which communities interpret, present and teach their past using cultural landscapes has been a central focus of cultural heritage education research. In societies that have experienced or are still experiencing conflict, cultural heritage education often serves as a tool for conveying historical narratives about the conflict. Through examinations of studies conducted in specific national cases, we aimed to gain a deeper understanding of the societal functions of heritage education in contexts of armed conflict. Our findings highlight that cultural heritage education can play a significant role in such contexts, as it has the potential to contribute to conflict transformation processes. Although cultural heritage education is a growing and dynamic field, empirical research exploring the connections between cultural heritage, education, and their roles in armed conflict contexts remains scarce. Recognizing the importance of this topic, this article reviews, maps, and analyzes the available research literature from a comparative perspective to contribute to the development of future studies in the field of heritage education.
Following the introduction, we present the conceptual framework that guides this study. We then elaborate on our use of the scoping review methodology. Next, we present the synthesis of results. In line with the scoping review methodology, we highlight the key concepts underpinning the reviewed literature (Arksey and O’Malley, 2005). These concepts include: (1) the use of heritage education in facilitating engagement with difficult knowledge; (2) the empowering potential of heritage education in contributing to conflict transformation; (3) the use of heritage education for promoting social capital; and (4) propagandistic heritage education. Based on these, we subsequently discuss the dynamics and tensions between propaganda and empowerment, as well as between exclusive and inclusive approaches to heritage education, thereby contributing to a more nuanced understanding of heritage education in contexts of armed conflict.
This investigation is prompted by the documented decline in global peace (Institute for Economics & Peace, 2025) and, more urgently, by the escalating militarization we are witnessing today. The proliferation of armed conflicts, ranging from high-profile wars in Gaza, Ukraine and Iran to the often-neglected crises across the Global South, underscores the severity of the current moment. Within these violent contexts, heritage sites have increasingly become targets, drawing renewed attention to their vulnerability and highlighting the need to critically engage with this dimension of contemporary conflicts. 

1.1 Heritage: a conceptual framework    
Over the last three decades, scholars have observed the widespread use of the concept of cultural heritage. Cultural heritage is often associated with material remnants and representations of the past, such as historical sites, archaeological sites, memorials, and monuments, as well as non-material forms such as ceremonies, festivals, and traditional craftsmanship. As such, heritage scholars frequently adopt a broad conceptualization of heritage, defining it as relationships and attitudes in which communities construct shared meanings in the present by engaging with the past (Ashworth et al., 2007; Harrison, 2013; Silverman et al., 2016). From this perspective, heritage is not just a collection of representations of the past but an evolving process of meaning-making. These processes emerge from the ongoing social and cultural negotiation of meanings, shaping our engagement with the past.
The study of cultural heritage points to the importance of its preservation as crucial to communities around the world, which use it to create collective meanings (Silverman & Ruggles 2008). The importance of cultural heritage as a fundamental element of communities’ social fabric has been increasingly viewed by international institutions and research as concerning the construction and preservation of cultural identities (Blake, 2011). 
We refer to the relationship between society, culture and the representation of the past as the politics of heritage. It refers to, firstly, how institutions, local actors and individuals exercise power in defining, representing and constructing the past using various performances and rituals. As such, cultural heritage can be referred to as an “essentially contested concept” (Gallie 1964) given to ever-evolving competing meanings. In this paper, we use the term politics to refer to the allocation of resources that are invested in cultural heritage as well its manifestation in policy, but also struggles over identities and meanings that are facilitated by cultural heritage education. 
Secondly, we use the term political to ask who determines what heritage is? What is serves? and for whom? Who is included in it and who is excluded from it? (Bozoğlu et al. 2024). These questions are amplified in conflict and post-conflict contexts because, as we will show, they can allow us to understand the social processes that take place in these societies. But, perhaps more importantly, exploring these questions can potentially contribute to conflict transformation and social capital in the long run.  
We acknowledge that heritage extends beyond representational practices to encompass social and institutional structures, as well as emotional and cognitive dimensions. The studies that are included in this review vary in their methodology, discipline and areas of inquiry. What binds them all into this article is their investigation of how educational practices surrounding representation and material culture shape social structures and contribute to the meaning-making process through which societies interpret the past in the present.

1.2 Heritage education
Education is central to how cultural heritage is understood and practiced. Heritage reflects the intentions of individuals, communities, and institutions to preserve elements of the past for future generations (Harrison et al., 2020). Beyond its material form, it carries knowledge deemed worth preserving, with its transmission constituting an educational act that shapes subjectivities and contributes to social reproduction (Apple, 1996; Giroux, 1983).
The process in which communities use cultural heritage to present and teach their histories and transmit social norms and behaviors has been central in heritage education research. Here, we are using the term education in its broad sense. For our analysis, we adopted Biesta’s (2009) theoretical framework. At the core of this framework lies the question of purpose in education. This framework allows us to ask questions concerning the purposes of heritage education among societies in armed conflict. According to this framework, the role of education extends beyond mere academic purposes. It should be understood as a tool for qualification (i.e., knowledge and skills), subjectification (i.e., individualism and critical thought), and socialization (i.e., norms and values) (Biesta 2009). In this paper, we apply Biesta’s categories to heritage education as it encompasses processes of meaning-making about the past through intentional and structured forms of interaction. When discussing heritage education, we engage with the intersecting realms of educational policy, pedagogy, and curriculum development. Within these domains, the abstraction of heritage as an educational concept requires careful examination, as it involves not only the transmission of historical knowledge but also the mediation of learners’ relationships with the past, in relation to the present and the future.
Heritage education is often understood as the pedagogical use of tangible and intangible remnants of the past. This includes material culture as well as forms of cultural performance. Through these elements, heritage education functions as a mediating framework that connects present-day learners with historical contexts, inviting them to interpret and negotiate meanings associated with cultural artifacts and representations (Grever & van Boxtel, 2011). As such, it encompasses both the semiotic dimensions of heritage, referring to how the past is symbolized, represented, and communicated, as well as the material engagements through which learners interact with these representations. But beyond its relevance to teaching the past, heritage education facilitates the transmission of social norms and behaviours. Author 1 (2026) has suggested viewing heritage education as a unique type of moral education (i.e. values education, character education). As such, heritage education is not merely a means of transmitting knowledge and values from the past; it is intended to cultivate social and cultural values that will guide and shape the future. This form of moral education includes specific didactics and knowledge unique to heritage education (Author 1, 2026).
Given our focus on the sociological aspects of heritage education, we approach the concept from a socio-cultural perspective. In our data collection and analysis, our interest lay in how individuals and groups derive meaning and construct understandings of their past through their engagement with heritage sites, practices, and performances. Consequently, we placed less emphasis on studies addressing the technical dimensions of heritage education, such as heritage conservation training and made deliberate decisions regarding the conceptual boundaries of this review. As such, while heritage language constitutes an important and well-established field of inquiry, particularly in conflict-affected contexts where language plays a central role in identity formation, boundary-making, and the negotiation of “conflicted heritage” (Charalambous, 2019), we chose not to include this body of research in the present review. This decision is not based on a perceived lack of relevance but rather due to the differences in the primary objectives of analysis. This review focuses on heritage as it is mediated through material, spatial, and performative forms such as museums, monuments, sites, and cultural practices, and on the educational processes through which these representations shape collective understandings of the past. In contrast, heritage language research centers on linguistic practices as the main vehicle of cultural transmission and identity formation. Including this literature would have significantly expanded the conceptual scope of the review and risked conflating distinct, though related, domains of educational inquiry. 
 In addition, the fact that heritage education is neither a school subject nor a distinct academic discipline, and that it is practiced across formal, informal, and non-formal educational settings, contributes to its fragmented character (Immonen & Sivula, 2024). This led us to examine the included articles for socio-cultural educational insights and to map the existing literature on heritage education that foregrounds the social dimensions of cultural heritage.
Traditional heritage and museum exhibitions adopted what Bennett (1995) refers to as ‘pedagogy of walking’. In this approach, the past was represented statically. Visitors would walk through historical objects in museums’ displays, whereby the visitor was regarded as a passive recipient of knowledge. Over the last three decades, cultural heritage educational strategies have been shifting. Museums and other heritage locations have been emphasizing experiential pedagogy, viewing the visitor as an active agent who takes part in creating meaning about the past (Boxtel, Grever & Klein 2016). The heritage site, thus, is viewed as a space for interaction between the exhibition and the visitors’ engagement with it (Witcomb 2015). Experiential pedagogy at heritage sites might include the use of multimedia such as augmented reality and holograms, as well as physical manipulatives such as whole-body activities and simulations (Falk et al., 2004). The motivation, among heritage experts and visitors, to “experience the past” has led to the creation of educational activities that situate the visitor in historical events, allowing them to ‘experience it’. Heritage education researchers have been investigating the educational strategies that are carried out at heritage sites and how these affect learners.
Moreover, researchers argue that heritage education, its knowledge and didactics, can be an effective resource for teaching history, civics and social studies (Patterson 2021; Taylor & Neill 2008; Trofanenko 2006). When presented one-dimensionally, however, heritage education might also contribute to sustaining a status quo in the service of constructing the ‘good citizen’ (Smith 2021). In doing so, heritage practices, including educational practices, can privilege one group's history over another’s, consequently inspiring nationalistic sentiments while excluding marginalized groups from public discourse. Hence, the overarching question that guides this paper is: how do societies that have recently experienced or are still experiencing violent conflicts engage with cultural heritage in educational contexts? Moreover, what are the goals, motivations, and pedagogies of cultural heritage education in conflict and post-conflict contexts? What are the potentials and challenges of cultural heritage education in conflict and post-conflict contexts?
To provide answers to these questions, in this study, we conducted a scoping review of the literature concerning cultural heritage education, sampling conflict and post-conflict contexts from an international and comparative perspective. Although heritage education is a much-debated topic, specifically in conflict and post-conflict situations, empirical research that explores the connections between cultural heritage, education, and their relationship in conflict and post-conflict contexts is rather scarce. This scoping review aims to map key concepts that arise from available international research on the topic of cultural heritage education in conflict and post-conflict societies. We pay special attention to the need to fill this gap since, as we will show, heritage education can be used to promote multiple goals. Among others, these include the use of pedagogical practices (e.g., place-based pedagogies) and teachers’ professional development (Baron et al. 2018), critical thinking among learners and encouraging tolerance (Savenije & de Bruijn 2017). In this article, we propose that heritage education should be conceptualized as a potentially transformative education.  We illustrate how its application is contingent upon the political agendas of heritage policymakers, educators, and experts, as well as interactional dynamics and geographical contexts (Putte 2024). Furthermore, we posit that the politics of heritage education constitute a dynamic negotiation process among various stakeholders, each advocating for differing degrees of inclusivity or exclusivity in heritage education. Through an in-depth examination, we challenge the prevailing assumption that inclusive heritage education is predominantly aligned with local and grassroots groups, whereas exclusive heritage education is typically associated with official and national entities (Grever and van Boxtel, 2011; Smith, 2021).

1.3 Armed conflict and heritage education 
In examining heritage education within conflict and post-conflict contexts, it is essential to acknowledge the unique origins and trajectories of each conflict. However, some guiding concepts guided our definition of armed conflict. Our primary focus was on the socio-cultural dimensions of armed conflicts. Specifically, we sought to understand how societies experiencing different levels of violent conflict use, construct, and practice heritage education, whether ongoing or in a post-conflict phase (Dryden-Peterson, 2016). To explore this, we emphasized concepts of identity and belonging as key to understanding the social dynamics surrounding armed conflict (Gartzke & Gleditsch, 2006; Kachuyevski & Olesker, 2014).
More precisely, to conceptualize how identity and conflict may be interconnected, we drew on Moshman’s (2007) model of genocide, which positions identity as a central component of genocidal action, even describing genocide as a “crime of identity.” To be sure, Moshman’s model of genocide centers on the killing of human beings, but also points to the destruction of culture as a continuation of the genocidal act of human destruction. His model outlines four phases: (1) dichotomization, which elevates one dimension of identity and divides people into “us” and “them”; (2) dehumanization of the out-group, allowing perpetrators to conduct; (3) acts of destruction; and (4) denial, which allows perpetrators to maintain a sense of moral integrity. 
Cultural heritage and heritage education, in particular, can be productively situated within Moshman’s model. Cultural heritage encompasses elements closely tied to human rights, particularly its significance for cultural identity formation and affirmation (Blake, 2013; Guercio & Massidda, 2024). In this sense, it intersects with processes of dichotomization, as heritage can reinforce distinctions between groups. Heritage is also vulnerable during armed conflict, when cultural sites and objects face genuine physical risk. The forms and motivations of attacks vary (Brosché, Legnér, Kreutz, & Ijla, 2017), including systematic assaults on culture as a tactic of war, looting, and iconoclasm (Higgins, 2020).
A common example is the Taliban’s 2001 demolition of the Buddhas of Bamiyan in Afghanistan. More recently, as part of its military operations, Israel’s actions in the Gaza Strip have resulted in the destruction of numerous cultural heritage assets (Taha, 2024). Such destruction is increasingly recognized as deeply affecting communities, given the strong connections between heritage, identity, and tradition (Lostal & Cunliffe, 2016).
Heritage education may also play a role in the denial phase by promoting particular historical narratives and the moral values and behaviours derived from them. It can function as a silencing mechanism when selective omissions exclude certain communities from the narrative or relegate them to its margins, reinforcing their construction as the “Other.”
Education in contexts of armed conflict can shift considerably (Author 2, 2024). While it may serve as a tool that facilitates various phases of armed conflict and mass atrocities, it can also support reconciliation and peace-building processes. Consequently, education systems that once reinforced social divides are often reassessed and reconstructed as part of broader reconciliation efforts. In this process, Tawil and Harley (2004) note that curricula of sensitive topics such as history are a controversial part of the process. To this observation, we will add that heritage education should be considered as one of these sensitive topics since it deals at its core with representations of contested approaches to the past.  
Contestation, according to Ashworth, Graham and Tunbridge (1996), is deemed intrinsic to cultural heritage as ‘all the heritage is someone’s heritage and then logically not someone else’s’ (p. 21). Cultural heritage becomes even more contested when it comes to the representation of near pasts relating to communities that are in a state of conflict or post-conflict (Silverman, Waterton & Watson 2017). For people who experienced and are still experiencing the devastating consequences of war, such as displacement, destruction, and loss of life, cultural heritage – as practices of representing their traditions, histories, and identities – protecting their cultural heritage becomes a difficult task.

2. Methodology
Scoping studies “aim to map rapidly the key concepts underpinning a research area and the main sources and types of evidence available, and can be undertaken as stand-alone projects in their own right, especially where an area is complex or has not been reviewed comprehensively before” (Mays, Roberts, & Popay 2001, p. 194). By adopting the scoping review methodology, this study aims to provide an in-depth literature review of available research concerning heritage education in conflict and post-conflict societies. Following Arksey and O’Malley’s (2005) framework, two goals guide this scoping review: 1) To summarize and disseminate research findings, and thus inform researchers, policymakers, and practitioners concerning educational practices, policy, and politics of heritage education in conflict and post-conflict societies. 2) To identify research gaps in the existing literature and suggest directions for further research. 

2.1 Search strategy
Relevant articles were identified through a search of four bibliographic databases: Education Resources Information Center (ERIC), Scopus, Social Science Database, and Web of Science. Based on literature concerning heritage education, a list of search terms related to heritage education in conflict and post-conflict contexts was developed. After piloting the searches, we composed a final list of search terms that is shown in table 1.

Table 1
Search Terms and Inclusion/Exclusion Criteria
	Search terms
	Inclusion criteria 
	Exclusion criteria

	“Heritage” OR “Cultural heritage” OR “Historical sites” OR “Museums” OR “Monuments” OR “Memorials” 
AND
“Conflict” OR “Post Conflict” OR “Armed conflict” 
AND
“Heritage Education” OR “Pedagogies” OR “heritage interpretation”
NOT
 “Language” 
	· Peer reviewed journals only
· Published between 2010 – March 2024
· Studies based on empirical data
· Studies that focus on cultural heritage education in contexts of armed conflict or post conflict societies
· Studies that focus on heritage policy/pedagogy/students’ experience/teaching 
	· Books and book chapters
· Literature reviews
· Studies that focus on heritage language
· Studies that define “heritage” as ethnic/cultural/religious background
· Studies that focus on technological uses on heritage pedagogies
· Narrative inquiries 



Searches were conducted from March to April 2024 by a member of the research team and were independently cross-checked by another fellow researcher against the pre-defined inclusion criteria. Searches were carried out across titles, abstracts, keywords or similar fields depending on the database provider. In our initial search, we found that heritage education was frequently used interchangeably with concepts such as history education, collective memory, and museum education. From our search, we observed that the term “heritage education” began to gain wider traction in the academic literature from around 2010 onwards. This aligns with the emergence of dedicated research programs in the late 2000s, such as the NWO-funded programme Heritage Education, Plurality of Narratives and Shared Historical Knowledge (2009–2014) which contributed to establishing heritage education as a distinct area of inquiry and led to subsequent consolidating publications (van Boxtel, Grever, & Klein, 2016). This development aligns with broader theoretical shifts in heritage studies, particularly the application of critical perspectives to the concept of cultural heritage (Kynan & Smith, 2019). Accordingly, we limited our search to publications from 2010 onwards.
We are aware that heritage language is an important field of research, particularly in conflict contexts. However, as it constitutes a distinct field with its own traditions, theoretical frameworks, and methodologies that do not align with our approach to heritage education and fall beyond the scope of our research questions, we exclude it from our search. Results were filtered to include only peer-reviewed journal articles, written in English and published between 2010 and March 2024. An additional search of Google Scholar over the same period used similar, but more limited search terms, owing in part to the character limit for searching. Google Scholar results were organized by relevance and, to optimize precision, the first 100 records were included for screening (Bramer et al. 2017). All articles were imported, organized, and stored in the Zotero reference manager.
Table 2 provides an overview of the studies included in this review, summarizing their geographic contexts, heritage settings, methodological approaches, and main analytical foci. The table highlights both the thematic diversity of cultural heritage education research and recurrent emphases on conflict, identity, memory, and pedagogy, while also revealing areas that remain comparatively underexplored. A detailed version of Table 2, including full research questions and findings, is provided in Appendix A.

Table 2
Heritage Education Studies in Conflict and Post-Conflict Contexts

	No.
	Authors
	Year
	Country/Region
	Discipline
	Method
	Heritage Education Activity
	Type of Heritage
	Educational Focus

	1
	Aljawabra, A.
	2020
	Syria
	Cultural heritage/architecture
	Interviews
	Community-based heritage activities at a local heritage site
	Archaeological sites
	Community-based heritage activities

	2
	Reid, A.
	2020
	Israel/Palestine
	Conflict studies
	Observations, text analysis
	Exhibitions at four museums
	Museums and heritage sites
	Exhibition

	3
	Allwork, L.
	2024
	Belarus
	Holocaust studies
	Ethnography, interviews
	Heritage experts educating about Holocaust history
	Museums, historical sites, educational institutes, memorial sites
	Educators’ perceptions

	4
	Breakfast, N. B., Bradshaw, G., & Haines, R.
	2018
	South Africa
	Political science, development
	Text analysis
	Student protests against colonial monuments
	Monuments
	Students’ activities

	5
	Carbone, F.
	2022
	International
	Tourism, peace studies
	Text analysis
	Educational programs at war museums
	War museums
	Educational programs and curriculum

	6
	Friedberg, D., & Alderoqui-Pinus, D.
	2012
	Israel/Palestine
	Museum studies, peace education
	Survey
	Peace education program at a science museum
	Peace exhibition and place-based activities
	Educational program and exhibition

	7
	Greaves, A. M., Öz, A., Yegen, G., Apaydın, V., & Gilby, C.
	2023
	Turkey
	Archaeology
	Survey
	Heritage education program with refugees at heritage sites
	Archaeological sites
	Educational program, curriculum, teacher training

	8
	Kallio, A. A., & Westerlund, H.
	2016
	Cambodia
	Education
	Interviews
	Performative arts programs
	Music and dance education
	Community-based heritage activities; teachers’ perceptions

	9
	Kanjou, Y.
	2018
	Syria
	Archaeology
	Text, images
	Education and protection efforts by local stakeholders
	Museums, archaeological sites
	Community-based heritage activities

	10
	Kisler, R.
	2025
	Israel/Palestine
	Education
	Participant observation
	Guided tours at a war heritage site
	War heritage site
	Educational program and curriculum

	11
	Koush, A.
	2025
	Iraq
	Archaeology
	Interviews
	Oral-history–based heritage education
	Oral history
	Heritage policy

	12
	Logan, W.
	2022
	International/East Asia
	Education
	Text analysis
	Heritage education in transitional justice processes
	Heritage policy
	Heritage policy and educational programs

	13
	Lostal, M., & Cunliffe, E.
	2016
	Syria
	Archaeology, peace studies
	Text analysis
	School visits to heritage sites and museums
	Historical landscapes
	Educational programs and curriculum

	14
	Mantilla-Blanco, P. L.
	2023
	Colombia
	Education
	Observations, interviews
	Narrative accounts of educators at peace museums
	Memory sites (museums, memorials)
	Teachers’ perceptions and educational programs

	15
	Marchuk, O., et al.
	2024
	Ukraine
	Education
	Narrative accounts, bricolage
	Educators at a peace museum during war
	Peace museums
	Teachers’ perceptions and educational programs

	16
	Mulholland, R.
	2023
	Afghanistan
	Conservation
	Evaluation methodologies
	Conservation education programs
	Museums, conservation training
	Educational programs and curriculum

	17
	Perera, V.
	2022
	Sri Lanka
	Memory studies
	Text analysis
	Integration of witness testimonies into curriculum
	Classroom
	Educational programs and curriculum

	18
	Reid, A.
	2021
	Cyprus
	Anthropology
	Observations
	Peace education programs at UNESCO heritage sites
	Historical landscapes
	Educational programs and curriculum

	19
	Schwandner-Sievers, S., & Klinkner, M.
	2019
	Kosovo
	Anthropology
	Text analysis
	Educational tours and exhibitions
	Museum
	Community-based heritage activities and education

	20
	Wagemakers, B.
	2025
	Israel/Palestine
	Education
	Observations, text analysis
	Place-based education at archaeological sites and museums
	Archaeological sites
	Educational program, pedagogy, curriculum

	21
	Wahida, A., & Himawan, M. H.
	2022
	Indonesia/Malaysia
	Education
	Art workshops
	Traditional carpet and batik workshops
	Traditional textile art
	Educational program, pedagogy, curriculum

	22
	Walters, D.
	2012
	Western Balkans
	Human geography, heritage studies
	Text, visual materials, observations
	Visits to art exhibitions
	Museums
	Exhibition

	23
	Weiglhofer, G., McCully, A., & Bates, A.
	2023
	Northern Ireland
	Education
	Interviews
	Museum exhibitions and tours
	Community museums
	Community-based heritage education

	24
	Zhu, Y.
	2022
	China
	Heritage studies
	Text, historical analysis
	Exhibition at a memorial site
	Memorial museum
	Educational programs and exhibition







2.2 Article Screening Process
Once a preliminary list of articles was obtained, we began the screening process according to inclusion and exclusion criteria (table 3) to refine the results. 
Table 3
Screening of Articles 
	Database
	Filter name
	Filter categories 
	Number of entries

	In ERIC database (Proquest)
	‘Subject’
	‘heritage-education’, ‘foreign countries’, ‘social studies’, ‘teaching methods, ‘historic sites’, secondary education, ‘conflict’, ‘instructional materials’, ‘museums’, ‘built environment’, ‘cultural maintenance’, culture conflict’, ‘elementally secondary education’, ‘ethnography’, geography’, ‘students attitudes’, ‘cultural education’, ‘war’
	n=33


	Scopus
	‘Subject area’
	“Social science” and “arts and humanities”
	n=33

	Web of Science database
	‘Web of Science Categories’
	‘Education and educational research’, ‘humanities interdisciplinary’, ‘archeology’, social sciences interdisciplinary’, ‘sociology’.
	n=21



We read the articles' abstract and included in the bibliography empirical articles that explore the intersection between heritage education and conflict and post-conflict societies. After a first round of reviewing the articles, we updated the exclusion criteria to eliminate, for example, articles that focused on technological uses in cultural heritage education contexts, as well as articles that had a limited focus on education. After screening for relevant articles, we also reviewed the reference list of each article to find other relevant articles that might not have been found in the database searches. An additional 3 articles that were published after the search period were added. The final list of articles that were analyzed for this scoping review included 24 articles.
 

Analysis
The versatility of the locations where the studies took place are highly diverse. Twenty-four empirical studies that are included in this review were conducted in fifteen countries. Israel/Palestine (4), Cambodia (2), Syria (3), Afghanistan (1), Belarus (1), Cyprus (1), Eritrea (1), Iraq (1) Kosovo (1), Malaysia (1), Northern Ireland (1), South Africa (1), Sri-Lanka (1), Turkey (1), Ukraine (1), Western Balkan (1). Another two multi-national studies were conducted in East Asia, and another study adopted an international scope. The disciplinary versatility of the studies was also apparent. As such, the majority of studies were conducted by scholars from the educational disciplines (6). Other studies were conducted in the disciplines of heritage studies (5), archeology (5), anthropology (4), geography (2), peace studies (2), architecture (1), art history (1), memory studies (1), and political science (1). 

3. Synthesis of results
3.1 Learning about difficult knowledge at heritage sites
The term difficult knowledge is often referred to as the representations of social and historical trauma, as well as to learners’ encounters with it that might evoke unsettling responses (Dadvand, Cahill & Zembylas 2021). Simon (2011) explains that knowledge becomes difficult when it “appears disturbingly foreign or inconceivable to the self, bringing oneself up against the limits of what one is willing and capable of understanding” (433). In other words, what makes difficult knowledge difficult is not the knowledge in itself, but if it is a traumatic subject matter, and engaging with it can unsettle learners both emotionally and conceptually (Zambylas 2018). The sensitivity that accompanies the teaching of difficult knowledge, particularly in heritage settings, is twofold. The first is relevant to the personal connection of the learner to the content presented at the heritage site, whether it be racial, religious, national or other, as a victim or a perpetrator. The second is due to the uniqueness of cultural heritage education that includes visual, material, and experiential elements. Both aspects of heritage education have the potential to evoke strong emotional and sensory experiences for the visitor (Savenije & De Bruijn 2017; Smith, 2021; Witcomb 2015). Hence, the connection between difficult knowledge and heritage education surrounds strong emotions and affect that learners experience in the educational process at heritage settings. These strong emotional responses can be channelled to various goals. Depending on educational strategies, teaching difficult knowledge can provoke empathy towards those victims who experienced trauma in the past (Weiglhofer, McCully & Bates 2023). On the other hand, teaching difficult knowledge potentially can lead to what Zembylas (2017) defines as “willful ignorance” (503), leaving the learner too overwhelmed to engage with this content. Studies by Weiglhofer, McCully, and Bates (2023) and Zhu (2022) explicitly use the term ‘difficult knowledge’ as part of their conceptual framework, while Carbone (2022) uses the term ‘difficult heritage’. Other studies included in the review do not explicitly use the term but explore concepts that can be considered difficult knowledge, as they address issues such as armed conflict and genocide and learners’ interaction with them. 
Many of the reviewed articles discuss how difficult knowledge is facilitated in heritage education contexts. This knowledge surrounds histories that portray ongoing or past conflicts that are linked (via cultural heritage) to the location and communities that are studied. In other words, most studies that investigate heritage education in conflict and post-conflict contexts explore how these conflicts are represented and taught in heritage education contexts. These histories include armed conflicts between nations (Fabio 2022; Marchuk et al. 2023; Perera 2022; Reid 2021; Schwandner-Sievers & Klinkner 2019; Walters 2012; Wahida & Hendra Himawan 2022; Zhu 2022), domestic armed conflicts (Atshan & Galor 2020; Logan 2022; Magdalena, McCully & Bates 2021; Mantilla-Blanco 2023), genocide (Allwork 2024), and Apartheid (Breakfast, Bradshaw & Haines 2018). 
One repeating theme that we found in the reviewed articles points to the potential of difficult knowledge to be used for self-reflection, dialogue, and critical thinking among learners (Friedberg & Alderoqui-Pinus 2012; Weiglhofer, McCully & Bates 2023; Mantilla-Blanco 2023; Walters 2012). This is done by engaging with difficult knowledge using reflexive pedagogy that can transform discomfort into a productive learning experience (Zembylas 2017). In this process, learners can contemplate their positionality and how they see themselves in relation to these difficult histories as well as their responsibilities in transcending violence (Mantilla-Blanco 2023; Marchuk et al. 2023). For example, Mantilla-Blanco (2023) conducted an ethnographic study of school visits to Centro de Memoria, Paz y Reconciliación in Colombia. This peace museum was created as part of Colombia’s peace and reconciliation process and presents exhibitions that present difficult knowledge concerning the country’s violent domestic conflicts. By analyzing educators’ perceptions and the museum’s educational programs, Mantilla-Blanco found that the museum’s exhibitions allowed students to “feel close” to collective memories of difficult pasts, thus blurring the lines between themselves and the presented difficult histories. This sense of closeness serves as a “midpoint between factual transmission of history and emotional identification with collective memories” (93). 
Other than reconciliation processes, difficult knowledge can also be utilized for propagandistic and even militarization purposes (Zhu 2022). As such, a non-reflexive educational approach to difficult knowledge often uses a single truth while defining and portraying the “Other” while contributing to processes of dichotomization (Bentrovato & Schulze 2016). To this end, using an ethnographic approach, Author 1 (2025) documented guided tours at a war heritage site in Israel and demonstrated how a 1948 war heritage site is used to evoke emotions among learners that, in turn, facilitate militaristic values. This is achieved by characterizing Israeli society as upholding prominent ethical standards within the framework of a “just war” against an enemy. In this case, a clear process of dichotomization can be identified.

3.2 The empowering potential of cultural heritage education in contributing to conflict transformation
A distinct finding that is weaved throughout the majority of the literature covered in this review addresses the potential of cultural heritage education to contribute positively – through pedagogies, curriculum, and policy – to individuals and communities affected by conflict. We refer to this process as empowerment. Empowerment in education has been discussed from various political and theoretical approaches (Barry, 1994). For the purpose of this review, we adopt Fay’s (1987) critical theory approach to empowerment. Fay suggests that empowerment means “to redress a situation in which a group is experiencing deep but remedial suffering as a result of the way their life is arranged. Its aim is to overturn these arrangements and to put into place another set in which people can relate and act in fuller, more satisfying ways” (Fay 1987, p. 29). In the context of this review, empowerment is particularly associated with the rebuilding of societies that experienced conflict, as well as contributing to peacebuilding processes. Cultural heritage is recognized for its potential to promote conflict transformation by fostering spaces for dialogue, empathy, and trust (Breen 2023; Walters, Laven & Davis 2017), with most studies emphasizing its role in cultural heritage education to support peacebuilding in post-conflict situations. These include peace museums (Marchuk et al. 2023; Walters 2012), community museums (Friedberg & Alderoqui-Pinus 2012; Magdalena, McCully & Bates 2021, 2023; Reid 2021), and war museums (Carbone 2022). Memory sites (Mantilla-Blanco 2023) and traditional art (Wahida & Hendra Himawan 2022) are also viewed as holding the educational potential to contribute to conflict transformation in post-conflict societies. Studies show that cultural heritage, as unique educational practices, often allows the presentation of multiple historical narratives that might challenge official narratives (Perera 2022). By doing so, heritage education can expose learners to “alternative” histories of the conflict that are often hidden from their daily lives. To this end, Perera (2022) showed how the counter-historical narrative presented by survivors and witnesses of state violence in Sri-Lanka exposed learners to obscured marginalized histories, thus challenging national-oriented histories.
Furthermore, the material and sensory nature of cultural heritage is used to present and narrate the difficult pasts of various communities that experienced conflict. These effective educational practices are used to evoke empathy among learners, which, in turn, can be used to understand violence and move toward reconciliation (Mantilla-Blanco 2023). 
Most of the studies that are included in this review inquire into cases where cultural heritage is expressed through material and visual means such as archeological sites, museum exhibitions, and monuments. The physical nature of this kind of cultural heritage offers a medium for meeting and learning. Hence, studies stress the unique opportunities these cultural heritage spaces offer for learners who have recently experienced conflict to collaborate, meaningfully connect, and share experiences, cultures, and traditions concerning the conflict and beyond. The educational practices that occur in these spaces have the potential to contribute to reconciliation processes (Reid 2021; Wahida & Hendra Himawan 2022; Walters 2012). Such an example is the case of Reid’s (2021) research, which investigated cross-border heritage spaces in Cyprus. Reid conducted an ethnographic study at the Walls of Nicosia, a UNESCO World Heritage historical site located at the city of Nicosia, Cyprus, to investigate how community engagement projects at heritage sites can promote reconciliation processes. The results of this study show that heritage education allowed Greek and Turkish Cypriot communities to meet and promote a dialogue in a neutral space. To summarize, studies that inquire into heritage education and peacebuilding point to heritage education as a transformative means able to promote reconciliation.  

3.3  Using cultural heritage for promoting social capital
Other studies point to the use of heritage education in conflict contexts as a means to contribute to positive sociocultural changes and the improvement of quality of life among people who are affected by war (Aljawabra 2020; Kallio & Westrelund 2016; Marchuk et al. 2023; Yegen, Apaydin & Gilby 2023). These studies do not necessarily investigate how difficult histories are portrayed at heritage sites or how a particular conflict is presented and thought. Rather, these studies highlight heritage education’s ability to promote social capital for communities that experienced war. We adopt Putnam’s definition of social capital as “[…] features of social organization such as networks, norms, and social trust that facilitate coordination and cooperation for mutual benefit” (Putnam 1995, p. 67). As such, we identified in the reviewed literature that heritage education has the potential to cultivate trust and solidarity. 
The connection between social capital and heritage education is evident in Aljawabra’s (2020) study, which investigated grassroots cultural heritage education projects in war-torn Syria. By focusing on cultural heritage education initiatives in the city of Daraa, Aljawabra showed how ancient Roman historical sites are used as spaces for conducting educational activities, not necessarily related to heritage, preservation, or conflict. Rather, these impressive archeological sites are utilized to foster educational activities for improving local communities’ social capital under conflict. As such, these locations are used for community gatherings, celebrations, and education. Education that focuses on the historical dimension of the site is secondary. 
Koushe’s (2025) study of Iraqi heritage education provides another example of research that examines the connections between cultural heritage, educational practices, and their potential to contribute to social capital in efforts to overcome the social destruction of post-war societies. Using oral history methodology, Koushe traces heritage education practices and agendas that were lost during decades of conflict. The study shows that strategies such as heritage education in schools, visits to heritage sites, and engagement with regional museums fostered public awareness of heritage in Iraqi society prior to the 1990s. This awareness led participants to describe Iraq as a “cultural lighthouse of the Middle East,” fostering social cohesion—an aspect that Koushe notes was partially lost in the face of prolonged conflict. 
Another example of the use of cultural heritage education in rebuilding societies that experienced conflict is Greaves et al. (2023) study, where they investigated a heritage project in Turkey involving incoming refugees. The purpose of one of these projects is to use cultural heritage to contribute to the integration of newly arrived groups into Turkey and to create a sense of belonging and community. These studies emphasize the importance of these heritage education projects in allowing children, a particularly vulnerable population in war situations (Fennig & Denov 2024), to gain education, a sense of belonging, and hope. 
Wagemakers’ (2025) study on heritage education in the occupied West Bank, Palestine, highlights both the potentials and challenges of implementing heritage education in an ongoing conflict context. The author describes a unique place-based heritage project in the city of Jericho, which included a field trip to the eighth-century Umayyad Hisham’s Palace, where students completed several site-related assignments. Although place-based education in conflict-affected areas faces challenges such as safety risks, military restrictions, and high demands on time, effort, and resources, Wagemakers reports that students developed a deeper understanding of their local environment, including cultural heritage, fostering awareness, responsibility, and long-term identity-building. 
Other studies have emphasized the ways in which heritage education can reduce looting and vandalism and promote care for heritage and its conservation (Geaves, Yegen & Gilby 2023; Kanjou 2018). This is particularly relevant in conflict and post-conflict contexts since these regions often experience the destruction of cultural heritage. Education that promotes heritage protection will assist in contributing to a shared goal of caring for local and national landscapes. Kanjou's (2018) research concerning the role of Syrian local museums in safeguarding cultural heritage before, during, and after the war in Syria found that community museums have “a significant role in distributing knowledge about Syrian heritage through heritage education programs” (389). Heritage education can be used for the protection of heritage assets in conflict situations.
Moreover, Geaves, Yegen & Gilby (2023) highlighted the diverse backgrounds of individuals and communities who experienced conflict, particularly in the Middle East and North Africa. This diversity, they write, calls for heritage education involving “effective teaching methodology, [that] allows individuals to construct their own meanings through their own personal epistemologies and engage with the heritage around them through their own frame of understanding” (158).
One recurring theme in the studies presented in this section concerns the role of local communities in heritage-making processes. The studies emphasize the importance of local community engagement in shaping heritage in conflict-affected contexts, whether through the development of educational programs and curricula, exhibitions, or other representational practices. The findings consistently suggest that, in order to promote social capital through heritage education, local communities and actors should be meaningfully included throughout the process. 

3.4 Propagandistic Heritage Education 
Another distinct finding that is derived from the reviewed literature is the use of cultural heritage as an educational apparatus for transmitting propagandistic ideas, specifically in a national context. Here, nation-building is referred to as the construction of collective national memories and narratives. The centrality of nationalism in heritage education research comes as no surprise since cultural heritage, and its connection to nationalism, have long been established. Scholars pointed out the practices in which nation-states control cultural heritage by defining, managing, and even manipulating it to present an official national story (Meringolo 2012; Scott 1998; Smith 2006). The motivation of nation-states to utilize cultural heritage to promote a canonical national historical narrative and the contested approaches to national heritage stand as distinct features in many of the articles reviewed. For example, Zhu (2022) explored how difficult heritage (i.e., histories of post-WW2 in Asia) presented at the Memorial Hall of the Nanjing massacre in China serves as a state-authorized educational tool for nation-building. 
Mozaffari & Barry (2022) showed how carpet weaving practices–framed as heritage–in the context of the Armenian–Azerbaijan conflict, are used as a form of soft power diplomatic tool to make territorial claims and even legitimize violent action. Relevant to our questions concerning heritage education, they show how curating the Baku and Shusha as exclusively Armenian or Azerbaijani by each side, the carpet museums are designed to transmit exclusive national and ethnic identities while defining and excluding others. In another study, Author 1 explored the educational elements of heritage education policy that are used as a distinct ideological tool for promoting national history. Author 1 (2023) exposed how cultural heritage is being used to foster Jewish-Zionist history while marginalizing non-Jewish histories from the region’s landscape. For example, with regard to archaeology, the national heritage policy promotes Biblical or other Jewish-related archaeology while marginalizing archaeological layers that are not affiliated with Jewish history. Another example of the use of cultural heritage education strategies fostering national collectiveness is seen in Kallio & Westerlund’s (2016) study, in which they investigated the teaching of traditional arts in post-conflict Cambodia. One key finding was that traditional Cambodian arts were used in an effort to recover a sense of national identity and pride among children as a way to cope with the devastating results of decades of conflict in the region.
Against this backdrop, scholars have investigated how the past is used to construct and negotiate a range of identities, values, and meanings in the present, a methodological approach that often undermines the national master narrative (e.g., Emerick 2014; Harrison 2013; Silverman, Waterton and Watson 2017). In heritage education in conflict and post-conflict contexts, scholars have been highlighting processes that challenged the national narrative that is promoted by cultural heritage education and as such, expose the tensions between different actors over heritage education (Allwork 2024; Kantilla-Blanco 2023; Magdalena, McCully & Bates 2023; Perera 2022; Marchuk et al. 2023; Schmidt 2010; Schwandner-Sievers & Klinkner 2019). 
Another example of the tensions underlying the negotiation processes involved in heritage education was presented in Schwandner-Sievers & Klinkner's (2019) study on Albanian social memory in a community museum in Kosovo. The case of the Ferdonije House Museum exemplifies an activist memorial site that commemorates the “unsolved” issue of missing children in Kosovo. This case has largely been excluded from national memorialization practices within the broader process of reconciliation. The authors show how local community narratives (i.e., Ferdonije’s) suggest that segregation challenges the “multi-ethnicity” approach articulated in national and international strategies aimed at promoting Albanian–Serb dialogue and reconciliation.
The studies described above represent the often-clashing motivations and goals between different agents responsible for heritage education. Often, these clashing motivations and educational strategies that derive from them can be viewed as tensions between the official state-sanctioned heritage education and the local community’s heritage that challenge it. The narratives of the conflicts that are promoted by each actor are not exclusive. This is to say that narratives that are intended to advance conflict transformation do not necessarily come from the community and vice versa. Patriotic and canonical-oriented historical narratives can come from the community, whereas governments might promote an international and multi-vocal narrative. 
For example, based on the study of two community museums in Northern Ireland, Weiglhofer, McCully & Bates (2023) have shown that these museums occasionally compromised their underlying message to be eligible for necessary financial opportunities. In these instances, the museum’s staff diluted the original goals of the museum to present a historical narrative that fits reconciliation efforts by the government.  
To summarize the findings presented, several key issues emerge. The reviewed studies predominantly focus on the difficult knowledge associated with the studied societies. They highlight cultural heritage's unique characteristics, such as out-of-school settings, experiential pedagogies, material culture, and authenticity, which effectively contribute to educational endeavours concerning difficult knowledge. Moreover, physical settings like museums and cultural landscapes provide spaces conducive to dialogue and meetings. Most reviewed studies underscore the role of cultural heritage education in promoting peacebuilding in post-conflict contexts, as well as its potential to foster positive sociocultural changes and enhance the quality of life, through education, for those affected by war. 
Additionally, these studies emphasize how cultural heritage education can mitigate looting, vandalism and promote heritage care and conservation, which is crucial in settings marked by cultural destruction. Lastly, the findings reveal instances where cultural heritage is employed for propagandistic educational purposes aimed at nation-building and shaping national collective memories. They also highlight efforts that challenge the instrumentalization of heritage education for nation-building, exposing tensions among different stakeholders.

4. Discussion
In this paper, we sought to understand, based on a review of available empirical scholarship, how societies affected by violent conflict engage with cultural heritage in educational contexts, and how this engagement contributes to their meaning-making processes about the past. We found that the answer to this question depends, to a large extent, on political tensions between different agents responsible for cultural heritage education (e.g., governments, municipalities, local communities, and educators). These tensions affect how particular histories are represented at heritage sites, which we conceptualized along a spectrum ranging from propagandistic to empowering. 
By exposing the centrality of politics in heritage education, findings of this article challenge often taken for granted notions concerning the use of cultural heritage in educational contexts. Cultural heritage scholars often adopt an underlying assumption that national, canonical, and Western cultural heritage is mostly concerned with elevating hegemonic historical narrative while excluding cultural heritage associated with minority communities and marginalized groups (Ashworth, Graham and Tunbridge 2007; Emerick 2014; Harrison 2013; Silverman, Waterton and Watson, 2017). Hence, scholars have been advocating for the minimalization of hegemonic cultural heritage education, while giving voice to non-national or official heritage such as that of local, indigenous, alternative, and grassroots. 
However, we found that this dichotomy, between national (top to bottom) and local (bottom-up), propagandistic or empowering respectively, is much more complex and dynamic, specifically when it comes to heritage education in conflict and post-conflict societies. As such, we noticed that in some cases governments who are associated with the hegemonic community choose to promote reconciliation through cultural heritage education. In these cases, official institutions will push for a multi-narrative, inclusive heritage education. On the other hand, local communities that are associated with minority groups will challenge an inclusive approach to heritage education while being determined to promote a segregated or exclusive history that highlights the conflict. 
Regarding the above-mentioned, oftentimes national cultural heritage education is seen by critical heritage scholars as a concept associated with negative effects. This is particularly evident in the much-cited ‘authored heritage discourse’ concept that was introduced by Smith (2006). According to Smith, authorized heritage discourse promotes a distinctive kind of heritage – national heritage. This kind of discourse thereby privileges the experiences and values of the elite who control the narrative, simultaneously excluding competing discourses, which may not be national (Graham 2005). However, in the context of heritage education in conflict and post-conflict societies, this distinction should be taken more carefully. This finding aligns with other studies demonstrating that national approaches to the past and its politics can be inclusive, and that national identity has the potential to be tolerant of diverse, non-homogeneous communities (Smeekes, Verkuyten & Poppe, 2012). The reviewed literature shows that nationalism might also offer social cohesion for communities that were torn by conflict. Taking this into consideration, we should rethink what the potential benefits of national cultural heritage education might bring to communities affected by conflict and how it might promote social capital and a sense of community and belonging. 
	Furthermore, we found that the goals that stand at the basis of heritage education policies and pedagogies are part of greater socio-political processes that communities undergo. For example, it is evident in the reviewed literature that in regions where communities are occupied with promoting reconciliation, cultural heritage education will be used for promoting the overarching goals of reconciliation efforts. Thus, governments and other organizations will allocate funding to help promote this effort. In other cases, when the funding institution is motivated to strengthen national identity among its future citizens, it will often use cultural heritage education that highlights patriotic and national forms of history (Logan 2022; Kanjou 2018; Marchuk et al. 2023; Schwandner-Sievers & Klinkner 2019). From the reviewed literature, we noticed that other agendas that often result from an ongoing or post-conflict context can be expressed in heritage education, such as social capital (Aljawabra 2020), as well as environmental and conservation issues (Geaves, Yegen & Gilby 2023; Kanjou 2018). This finding highlights the intrinsic and dynamic connection between politics, cultural heritage, and education. 
The inherent connection between heritage and politics has been established in the literature extensively (Bozoğlu et al. 2024; Harrison 2010; Author 1 2023). Understanding the politics of heritage means scrutinizing the different factors that are used to distribute resources and ideology between social groups via cultural heritage, which in turn contribute to sustaining the status quo and power relations (Smith et al., 2024). Heritage scholars have invested many efforts in exposing the political factors that are involved in defining, evaluating, negotiating, presenting, and managing heritage. However, how this connection is manifested in educational strategies is less studied. This is rather surprising since education itself, and more specifically social science education, is a sociopolitical arena that is often the result of ideological conceptions and beliefs (Westheimer & Kahne, 2004). Hence, in this study, we sought to further scrutinize the educational factors and uses of heritage by moving beyond the often taken-for-granted division between national and local, inclusive and exclusive, and top-down or bottom-up approaches, and to show how these categories can be situated along a spectrum of possibilities.

4.1 Challenges and potential pitfalls for future research
One possible reason for the lack of empirical and theoretical investigation of heritage education might be due to the intrinsic nature of education within the concept of heritage. This, for example, is evident in The International Council of Museums (ICOM) definition of a museum as a “non-profit, permanent institution in the service of society and its development, open to the public, which acquires, conserves, researches, communicates and exhibits the tangible and intangible heritage of humanity and its environment, for the purposes of education, study and enjoyment” (ICOM 2007). Hence, future research should strive to better define the unique characteristics of heritage education and accurately explain its motivations for inquiry in reference to this concept.
Building on this conceptual ambiguity, we found several challenges and potential pitfalls that future research exploring heritage education in conflict and post-conflict societies should take into consideration. First, there is a need for a more nuanced and explicit definition of heritage education. That is, scholars should be clear about what exactly is being examined under this term. The absence of definitional clarity often results in conceptual ambiguity, particularly when heritage education is conflated with history education that makes use of material or experiential pedagogies at heritage sites, or with broader processes of identity formation. While some efforts have been made to further conceptualize heritage education (Author 1, 2026; van Boxtel, Grever, & Klein, 2016), additional theoretical and empirical work is needed to scrutinize the distinctive characteristics of heritage education.
Second, one distinct blind spot that is evident in the literature is that all the cases that were investigated deal at their core with cultural heritage practices (e.g., museum exhibitions, pedagogies, and evaluation) that strive to promote conflict transformation. While these studies allow us to understand the enacted curriculum that takes place at heritage sites, the politics, policies, and other factors that stand behind the described cases are left primarily understudied. This point becomes even more prominent when taking the politics of heritage education into account, as we showed in this article. Hence, it is important to note that in order to utilize heritage education for promoting conflict transformation, a clear goal should be put forth.
Another apparent gap that we found in the literature concerns the positionality of the researchers who conducted the studies. By positional reflexivity, we refer not only to a general acknowledgment of researchers’ geographic or cultural location but also to explicit reflection on how epistemic traditions, language practices, and institutional affiliations shape what counts as “heritage,” whose voices are amplified, and which forms of knowledge are rendered visible or marginal (Corlett & Mavin, 2018). Explicit engagement with positionality strengthens heritage research by making visible the interpretive frameworks through which cultural meanings are constructed. For example, in contexts where heritage is transmitted primarily through oral and communal practices, unreflexive reliance on Western textual or material epistemologies risks misrecognition, selective representation, or epistemic reduction (Kovach, 2021). We acknowledge that our own analysis is conducted from within Western academic institutions and is based on English-language publications. This positioning inevitably shapes the scope of our review and reinforces the very asymmetries we identify.
Furthermore, we suggest that concepts such as conflict, post-conflict, conflict transformation, and reconciliation should be further scrutinized when researching heritage education. Conflict and post-conflict are dynamic terms that represent dynamic realities depending on socio-cultural and political contexts. Future research should take into consideration how people operate within conflict and how heritage education is perceived and practiced in these contexts. 
Lastly, we found that most of the reviewed studies do not sufficiently examine the place emotions occupy in educational processes at heritage sites. One of the distinctive affordances of cultural heritage education lies in its capacity to evoke emotions among learners (Rasoolimanesh & Lu, 2023; Watson, 2021), which may in turn be mobilized toward different educational and political ends. On the one hand, emotional engagement can contribute to the cultivation of empathy in the context of reconciliation-oriented initiatives (MacDonald & Kidman, 2022). On the other hand, emotions associated with war and difficult histories may also foster nostalgic sentimentality, resentment, or the reproduction of militaristic values (Zembylas, 2016, 2023).
While we do not examine emotional processes at the cognitive or psychological level, our analysis highlights the relative absence of a sociological engagement with emotions in cultural heritage education research, particularly in conflict and post-conflict contexts. From a sociological and affect-theoretical perspective, emotions are understood not primarily as internal mental states, but as socially circulating forces that contribute to the formation of collectives, boundaries, and forms of othering. As Ahmed (2004) influentially argues, emotions work to align individuals with particular collectivities, shaping how “we” and “others” come to be constituted. Attending to how emotions are mobilized within heritage education, especially in relation to collective memory, belonging, and exclusion, represents an important direction for future research, complementary to but distinct from cognitively oriented approaches.
To sum, in this scoping review, we aimed to explore how societies that have recently experienced or are still experiencing violent conflicts utilize cultural heritage in educational contexts. Our analysis revealed that the use of heritage education in conflict and post-conflict contexts is highly dependent on the political agendas of stakeholders and educators, and perhaps even more so on the socio-political processes these societies undergo. 
The findings of this study challenge the often assumed and unexamined notions regarding the utilization of cultural heritage within educational frameworks. In the context of heritage education in conflict and post-conflict societies, elements that are often central to heritage studies, such as nationalism, historical narratives, material representation, and local communities, call for a more nuanced and careful consideration. We hope that this review will serve as a point of departure for future researchers to understand the socio-political mechanisms of heritage education, and as such, contribute to the further theorization of heritage education as well as the study of heritage education practices, in order to promote conflict transformation.
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Appendix

Table 2
Heritage Education Studies in Conflict and Post-Conflict Contexts (Detailed)

	No.
	Authors
	Year
	Country/Region
	Discipline
	Method
	Heritage Education Activity
	Type of Heritage
	Educational Focus
	Research Question
	Main Findings

	1
	Aljawabra, A.
	2020
	Syria
	Cultural heritage/architecture
	Interviews
	Community-based heritage activities at a local heritage site
	Archaeological sites
	Community-based heritage activities
	How do non-expert groups in Syria engage with heritage practices in a conflict context, and what alternative or inspiring approaches do these practices reveal?
	The article argues that the utilization of heritage by grassroots civil society groups in Syria offers examples of creative heritage practices concerned with future generations and capable of supporting the rebuilding of post-conflict societies in positive ways.

	2
	Reid, A.
	2020
	Israel/Palestine
	Conflict studies
	Observations, text analysis
	Exhibitions at four museums
	Museums and heritage sites
	Exhibition
	How is political reality addressed or avoided in the investigated exhibitions?
	Differences in approaches to exhibiting Jerusalem’s cultural heritage reveal museums as central sites for either engaging with or eliding conflict.

	3
	Allwork, L.
	2024
	Belarus
	Holocaust studies
	Ethnography, interviews
	Heritage experts educating about Holocaust history
	Museums, historical sites, educational institutes, memorial sites
	Educators’ perceptions
	How do heritage experts cooperating with school teachers in Belarus negotiate politically dominant institutional cultural memory of World War II?
	Holocaust education initiatives existed prior to and during “soft Belarusianisation,” often encouraged institutionally. Individual teachers, heritage sites, and international networks played crucial roles despite curriculum limitations and political marginalization.

	4
	Breakfast, N. B., Bradshaw, G., & Haines, R.
	2018
	South Africa
	Political science, development
	Text analysis
	Student protests against colonial monuments
	Monuments
	Students’ activities
	How do issues of intersectionality (race, class, gender) coincide with attacks on monuments by university students in South Africa?
	The article argues that monument attacks were driven by youth calling for transformation, free education, dismantling gender oppression, and institutional racism.

	5
	Carbone, F.
	2022
	International
	Tourism, peace studies
	Text analysis
	Educational programs at war museums
	War museums
	Educational programs and curriculum
	How can war museums contribute to peace through tourism?
	Shock-based representations of war are insufficient; ethically driven, inclusive, and participatory narratives are advocated, though the proposed model remains largely theoretical.

	6
	Friedberg, D., & Alderoqui-Pinus, D.
	2012
	Israel/Palestine
	Museum studies, peace education
	Survey
	Peace education program at a science museum
	Peace exhibition and place-based activities
	Educational program and exhibition
	How do teachers evaluate the success of visits and engagement with interactive displays?
	Interactive, everyday-life–oriented approaches engaged children with conflict dynamics, fostered dialogue, and led to broader institutional changes within the museum.

	7
	Greaves, A. M., Öz, A., Yegen, G., Apaydın, V., & Gilby, C.
	2023
	Turkey
	Archaeology
	Survey
	Heritage education program with refugees at heritage sites
	Archaeological sites
	Educational program, curriculum, teacher training
	How did the education strand of the Carved in Stone project function, and what approaches and outcomes emerged?
	Children’s engagement with heritage is politicized and unpredictable, yet raising heritage awareness is viewed as essential for reducing looting and vandalism.

	8
	Kallio, A. A., & Westerlund, H.
	2016
	Cambodia
	Education
	Interviews
	Performative arts programs
	Music and dance education
	Community-based heritage activities; teachers’ perceptions
	What ethical issues arise when NGOs balance heritage preservation with cosmopolitan post-conflict development?
	Themes include conservation, coexistence, and community education, highlighting teachers’ and students’ roles in sustaining cultural heritage.

	9
	Kanjou, Y.
	2018
	Syria
	Archaeology
	Text, images
	Education and protection efforts by local stakeholders
	Museums, archaeological sites
	Community-based heritage activities
	What is the role of Syrian local communities in safeguarding heritage before, during, and after war?
	International initiatives lack effectiveness without local participation; community-centered heritage education and museums are essential for reconstruction and identity-building.

	10
	Kisler, R.
	2025
	Israel/Palestine
	Education
	Participant observation
	Guided tours at a war heritage site
	War heritage site
	Educational program and curriculum
	How are experiential educational strategies used to produce emotions that facilitate militarization?
	Experiential pedagogies evoke emotional identification between past and present military narratives, legitimizing contemporary militarization while also revealing moments of contestation.

	11
	Koush, A.
	2025
	Iraq
	Archaeology
	Interviews
	Oral-history–based heritage education
	Oral history
	Heritage policy
	How do heritage practices, politics, and education shape cultural awareness in Iraqi society?
	A profound gap exists between pre-1990 and contemporary heritage education; participants emphasize the potential of heritage education to rebuild cultural awareness in sectarian contexts.

	12
	Logan, W.
	2022
	International/East Asia
	Education
	Text analysis
	Heritage education in transitional justice processes
	Heritage policy
	Heritage policy and educational programs
	What heritage interpretation approaches can support reconciliation in East Asia?
	Interpretation shapes nation-building positively and negatively; inclusive approaches may support reconciliation between formerly conflicting peoples.

	13
	Lostal, M., & Cunliffe, E.
	2016
	Syria
	Archaeology, peace studies
	Text analysis
	School visits to heritage sites and museums
	Historical landscapes
	Educational programs and curriculum
	How should cultural heritage be integrated into transitional justice?
	Heritage reconstruction should engage local communities, recognize destruction as meaningful, and integrate World Heritage sites into reconciliation processes.

	14
	Mantilla-Blanco, P. L.
	2023
	Colombia
	Education
	Observations, interviews
	Narrative accounts of educators at peace museums
	Memory sites (museums, memorials)
	Teachers’ perceptions and educational programs
	What role do memory sites play in peacebuilding education?
	Memory sites foster emotional connection, positional reflection, and personal engagement in peacebuilding processes.

	15
	Marchuk, O., et al.
	2024
	Ukraine
	Education
	Narrative accounts, bricolage
	Educators at a peace museum during war
	Peace museums
	Teachers’ perceptions and educational programs
	How can peacebuilding education continue during military aggression?
	Peace education enables emotional expression, hope, and solidarity while navigating tensions between peace affirmation and resistance.

	16
	Mulholland, R.
	2023
	Afghanistan
	Conservation
	Evaluation methodologies
	Conservation education programs
	Museums, conservation training
	Educational programs and curriculum
	Does conservation capacity-building justify cost and risk in conflict zones?
	Long-term institutional change and sustained collaboration are required for meaningful impact.

	17
	Perera, V.
	2022
	Sri Lanka
	Memory studies
	Text analysis
	Integration of witness testimonies into curriculum
	Classroom
	Educational programs and curriculum
	How can survivor narratives foster reconciliation?
	Survivor narratives can support future-oriented reconciliation and solidarity when integrated into educational frameworks.

	18
	Reid, A.
	2021
	Cyprus
	Anthropology
	Observations
	Peace education programs at UNESCO heritage sites
	Historical landscapes
	Educational programs and curriculum
	What is the role of heritage in reconciliation in Cyprus?
	Community engagement through heritage education enables meaningful intercommunal contact.

	19
	Schwandner-Sievers, S., & Klinkner, M.
	2019
	Kosovo
	Anthropology
	Text analysis
	Educational tours and exhibitions
	Museum
	Community-based heritage activities and education
	How does “normative divergence” emerge between local and international aims?
	Locally grounded truth and victim agency may ethically resist premature reconciliation frameworks.

	20
	Wagemakers, B.
	2025
	Israel/Palestine
	Education
	Observations, text analysis
	Place-based education at archaeological sites and museums
	Archaeological sites
	Educational program, pedagogy, curriculum
	How does place-based CHE impact identity and learning in conflict areas?
	Place-based heritage education shows promise but faces implementation challenges in conflict contexts.

	21
	Wahida, A., & Himawan, M. H.
	2022
	Indonesia/Malaysia
	Education
	Art workshops
	Traditional carpet and batik workshops
	Traditional textile art
	Educational program, pedagogy, curriculum
	How can contested batik claims be reconciled through collaborative art?
	Collaborative art education fosters dialogue, respect, and reconciliation around contested heritage.

	22
	Walters, D.
	2012
	Western Balkans
	Human geography, heritage studies
	Text, visual materials, observations
	Visits to art exhibitions
	Museums
	Exhibition
	How can collaborative museum projects foster reconciliation?
	International museum collaboration enabled trust-building despite challenges.

	23
	Weiglhofer, G., McCully, A., & Bates, A.
	2023
	Northern Ireland
	Education
	Interviews
	Museum exhibitions and tours
	Community museums
	Community-based heritage education
	What impact do museum visits have on students from different ethno-religious backgrounds?
	Museums prioritize advocacy and emotional narratives; critical questioning is often resisted.

	24
	Zhu, Y.
	2022
	China
	Heritage studies
	Text, historical analysis
	Exhibition at a memorial site
	Memorial museum
	Educational programs and exhibition
	What is the role of interpretation in difficult heritage sites?
	Open dialogue and multiperspectival interpretation are necessary for meaningful reconciliation.






